SECOND MONITORING REPORT TO THE
MIDDLE STATES COMMISSION ON HIGHER EDUCATION
FROM
YORK COLLEGE OF THE CITY UNIVERSITY OF NEW YORK
BERENECEA JOHNSON-EANES, INTERIM PRESIDENT
February 26, 2020

i

Contents
Introduction ...................................................................................................................................................................1
Overview of York College ...........................................................................................................................................1
Contextualizing this Report: Relevant Institutional Issues and Developments .........................................................2
New Leadership .....................................................................................................................................................2
York College’s New Strategic Plan 2020-2023 .......................................................................................................2
Revised Institutional Effectiveness Accountability Structure ................................................................................3
Outline of this Report ................................................................................................................................................4
Chapter 1. The Institutional Assessment Framework ....................................................................................................5
Institutional Effectiveness Committee ......................................................................................................................5
Institutional Effectiveness Process ............................................................................................................................6
Institutional Effectiveness Framework ......................................................................................................................7
Student Learning....................................................................................................................................................8
Assessment of Institutional Learning Outcomes and Student Success Outcomes ..............................................11
Organizational Capacity .......................................................................................................................................12
Activities to Sustain the Assessment Infrastructure for the Long-term: Evaluating Assessment Activities ............14
Evaluating the Assessment Framework ...................................................................................................................15
Summary ..................................................................................................................................................................15
Chapter 2. Demonstrating Sustainability: Allocation of Resources .............................................................................16
Office of Institutional Effectiveness and Strategic Planning ....................................................................................16
Restructuring the Office ......................................................................................................................................16
Reallocating Resources ........................................................................................................................................17
Office of Information Technology ............................................................................................................................20
Professional Development.......................................................................................................................................21
Assessment Workshops .......................................................................................................................................21
Assessment Conferences .....................................................................................................................................21
CUNY Councils......................................................................................................................................................22
Evidence of the Maturing Culture of Assessment ...................................................................................................22
Chapter 3. Develop an Internal System for Documenting Results, Plans, and Strategies ...........................................24
Previous Documentation Process ............................................................................................................................24
Creating the York Assessment Management System ..............................................................................................24
Multi-Phase System Implementation ..................................................................................................................24
Workflow .............................................................................................................................................................30
The York Assessment Management System: Ensuring Long-Term Sustainability ...................................................31
Summary ..................................................................................................................................................................32

ii

Conclusion ...................................................................................................................................................................33
Appendix ......................................................................................................................................................................35
Appendix 1. Strategic Planning Forum Notes Example (Excerpt) ............................................................................35
Appendix 2. York College Strategic Planning Timeline and Key Activities ...............................................................37
Appendix 3. One York: The Strategic Plan for CUNY York College 2020-2023 (as of 02.05.20) ...............................38
Appendix 4. Institutional Effectiveness Committee Annual Assessment Report Template ....................................39
Appendix 5. Example of Program Annual Assessment Report: Biology BS..............................................................40
Appendix 6. Example of AESS Unit York College Learning Center Annual Assessment Report ...............................49
Appendix 7. Institutional Effectiveness Committee Meeting Minutes (Excerpt) ....................................................52
Appendix 8. Aligning Strategic Planning, Budgeting, and Assessment Processes: 2020 and Onward ....................55
Appendix 9. Academic Program Review Schedule (2016-2023) ..............................................................................56
Appendix 10. General Education Annual Assessment Process ................................................................................57
Appendix 11. General Education Assessment Demonstrating Sustainability ..........................................................57
Appendix 12. General Education Assessment Committee Report to IEC, 2018-19 .................................................58
Appendix 13. General Education Outcomes Improvement Plan Example: English .................................................60
Appendix 14. General Education Assessment: Use of Results 2018-2019 ..............................................................63
Appendix 15. Academic Assessment Committee Report to IEC, 2018-19 (Excerpt) ................................................64
Appendix 16. Academic Program Annual Assessment Process ...............................................................................66
Appendix 17. Academic Assessment Demonstrating Sustainability ........................................................................67
Appendix 18. Academic Program Annual Assessment Status Progress Report .......................................................68
Appendix 19. Academic Program Assessment: Use of Results 2018-2019 ..............................................................69
Appendix 20. Research Brief: Results of the Civic Engagement Survey...................................................................71
Appendix 21. Institutional Effectiveness Committee Meeting Agenda- Results of the Civic Engagement .............74
Appendix 22. York College Key Performance Indicator (KPI) Example ....................................................................75
Appendix 23. Budget Submission Template (Excerpt from 2019 Template) ...........................................................76
Appendix 24. York College Strategic Action Plan Template, 2018-19 .....................................................................78
Appendix 25. Research Brief: CUNY’s Performance Management Process: An Assessment of York’s Progress .....79
Appendix 26. Administrative, Educational, and Student Support Units Annual Process ........................................85
Appendix 27. Administrative, Educational, and Student Support Demonstrating Sustainability ............................86
Appendix 28. Administrative, Educational, and Student Support Assessment Committee Report to IEC ..............87
Appendix 29. Administrative, Educational, and Student Support Annual Assessment Status Progress Report .....90
Appendix 30. Administrative, Educational, and Student Support Unit: Use of Results 2018-2019.........................91
Appendix 31. The Office of Institutional Effectiveness and Strategic Planning Institutional Survey Schedule .......92
Appendix 32. Example of Program Assessment Rubric: Biology BS.........................................................................93
Appendix 33. Administrative, Educational, and Student Support Rubric ................................................................95

iii

Appendix 34. Administrative, Educational, and Student Support Rubric: York College Learning Center................96
Appendix 35. Evaluating York's Assessment Culture Survey ...................................................................................97
Appendix 36. Behavioral Sciences Department Meeting Agenda .........................................................................100
Appendix 37. Example of Trend Data for Academic Departments: Chemistry Department (Excerpt) ..................101
Appendix 38. Annual Reports Produced by the Office of Institutional Effectiveness and Strategic Planning .......102
Appendix 39. Research Brief: Understanding York College’s Undergraduate Student Profile: Five Year Trends .104
Appendix 40. Executive Update: An Analysis of One-Year Retention by College Admission Average ..................108
Appendix 41. Assessment Workshop Presentation Example-Survey Review Process (Excerpt) ...........................110
Appendix 42. Academic Assessment Workshop Presentation Example (Excerpt) ................................................111
Appendix 43. Administrative, Educational, and Student Support Assessment Workshop (Excerpt) ....................113
Appendix 44. Assessment Workshop Evaluation Report (Example) ......................................................................116
Appendix 45. York College Presentation at Middle States Annual Conference 2019 (Excerpt) ............................118
Appendix 46. Course Change Template .................................................................................................................120
Appendix 47. Departments Assessment Committees List AY 2019-2020..............................................................121
Appendix 48. Department Assessment Meeting Minutes Examples (Excerpt) .....................................................122
Appendix 49. Prof 101 Presentation on Program Assessment (Excerpt) ..............................................................123
Appendix 50. New Employee Orientation Agenda ................................................................................................124
Appendix 51. Academic Assessment Plans and Reports Webpage (Excerpt) ........................................................125
Appendix 52. Administrative, Educational, and Student Support Unit Assessment Webpage (Excerpt) ..............127

Acronyms Used in this Report
Acronym

Definition

AAC

Academic Assessment Committee

AESSAC

Administrative, Educational, and Student Support Assessment Committee

APR

Academic Program Review

COACHE

Collaborative on Academic Careers in Higher Education

CUNY

The City University of New York

GEAC

General Education Assessment Committee

IEC

Institutional Effectiveness Committee

ILOs

Institutional Learning Outcomes

KPIs

Key Performance Indicators

OIESP

Office of Institutional Effectiveness and Strategic Planning

SSOs

Student Success Outcomes

YAMS

York Assessment Management System

iv

Introduction
At its session on June 21, 2018, Middle States Commission on Higher Education acted:
To warn the institution that its accreditation may be in jeopardy because of insufficient evidence that the
institution is currently in compliance with Standard V (Educational Effectiveness Assessment),
Requirements of Affiliation 8 and 10. To note that the institution remains accredited while on warning. To
note further that federal regulations limit the period during which an institution may be in non-compliance
to two years. To request a monitoring report due March 1, 2019 documenting that the institution has
achieved and can sustain compliance with Standard V and Requirements of Affiliation 8 and 10, including
but not limited to (1) organized and systematic assessments that evaluate the extent of student
achievement of institutional and program level goals, (2) assessment of student achievement and
communication of results to stakeholders, (3) further development and implementation of assessment of
general education, and (4) use of assessment results for the improvement of educational effectiveness
(Standard V and requirements of Affiliation 8 and 10). A small team visit will follow submission of the
monitoring report. To direct a prompt liaison guidance visit to discuss Commission’s expectations. Upon
reaffirmation of accreditation, the next evaluation visit is scheduled for 2026-2027.
In the year that followed, the College mobilized, firmly establishing an assessment infrastructure that included a
framework, process, and an accountability structure. The College produced annual assessment timelines,
completed baseline inventories, intensified capacity-building efforts, developed and revised assessment tools, and
searched for an Assistant Vice President for Institutional Effectiveness and Strategic Planning. The College
community actively engaged in the process of integrating a model of continuous assessment, ensuring that
institutional effectiveness occurred at all levels and across all units.
In their March 2019 exit report, the visiting team representing the Middle States Commission on Higher Education
commended York College for its efforts to develop systematic college wide assessment processes. The team
identified eight commendations, including but not limited to professional development opportunities; effective
communication processes; an engaged, inclusive process; and a strong student body committed to the success and
future of York.
At its session on June 27, 2019, the Commission acted:
To request a monitoring report due March 1, 2020, demonstrating sustainability of implemented
corrective measures, including but not limited to, allocation of appropriate resources to sustain the
College’s assessment infrastructure and activities for the long-term, and an improved internal system
of documenting assessment results, action plans, and follow-up strategies (Standard V and
Requirements of Affiliation 8 and 10). The next evaluation visit is scheduled for 2026-2027.
Overview of York College
York College seeks to enrich lives and enable students to grow as passionate, engaged learners with the confidence
to realize their intellectual and human potential as individuals and global citizens. York College, one of 25 colleges
within The City University of New York (CUNY) system, consists of three schools: Arts and Sciences; Business and
Information Systems; and Health Sciences and Professional Programs. Together, these schools offer undergraduate
liberal arts education, programs in business and healthcare professions, and four programs at the Master’s level.
The College’s diverse student population of more than 8,300 has over 92 percent of the undergraduate student
population from federally recognized minority groups, approximately 64% percent of undergraduate degreeseeking students receive Pell grants, and approximately one-third are first-generation college students 1.
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Source: Free Application for Federal Student Aid 2019 Preliminary

1

Contextualizing this Report: Relevant Institutional Issues and Developments
New Leadership
There have been notable changes in leadership both at The City University of New York (CUNY) and at York College.
On May 1, 2019, Félix V. Matos Rodríguez began his tenure as CUNY’s eighth Chancellor, most recently having
served as the President of CUNY Queens College for five years. At York, Dr. Marcia Keizs retired after serving as
President for 14 years. Chancellor Rodríguez appointed Dr. Berenecea Johnson Eanes as York College’s interim
president effective September 1, 2019. Prior to coming to York, Interim President Eanes served as vice president
for the Division of Student Affairs at California State University, Fullerton where she helped lead the development
of long-term, university-wide goals to increase student success and graduation rates. Relevant to assessment, Dr.
Keizs appointed Dr. Lori Hoeffner as the AVP for Institutional Effectiveness and Strategic Planning (OIESP), effective
May 6, 2019. Dr. Hoeffner has over 25 years of direct experience working in institutional research, assessment, and
planning, as well as serving in leadership roles for institutional Middle States Self-Studies and Periodic Review
Reports. Dr. Hoeffner made an immediate impact on coordinated assessment on campus, building a strong
working relationship with the chairs of the three assessment committees through the summer. As originally
envisioned in the 2008 self-study, the new AVP has garnered the appropriate support of the administration, and
her leadership and organization of the OIESP has greatly enhanced its visibility and utility on campus. For example,
useful and relevant studies have taken place with widely published reports, numerous faculty workshops continue
to strengthen our culture of assessment and her expertise and guidance has been invaluable within the
Institutional Effectiveness Committee, Strategic Planning, and other committees.
York College’s New Strategic Plan 2020-2023
In 2019, while working to address the Commission’s concerns regarding assessment, the College also reconstituted
the Strategic Planning Committee to develop the College’s 2020-2023 strategic plan. While both were significant
endeavors, the simultaneous timing of these efforts provided the College with an opportunity to improve
integration of CUNY’s annual Performance Management Process (PMP) and the oversight and execution of the
annual operational plan that will integrate the Strategic Plan, PMP, and unit/program-level plans within each
division. In this section, we discuss the College’s new strategic plan, One York.
With the assistance of a higher education consultant with over twenty years of experience working with large
public systems, the College’s Strategic Planning Committee implemented a comprehensive, inclusive, evidencedbased process. Students, faculty and staff provided input and feedback on the strategic plan framework at twelve
community forums (Appendix 1). At the forums, the College solicited feedback on top accomplishments that York
achieved in the last plan, strengths and challenges, and top five major priorities that the College should consider
over the next five years. Using Integrated Postsecondary Education Data (IPEDS), the Office of Institutional
Effectiveness and Strategic Planning identified peer comparison data pertaining to admissions, enrollment, and
retention and graduation, which provided additional context as to how York compares with other institutions on
key metrics. The timeline and activities for the strategic planning process appear in Appendix 2.
York’s new strategic plan (Appendix 3) includes aspirational goals, actionable objectives, and measurable key
performance indicators (KPIs). The plan addresses several key areas of focus: student success, academic program
excellence, employee success, and morale. Goal 1 seeks to improve the College’s graduation rates, ensuring that
students who choose York receive support through graduation. Goal 2 focuses on strengthening academic
programs, ensuring that all programs, whether liberal arts, accredited/professional, or business, are of the highest
quality. Goal 3 pertains to College employees, strengthening support and opportunities for research and
professional development. Goal 4 focuses on creating a vibrant campus and community spirit though improved
facilities and welcoming spaces, increased community engagement, and engaged alumni.
Leveraging the experience and assessment of the activities described in the first monitoring report, the college
community adjusted its strategic planning exercise from a five to a three-year plan, which coincides with the
2

MSCHE midpoint peer review (2023). The length of the subsequent strategic plan will be determined at that point
in time.
Revised Institutional Effectiveness Accountability Structure
York College employs a clear organizational structure where ultimate responsibility for institutional effectiveness
lies with the President, Provost, and AVP for Institutional Effectiveness and Strategic Planning supported by the
Office of Institutional Effectiveness and Strategic Planning. In 2020, to reflect the streamlined processes of
planning and assessment associated with the new strategic plan (discussed in Chapter 1), the institutional
effectiveness accountability structure now includes the Vacancy Control Committee and the College Cabinet 2 3.
Figure A: Institutional Effectiveness Accountability Structure

The following summarizes the role of each entity within the institutional effectiveness accountability structure:




The President reconstitutes the College’s Strategic Planning Committee, which she chairs, to initiate a new
strategic plan. When not actively engaged in developing a strategic plan, the Strategic Planning
Committee goes offline.
The Institutional Effectiveness Committee (IEC) oversees the three assessment committees: The General
Education Assessment Committee (GEAC); the Academic Assessment Committee (AAC); and the
Administrative, Educational, and Student Support Assessment Committee (AESSAC). The Chairs of each
committee serve on the IEC. As of 2020, the Institutional Effectiveness Committee, in conjunction with the
College Cabinet, will assume oversight of the implementation of the strategic plan. Collaboratively, these
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College Cabinet: President; Chief of Staff; Provost; Vice Presidents; Deans; Assistant Vice Presidents; Assistant Dean; Executive
Directors of Business Operations and Compliance, Government Relations and Strategic Initiatives, Human Resources, and Legal
Counsel; Interim Chief Information Officer; and Director of Diversity and Compliance.
3 We will continue to ensure our planning and assessment management structure align with shared governance, making
adjustments as necessary.
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two entities will identify annual institutional priorities (i.e., the annual operational plan that includes The
City University of New York’s Performance Management Process (PMP)) based on input from the three
assessment committees.
The College’s Vacancy Control Committee (VCC) evaluates the College’s annual institutional priorities and
allocates resources (personnel account for 94% of the College’s annual budget). The Vacancy Control
Committee consists of the College President, the Provost, the Vice Presidents, the Assistant Vice President
of Budget and Planning, the Chief Diversity Officer and the Executive Director of Human Resources (each
one is a member of the Cabinet). The committee meets on a monthly basis to review personnel requests
and annually as part of the budget process to ensure requests for staffing and funding align with the goals
and objectives of the Strategic Plan.
The Academic Assessment Committee (AAC) oversees the annual assessment activities for all academic
programs
The General Education Assessment Committee (GEAC) oversees the annual assessment of the Pathways
General Education Program
The Administrative, Educational, and Student Support Assessment Committee (AESSAC) oversees the
annual assessment of service units

As evidenced by last year’s monitoring report, York College has built a strong assessment infrastructure that
continued to strengthen and evolve this year.
Outline of this Report
This report, compiled and written by members of the York College Institutional Effectiveness Committee, provides
a detailed response to the Commission’s request for a follow-up report, documenting sustainability, including
allocation of resources and systems created over the past year.
Chapter 1

Describes the College’s institutional effectiveness framework (i.e., student learning and
organizational capacity, including the various components of each) and infrastructure that
sustains assessment and actions for the long-term, including the committee accountability
structure created to oversee assessment (and now planning).

Chapter 2

Discusses the allocation of resources to sustain the assessment infrastructure.

Chapter 3

Summarizes the creation and implementation of the College’s new internally developed
assessment management, the York Assessment Management System to document assessment
results, plans, and strategies.

Conclusion

The conclusion reiterates the College’s success in fostering a growing culture of assessment.
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Chapter 1. The Institutional Assessment Framework
This chapter summarizes the activities of the Institutional Effectiveness Committee and the institutional
effectiveness process that sustains assessment (and now planning) for the long-term. The bulk of this chapter
details the College’s institutional effectiveness framework focused on student learning and organizational capacity,
(including the various components of each) and the progress that the College has made in its maturing culture of
assessment. This chapter details York’s compliance with MSCHE Standard 5 and Requirements of Affiliation 8 and
10.
Institutional Effectiveness Committee
The Institutional Effectiveness Committee consists of 14 members. Co-chaired by the Provost and the AVP for
Institutional Effectiveness and Strategic Planning, it also includes both academic Deans, six faculty (including the
chairs of the Academic Assessment and General Education Assessment Committees, two additional members of
those committees, and two department chairs), and both co-chairs of the Administrative, Educational and Student
Support Assessment Committee. The Committee follows an annual process (Table 1) that identifies the timeline,
task and responsible party of activities associated with assessment and planning.4
Table 1. Institutional Effectiveness Committee’s Annual Process5
Month
September
OctoberNovember
DecemberJanuary
FebruaryMarch

April-May

Task
Identify institutional priorities for the coming year
Make decisions on assessment processes and activities
Receive updates on assessment activities
Make decisions on assessment processes and activities
Provide feedback on assessment activities
Receive updates on assessment activities
Make decisions on assessment processes and activities
Review and revise IEC templates and tools as needed
Mid-year check-in with committees
Receive updates on assessment activities
Provide feedback on assessment activities
Make decisions on assessment processes and activities
Remind and assign reports to assessment committees for
submission in May
IEC reviews reports submitted by each of the three assessment
committees
IEC reviews and provides feedback
Prepare and submit the annual report, with recommendations, to
the President and Cabinet

Responsible Party
IEC, AAC, AESSAC, GEAC
IEC
AAC, AESSAC, GEAC
IEC
IEC
AAC, AESSAC, GEAC
IEC
IEC
IEC
AAC, AESSAC, GEAC
IEC
IEC
IEC
AAC, AESSAC, GEAC
IEC
IEC

The Institutional Effectiveness Committee meets monthly and oversees the three College-wide assessment
committees: Academic Assessment Committee (AAC); General Education Assessment Committee (GEAC); and the
Administrative, Educational, and Student Support Assessment Committee (AESSAC). All three committees report to
the Institutional Effectiveness Committee on the status of academic program, general education, and AESS
assessment. The timing of the IEC’s activities (Table 1 above) reflect the increased integration of assessment,
planning, and budgeting. In April/May, the IEC prepares an annual report summarizing the work of each of the
three assessment committees for submission to the President and Cabinet (Appendix 4).

4

We will continue to ensure our planning and assessment timelines interconnect and provide timely data to influence decisionmaking.
5 Schedule begins with September, the start of the academic year.
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The establishment of the Institutional Effectiveness Committee has introduced and promoted institutional policies,
an assessment structure, and procedures that engage all programs and units. The majority of programs/units
(Table 2) have developed, implemented, and submitted an annual assessment plan to the respective institutional
assessment committee. (See Chapter 3 Figure E for an example of an academic annual assessment plan and Figure
F for an AESS unit annual assessment plan. Appendix 5 and 6 show examples of annual assessment reports from an
academic program and AESS unit.) This process has established an integrated and coordinated assessment practice
that contributes to annual and strategic planning. These reports appear on the College website fulfilling MSCHE
Requirement of Affiliation 8, The institution systematically evaluates its educational and other programs and
makes public how well and in what ways it is accomplishing its purposes.
Table 2. Annual Reports and Plans Completion Rate
Academic Programs
Administrative, Educational, and Student Support Units

Annual Report 2018-2019
90%
89%

Annual Plan 2019-2020
92%
91%

The Institutional Effectiveness Committee evaluates the annual reports of Academic Assessment Committee (AAC),
Administrative, Educational, and Student Support Assessment Committee (AESSAC), and the General Education
Assessment Committee (GEAC). In fall 2019, AAC, AESSAC and GEAC submitted their respective annual reports to
IEC; these reports are publicly available on the web. The IEC adapted the State University of New York Council on
Assessment rubric in spring 2019 to evaluate the year-end reports; as Chairs of each of the assessment committee
also serve on IEC, feedback was shared at the meeting (Appendix 7). Future evaluations of committee reports will
require a modified rubric to meet reporting requirements. In addition, the IEC has focused on two initiatives over
the past year: the assessment of the Institutional Learning Outcome “Civic Engagement” and the creation and
implementation of the newly created York Assessment Management System (YAMS); we detail both initiatives
later in this report.
Institutional Effectiveness Process
The institutional effectiveness process employs a college-wide integrated approach to planning and assessment
(Appendix 8) that supports the College mission and strategic plan. Each program/unit identifies an annual
assessment plan, conducts assessment activities, and submits an annual year-end report with detailed assessment
findings to the respective assessment committee (findings are also discussed within departments/units for
improvement). Each committee chair then prepares and submits a summative report to the IEC. Based on the
activities and findings of the three assessment committees, the IEC creates a report highlighting the goals and
outcomes related to both the College’s strategic plan and the CUNY Performance Management Process (i.e., the
newly unified annual operational plan). The IEC shares this report with the President and Cabinet for consideration
(Figure B). The President and Cabinet identify institutional priorities for the upcoming annual operational/PMP,
which and shared with the IEC and the three assessment committees for dissemination to programs/units for
execution in program/unit annual assessment plans.
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Figure B. Institutional Effectiveness Process

In addition to program/unit annual planning and assessment, the College employs a five-year Academic Program
Review (Appendix 9) and Periodic Unit Review. Annual assessments feed information into the five-year reviews for
programs and units, which then feed information back into action plans. The College continues to conduct
Academic Program Reviews, as required for all CUNY institutions. In sum, both the annual and five-year reviews
feed into strategic planning via the annual operational planning process/CUNY Performance Management Process
(where strategic priorities are identified). This streamlined integrated approach to planning satisfies Requirements
of Affiliation 10: Institutional planning integrates goals for academic and institutional effectiveness and
improvement, student achievement of educational goals, student learning, and the results of academic and
institutional assessments.
Institutional Effectiveness Framework
The College’s institutional effectiveness framework (a.k.a. the framework) (Figure C) is, along with the institutional
effectiveness accountability structure, the foundation of the College’s assessment process. To support the College
in sustaining the assessment infrastructure, the framework’s components are defined, codified, and transparent.
The framework encompasses two overlapping areas of planning and assessment:
1.
2.

Student learning: York College’s ability to assess the extent to which it is helping students achieve learning
outcomes
Organizational capacity: York College’s ability to assess the extent to which it fulfills its mission through
sound management and strong operational processes, such as registration, information technology,
facilities management, and financial aid

7

Figure C. Institutional Effectiveness Framework

Student Learning
To understand the degree to which the College achieves positive student learning outcomes and student success
outcomes, one-half of the assessment framework focuses on student learning assessment. The following sections
discuss elements of the framework pertaining to student learning, which includes program and department level
assessment of student learning, institutional learning outcomes assessment, and student success outcomes
assessment.
General Education Planning and Assessment
In 2011, CUNY adopted a system-wide General Education framework called Pathways to Degree Completion. At
this point, York College aligned its General Education Program with the Pathways 30 credit Common Core
(Required Core and Flexible Core) and a 6-12 credit College Option, satisfying student-learning outcomes specified
for each domain. This process resulted in a map of General Education Student Learning Outcomes to York’s
General Education courses. York College made sure to select courses for the College Option that reflect the College
vision and values of recognizing and supporting diversity, prioritizing wellness, and encouraging intellectual
expression through writing.
General Education assessment is a systematic and comprehensive process coordinated by the General Education
Assessment Committee (GEAC). The committee consists of 10 members: eight faculty members, the Provost, the
Director for the Center for Teaching and Learning, and one member from the Office of Institutional Effectiveness
and Strategic Planning (who is a member of faculty). Its goals are to systematically assess student learning
outcomes in each Pathways domain; effectively communicate assessment results to stakeholders; foster broad and
sustainable faculty participation in General Education assessment activities; support department/program’s efforts
to assess General Education domains; and support department/program’s efforts to make changes for
improvement. GEAC has established an assessment process, tools and timelines (Appendix 10), and continues to
8

meet at least monthly, if not more often, and has demonstrated sustainability through its ongoing activities
(Appendix 11). Annually, GEAC submits a year-end report to the IEC (Appendix 12). Since the last monitoring
report, GEAC has assessed English Composition, and Math and Quantitative Reasoning. GEAC has also collected
student learning outcomes improvement plans (Appendix 13) after last year’s assessment activities and
collaborated with the programs to support their implementation (Information Literacy, Life & Physical Sciences,
English Composition, and a pilot for US Experience in its Diversity).
As indicated in Table 3, in its first three semesters of activity, GEAC completed assessments in Information Literacy,
and in the three required core domains of the Pathways General Education: Life & Physical Sciences, English
Composition, and Mathematical & Quantitative Reasoning. GEAC also completed a pilot assessment of the flexible
core domain of US Experience in its Diversity (see Appendix 14 for key findings).
Table 3. General Education Proficiency Scores: Percent of Artifacts Rated as Proficient or Highly Proficient
Domain
Life & Physical Sciences
Information Literacy
English Composition: Thesis
English Composition: Writing
Math & Quantitative Reasoning: Interpretation
Math & Quantitative Reasoning: Representation
Math & Quantitative Reasoning: Calculation

Semester
Fall 2018
Fall 2018
Spring 2019
Spring 2019
Fall 2019
Fall 2019
Fall 2019

Proficient or Highly Proficient
56%
67%*
49%
64%
37%
48%
41%

*Average post-test score rather than percent rated proficient or better

For all but the most recent assessment of Math, Outcomes Improvement Plans were submitted by each
program/department, with implementation timelines indicating use of results starting spring 2020 for Information
Literacy and fall 2020 for the others. Every study engaged numerous faculty of the affected departments as well as
at-large faculty through a couple of dedicated OIESP workshops. GEAC and relevant faculty began planning for
assessment of the next flexible core domain, Word Cultures & Global Issues, in spring 2019. This work continued in
fall 2019 for the planned assessment in spring 2020. Table 4 provides the detailed schedule for general education
assessment.
Table 4. Schedule for General Education Assessment
Year/Term
Spring 2020
Fall 2020
Spring 2021
Fall 2021
Spring 2022
Fall 2022
Spring 2023

Domain: SLO(s)
Flexible Core domain: World Cultures and Global Issues
Flexible Core domain: U.S. Experience in its Diversity
Flexible Core domain: Creative Expression
Flexible Core domain: Individual and Society
Flexible Core domain: Scientific World
College Option: Health and Writing
College Option: World Languages

Demonstrating Continuous Improvement
The following three examples provide evidence of how assessment results are informing curriculum and
pedagogical change. See Appendix 14 for additional examples.
1.

In fall 2018 GEAC worked with the Library and a number of faculty from varied disciplines in an
assessment of Information Literacy, taking advantage of the Library’s Information Literacy workshops.
Pre- to post-tests were administered to the participating students as well as to a control sample of nonparticipants. Test scores were low, but pre- to post-test improvement was notable (scores rose from 56%
9

2.

3.

to 67%). The Library faculty are developing a more relevant test and other assessments for
implementation in spring 2020, and they established an annual assessment cycle.
In fall 2018 GEAC began working closely with the English Department to assess the English Composition
course sequence Eng 125/126, which was completed in spring 2019. We specifically measured proficiency
at supporting a thesis and writing. Student writing was generally found to be quite good, and GEAC
recommended that the best practices for supporting student-writing need to be better disseminated
across the disciplines so students transfer and maintain these skills for writing as advanced majors. The
thesis score improved from Eng 125 to 126. The department plans to improve the uniformity of
assignments across sections, maintain adjunct training, consider a clearer definition of “thesis,” and to
examine the third and final paper, rather than the second, to better judge ultimate achievement of the
SLOs.
In fall 2019 GEAC completed an intense 16-month collaboration with the Department of Mathematics &
Computer Science to assess three competencies within Mathematical & Quantitative Reasoning:
representation, interpretation, and calculation. Minimally proficient scores dominated, though
representation also had many highly proficient scores (30%). Recommendations focused on a few major
areas: student readiness and placement, tutoring and support, improvement in the assessment process
(choice of artifact, norming), and uniformity in pedagogy. The Department of Mathematics & Computer
Science will submit an outcomes improvement plan in spring 2020.

Academic Department and Program Level Planning and Assessment
The assessment of student learning by departments and programs is a faculty-led initiative coordinated by the
Academic Assessment Committee (AAC). AAC is comprised of 18 academic department coordinators (full-time
faculty) representing the academic departments (52 registered programs) and the Library, as well as the
assessment staff from the OIESP. AAC continues to serve as a resource that provides College-wide leadership for
academic assessment at the school, department, and program levels. The committee’s charge extends beyond
supporting programs individually. It also strengthens college-wide capacity for program assessment, by hosting
“how to” assessment workshops, updating tools for assessment, providing consultations, and providing feedback
on all plans and reports. AAC also engages in evaluation of assessment activities, discusses findings, shares
assessment methodology and continues to ensure assessment becomes a routine practice. The AAC continues to
meet at least once per month to review plans and reports, provide feedback and share updates; AAC reports
assessment results annually to the Institutional Effectiveness Committee (Appendix 15). AAC has an annual
timeline/ process (Appendix 16) to guide its activities and demonstrates sustainability by various means such as
professional development, evaluation of assessment plans and reports (Appendix 17). The Annual Assessment
Status Report provides the percentage of completion for the annual assessment reports submitted in 2018-19
(90%) and plans submitted in 2019-20 (92%) by program. Individual program activity appears in Appendix 18.
Demonstrating Continuous Improvement
Demonstrating continuous improvement, the following three examples provide evidence of how assessment
results are informing curriculum and pedagogical change. See Appendix 19 for additional examples.
1.

In spring 2019, the Chemistry Program (BS) tested the same program goal, “students will solve chemical
problems through critical reasoning and the scientific method” to measure the effect of the actions taken
after the prior assessment in 2017-2018. The results indicate that student performance on one of the
SLOs (“Students will analyze given problems to recognize relevant areas of chemistry and chemical
principles required then properly synthesize them to solve problems”) did not meet expectations.
Recommended changes included providing students more assignments that are relevant and targeted
assistance to underachieving students.
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2.

3.

The Music Program (BA) assessed student mastery in “analyzing harmonic function” in fall 2018.
Assessment results indicated only 13% students reached the mastery level and 44% proficiency. The
department submitted a curriculum change proposal to the Curriculum Committee; the proposed change
expanded the single semester Harmony course into two semesters, with the first semester focusing on
diatonic harmony and the second semester focusing on chromatic harmony. The Curriculum Committee
approved the proposal and the new major requirements went into effect in fall 2019.
The Health Science Program (BS) assessed SLO “Critique research findings for applicability for evidencebased health science practice” in fall 2018. The program used research papers in its capstone course
(HS401); the data indicated students who completed Writing 300-level courses before enrolling in HS401
demonstrated stronger performance. The program submitted a proposal to the Curriculum Committee in
fall 2019. The changes include adjusting the sequence of required courses: previously students could take
a 300-level writing course at any time. Now students must take the WRIT 301-304 writing course as the
revised prerequisite for HS401, and two Health Science courses (HS302 and 303) also become corequisites for students to take either before or when taking HS401.

Assessment of Institutional Learning Outcomes and Student Success Outcomes
Institutional Learning Outcomes
York College’s institutional learning outcomes (ILOs) stem directly from its values, which along with its mission,
guide the College in all its activities. All programs and units continue to map goals and outcomes to ILOs. In fall
2019, the IEC and OIESP created a five-year institutional learning outcomes assessment schedule listed below.
Table 5. Institutional Learning Outcomes Assessment Schedule
2019-2020
Fall
Spring
Institutional
Learning
Outcomes

Civic
Engagement

Diversity

2020-2021
Spring
Intellectual
Integrity Discovery &
Creativity
Fall

2021-2022
Spring
SelfIntentional
Reflection &
Interactions
Accountability
Fall

2022-2023
Fall
Spring
Civic
Engagement

Diversity

As indicated in the 2019 monitoring report to MSCHE, the College identified Civic Engagement for assessment in
fall 2019. The OIESP coordinated the administration of the National Survey of Student Engagement (NSSE) topical
module Civic Engagement to all degree-seeking undergraduate students (6,910). The results of this survey found
that, while students consider themselves able to take part in civic engagement and receive ample institutional
encouragement, they do not take the initiative to do so. There is more of an interest in state and national issues
than in local and campus-related issues. Based on students’ responses to the questions about their abilities,
students are capable of becoming informed and discussing the issues, but significantly fewer take concrete action.
Results appeared in a Research Brief6 (Appendix 20) and the IEC discussed the findings at the December 2019 IEC
meeting (Appendix 21). So far, Civic Engagement and Diversity (currently being assessed), have been evaluated
using the NSSE topical modules but the IEC and assessment committees continue to work to develop a
comprehensive assessment process for institutional learning outcomes. The College will assess all ILOs at least
once by the MSCHE mid-point peer review (2023).
Student Success Outcomes
Every year, CUNY conducts comparative analysis of CUNY College progress on more than ten student success
outcomes via the Performance Management Process as documented in its University Performance Management
Process Data Book. In addition, the College’s new strategic plan includes key performance indicators to monitor its

6

Introduced in June 2019, the Office of Institutional Effectiveness and Strategic Planning created research briefs as a means to
communicate research and assessment activities to the York community and encourage the use of assessment in planning. All
research briefs appear on the intranet. We discuss Research briefs in detail in Chapter 2.
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progress, including but not limited to one-year retention rate, four-year and six-year graduation rates, gateway
course performance, and performance gap in graduation rates. As previously mentioned, KPIs are updated
annually (Appendix 22), appear on the intranet, and shared at meetings.
Organizational Capacity
The second half of the institutional effectiveness framework – organizational capacity – refers to York College’s
ability to assess the extent to which it fulfills its mission through sound management and strong operational
processes (e.g., registration, change of major, paying tuition, and applying for financial aid). This section details the
components of organizational capacity and improvements made within the past year in the areas of strategic and
operational planning, and its assessment; as well as Administrative, Educational, and Student Support (AESS)
planning and assessment; and CUNY PMP and national surveys. Although all programs and units have five-year
plans, academic programs and AESS units engage in annual assessment planning, mid-year updates, and year-end
reporting in order to better integrate these activities into daily operations. The year-end report contains the
assessment findings for that year.
College-wide Strategic and Operational Planning and Assessment
The integration of college-wide strategic and operational planning, along with assessment and budgeting is
essential to continuous improvement and demonstrates ultimate sustainability. York College has had processes in
place to connect PMP/strategic-plan related assessment to resource allocation (e.g., York’s budget template
(Appendix 23) requires programs and units to align requests with York’s strategic plans). Now, the College’s Annual
Operational Plan, which represents action planning to implement its strategic plan, and incorporates the CUNY
Performance Management Process, ensures that student outcomes and assessment data drive operational
planning, aligning with annual budgeting. Last academic year, we used the annual strategic action planning
template, (Appendix 24) creating a data-driven York College Strategic Action Plan for 2018-2019 centered on more
intentional student success outcome that connects directly with College-wide activities to improve them. Given the
College’s new leadership, new documentation process, and new strategic plan, this template will be reviewed and
refined. Appendix 8 details the alignment of the three processes: strategic planning, budgeting, and student
outcomes assessment. This demonstrates York’s compliance with Requirement of Affiliation 10.
Included in the annual planning process is The City University of New York’s annual Performance Management
Process. Each year, guided by the University’s Master Plan, CUNY’s Chancellor establishes the University’s
performance goals and performance targets for the upcoming academic year. Via CUNY’s Performance
Management Process, York, like all CUNY colleges, reflects on plans for existing and new initiatives. The
institutional priorities identified each year will reflect goals from York’s strategic plan and CUNY’s performance
goals and targets.
At the end of the academic year, CUNY provides the University Performance Management Process Data Book
(mentioned above), which details trends in performance indicators by College for year-end 2018-19 and earlier.
The Chancellor meets with each college President to review institutional performance, recognize successful
performance, and identify future priorities. The College’s Office of Institutional Effectiveness and Strategic
Planning will use data from the above referenced Data Book, in addition to internal data derived from locally
identified sources, to monitor the College’s progress in achieving its goals and objectives via the strategic plan’s
Key Performance Indicators. The Office of Institutional Effectiveness and Strategic Planning will update and post
KPIs to its intranet site, and, as was done in 2019, a research brief will summarize York’s results in the Performance
Management Process (Appendix 25) college-wide communication.
Administrative, Educational, and Student Support Planning and Assessment
The Administrative, Educational, and Student Support Assessment Committee (AESSAC) supports assessment of
Administrative, Educational, and Student Support (AESS) units. Led by two co-chairs, one from OIESP and one from
Student Development, AESSAC continues to play a vital role, serving as a resource and ensuring sustainable
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assessment practices for all sixty-one AESS units. Although the AESSAC oversees AESS assessment activities, the
responsibility for engaging in ongoing improvement and periodic unit review resides with the Vice Presidents,
Directors, and staff of each unit in partnership with AESSAC and the OIESP. AESS units generate annual reports that
inform their five-year periodic unit reviews. AESS units follow the annual assessment process (Appendix 26)
established by AESSAC and use the results for improvements. AESSAC strengthens college-wide capacity (Appendix
27) for AESS unit assessment by hosting “how to” assessment workshops, updating tools for assessment,
consulting with individual department heads and/or units, providing feedback on annual plans and annual yearend reports, and meeting at least monthly. At the end of each academic year, the Committee submits a year-end
report to the IEC documenting its annual activities and progress, which the IEC uses to document a College-wide
assessment report to the President and Cabinet (Appendix 28). Overall, 89 percent submitted an annual
assessment report for 2018-2019 and 91 percent submitted an annual plan for 2019-20207. The AESS Unit Annual
Assessment progress report in Appendix 29 details the status of individual units.
Demonstrating Continuous Improvement
The following four examples provide evidence of how assessment results are informing continuous improvement
in AESS units. For additional examples, see Appendix 30.
1.

2.

3.

4.

7

York Child and Family Center: As part of the annual assessment plan, the York Child and Family Center reexamined its targeted outcomes for the 2018-19 academic year, focusing on meeting the standards
determined in Article 47 of the New York City Health Code. As a result, the York Child and Family Center
adopted and implemented a Health and Safety Checklist and a Monthly Facility Checklist. In addition, the
Center employed a tracking system for staff training and clearance records and a work order system was
implemented to ensure that the Center addresses facility issues in a timely manner and remains in
compliance.
Network Access: In response to a spike in unwanted calls, Network Access assessed the outcome to
reduce the number of unwanted calls. The target established prior to assessment was that the total
number of unwanted calls to be less than 1% of total inbound calls. The findings show that compared with
the average first 3 months of the year, the harassing calls have gone down by 70%. The total number of
unwanted is 0.4% of all inbound calls. The assessment findings led to creation of the harassment call list
with new numbers. The harassment call list is continuously being updated based on customer input.
York Early College Academy (YECA): YECA provides traditionally underserved students with access to
higher education opportunities. Thus, as part of their annual assessment, the program assessed the
outcome that students will be provided with a defined sequence of college courses that align with CUNY’s
Pathways General Education curriculum as well as NYC Department of Education (DOE) requirements for
high school graduation. A review of the sequence of college courses offered to YECA students during
AY2018- 2019 showed that 13 (72%) of the 18 courses align with both the College and DOE graduation
requirements. As a result, the program manager met with representatives from the high school
administration, New York City Department of Education, CUNY Early College initiative to address and
improve course offerings. These conversations resulted in the development of career tracks that are
aligned with potential career choices. Attention was given to incorporate as many general education
Pathways courses as possible with respect to future financial aid implications. The target will remain at
85% for the upcoming academic year.
Athletics: The Athletics department assessed the outcome “decrease the number of student athletes who
fall below a 2.0 GPA (on a scale of 0.0 to 4.0.” This outcome, which aligns with their goal of ensuring
student athletes, meet their educational goals. The findings indicate that York College Athletics
successfully met the target of success, which was that less than 10% of student-athletes would fall below
a 2.0 GPA. To reduce the number of student-athletes whose grade point averages (GPA’s) fell below 2.0,

A few units are currently offline (e.g., Center for Continuing Education and Institutional Advancement)
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the Athletics staff identified students academically at-risk. By bolstering advisement, referring at-risk
students for tutoring, and implementing study halls, the proportion of student-athletes earning GPAs
below 2.0 declined from 27.7% in fall 2018 to 10% in spring 2019, as compared to Spring 2018 when
25.6% (20 of 78 students) fell below 2.00 at the end of the semester.
CUNY Performance Management Process and National Surveys
As mentioned previously, the CUNY Performance Management Process (PMP) remains a driving force in the
College’s annual operational planning process, and several key performance indicators include data items from the
CUNY PMP process. In addition to the PMP data, the College uses the National Survey of Student Engagement
(NSSE) and its associated topical modules (most recently advising and diversity), and the CUNY-wide Student
Experience Survey and the Collaborative on Academic Careers in Higher Education (COACHE) survey of full-time
faculty. Administered every three years, these national surveys allow us to benchmark York with peers, an
important element of strengthening assessment practices. As mentioned previously, OIESP generates research
briefs to document survey findings; these research briefs appear on the York College intranet. In addition, the
OIESP has created locally developed surveys to monitor trends over time for key constituencies. For example, the
newly created freshmen engagement survey and non-faculty employee survey contain items that serve as key
performance indicators of the strategic plan. The results from these surveys are for use College-wide, particularly
by senior leadership and shared at committee meetings. To ensure the ongoing systematic process for assessment,
the OIESP has created a survey schedule (Appendix 31).
Activities to Sustain the Assessment Infrastructure for the Long-term: Evaluating Assessment Activities
In this section, we discuss the review of assessment committees’ activities, the evaluation of the assessment
framework, and the interrelated processes that resulted in new initiatives. Each of these contribute to the
College’s assessment infrastructure and activities for the long-term, as does the new streamlined integrated
planning process implemented in 2020. With oversight by the Institutional Effectiveness Committee and the
College Cabinet, an even stronger alignment between assessment and planning exists.
Academic Assessment Committee
The Academic Assessment Committee used the program assessment rubric (Appendix 32) to assess individual
programs’ assessment reports. The review process began as a pilot in spring 2019 with three programs (Business
Administration, Chemistry, and Health Sciences). AAC members formed six groups with five members each and
one group leader. At least two committee members within the same group read each report twice. Group
members discussed and provided a single rating with feedback to each program for improvement. The AAC
discussed the findings from the pilot at the AAC April 2019 meeting. As the pilot was successful, AAC fully adopted
this process in fall 2019. Each group reviewed multiple reports, ensuring that faculty members did not review
assessment reports from their own programs. Upon the conclusion of the review and completion of the program
assessment rubric, department assessment coordinators shared the feedback with their departments’ respective
program coordinators or chairpersons. Feedback included comments and questions regarding sample size, direct
and indirect measures, assessment processes and student artifacts. See Appendix 5 for an example of annual
assessment report evaluated using the committee’s program assessment rubric (Appendix 32).
In sum, the reviews indicated that most academic programs are engaged in assessment; the Committee rated two
thirds of the programs at the emerging stage or developed stage, suggesting ongoing improvement in the
assessment process. In the use of results component of the assessment report, programs indicated either “no
change necessary” or “proposed changes are to be implemented in the subsequent semester.” In the coming
academic years, the respective programs will assess programmatic changes implemented as a result of this stage
of the assessment process.
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Administrative, Educational, and Student Support Assessment Committee
The Administrative, Educational, and Student Support Assessment Committee used the AESS Unit Annual
Assessment Report Rubric (Appendix 33) to assess reports of individual units as a committee. AESSAC members
reviewed reports of units and provided feedback for improvement. The review process began as a pilot in summer
2019 with Student Health Services, Public Safety, and Enrollment Management. Each committee member read
reports from every unit, the committee provided feedback, identifying areas for improvement. As the pilot was
successful, AESSAC fully adapted the process in fall 2019. Upon the conclusion of the review and completion of the
rubric, the committee members provided feedback to unit heads, providing encouragement and identifying areas
for improvement. See Appendix 6 for an example of an AESS unit annual report and a completed rubric Appendix
34 by the committee. A few units required one-on-one assistance with a member of the Committee but in general,
most feedback pertained to understanding the implications of the data and identifying how to use assessment
results for improvement. To address this pattern, the committee identified two actions for follow-up: to more
clearly articulate the information that is sought, modify the reporting template (this is addressed with a new report
template in the newly created York Assessment Management System, see Chapter 3) and offer professional
development workshops led by units that have demonstrated successful efforts to close the loop. To reflect the
maturing culture of assessment, AESSAC reviewed its charge and modified it to include membership, activities, and
reporting and communication to sustain continuity over time.
Evaluating the Assessment Framework
To evaluate assessment processes and experiences, the OIESP administered a survey to members of the three
assessment committees and the Institutional Effectiveness Committee. The detailed findings appear on the OIESP
intranet. Most respondents agreed that it is clear who is responsible for assessment, that the current
accountability structure should remain, and that senior administrators have articulated their expectations for
assessment, as one would expect as these are all actively involved in the assessment process. The IEC discussed the
findings at its February 2020 IEC meeting and used the results to create a new survey for faculty and staff to
evaluate the College’s culture of assessment in spring 2020 (Appendix 35); this survey is currently in the field and
has been added to the OIESP institutional survey schedule (Appendix 31).
Summary
As discussed throughout this chapter, the College has built a strong infrastructure that has strengthened and
matured over the past year. Going forward, emphasis will shift toward the linking of academic program/general
education/AESS unit assessment with institutional assessment and operational planning. In addition, we will
continue to underscore the need to demonstrate continuing improvement. While people appear to understand
why demonstrating continuous improvement is important, using assessment results for institutional improvement
requires greater prominence. Over the next year, we will provide examples at professional development
workshops, one-on-one department meetings, and produce Assessment Spotlights that evidence successful
continuous improvement activities and processes at the College.
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Chapter 2. Demonstrating Sustainability: Allocation of Resources
In Chapter 1, we addressed the foundation of York’s assessment - the institutional effectiveness process and
framework. In this chapter, we discuss the College’s allocation of resources for purposes of assessment,
exemplified by the Office of Institutional Effectiveness and Strategic Planning, the Office of Information
Technology, and professional development. The chapter concludes with examples of the maturing culture of
assessment that are an outgrowth of the College’s allocation of resources.
Office of Institutional Effectiveness and Strategic Planning
Within this section, we detail the efforts and resources allocated in the Office of Institutional Effectiveness and
Strategic Planning to support the maturing culture of assessment at York. It demonstrates the College’s compliance
with MSCHE Requirement of Affiliation 8: The institution systematically evaluates its educational and other
programs and makes public how well and in what ways it is accomplishing its purposes.
Restructuring the Office
To improve the integration of institutional research and assessment, to increase outreach, and to be more
proactive in addressing the needs of the College’s constituencies, the AVP for the Office of Institutional
Effectiveness and Strategic Planning, with approval from the York College Higher Education Officer’s Screening
Committee,8 restructured the OIESP. The reclassification of existing OIESP staff, an additional hire (in progress),
and a revised reporting structure (Figure D) reflect the additional responsibilities and amplified roles of the OIESP.
The Academic Affairs Faculty Fellow9 who manages academic program assessment, reports to the Provost with a
dotted line to the AVP for OIESP.

Figure D: Office of Institutional Effectiveness and Strategic Planning Organizational Chart

8

“The College HEO Committee, whose members are named by the president, shall review and recommend to the president
appointments, salary step increases, reclassifications, reorganizations, and such other personnel actions as may be
appropriate for the higher education series employees.” Source: Office of Human Resources Management. 2016. The City
University Code of Practice Higher Education Officer Series.
9
A tenured faculty member working a proportion of the time in an administrative office
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Reallocating Resources
The Office of Institutional Effectiveness and Strategic Planning has reallocated its resources to take a more
proactive approach to research and assessment. The following are examples of initiatives that support data
transparency, demonstrate how the institution systematically evaluates and makes public assessment findings,
facilitates an assessment agenda, and promotes professional development. These initiatives contribute to the
College’s strategic plan as assessment outcomes and measures inform strategies in the following year’s
operational/PMP plan, as well as serve as key performance indicators.
Supporting Data Transparency
In November 2019, the Offices of Information Technology and Institutional Effectiveness and Strategic Planning
launched an intranet site to increase data transparency and awareness of the research and assessment conducted
at York. This site, which appears on the main page of the OIESP webpage, serves as a document repository for
research briefs (discussed below) and survey results, and is available to everyone with a York College login. Email
reminders about the intranet and the information available on it go out each semester to faculty, staff, and
Student Government Association.
In an effort to encourage data transparency (and communication), the AVP for the Office of Institutional
Effectiveness and Strategic Planning has increased interactions with academic departments and AESS units,
presenting at workshops and attending academic department meetings (Appendix 36) discussing the types of data
available from the Office. As a result, the Office has seen an uptick in data requests (e.g., data pertaining to major
migration, retention and persistence, program enrollment, STEM participation, and DFW grade analysis). The
College’s Factbook is being refined to include an expanded retention section that details student success outcomes
across key indicators (e.g., by sex, race; Pell status). In addition, in fall 2019, the OIESP created a new report,
Trends in Academic Departments Summary Report (Appendix 37), which details five years of academic and
demographic data by program for each department. Originally created for programs undergoing Academic
Program Review, the OIESP will produce and distribute this report to all departments annually each spring. This
report should contribute to improved planning and informed decision-making at the department level. Moreover,
the OIESP has created a schedule that identifies reports for annual production and distribution (Appendix 38);
OIESP will post these reports to the intranet.
Research Briefs and Executive Updates
As previously mentioned, in June 2019, the OIESP created research briefs as a means to communicate research and
assessment activities to the York community and encourage the use of assessment in planning. The AVP for OIESP
identified topics for research briefs, recognizing gaps in the knowledge of data that emerged from the meetings of
the Strategic Planning Committee (e.g., knowing the proportions of students who are transfers; transfers who
enter with an associate’s degree; students who are undeclared; faculty who teach in a particular school). The first
several research briefs provided trend data on key groups: freshmen; transfers; undergraduates (overall and by
school); non-returning students; and full-time faculty. More recent research briefs pertained to assessment
activities surrounding advising, civic engagement, and campus climate. With Interim President Eanes’ new model
for streamlined integrative planning (Figure B), the Institutional Effectiveness Committee and College Cabinet
collaborate with OIESP to identify topics for future research briefs. As of spring 2020, the Institutional Effectiveness
Committee, College Cabinet, and Personnel & Budget Committee will discuss research briefs at meetings. Table 6
lists the research briefs produced in the past year and identifies alignment with institutional goals; appendices 20,
25, and 39 are examples of Research Briefs.
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Table 6. Research Briefs Produced by the Office of Institutional Effectiveness and Strategic Planning
Alignment with
The City
University of
New York’s Goals
College
Readiness, Access
and Completion

Alignment with
York College’s
2020-2023
Strategic Plan
Goals
Undergraduates
who Thrive and
Graduate

Published
May 2019

Topic
Understanding York
College’s Undergraduate
Student Profile: Five Year
Trends

May 2019

One-Year Retention
Statistics Fall 2017 to Fall
2018

College
Readiness, Access
and Completion

Undergraduates
who Thrive and
Graduate

Jun. 2019

Understanding York
College’s Transfers: Five
Year Trends

Access and
Completion

Undergraduates
who Thrive and
Graduate

Jul. 2019

Understanding York
College’s Undergraduate
Student Profile: Five Year
Trends

Jul. 2019

CUNY’s Performance
Management Process: An
Assessment of York’s
Progress

Aug. 2019

Understanding York
College’s Undergraduate
Student Profile: An
Analysis by School, Fall
2018

Sep. 2019

Profile of York College’s
Full-time Faculty

Sep. 2019

Results from the National
Survey of Student
Engagement 2019 Topical
Module: Inclusiveness and
Engagement with
Diversity

Undergraduates
who Thrive and
Graduate

All Goals

Knowledge
Creation and
Innovative
Research

Undergraduates
Who Thrive and
Graduate;
Academic
Programs that
Exceed Standards
and Provide
Transformational
Educational
Experiences
Undergraduates
who Thrive and
Graduate

A Vibrant Campus
and Community
and Spirit
A Vibrant Campus
and Community
and Spirit

Use of Results/Next Steps
Utilize the data to refine recruitment and
admission strategies, continue to monitor
and use national student clearinghouse
student tracker system to analyze students
who were accepted to York but went
elsewhere
Conduct additional analysis by the admitted
criteria category, consider outreach to
students who left and using national
student clearinghouse tracker system,
analyze students who left
Conduct analysis of the feeder schools to
identify where additional recruitment
initiatives might be warranted, monitor
annually, and determine if certain major(s)
are driving the increasing yield rates
Shared the findings with the Strategic
Planning Committee for the new strategic
plan; continue to monitor undergraduate
enrollment population and conduct a similar
analysis for each school and students with
undeclared major
Next steps were identified for all areas,
including but not limited to continued
support for assessment, reinforcement of
academic momentum outreach, gathering
additional data on retention and
graduation, and identifying strategies to
increase giving and ensuring compliance
with ADA

Modify the College’s Factbook to include
profile by school and encourage use of data
in academic planning, recruitment, and
retention strategies. Annually produce and
distribute Data Trends for Academic
Departments for use in planning and
assessment
Continue to monitor full-time faculty on key
demographics and PMP metrics annually to
assess progress toward achievement of
College and University goals
Identify ways to address areas in which
results were below peers (e.g., sense of
belonging, feeling valued, etc.)
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Published
Oct. 2019

Nov. 2019

Topic
Results from the National
Survey of Student
Engagement 2019 Topical
Module: Academic
Advising
Results from the COACHE
Faculty Job Satisfaction
Survey 2019

Nov. 2019

Evaluating the
Assessment Framework
and Process

Nov. 2019

Results of the First-time
Freshmen Engagement
Survey

Dec. 2019

Results of the Civic
Engagement Survey

Alignment with
The City
University of
New York’s Goals
Access and
Completion

Knowledge
Creation and
Innovative
Research

Alignment with
York College’s
2020-2023
Strategic Plan
Goals
Undergraduates
who Thrive and
Graduate

A Vibrant Campus
and Community
and Spirit

Faculty and Staff
who Feel
Supported,
Collaborate, and
Flourish

Access and
Completion

Undergraduates
who Thrive and
Graduate; A
Vibrant Campus
and Community
Spirit
Institutional
Learning Outcome

Use of Results/Next Steps
The analysis was shared with the College’s
Task force for its work on academic advising

The COACHE Committee Taskforce was
created to oversee the distribution of
COACHE survey results, identify a timeline
for communicating results, soliciting
feedback, suggestions and
recommendations from faculty as well as
formulating an operational plan with
recommendations from the President
Results were discussed with IEC; next steps
include evaluating the assessment culture
beyond the committees, consolidating units,
identifying a plan for institutional learning
outcomes and revising timelines for
submission of assessment plans and reports,
consistent with the revised integrated
planning model
Add key performance indicators to the
strategic plan; continue to administer the
survey annually; increase outreach to
students throughout their first year and
compare with the actual one semesterretention rate
Increase students’ awareness of
Institutional Learning Outcomes;
administer the survey in three years as part
of the ongoing assessment of ILOs

The executive update is a new initiative that provides information to College’s executive leadership (i.e., President
and her direct reports) via email. The executive update differs from OIESP’s research briefs as the latter are
intended for College-wide distribution. The executive updates contain concise analyses on specific topics; intended
to facilitate the communication of findings related to assessment initiatives that contribute to informed decisionmaking, executive updates emerge as topics become apparent. Table 7 lists three executive updates produced by
OIESP thus far, with two to four planned each semester going forward. Appendix 40 is an example of an Executive
Update.
Table 7. Executive Updates Produced by the Office of Institutional Effectiveness and Strategic Planning

Publication
Date
Sep. 2019

Topic
An Analysis of One-Year
Retention by College
Admission Average

Alignment with
University Pillars/
CUNY PMP
College Readiness

Alignment with
York’s Strategic
Plan Goal
Undergraduates
who Thrive and
Graduate; A Vibrant
Campus and
Community Spirit

Use of Results/Next Steps
Higher education research identifies
potential predictors of student success
including but not limited to high school
GPA, SAT, rigor of high school curriculum,
placement exam performance, and student
engagement. Consider predictive analytical
modelling when resources allow
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Publication
Date
Sep. 2019

Oct. 2019

Topic
U.S. News & World
Report College
Rankings by Criteria

Non-Returning Student
Phone Survey, July
2019

Alignment with
University Pillars/
CUNY PMP
College Readiness,
Access and
Completion,
Knowledge
Creation and
Innovation

Access and
Completion

Alignment with
York’s Strategic
Plan Goal
Undergraduates
who Thrive and
Graduate; Academic
Programs that
Exceed Standards
and Provide
Transformational
Educational
Experiences; and A
Vibrant Campus and
Community Spirit
Undergraduates
who Thrive and
Graduate

Use of Results/Next Steps
Produce this analysis on an annual basis,
monitoring changes in rankings over time.
Use the rankings to target areas for
improvement.

Send a list of non-returning students to the
National Student Clearinghouse to
determine if students transferred
elsewhere, share the results with the
Student Financial Aid Office and Academic
Advising Center who assist students in
financial planning and choosing a major.
Consider conducting this initiative earlier,
more toward the end of the spring
semester, while students are still on
campus.

Research briefs and executive updates, while requiring additional work by OIESP, are documents that can be
produced relatively quickly and efficiently and address the College’s need for the OIESP to proactively provide
research and assessment findings to decision-makers. Discussions are taking place with the Interim President and
the College Cabinet as to how they would like to see information presented in the future (e.g., research briefs,
executive updates, full reports, PowerPoint presentations, dashboards, or a combination of several modalities) to
ensure that the OIESP is meeting the College’s needs for reporting, decision-making, and transparency.
Adopting Survey Software: Facilitating an Assessment Agenda
Prior to fall 2019, York did not have survey software to support sustainable survey assessment processes. York
used the legal agreement that CUNY has with Qualtrics and negotiated procurement pricing with Qualtrics. The
purchase of this software facilitates the development of an assessment agenda, assists faculty with survey
research, and simplifies the course evaluation process (a replacement for the College’s cumbersome Course
Management System).
As mentioned in Chapter 1, the Office of Institutional Effectiveness and Strategic Planning created an institutional
survey schedule (Appendix 31), which documents the office’s activities in support of the assessment infrastructure.
The schedule is available on the OIESP website. In addition, the OIESP implemented a new survey review process
for AESS units. OIESP now vets all AESS surveys prior to administration to ensure survey integrity, reduce survey
overlap, and decrease the proliferation of surveys across campus (Appendix 41). While not mandated for academic
departments, programs are invited to share surveys with OIESP for review and consideration, if they so choose.
Office of Information Technology
The Office of Information Technology has become an integral component in the College’s maturing culture of
assessment. As mentioned previously, the adoption of Qualtrics allows the Office of Information Technology to
restructure the course evaluation process with the expectation that restructured survey administration and
reporting will result in an improved experience for both students and faculty. The most significant contribution of
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the Office of Information Technology, however, has been the development of the York Assessment Management
System (YAMS), discussed in detail in Chapter 3.
Professional Development
The College allocates financial and human resources to provide professional development opportunities across the
College. These include conference attendance, participation in CUNY councils and participation in free Collegewide assessment workshops. The following sections discuss these opportunities in detail.
Assessment Workshops
The intensification of capacity-building efforts through assessment workshops and assessment webpage has
continued to be a resource for all faculty and staff. The academic assessment workshops and AESS assessment
workshops, with support from OIESP, occur throughout the year. Appendix 42 provides examples of academic
assessment workshop presentation and Appendix 43 is an example of non-academic/AESS assessment workshop.
Invitations to all workshops go to the college community via the college-wide e-mail, York News. We continue to
evaluate each assessment workshop and findings are used to identify and improve future workshops (Appendix
44). Table 8 below details the workshop schedule for the past year:
Table 8. Assessment Workshops
Date

Number of
Attendees

3/21/2019

28

4/4/2019

27

4/23/2019

30

5/7/2019

24

6/25/2019

46

9/5/2019

53

9/26/2019

20

10/24/2019
10/30/2019
02/05/2020
02/20/2020

30
37
41
15

Presentation Topic
Assessing the “General”: Why, How and What to Assess
for Pathways
Collegial Bonding through Rubric-based Program
Assessment
Designing and Using Surveys for Assessment
Just Do It: Stepping through Assessment from Beginning to
End
Using Focus Groups and Interviews to Collect Data
An Assessment Refresher & Q&A: Your Assessment
Questions Answered
Assessing the Domain of World Cultures and Global Issues
in Pathways
Moving from A Compliance to A Culture of Assessment
Recipe for Creating AESS Unit Assessment
Assessment in Action
Artifact Selection, Rubrics and Norming

Host
GEAC/OIESP
AAC/OIESP
AESSAC/OIESP
AAC/OIESP
AESSAC/OIESP
AESSAC/OIESP
GEAC/OIESP
AAC/OIESP
AESSAC/OIESP
AESSAC/OIESP
GEAC/OIESP

Assessment Conferences
The College makes funds available so that each member of the Office of Institutional Effectiveness and Strategic
Planning can attend at least one major research and or assessment conference each year (e.g., Northeast
Association of Institutional Research, IUPUI Assessment Institute in Indianapolis, Drexel Assessment Conference).
In addition, funds are available for more local conferences such as the Assessment Network of New York (ANNY)
and the Middle States Town Hall (Albany, NY). These opportunities are extended to the General Education
Assessment Committee; Academic Assessment Committee; the Administrative, Educational, and Student Support
Assessment Committee; and the Institutional Effectiveness Committee. Several members of the AESSAC were
selected to present the College’s approach to non-academic unit assessment at the Annual Middle States
Conference, and the President, Provost, and AVP for OIESP attend that conference as well.
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CUNY Councils
CUNY Councils, forums for peer-to-peer sharing of best practices and resources, including free workshops for staff
across all CUNY campuses, are another set of resources pertaining to institutional research, assessment, and
Middle States. Members of the OIESP attend monthly CUNY council meetings. The Manager for Institutional
Research attends the CUNY Institutional Research (IR) Council meetings, the Associate Director of Assessment
leads the CUNY Assessment Council, serving as a co-chair, and the AVP for OIESP is the secretary of the CUNY
MSCHE Council. The College representative on the CUNY Councils share information with the York’s assessment
committees as appropriate. The CUNY MSCHE Council focuses primarily on accreditation. This Council began three
years ago, led by several leaders in Institutional Effectiveness with responsibilities for accreditation; one of the
goals of the Council is to serve as a resource to CUNY campuses. Each of the councils provide valuable
opportunities to discuss both CUNY specific and broader issues related to research, assessment, and accreditation
and offer joint council workshops with presentations of collaborative activities at the College-level. A daylong
conference dedicated to MSCHE occurs in the spring in which the MSCHE VPs and/or staff members are invited.
Members of the CUNY College community are invited; in 2019, York sent eight individuals, including the Provost,
the AVP for OIESP and members of faculty serving on assessment committees.
Evidence of the Maturing Culture of Assessment
The resources discussed above have contributed to the growing culture of assessment at the College as evidenced
by increased activities and discussions, revised processes, and policies surrounding assessment described in the
following examples:
1.

2.

3.

Current and former members of the AESSAC presented at the MSCHE Annual Conference in 2019
(Appendix 45). Representing four different units at the College, these presenters shared their experiences
with developing assessment plans, focusing on how each unit identified activities for assessment and
implemented improvements.
The College Curriculum Committee has sought to formalize the relationship between assessment and
curricular change. In 2018-19, the Academic Affairs Faculty Fellow spoke to the committee of the
importance of including assessment activities in curriculum processes. The committee acknowledged that
ideally, most curricular changes should derive from formal assessment activities. In October 2019, the
committee agreed to formalize the link between curriculum and assessment by including two questions
explicitly related to assessment in proposal rationales:
a. Is this change in response to a formal assessment process? If so, please describe.
b. If the change is not in response to assessment, please describe how the change will be assessed
in the future.
As of spring 2020, the committee will require the above in all curriculum proposals (Appendix 46). The
committee will assess this change in the 2020-2021 academic year.
The College’s annual budgeting process requires units to tie initiatives and budgetary needs to the
strategic plan. One way that York College is strengthening this relationship is with its college-wide
Personnel and Budget (P&B) Committee and ensuring that the department chairs are directly engaged in
this process. In the past, chairs submitted budget requests for the subsequent year to their academic
deans, who then reviewed the requests and forwarded these to the Provost. The Provost then moved
them forward to the Office of Budget and Planning. The P&B will now have a sub-committee to oversee
this budget and planning process and is formalizing three existing ad hoc committees into standing
committees. The standing committees will be charged to recommend on (i) policies and procedures for
evaluations of reappointment; promotion, and tenure; (ii) budget and planning issues; (iii) policies for
reassigned time (release time) and workload; and (iv) scheduling and enrollment. All these functions are
connected to budget and planning. The subcommittees will have department chairs assigned for equitable
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4.

5.

6.

7.

representation and a structure for assessing the effectiveness of the sub-committees will be put in place
in fall 2020.
As of spring 2020, more than two-thirds of academic departments have formed their own assessment
committees (Appendix 47) and the majority have added assessment discussions to monthly department
meetings (Appendix 48).
As the MSCHE peer evaluation team suggested in its March 2019 visit, the Office of Academic Affairs
revised the PROF 101 course, designed for newly hired first-year faculty, to include discussions on
assessment (Appendix 49). On November 7, 2019, the Academic Affairs Faculty Fellow in the OIESP
presented on academic assessment. The following key issues were discussed: how academic program
assessment differs from course assessment; program assessment cycles and why demonstrating
continuous improvement is important; MSCHE’s expectations and assessment best practices; basic
assessment methods along with an example from the Chemistry Department; and the importance of
building an assessment culture.
The Office of Human Resources offers a New Employee Orientation Program twice a year (Appendix 50),
which includes invited speakers from across the College to share important information about the College
(e.g., Office of Information Technology; Public Safety; Office of Diversity and Inclusion). The Office of
Institutional Effectiveness and Strategic Planning now attends, discussing issues similar to those in the
PROF 101 course (e.g., the importance of continuous improvement, MSCHE expectations, and the
assessment schedule).
AESS professional development workshops now include “assessment in action” where staff from AESS
units share successful assessment activities. At the most recent workshop, presenters reported increased
collaboration and communication because of ongoing assessment activities. For example, the Director of
the Learning Center indicated that her unit is more engaged with other units across the campus
(described as “cementing connections that did not previously exist”) as she prepares marginalized adults
for college and employment. The Director of the Counseling Center indicated that by sharing her unit’s
assessment activities, she was able to “promote the work provided by the Center”, an opportunity not
typically available (Appendix 43).

In summary, the OIESP, with its new leadership, not only continues the effective practices established over the last
year), it provides strong support to the assessment committees and valuable data and resources to the College at
large. The culture of assessment at the College is verifiably pervasive and vibrant, and strongly supported by the
administration through the OIESP activities and staffing. Professional development and the integration of
assessment and use of results into the culture of the College via policies and processes bolster the sustainability of
these efforts.
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Chapter 3. Develop an Internal System for Documenting Results, Plans, and Strategies
In this chapter, we address the MSCHE recommendation to demonstrate an “improved internal system of
documenting assessment results, action plans, and follow-up strategies” and ensure compliance with MSCHE
Requirement of Affiliation 8: The institution systematically evaluates its educational and other programs and
makes public how well and in what ways it is accomplishing its purposes. The College has created its own
assessment system, the York Assessment Management System, which facilitates the collection and storage of
documentation and the ability to generate institutional reports. The chapter briefly describes the process
employed last year and details the development of and implementation of the new system.
Previous Documentation Process
Prior to 2019-2020, each assessment committee employed a different method for collecting and storing
assessment plans and reports. For example, the Academic Assessment Committee used Blackboard (i.e., a learning
management system primarily used by faculty for course-level assignments and tasks), the General Education
Assessment Committee used Blackboard and Google Docs, and the Administrative, Educational and Student
Services Assessment Committee used committee email addresses to collect plans and reports, prior to uploading
to the website. All three committees then transferred the plans and reports to the College assessment webpages
that required an additional step of checking the documents for American with Disabilities Act (ADA) compliance
and accessibility. The process was burdensome, unorganized, and time consuming. Essentially, York needed to
simplify the submission process for assessment plans and reports, organize and retain documents, and aggregate
the information to provide institutional level summary reports for institutional planning, decision-making, and
improvement. While the College was searching for a different system, MSCHE reaffirmed the need to identify a
system to facilitate collection and storage (March 2019). York’s Offices of Information Technology and Office of
Institutional Effectiveness and Strategic Planning worked collaboratively to create the York Assessment
Management System.
Creating the York Assessment Management System
While York participated in multiple demonstrations of commercial assessment systems, the costs associated with
such systems were prohibitive. In addition, the AVP for Institutional Effectiveness and Strategic Planning had
implemented two such systems elsewhere, and the system and its associated processes were described as labor
intensive, burdensome, and required a great deal of training and “buy-in.” In August 2019, the AVP for Institutional
Effectiveness and Strategic Planning and executive leadership discussed the need to identify a new system; all
agreed that modifying existing technologies and asking IT staff to create an internal system was more attainable.
This decision allowed the College to develop a system that could meet the needs of end-users, would receive
ongoing support from IT staff, and could evolve along with the College’s assessment processes. Ultimately, the goal
of this system is to support the College in the long-term in facilitating operational and strategic planning.
During August 2019, the Offices of Institutional Effectiveness and Strategic Planning and Information Technology
reviewed and evaluated systems used at other CUNY schools, identifying both immediate and aspirational aspects
of the system. The York team created a multi-phase plan for creation and implementation of the York Assessment
Management System, and identified the workflow of the system. Assessment of the York Assessment Management
System occurs after each pilot (occurring with each phase of implementation).
Multi-Phase System Implementation
Phase I: Annual Assessment Plans
The first phase allowed academic programs and AESS units the ability to create and submit annual assessment
plans for 2019-2020. In October 2019, several programs/units conducted a Phase I pilot. A post-pilot survey
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revealed generally positive results. On November 1, York successfully launched YAMS for all academic programs
and AESS units. System users (i.e., end-users) consist of faculty representing each academic program and
department (designated by the academic department chair) and typically the unit director for AESS units
(identified by the respective vice president). IT and OIESP created and shared systematic guidelines with all endusers.
The annual assessment plan consists of three sections: 1) outcomes that will be assessed, alignment with divisional
and institutional goals, measures, and target; 2) rationale for the plan, i.e. what is the reason for assessing the
above outcomes; and 3) information on data collection and evaluation. Figure E provides an example of an
academic program annual assessment plan and Figure F provides an example of an AEESS unit assessment plan in
the York Assessment Management System.
Figure E. Example of Academic Program Annual Assessment Plan (Excerpt)
2019-2020 Marketing (BS) Assessment Plan
Assessment Year: 2019-2020
School: Business and Information Systems
Department: Business and Economics
Program: Marketing (BS)
Department Chair: fannansinghjamieson
Department Assessment Coordinator: ylee1
Program Coordinator: ylee1
Completed by: ylee1
Other Contributors:
Date Completed: October 25th, 2019
Unit Mission
The purpose of the marketing program is to educate students to go into today's dynamic business world as well-prepared college graduates.
This program provides a student-centered education approach that will prepare them for challenging careers in marketing fields. At the
completion of this program, marketing students will be equipped with knowledge and skills to satisfy the consumer needs and wants, and
ensure business profitability.
Assessment Plan
Program Goal

Program Level
PSLO
Student Learning Alignment with
Outcomes (PSLOs) Institutional
Learning
Outcomes
(ILOs)

PG
Alignment
with
Middle
States
Standard
III

From which
course(s),
section(s) will
you collect
student
artifacts?

Sample Size

Measure

Measure
Type

Target

Students
demonstrate
competency in
integrating
marketing
knowledge
from the
various areas
of marketing
and applying it
to business
and society.

3.1 Students
describe a
comprehensive
marketing plan to
solve marketing
issues facing
profit/not-profit
organization
based on a critical
examination of
various marketing
information.

Critical
Analysis
and
Reasoning

MKT483
Marketing
Management
(capstone;
only one
section
provided)

Fall 2019:
13 enrolled
(class size is
25) Spring
2020: Not
yet
determined

Term Project
(data
collected
from written
report and
oral
presentation)

Direct

75% of
students
reaching at
least
acceptable
level (rubric
has three levels
–
unacceptable,
acceptable,
exemplary)

Intellectual
Discovery and
Creativity Demonstrate
excellence in
academic
inquiry,
creativity,
research,
collaboration
and
professional
growth.
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Program Goal

Program Level
PSLO
Student Learning Alignment with
Outcomes (PSLOs) Institutional
Learning
Outcomes
(ILOs)

PG
Alignment
with
Middle
States
Standard
III

From which
course(s),
section(s) will
you collect
student
artifacts?

Sample Size

Measure

Measure
Type

Target

Students
demonstrate
competency in
integrating
marketing
knowledge
from the
various areas
of marketing
and applying it
to business
and society.

3.2 Students
analyze markets,
customers,
competitors,
SWOT employing
secondary and/or
primary sources
of information.

Critical
Analysis
and
Reasoning

MKT483
Marketing
Management
(capstone;
only one
section
provided)

Fall 2019:
13 enrolled
(class size is
25) Spring
2020: Not
yet
determined

Term Project
(data
collected
from written
report and
oral
presentation)

Direct

75% of
students
reaching at
least
acceptable
level (rubric
has three levels
–
unacceptable,
acceptable,
exemplary)

Intellectual
Discovery and
Creativity Demonstrate
excellence in
academic
inquiry,
creativity,
research,
collaboration
and
professional
growth.

Rationale for the Plan
Based on Five-year assessment plan, this goal along with four PSLOs will be assessed in 2019-2020 academic year. MKT483 will be used to
gather data; however, this course is a capstone course and has small number of students. Thus, Assessment will be conducted twice – Fall 2019
and Spring 2020 in order to increase sample size.
Data Collection and Evaluation
Data collection will be completed at the end of each semester (Fall/Spring) because direct measure is term project. Term project consists of two
part – business report and oral presentation. These will be used to assess goal#3 and four PSLOs (#3.1,3.2,3.3 and 3.4). Data will be collected
from MKT481 (capstone). Two professors (one full-time faculty and the instructor of MKT481) will be involved in the overall assessment
process. They will evaluate, analyze and interpret the student data for the current academic year.

Figure F. Example of AESS Unit Annual Assessment Plan
2019-2020 Business Office Assessment Plan
Assessment Year: 2019-2020
Division: Administrative Affairs
Unit: Business Office
Unit Director: sfosterjemmott
Completed by: sfosterjemmott
Other Contributors:
Date Completed: October 1st, 2019
Unit Mission
The mission of the Business Office is to ensure fiscal responsibility and provide sound financial and administrative support to the entire campus
community, by providing services in accordance with the policies and procedures that govern the City University of New York (CUNY) and New
York State. We handle each transaction with professionalism and procedural knowledge that promotes efficient operations.
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Assessment Plan
Unit Goal(s)

Unit
Outcome(s)

Unit Goal
Alignment with
Divisional Goal

Unit Goal
Alignment
with York’s
Annual
PMP Goal

Unit Goal
Alignment
with York’s
Strategic
Goals

Unit
Outcome
Alignment
with
Institutional
Learning
Outcomes
(ILOs)

Measure

Measure Target
Type

Educate the
college
community
about available
financial
platforms.

Creation of a
step - by - step
video tutorial
detailing
business
process in
CUNY first and
PDF documents
for visual
directives on
CUNYfirst
screens

Develop and
demonstrate
efficient and
effective
stewardship of
financial and
capital
resources
consistent with
institutional
protocols.

TBA

TBA

N/A

How - To
videos and
PDF
documents

Direct

How - To
videos and
PDF will be
posted on the
Business
Office website

Develop
partnerships
across the
campus that
facilitates
process
improvement.

Print Services
will ensure
stakeholders
use the
electronic
printing
request form

Develop and
demonstrate
efficient and
effective
stewardship of
financial and
capital
resources
consistent with
institutional
protocols.

TBA

TBA

N/A

Electronic
Request
Form

Direct

75% of print
jobs will be
received
electronically

Rationale for the Plan
An online, step - by -step "How - To" tutorial will provide 24-7 access to training guides for CUNYfirst financial modules. This will increase
efficiencies and productivity among Business Office staff as well as the campus community providing end-users with the ability to get through
the various CUNYfirst financial modules with ease. Electronic Print Request forms will reduce the amount of time it takes to submit a print
request and have it approved. It will also eliminate the excessive printing caused by the need for physical signatures. This functionality will
ultimately reduce waste and save resources.
Data Collection and Evaluation
Data collection will take place in the fall 2019 semester. Business Office staff members will be involved in interpreting and analyzing the data.
We will also use the data to improve existing processes.

Phase II: Mid-year Check-in
The second phase of implementation was the mid-year check-in that allows academic programs and AESS units to
identify the status of annual activities. OIESP and IT conducted a pilot of this phase in January 2020 and launched
College-wide in February 2020. The mid-year check-in is new to the annual process and serves two purposes: 1)
asks programs/units to reflect on the progress made on annual assessment activities and 2) allows programs/units
to request assistance from assessment committees and the Office of Institutional Effectiveness and Strategic
Planning in an indirect manner. This check-in form consists of six questions such as status of fall assessment
activities; progress on the assessment plan; and communication with and involvement of faculty/staff in the
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assessment actives, see Figure G for an example of a mid-year check-in of an academic program and Figure H for
an example of the mid-year check of an AESS unit.
Figure G. Example of Academic Program Mid-year Check-in
2019-2020 Public Safety Mid-Year Assessment Check
Assessment Year: 2019-2020
School: Business and Information Systems
Department: Accounting and Finance
Program: Accounting (BS)
Department Chair: rclovey
Department Assessment Coordinator: rruiz
Program Coordinator:
Completed by: rruiz
Other Contributors:
Date Completed:2020/02/03 13:01:00 US/Eastern
Please indicate your progress on the following for academic year

Answer

Comments

Program has collected assessment data for the fall semester

Yes

We will gather additional data during
Spring semester.

Program is in the process of analyzing data from the fall semester

Yes

Program has completed the fall assessment activities

Not yet, but we know
what needs to be
done
Yes
Answer

Program is continuing to implement the annual assessment plan
Please indicate your department and program faculty’s
engagement
Department faculty are informed of the program’s current year’s
assessment activities
Program faculty (full-time and/or part-time) are engaged in the
current year’s assessment activities

Comments

Yes
Yes

Figure H. Example of AESS Unit Mid-year Check-in
2019-2020 Counseling Center Mid-Year Assessment Check
Assessment Year: 2019-2020
Division: Student Development
Unit: Counseling Center
Unit Director: jchoi
Completed by: jchoi
Other Contributors:
Date Completed:2020/01/23 15:15:00 US/Eastern
Please indicate your progress on the following for academic year

Answer

Comments

Unit has collected assessment data for the fall semester

Yes

Unit is in the process of analyzing data from the fall semester

Unit has completed the fall assessment activities

Not yet, but we know
what needs to be
done
Yes

The post-training surveys have been
collected for the probation workshops.
The data analysis is planned in the coming
weeks.

Unit is continuing to implement the annual assessment plan

Yes

Please indicate your department and unit staff’s engagement
Department staff are informed of the unit’s current year’s
assessment activities

Answer
Yes

Unit staff (full-time and/or part-time) are engaged in the current
year’s assessment activities

Yes

Reviewing the probation status of students
will require more time at this point.
The annual assessment plan will be carried
out through the spring semester.
Comments
Yes, the staff are informed of the
assessment activities and collecting the
data.
Yes. The assessment activities involve all
staff.
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Phase III Year-end Academic and Unit Reporting
The third phase of the York Assessment Management System is the year-end program/unit annual assessment
report. Currently in development, this phase should be ready to pilot in March 2020 with college-wide launch in
April 2020. This phase will enable all programs and units to report findings of assessment plans and activities for
the current year, identify action plans based on the findings from the current year’s assessment, and report on the
changes implemented from the previous year’s action plan, (addressing the MSCHE recommendation “…follow-up
on action plans and strategies”). In other words, if, for instance, a program states in its 2019-2020 year-end report
(in the action plan section) that it will change a course sequence, then in the following year-end report of 20202021, the program will be asked to state the status of the prior year’s action plan, indicating if the action was
completed (i.e., did the course sequence actually change) and when this change will be reassessed. The report also
allows programs/units to identify whether or not there are any budgetary considerations that are the direct result
of the assessment findings. Furthermore, programs/units will be able to upload evidence (e.g., rubrics, surveys,
assignments) that support the assessment findings. As this phase is still in production, a sample report in the York
Assessment Management System is not yet available; however, Figure I is a preview of some of the information
required in the report.
Figure I. Example of Academic Year-End Annual Assessment Report
Academic Program Annual Assessment Report
Assessment Year: drop down
School: drop down
Department: drop down
Program: drop down
Department Chair: Click here to enter text.
Department Assessment Coordinator: Click here to enter text.
Program Coordinator: Click here to enter text.
Completed by: Click here to enter text.
Other Contributors: Click here to enter text.
Date Completed: drop down_____________________________
I.

Has your program’s mission and/or goals changed from what is currently published in YAMS?
a. No, go to question II
b. Yes, please update the revised mission and goals in YAMS and submit to the Committee/OIESP

II. Has your program’s curriculum map changed from what is currently published in YAMS’ Assessment Plans and Reports webpage?
a. No, go to question III
b. Yes, please update the curriculum map in the AAC template and send to AAC Chair/OIESP.
III. ASSESSMENT ACTIVITIES: Please identify the assessment activities for the current year. (first five elements listed below populate from
annual plan)
Elements included in the Assessment Activities Table are:

Program Goal
o
Alignment of Program Goal with York College’s Strategic Goals and Middle States Competencies

Program Student Learning Outcomes Assessed
o
Program Student Learning Outcome Alignment with Institutional Learning Outcomes

Courses and Sections from which data was collect

Direct Measures (Required), Indirect Measures (optional)

Target

Target Met/Not Met

Findings

Use of Results and Types of Changes Recommended

Action Plan/Next Steps

Budgetary Consideration (if the action plan requires additional budget consideration)

Communication (Identify to whom the assessment findings will be communicated: check all that apply)

Methods of Communication (Identify how the results were shared: check all that apply)
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IV. Data Analysis: Expand on “State Findings” (see column above). What is your interpretation of the results? Include any other details that
you believe are important for this year’s assessment activity.
V. Upload Attachments (rubrics, surveys): identify document and upload. Please do not disclose any document that includes personal or
identifiable information.
VI. Changes Implemented: Reflecting on _____year (populate the first five elements from previous annual assessment report), identify the
changes that have been made in the program, when they were implemented, and when they will be reassessed.

Program Goals

Program Student Learning Outcomes

Findings

Use of Results

Action Plan/Next Steps

State the current status on the action plan/next steps from last AY. Were these changes implemented? If yes, when will they be
reassessed? If no, explain.

Status on Budgetary Consideration : State the current budget status (approved, pending approval, not approved, provide
explanation____, not applicable)
VII.

Other Activities/Accomplishments (Optional): Highlight accomplishments and/or program assessment activities that contributed to
improving student learning and student success.

Phase IV Institutional Reports
Phase IV of the York Assessment Management System is a critical phase, as it will produce aggregate institutionlevel reports on the various elements identified within the first three phases. The expected date of completion of
this phase is June-July 2020. We anticipate generating aggregate reports detailing compliance across
programs/units on assessment plans and reports; target achievement; college-wide and division-specific alignment
with institutional learning outcomes, strategic goals, and annual operational/Performance Management goals; and
use of results/types of changes implemented.
Phase V Rubrics to Evaluate Assessment
OIESP and IT have not finalized the logistics for the fifth phase of development but it involves the integration of
rubrics with assessment plans and reports within the system to ensure quality activities. Currently, the Academic
Assessment Committee uses rubrics in Microsoft Word to evaluate assessment plans and reports and then emails
the completed rubric to the respective program; the Administrative, Educational, and Student Support Assessment
Committee uses rubrics in Qualtrics, followed by emails. In addition to allowing the committees to streamline the
feedback process, Phase V will archive the rubrics, providing the ability to track improvement and growth in the
quality of submissions over time.
Workflow
The workflow for academic programs continues the same as last year - the program coordinator submits the plan
to the department assessment coordinator (who is the department representative on the Academic Assessment
Committee). The department assessment coordinator then reviews and submits the plan/report to the academic
assessment committee for review and publication. The ability to publish plans/reports is limited to the committee
chair and Office of Institutional Effectiveness and Strategic Planning staff so as not to overburden committee
members. However, all members of the committee can review the plan/report throughout the workflow process
before becoming public (see Figure J).
Administrative, Educational, and Student Services annual assessment plans, mid-year check-in, and annual reports
now require review/approval from the division Vice President. After the unit director, the plan/check-in/report
goes to the division vice president who then reviews and submits the plan/check-in/report to the AESS assessment
committee for review and internal publication. This new approval process ensures that vice presidents, who are all
members of the Cabinet, are aware of the assessment activities within their units. This process will help keep the
Cabinet and IEC informed of all activities across divisions. In doing so, it sets the stage for an operational
planning/PMP process that achieves both depth and breadth of College strategies for achieving the yearly
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institutional priorities. As stated above, AESSAC members can track the workflow of the assessment plan/mid-year
check-in and report before going public (see Figure J).
Figure J. York Assessment Management System

The York Assessment Management System: Ensuring Long-Term Sustainability
An essential criterion for selecting any new system was its ability to serve as a documentation repository, which is
essential to sustaining assessment activities and communicating past and current activities. The York Assessment
Management System will maintain institutional assessment records that provide information for institutional
planning. All documents submitted through the York Assessment Management Systems (i.e., plans, mid-year
check-in, and reports) will remain in the system for later use and are accessible to all College stakeholders ensuring
transparency across programs and units, fulfilling Requirements of Affiliation 8. The College continues to document
assessment activities through its assessment webpage (Appendix 51 and 52). The York Assessment Management
System will allow for continuity of access. For example, if a director leaves York’s employ, a new Director will have
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access to the former Director’s submissions. The York Assessment Management System will enable the College and
the assessment committees to track compliance, progress, improvements, and changes across the College. In
addition, while facilitating annual reporting, the York Assessment Management System should fortify the five-year
reporting cycle required for Academic Program Review and Periodic Unit Review (for AESS units) as it contains
documentary evidence of the program/units’ annual assessment activities.
Summary
The culture of assessment at York continues to mature and one example of that growth is the central role that the
Office of Information Technology now holds in the process. The York Assessment Management System has
facilitated and institutionalized the submission process, it serves as a documentation repository, allows for
continuity of access, provides robust reporting, and facilitates alignment with institutional strategic goals,
institutional learning outcomes, annual operational goals/PMP, and Middle States Standard 5 (for academic
programs). The development and implementation of the York Assessment Management System is a significant
milestone for the College.
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Conclusion
York College is a public higher education institution dedicated to enriching the lives and enabling students to grow
as passionate, engaged learners with confidence to realize their intellectual and human potential as individuals and
global citizens. The success of our students during their studies and beyond serves as a driving force for the
College.
The 2018 Middle States Commission of Higher Education warning regarding Standard 5 and the Requirements of
Affiliation of 8 and 10 presented a challenge, which the faculty, staff, and administrators took head on. The
Commission’s action to remove the College from warning in 2019 affirmed the intensive work undertaken to
restore the College to full compliance. Since the Commission’s action in 2019, the College has not only sustained
what it built, but also strengthened it, in part due to the corresponding work conducted within the strategic
planning process. Engaging in two college-wide initiatives simultaneously, while challenging, facilitated the
streamlining and maturation of the College’s assessment and planning processes. By actively engaging in both
processes, the institutional effectiveness accountability structure, process, and framework were evaluated,
refined, and further codified to ensure each would serve the College for the long-term. Additionally, the College
allocated appropriate resources ensuring York’s assessment infrastructure and activities are sustainable for the
long-term.
The institutional effectiveness accountability structure now incorporates the Cabinet into the College’s annual
assessment and planning processes, which ensures that the College’s executive leadership, along with the
Institutional Effectiveness Committee, has direct knowledge of institutional priorities and outcomes. The
Institutional Effectiveness Committee continues its work, overseeing the activities and progress of each of the
three assessment committees (AAC; GEAC; and AESSAC). The IEC’s monthly meetings, documented timeline, and
membership (including the chairperson(s) from each assessment committee) facilitate the coordination of
activities and reinforces sustainable practices. The addition of the Cabinet to oversee the assessment and progress
of the College’s strategic plan allows for greater transparency and increases the likelihood of cross-divisional
collaboration in implementing targeted strategies, thereby contributing to sustainability. This coordination should
encourage collaboration at all levels and across all divisions, ensuring that the work undertaken to achieve the
goals and objectives in the College’s strategic plan effectively reflect One York.
The three assessment committees are critical components of the accountability structure and maintain central
roles at the College. The committees hold regular monthly meetings, oversee the implementation of assessment
practices, analyze assessment activities, generate and publish assessment reports and communicate their findings
to the academic or Administrative, Educational, and Student Support units with recommendations for
improvement. The committees, along with the Office of Institutional Effectiveness and Strategic Planning, oversee
and conduct training workshops for faculty and the college community.
The institutional effectiveness process demonstrates improved integration of planning, assessment, and
budgeting, relying on existing College processes (five-year Academic Program Review and Periodic Unit Review)
and tightening annual assessment and planning processes. For example, the Office of Institutional Effectiveness
and Strategic Planning introduced the Trends in Academic Department Summary Report. While initially created in
fall 2019 for departments undergoing Academic Program Review, these data are distributed annually (as of spring
2020) to all academic departments – ensuring that wherever departments fall within the five-year cycle of
Academic Program Review, they will have five years’ worth of data. This report (and others to follow) should
facilitate the Academic Program Review process, contribute to data-centered program reviews, and inform annual
assessment activities and planning.
In addition, the institutional effectiveness process better integrates the College’s annual operational plan with
CUNY’s annual Performance Management Process. By subsuming the Performance Management Process within
the operational planning process, programs/units work toward one outcome that addresses both entities (annual
operational plan and Performance Management Process). It is up to the Cabinet and the Institutional Effectiveness
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Committee to ensure that the annual operational plan incorporates objectives from the Performance Management
Process.
To support the College in sustaining the assessment infrastructure, the components of the institutional
effectiveness framework are defined, codified, and transparent. We expect the continued maturation of the
assessment culture to lead to the refinement of the institutional learning outcomes and development and
implementation of plans supporting the fulfillment of student success outcomes. Therefore, as the College
community embraces the assessment framework, the assessment committees will identify direct and indirect
assessment methods and activities to ensure the College meets institutional learning outcomes and student
success outcomes. Through the assessment and strategic planning activities, York will be able to make steady
progress in meeting the targets for institutional learning outcomes and student support outcomes. The framework
supported and driven by the three assessment committees (AAC, AESSAC and GEAC) and the Institutional
Effectiveness Committee has been evolving and adjusted to reinforce the process further.
The resources allocated to strengthen assessment, particularly the hiring of an AVP for the Office of Institutional
Effectiveness and Strategic Planning, the restructuring of that Office, purchasing Qualtrics, intensifying professional
development workshops, and developing the York Assessment Management System, demonstrate the College’s
willingness and ability to commit to ongoing, systematic, and strategic assessment and planning. In addition, the
Office of Institutional Effectiveness and Strategic Planning has shifted its resources to employ initiatives that
support data transparency (e.g., the intranet, research briefs, executive updates), facilitate an assessment agenda
(e.g., Qualtrics, survey schedule, report schedule), and promote professional development (e.g., annual conference
attendance, CUNY Council participation). These initiatives contribute to the College’s strategic plan as assessment
outcomes and measures inform strategies in the following year’s operational/PMP plan, as well as serve as key
performance indicators.
The college community is in the second year of implementing an integrated deliberate and intentional assessment
framework that encompasses academic and service units. The results of the implementation, training workshops,
and assessment activities are shared for use in plans and reports. We anticipate that assessment and upcoming
training activities will become more effective, targeting specific needs and practices. We will continue to allocate
resources to sustain the assessment momentum and promote the assessment culture improving the overall
institutional effectiveness. Professional development activities will continue, but with more targeted outreach
from the AVP for the Office of Institutional Effectiveness and Strategic Planning to units that need assistance.
The newly created York Assessment Management System further exemplifies the College’s commitment to
assessment. This system simplifies the submission process for assessment plans and reports, organizes and retains
documents, ensures continuity of program/unit reporting, and aggregates the information to provide institutional
level reporting. These aggregated institutional level reports will allow the College to monitor progress over time,
determine the successful achievement of targets, denote goals that require additional activities, and identify areas
for improvement. In addition to providing information that will inform annual operational planning and progress
toward strategic planning, these institutional level reports will provide additional narrative for the MSCHE Annual
Institutional Update. This assessment management system is a significant milestone for the College and represents
increased collaboration and integration between the IEC and the Offices of Institutional Effectiveness and Strategic
Planning, and Information Technology. The College’s devotion of resources to this endeavor is demonstrative of
the cultural shift that has taken place.
Finally, the new strategic plan, One York, provides the College with an opportunity for assessment to take an even
larger role in informing processes and practices. The new plan contains aspirational goals, actionable outcomes,
and measurable key performance indicators. One York concludes at roughly the same time that the MSCHE MidPoint Peer Review takes place (in 2023). While the College continues to reevaluate and refine its processes
annually, the timing of these two events provides the College with an additional “point of reflection” to evaluate
its progress in assessment and planning and revise processes and activities, in preparation for the next strategic
plan.
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Appendix
Appendix 1. Strategic Planning Forum Notes Example (Excerpt)
Fall/winter Strategic Planning Forum
12/2/19 Faculty Dining Hall
Memorable quotes









This is a place to make this plan your plan.
York attracts a large number of students, and we want to keep them.
It seems like two York
o
What does signature programs mean for the rest of us?
What happens to qualified students for signature programs that don’t get in?
o
Do they graduate?
We need comprehensive philanthropy (Governor, Albany, and the City).
Even with colleagues I am cool with, there is a sense of competition for resources.
A better building fosters a better education.
We have to balance the need for York College students to gain access into the Professional programs with the competitiveness of
the local and national applicants for the seats.

Summary of group discussions
The majority of the groups affirmed the direction of the Strategic plan (objectives and activities), with some suggestions of elements to add to
it. One group used the language “Conditional yes” and another stated, “mostly yes.” Both groups cited the need for clearer language in the
framework.
Add










Continued improvement (welcoming spaces)
o
How to deal with staff members that are “untouchable.”
o
Upgrade classrooms
o
Working escalators and elevators (completion of the projects).
o
ADA compliance across campus.
o
Positive treatment of frontline folk who serve students.
o
Services for students after regular hours.

Dean of Students for after regular hours.

Better lighting for students in evening classes.
Comprehensive funding model (public, private, and philanthropic).
o
Define the funding model.
o
How to ramp-up the Fundraising machine?
o
We need more transparency with the funds that are collected.

How do departments access it?
Collaboration
o
Student Affairs and Academic Affairs
o
York College, local businesses, and the community
o
Get more faculty members/departments involved in student recruitment.
Student experience
o
Model the first-year experience for all incoming students after the SEEK program.

It will help them feel that they are not alone.
o
Help to navigate the process for older students coming back to college.
Faculty support
o
Hire more full-time Faculty versus Adjuncts
o
Move York 101 to Prof 101 for Junior Faculty (make it more general as to research, teaching, and service)
o
Better understandings of the time needed for each of the Faculty’s roles (research, teaching, and service).
o
Articulate the surge in Graduate programs
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York College Strategic Planning
TABLE NOTES DETAILS
1.

1
2
3
4
5
6
2.

1

2
3
4
5
6
3.

1

2

Does the overall framework set YC in the right strategic direction?

Framework Notes by Breakout Table

Conditionally yes

Yes

Yes for 1 and 3. Possibly 2 – if remove the term “signature programs.” Part of the problem is a lack of definition around
signature.

Yes – but make overall language clearer. Make less confusing – no acronyms. Like SWOT, FA, KPI…

Yes. And Increase communications by departments and college. People don’t know what exists (e.g., career services resume
support).

Mostly
What objectives should we prioritize in 2020-2021?

Objectives to Prioritize in 2020-2021 (by breakout table)

IA, IAB very important

3B – super important!!!

3A – that should have its own category

IA, ID, IIIA, IIIB, IIID

IA, IB, IC, IIB, IIIC

IIB, IIC, IIIB, IIID

IB, ID, IIIA

IIIA, IIIB, IIID
What activities within those objectives should we undertake in 2020-2021?

Activities to Undertake in 2020-2021 (by breakout table)
IA

Tailor first year to provide more cohort-based experiences to help students transition (model after SEEK)
IB

How to make York more visible – if more students had welcoming experience, word of mouth would increase
IIIB

Student run café for affordable and healthy foods (also environmentally friendly)

Focus on ADA compliance

Bathrooms! Escalators! Lighting! Security! Climate control.
IIIA

PD and satisfaction – staff evaluation and tenure – how to get help – (and make it so) staff are not untouchable
IA

Improve advisement for 1st 2 years. Talk to students about goals. Also – what to do when they don’t get into programs. How
to advise to retain in alternative (programs).

What to do when GPA from previous “major” harms them?
ID

Better advisement
IIIA

So many adjuncts – need more FT faculty
IIIB

Update classrooms

Clean bathrooms and classrooms

Clean environment

Working elevator and escalator

Create spaces for different constituencies (e.g., faculty dining room)

More trees
IIID

Why is York so underfunded? Need for budget transparency
Alumni underfunded
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Appendix 2. York College Strategic Planning Timeline and Key Activities

Phases
1. Analyze mission
and high-level
priorities

Activities
 Convened Strategic Planning Committee to
identify engagement approach and
brainstorm priorities
 Collected key documents (e.g., last plan,
recent monitoring report, additional data)
for Committee review
 Facilitated student, faculty, staff, alumni, and
community engagement

2. Undertake
SWOT and data
mining

 Convened Strategic Planning Committee to
undertake SWOT analysis, and discussed key
data that informs the plan
 Reviewed comparative environmental
scanning data
 Convened Strategic Planning Committee to
establish goals, objectives, and KPIs – to put
into a plan framework (based on input and
data)
 Strategic Planning Committee pulled
together a framework for first consideration

3. Construct
strategic plan
framework

4. Vet framework

5. Implement plan

Spring
2019

Summer
2019

Fall
2019

Spring
2020

Summer
2020

Fall
2020

 Host forums to engage all constituencies
with the draft framework for their feedback.
Brainstorm more specific activities,
especially for year 1 of the plan (2020-2021)
 Finalize framework and draft full plan
 Rollout strategic plan (April/May)
 Finalize the 2020-2021 operational plan
(Summer-Fall)
 Implement year 1 of the framework via the
2020-2021 operational plan
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Appendix 3. One York: The Strategic Plan for CUNY York College 2020-2023 (as of 02.05.20)
Goals
1.
Undergraduates
Thrive and
Graduate

Objectives Outlining Action Priorities
1.
2.
3.
4.
5.
6.

2. All academic
programs meet
standards of
excellence and
provide
transformational
educational
experiences

1.

3. Faculty and
staff feel
supported,
collaborate, and
flourish

1.

2.
3.
4.

2.
3.
4.
5.
6.
7.

4. Foster a vibrant
campus and
community spirit

1.
2.
3.
4.
5.

6.
7.

Implement college-wide strategic enrollment practices that
support students from entry to graduation
Facilitate student access to scholarships and work study
Offer intensive guidance to students in their first eight weeks on
campus
Engineer advisement systems so that students can better access,
stay and graduate in their desired areas of study
Scale cohort-based first-year experiences for students based on
successful models
Engage students close to graduation in targeted supports that help
them complete
Undertake a campaign that facilitates campus-wide understanding
of the relevance of liberal arts general education courses to careers
and life in the 21st century
Systematize college-wide continuous improvement using
assessment findings
Develop a strategic communications plan that strengthens our
brand and marketing across academic offerings
Build an infrastructure to support student workforce preparedness
connected to areas of study
Offer faculty development that improves faculty teaching and
research competence
Increase recognition of faculty service
Re-engineer support for faculty research
Increase clarity and transparency around shared governance
Expand staff professional development offerings and opportunities
for recognition
Develop a special initiatives fund that catalyzes collaborative,
interdisciplinary, strategic plan-related innovation on campus
Offer leadership development opportunities for chairs, directors,
and managers that helps them build their teams and foster
collaboration
Undertake efforts to ensure York is clean, safe, and beautiful
Offer healthy, sustainable food service on campus
Complete ADA projects on access, hiring appropriate staff
Grow a healthy, engaged alumni program that cultivates a robust,
integrated relationship with the Alumni Association
Re-engineer continuing education to provide vital workforce
development offerings to Queens community residents while also
serving as a source of income for the College
Develop a three-year advancement plan
Recommit to deeper and more intentional community partnerships

Key Performance Indicators to Measure Success
1.
2.
3.
4.
5.
6.

Increased % of first-time, full-time freshmen who earn 30 credits or more in their first
year
Increased first-time, full-time first-year retention rate
Increased first-time, full-time four-year and six-year graduation rates
Increased undergraduate transfer student four-year and six-year graduation rates
Reduced equity gaps (underrepresented/non-underrepresented, Pell/non-Pell) for firsttime, full-time freshmen
Increased student access to, use of, and satisfaction with scholarships, work study,
cohort-based first year experiences, advising, and graduation supports

1.
2.
3.
4.

Increased student demonstration of Gen Ed competencies
Evidence of more systematized continuous improvement using assessment findings
Increased brand recognition and knowledge of academic offerings
Increased student access to and satisfaction with their academic experiences and
related workforce preparedness

1.

Increased faculty satisfaction with teaching, research, service and the balance they can
achieve across these areas
Increased faculty satisfaction with research support, as well as total faculty research
awards and grants
Increased faculty understanding of shared governance practices
Increased faculty and staff access to and satisfaction with professional development
offerings
Increased faculty and staff pursuit of collaboration, teamwork, and leadership
opportunities

2.
3.
4.
5.

1.
2.
3.
4.
5.
6.
7.

Increased sense of campus community
Increased satisfaction with the campus physical environment and food service offered
Reduce ADA-related complaints and increase overall ADA compliance
Increased alumni engagement and giving
Increased giving overall from diversified resources
Increased enrollment in and earned income from continuing education
Increased evidence of partnerships with other Queens-based organizations toward
mutual goals
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Appendix 4. Institutional Effectiveness Committee Annual Assessment Report Template

Institutional Effectiveness Committee
Annual Institutional Assessment Report (Draft)
Strategic Highlights
Trends in Assessment Report Submissions
Frequency of Outcomes/Objectives Not Met

Academic Assessment
Assessment Committee Activities/Updates [bulleted list]
Trends in Assessment Report Submissions
Alignment with Institutional Plans (strategic and operational)
Frequency of Outcomes/Objectives Not Met
Demonstrating Continuous Improvement [highlights]
Academic, Educational, and Student Services Assessment
Assessment Committee Activities/Updates [bulleted list]
Trends in Assessment Report Submissions
Alignment with Institutional Plans (strategic and operational)
Frequency of Outcomes/Objectives Not Met
Demonstrating Continuous Improvement [highlights]
Institutional Level Assessment Activities
Institutional Learning Outcomes Assessment Results
Surveys Administered by the Office of Institutional Effectiveness and Strategic Planning [summary of each]
Professional Development
Mimic Table 8 from MSCHE monitoring report
One York: Key Performance Indicators
Table detailing trends in key performance indicators
Recommendations to President and Cabinet
Considerations for next year’s operational plan

Note: Template based on Florida A&M University College annual Institutional Assessment Report
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Appendix 5. Example of Program Annual Assessment Report: Biology BS
Academic Programs
Annual Program Assessment Report: 2018-2019

School: School of Arts and Sciences
Department: Biology
Program: Biology BS
Department Chair: Dr. Margaret MacNeil
Department Assessment Coordinator: Dr. Ivica Arsov
Program Coordinator: Click here to enter text.
Other Contributors: Dr. Lesley Emtage, Dr. Laura Beaton, Dr. Elizabeth Alter, Dr. Ivica Arsov, Dr. Margaret MacNeil, Dr. Carol Whyzmuzis, Dr.
Gerard McNeil, Dr. Louis Levinger , Dr. Wenying Huang-Stolte, Dr. Louis Bradbury
Completed by: Dr. Ivica Arsov and Dr. Lesley Emtage
Date Report Submitted: May 31, 2019

I.

Program Mission: The Biology Department at York College strives to prepare our students as passionate and critical scientists and
provide them with the opportunity to explore the science of life, within the tradition of the liberal arts. Our program will help them
develop critical-thinking, problem-solving and technical skills necessary to succeed in a rapidly changing world as they pursue
exciting careers in the biological sciences. We also believe that research is a cornerstone of active learning and our students will be
provided with the opportunity to participate in various research activities throughout their studies. They will develop abilities to
acquire and critically interpret relevant information from reliable sources, to formulate scientific arguments, to master important
laboratory techniques and statistical methods used in modern research, and to engage and communicate with the scientific
community. We also seek to develop a transformative, experiential learning environment which fosters multi- cultural and ethical
values helping our students to become competent, competitive leaders who will have a great impact in the global scientific
community. We offer two programs of study, Biology (B.S. and B.A) and Biotechnology (B.S). B.A. in Biology will allow students to get
a Biology degree with a more extensive exposure to liberal arts than B.S. In addition, the Biology Department and Teacher Education
Program together offer a Secondary Education Certification Program in Biology.

II.

ASSESSMENT ACTIVITIES: Please complete the table below, add rows as needed.

Institutional
Learning
Outcomes
(ILOs)

Program Goals

Program Level Student
Learning Outcomes (PSLOs)

Intellectual
Discovery &
Creativity:
Demonstrate
excellence in
academic
inquiry,
creativity,
research,
collaboration
and
professional
growth.

Goal #_1__
Students
recognize the
basic principles
governing
biological
organisms and
communities.

# 1.1_____
Students will be able to state
fundamental information
about biological systems
(evolution/biological
molecules/cells/organisms/bi
ological communities)

# 1.2___
Students will be able to
explain the fundamental
principles governing
biological systems.

Course(s
),
Section(
s),
N=Samp
le Size
Bio 201
Bio 202
Bio 300s
Bio 400s
N=175

Bio 201
Bio 202
Bio 300s
Bio 400s
N=175

Measure
& Expected
Level of
Students’
Achievement

Findings

Use of Results

Embedded
multipart exam
short answer
questions,
Multiple choice
quizzes

Students
failed to
reach
expected
level of
achievement

Changes
needed: Yes
Type of
change: My
Lab &
Mastering
Exercises, Bio
201 Lab
Restructuring.

Embedded
multipart exam
short answer
questions,
Multiple choice
quizzes

Students
failed to
reach
expected
level of
achievement

Changes
needed: Yes
Type of
change: My
Lab &
Mastering
Exercises, Bio
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Institutional
Learning
Outcomes
(ILOs)

Program Goals

Program Level Student
Learning Outcomes (PSLOs)

# 1.3___
Students will be able to apply
their knowledge to explain
the reasons underlying the
outcome of a biological
process.


Course(s
),
Section(
s),
N=Samp
le Size

Bio 201
Bio 202

Measure
& Expected
Level of
Students’
Achievement

Embedded
multipart exam
short answer
questions,

Bio 300s
Bio 400s

Multiple choice
quizzes

Findings

Students
failed to
reach
expected
level of
achievement

N=175
Integrity:
Demonstrate
integrity as a
central value in
all aspects of
their
engagement
including
learning,
research and
service.

Self-Reflection &
Accountability:
Reflect on their
learning, identify
challenges,
create a plan to
meet the
challenges, and
improve
decision-making.
Intentional
Interactions:
Participate in
productive and
creative
interactions
among various
groups.

Goal #_2__
Students
recognize and are
able to apply the
scientific method.

Goal #_3__
Students have
basic technical
laboratory skills to
collect data and
are able to
analyze data using
appropriate
statistical
methods where
required.

# _2.1____
Students will be able to
articulate their hypothesis or
question.
# _2.2____
Students will be able to make
reasonable predictions based
on a hypothesis or model.
# _2.3____
Students will be able to
explain and/or propose an
experiment with appropriate
controls to test a hypothesis
or model.
# _2.4____
Students will be able to relate
the results of an experiment
to their hypothesis and
prediction.

Bio201,
Bio 300
Seminar
486-489

# _3.1____
Students will have the ability
to perform basic technical
laboratory skills.

Bio 300s,
Bio 400s

# _3.2____
Students will be able to use
appropriate common
statistical methods to analyze
data, including measures of
significance.

# _3.3____
Students will be able to use
common methods of
presenting data, such as
graphs or data tables, and
interpret them.

Bio 300s,
Bio 400s

Bio 201,
Bio 300s
Seminar
486-489
Bio 300s,
Bio 400s

Bio 300s,
Bio 400s

Bio 300s,
Bio 400s



Use of Results

201 Lab
Restructuring.
Changes
needed: Yes
Type of
change: My
Lab &
Mastering
Exercises, Bio
201 Lab
Restructuring.

Oral

Presentations

Lab Report

Student
reached
expected
level of
proficiency
(70% class
average)

Oral
Presentations

Lab Report

Lab Report

Student
reached
expected
level of
proficiency
(70% class
average)

Lab Report

Student
reached
expected
level of
proficiency
(70% class
average)

Lab Report

Student
reached
expected
level of
proficiency
(70% class
average)

Changes
needed: No
Type of
change:

Changes
needed: No
Type of
change: Click
here to enter
text.

Changes
needed: No
Changes
needed: No

Changes
needed: No

Student
reached
expected
level of
proficiency
(70% class
average)

41

III.

Data Collection and Analysis: Based on the information above, what do the findings suggest? Describe how and when the data was
collected and analyzed for each of the student learning outcome. Describe what tools were used to evaluate student work, e.g.
rubrics. Please attach rubrics used and identify level (program/course embedded). Describe how interrater reliability was
established, including number of faculty involved in the processes.

In the fall semester, Biology faculty members met to discuss departmental needs and assessment strategies. We agreed that our main goal
would be to extend our assessment to students at different points during the course of their degree, and that we would focus on student’s
understanding of the fundamental topic of genetics. The Biology faculty also prioritized further data collection in order to clarify the
interpretation of data collected from the Principles of Biology I in spring 2017.
In order to clarify the results from our spring 2017 assessment, Dr. Beaton designed a set of questions for the Principles of Biology I. To
differentiate between student understanding of the principles of evolution and student’s ability to analyze written texts, Dr. Beaton used
multiple choice questions on the topic of evolution. The questions varied the amount of explanatory text but maintained a common Bloom’s
level (knowledge/comprehension).
BIO 201 Exam Assessment Questions
All are knowledge-based questions on the same topic:
1.

Whenever diploid populations are in Hardy-Weinberg equilibrium at a particular locus, _____.
A)
B)
C)
D)

2.

the allele's frequency should not change from one generation to the next
natural selection, gene flow, and genetic drift are acting equally to change an allele's frequency
two alleles are present in equal proportions
individuals within the population are evolving

How many of these statements regarding populations are true?
1. Mature males and females of a population can interbreed with each other.
2. Populations are sometimes geographically isolated from other populations.
3. Biological species are made up of populations.
4. Members of a population tend to be genetically more similar to each other than to members of other populations.
5. Populations have genomes, but not gene pools.
A) Only one of these statements is true.
B) Two of these statements are true.
C) Three of these statements are true.
D) Four of these statements are true.
E) All five of these statements are true.

3.

A large population of laboratory animals has been allowed to breed randomly for a number of generations. After several generations,
25% of the animals display a recessive trait (aa), the same percentage as at the beginning of the breeding program. The rest of the
animals show the dominant phenotype, with heterozygotes indistinguishable from the homozygous dominants.
What is the most reasonable conclusion that can be drawn from the fact that the frequency of the recessive trait (aa) has not changed
over time?
A) The population is undergoing genetic drift.
B) The two phenotypes are about equally adaptive under laboratory conditions.
C) The genotype AA is lethal.
D) There has been a high rate of mutation of allele A to allele a.
E) There has been sexual selection favoring allele a.
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Dr. Emtage has completed the data analysis, and Drs. Emtage and Beaton have interpreted the results shown in Figure 1. We expected student
performance to decrease with question length; the lack of impact of question length suggests that basic reading comprehension is not a
dominant factor in their performance. Additionally, we expected that the fraction of students who were able to correctly answer the short
question on evolution would be similar to the fraction of students able to answer questions on other topics, and thus to the average score
(overall average score on the final was 54 ± 4%, N = 162). These expectations were
not met. The results confirm that the students in Principles of Biology I need to
Figure 1
0.5
acquire more effective study and review skills.
Correct (%)

0.4

The Biology AAC is interested in comparing the performance of students as they
progress through the Biology curriculum. We developed two strategies for
comparing student performance at different levels. First, we developed a common
set of exam questions that could a be given to students at different points in the
curriculum. Second, we devised a grading spreadsheet appropriate for the majority
of written lab reports assigned across the curriculum, which we can use to track
student performance at different levels. The data shown here is organized according
to learning Goal and Student Learning Objective (SLO). A common set of exam
questions required a direct and unambiguous answers no interrater reliability or
calibration was necessary. For written lab reports, several instructors involved in the
assessment calibrated their grading using two student reports.
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Figure 1. Assessment of PSLO 1 and reading comprehension based on Evolution questions of different lengths.
Goal 1: Students recognize the basic principles governing biological organisms and communities.
We chose to compare students’ comprehension and analytical skills using questions on classical and molecular genetics, as we offer multiple
courses with units on genetics at various academic levels. Drs. Emtage, Alter, and Arsov designed a multipart question to evaluate the students’
knowledge and understanding of fundamental molecular genetics, and their ability to use the principles of classical and molecular genetics to
analyze an inheritance pattern. Data was collected in the Fall semester, and then again in the Spring semester. The courses were at the
freshman (Bio 202), sophomore (Bio 301, Bio 320), and upper-level (Bio 452, Bio 444). Each professor was responsible for grading the questions
in his or her section. Dr. Emtage has collected these data and completed an analysis.
PSLO 1.1 Students will be able to state fundamental information about biological systems (evolution/biological
molecules/cells/organisms/biological communities).
We have incorporated two fundamental knowledge questions (A and B) on the topic of molecular genetics into classes at several levels (Figure
2).
A)
B)

Both the INS gene and insulin are polymers. What are the monomers and what is the polymer that make up the INS gene? What is
the name of the monomers and polymer that make up insulin?
(B)How many copies of the INS gene are found in pancreatic beta cells? How many copies are found in other cell types, for
example, cardiac muscle cells?
0.80

Figure 2
Correct (%)

0.60
200 level

0.40

300 level
400 level

0.20

0.00
1.1A

1.1B

Figure 2. Assessment of PSLO 1.1 based on Molecular Genetics Questions A and B (see below) in three different Biology classes.
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Data were collected and compared from a freshman level course (Bio 202, n=197), two sophomore level courses (Bio 301, Bio 320; n=43), and
two upper-level courses (Bio 444 and Bio 452; n=30). As we expected, the students’ performance improved significantly as they progressed
through the Biology program. However, the performance of our seniors on the first question did not meet our expectation that at least twothirds of seniors should be able to answer basic knowledge questions correctly.
PSLO 1.2: Students will be able to explain the fundamental principles governing biological systems.1. The students were assessed on their
knowledge of the principle of differential gene expression (Figure 3, Question C). A question on differential expression was inserted into a
freshman level course (Bio 202), two sophomore level courses (Bio 301, Bio 320), and two upper-level courses (Bio 444 and Bio 452).

Figure 3

0.80

0.60

200 level

0.40

300 level
0.20

0.00

400 level
1.2C

Figure 3. Assessment of PSLO 1.2 based on Molecular Genetics Questions C (see below) in three different Biology classes.
(C) Is mRNA for insulin produced in equal amounts in pancreatic beta cells and cardiac muscle cells? Why or why not?
As we expected, the students’ performance improved significantly, as they progressed through the Biology program. The performance of our
seniors is in line with our expectations that at least two-thirds would be able to answer these questions correctly.
PSLO 1.3: Students will be able to apply their knowledge to explain the reasons underlying the outcome of a biological process.

Figure 4

0.60

Correct (%)

0.40

200 level
300 level
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0.00

400 level

1.3D

Students ability to analyze genetic information and outcomes based on the principles
of inheritance were tested by the last (Question D) of our molecular genetics
questions.
D) Diabetes mellitus can be caused by a dominant mutation in the INS gene, INS*C96Y.
A healthy mother has an affected child. Give the genotype of the child at the INS locus,
indicating the paternally and maternally inherited alleles.
The question was inserted into a freshman level course (Bio 202, n=197), two
sophomore level courses (Bio 301, Bio 320; n=43), and two upper-level courses
(Bio444 and Bio 452; n=30).
As we expected, the students’ performance improved as they progressed through the
Biology program (Figure 4). The performance of our seniors met our expectations that
at least half should be able to answer an application/evaluation correctly.

Figure 4. Assessment of PSLO 1.3 based on Molecular Genetics Question D (see text) in three different Biology classes.
Goals, 2-4: In brief, students will learn to use the scientific method, and to analyze and present experimental results.
Our final goal for the 2018-19 AY was to develop a method for the assessment of SLOs pertinent to experimental design and communication
across multiple course levels, and to pilot the use of a department-wide rubric for assessing lab reports. Dr. Emtage, working with Dr. Beaton
and Wenying Huang-Stolte, created and distributed a grading spreadsheet that can be used to directly assess eight (8) SLOs pertaining to
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experimental design and communication in laboratory instruction and learning. The grading spreadsheet can be customized according to the
needs of individual assignments without affecting its usage for departmental SLO assessment (Figure 5). Dr. Emtage also wrote a rubric to
encourage the process of unifying lab report grading practices across the department. These materials were distributed to Biology Department
faculty in order to collect pilot data, as well as feedback from other faculty. Pilot data was collected from Bio 320 and Bio 403.
PSLOs 2.1-2.3, 3.1-3.2, 4.1-4.3. Student Learning Objectives related to Goals #2, #3 and #4: Students recognize and are able to apply the
scientific method, Students have basic technical laboratory skills to collect data and are able to analyze data using appropriate statistical
methods where required, Students are able to communicate ideas and data in writing, including in standard scientific format.
During the Fall 2018 semester, we have conducted a more detailed lab report spreadsheet assessments in sophomore and upper-level classes,
Bio 301, Bio 334 and Bio 452. The lab reports were graded using a grading spreadsheet (Figure 5) and rubric that can be used to assess multiple
PSLOs.

Title

Bio 301

Bio 334

Describes lab content concisely, adequately, appropriately

1.00

Abstract
Conveys a sense of the full report concisely and effectively

0.78 N/A

Introduction
Successfully establishes the scientific concept of the lab
Effectively presents the objectives and purpose of the lab
States hypothesis and provides logical reasoning for it
MEAN
Methods
Gives enough details to allow for replication of procedure
Results
Opens with effective statement of overall findings
Format of tables and figures is correct
Accurately measures and analyzes data for lab findings
Presents verbal findings clearly and with sufficient support
MEAN
D iscussion
Opens with statement of support/non-support of hypothesis
Backs up statement with reference to appropriate findings
Provides sufficient and logical explanation for the statement
Sufficiently addresses other issues pertinent to lab
MEAN
Conclusion
Convincingly describes what has been learned in the lab
Presentation
Citations and references adhere to proper format
References are reliable and appropriate
Report is written in scientific style: clear and to the point
Grammar and spelling are correct
MEAN
Overall aims of the report: the student...
Has successfully learned what the lab is designed to teach
Demonstrates clear and thoughtful scientific inquiry
MEAN

Bio 452

0.94

0.74

0.83

0.78
0.76
0.62
0.72

0.30
0.98
0.64
0.64

0.84
0.85
0.85
0.85

0.68

0.89

0.86

0.70
0.62
0.63
0.64
0.65

0.79
0.86
0.83
0.85
0.83

0.84
0.85
0.84
0.84

0.62
0.63
0.60
0.62
0.62

0.97
0.87
0.86
0.91
0.90

0.87
0.81
0.81
0.81
0.82

0.68

0.89

0.84

0.70
0.72
0.61
0.78
0.70

0.87
0.88
0.87
0.88
0.88

0.84
0.94
0.86
0.82
0.87

0.73
0.70
0.72

0.90 NT
0.81 NT
0.85
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The sample size was 15 for each course and the total number of reports assessed was 45. Again, our data confirms the pilot conducted in the
2018 Spring and indicated satisfactory progress on the

1.00
Lab Report (%) Score

0.80
0.60

Bio320 draft

0.40

Bio320 final

0.20

Bio403

0.00
2.1

2.2

2.3

2.3

3.1

3.2

4.1

4.2

4.3

Student Learning Objective
Figure 6. Assessment of PSLOs 2, 3 and 4 based on Lab Report spreadsheet in two different
Biology classes.

PSLOs assessed. Also, a clear trend of improvement was observed between sophomore and upper-level classes in all assessed categories. Our
data indicate that mid- and upper-level students are performing satisfactorily on these SLOs (Figure 6).
We have assessed PSLOs 1.1-1.3 using questions A-D (explained previously in this Report) in the most recent cohort of Bio 202 (n=52) and Bio
301 (n=49) students in the Spring semester of 2019. The questions were implemented as bonus questions in their final exams. The number of
students who attempted to answer the questions was higher in Bio 301 than in Bio 202 (30 vs. 15, respectively). However, the number of total
correct answers were similar in both classes (26 in Bio 301 vs. 23 in Bio 202). Interestingly, the number of correct answers to Question A
(biological polymers, covered in Bio 202) was higher in Bio 202 class, while Bio 301 was better in answering Question C (tissue-specific gene
expression). Most likely this suggests that the students fared better if the material was covered more recently or in more detail. One strategy to
improve the results, especially in more advanced Bio 301 class, is to assess and reinforce the most critical concepts from Bio 202 in the Bio 301
class. This could probably be achieved using Pearson’s MyLab & Mastering exercises.

Number of Correct
Answers

20
10
0
Correct Correct
Correct Correct
QA
QB
QC
QD
Bio 301

Bio 202
Bio 301

Bio 202

Figure 7. Assessment of PSLO 1.1-1.3 in Bio 202 and Bio 301 using Molecular Genetics questions A-D.
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In addition, PSLOs 2.1-2.3, 3.1-3.2, 4.1, and 4.3 have also been assessed again in Spring 2019 in three different 400-level courses. The results
indicate that students in all three classes achieved the expected level of proficiency.

Figure 8. Assessment of PSLOs 2.1-2.3, 3.1-3.2, 4.1 and 4.3 based on Lab Report spreadsheet in three different Biology classes.
IV.

Action Plan: Based on the information provided above in Use of Results section, describe the next steps that will be taken to ensure
that the changes indicated above are actually implemented. If no changes are needed, explain why.
Evaluation of student performance in BIO 201 made clear that most students were not learning the material, a conclusion supported
by course grades. Our initial hypothesis, that perhaps poor performance was a result of poor reading comprehension, was not borne
out by further study. Discussions with the many faculty teaching the lecture and lab sections led to the conclusion that many
students are unprepared for university level course work in the sciences. In response to this problem, we proposed three courses of
action; (1) that General Biology classes, including Bio 201, 202 and 301 facilitate and expand the use of Pearrson’s MyLab &
Mastering Exercises (2) that Biology offer a student development class, BIO 111, that would teach basic study skills and college
success strategies, while simultaneously introducing students to potential career paths, and (3) that the BIO 201 lab be revised to
coincide with the material covered in the lecture portion of the course and include exercises designed to develop quantitative and
analytical skills.
Our approach continues to evolve and we are currently considering the possibility of incorporating the skills taught in the proposed
BIO 111 course into the BIO 201 lab as part of the revision. If this proves feasible, we may pilot the revised lab with and without the
study skills exercises to evaluate their efficacy. This new, revised Bio 201 schedule is shown below.

Revised BIO 201 Lab Schedule with Study Skills Exercises
Week
1

2
3
4
5
6
7
8
9
10
11
12
13
14

Lab title
Research Integrity
Initial skill assessment exercise
Lab Safety
Sexual selection in guppies simulation – HHMI Virtual Bio Lab
Hardy-Weinberg Simulation – HHMI Virtual Bio Lab
Fast Plants Experiment (experimental design and establishment)
Fast Plants Experiment (data collection)
Fast Plants Experiment (presentations)
Data analysis: Effects of multiple invasive species in experimental aquatic communities
Animal behavior (Pearson) Taxis in brine shrimp, kinesis in pill bugs, agonistic display in Male
Siamese fighting fish, reproductive behavior in fruit flies
Data analysis: Effect of bison grazing on species diversity in a tall grass prairie
Decomposition and Soil CO2 Emissions
Decomposition and Soil CO2 Emissions
Data analysis: Forest ecosystem responses to chronic nitrogen additions
Independent study projects
Independent study projects
Independent study projects

Skills Topic
Adjusting to college

Organization
Lectures
Reading
Learning
Learning Styles
Writing
College Resources
College Life
Planning for the Future
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V.

Communication: Indicate to whom, how and when the assessment results will be (or have been) communicated to internal and
external stakeholders.
The assessment results will be communicated with internal stakeholders during regular departmental meetings and with external
stakeholders via Academic Program Review.

VI.

Changes Implemented: Describe any changes implemented as a result of assessment activities completed in the previous
assessment cycle to “close the loop”. Indicate the semester in which the change was implemented and when it will be reassessed.
(Use last assessment report submitted to obtain information on what changes were recommend in the previous report).
Based on the poor results in the assessment of PSLOs 1.1-1.5 in the Fall of 2018, Principles of Biology II instructors, Drs. McNeil and
Arsov, have implemented a more pro-active approach to teaching in the Spring of 2019, which included a more extensive use of
Pearson’s MyLab & Mastering exercise, case studies and online quizzing. Even though the assessment results have not improved
significantly yet (Figure 7), the students in Dr. Arsov’s class performed better in general than the Fall 2018 cohort. The PSLOs 1.1-1.5
will be reassessed in 2022.

VII.

Synopsis of assessment plan for upcoming academic year: Using the 5-year plan and this year’s findings, identify program goals and
program level student learning outcomes the program will assess in the next academic year and provide rationale.
The following Goal/PSLOs will be assessed in 2019-2020.
Year 2: 2019-2020
Goal 2
Students understand and are able to apply the scientific method.
PSLO 2.1
Students will be able to articulate their hypothesis or question.
Bio 201.
Bio 300s.
Oral Presentations
Seminar 486-489.
PSLO 2.2
Students will be able to make reasonable predictions based on a hypothesis or model.
Bio 300s
Bio 400s
Lab Report
PSLO 2.3
Students will be able to explain and/or propose an experiment with appropriate controls to test a hypothesis or model.
Bio 201
Bio 300s
Seminar 486-489 Oral Presentations
PSLO 2.4
Students will be able to relate the results of an experiment to their hypothesis and prediction.
Bio 300s
Bio 400s.
Lab Report

VIII.

(Optional): Other Activities/Accomplishments: Describe other program assessment activities related to student learning for this
academic year.
Other activities this academic year include fine tuning of our program goals and learning outcomes as well as further refinement of
our curriculum map and new ideas how to “close the loop”.
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Appendix 6. Example of AESS Unit York College Learning Center Annual Assessment Report
Administrative, Educational and Student Support Units
Annual Assessment Findings Report

Directions: Use content from your 5-Year Assessment Plan, and data collected and analyzed to complete the Annual
Assessment Findings Report for the corresponding year. Submit report electronically to aess@york.cuny.edu.
Assessment Year: 2018-2019
Division: Administrative Affairs
Unit:
York College Learning Center
Date:
August 2, 2019
Completed by: Linda Ribaudo
Other contributors (e.g., person who analyzed data): Case Management Team (Sory Skelton, Trevor Williams, Shaun Williams)
Unit Mission: The York College Learning Center offers foundational education and training, as well as advisement and referral
services, that expand opportunities for marginalized adults to achieve increased independence, realize life goals, and become
active in civic and workplace responsibilities as individuals, parents, and members of the broader community.
1. Record each goal, corresponding outcome(s), measure(s), the target(s) of success, and if applicable, the student ILO(s). For
each outcome listed above, describe the conclusions, significance and implications of the data collected for the assessment year
indicated above (e.g., 2018-2019). Describe the results in comparison to the target of success, and if applicable, the student
ILO(s) identified prior to data collection. What is your interpretation of the results?
Remember to use information from your approved 5-Year Assessment Plan.

Goal(s)
Goal 1.
Provide
advisement and
referral services to
expand
educational
opportunities for
constituents.

Outcome(s)
1.1
An increase in the
number of students
referred to the
Percy E. Sutton
Search for
Education,
Elevation, and
Knowledge (SEEK)
Program.
1.2
An increase in the
number of students
referred to CUNY
transitional
programs leading to
college entry (CUNY
Language Immersion
Program (CLIP),
CUNY Start, CUNY
Math Start, and
CUNY Accelerated
Study in Associate
Programs (ASAP)
Programs).

Student ILOs (if
applicable)

Measures and
Target of Success
1.1
Ten students from
the High School
Equivalency (HSE)
Program will be
referred to York
College’s SEEK
Program.

1.2
At least fifteen
students will be
referred to CUNY
transitional
programs.

Analysis, Findings, and Use of Results
Twenty participants were identified as SEEK
referrals, 200% of our goal (as of 07/27/19).

Forty-six participants were identified as
referrals to CUNY transitional programs, 306%
of our goal (as of 07/27/19).
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2. Action Plan. Using information from the Analysis, Findings, and Use of Results section above, what steps will you take to
ensure recommended changes will be implemented and sustained? If no changes are being recommended, provide an
explanation with supporting evidence. (Add additional rows for outcomes, as needed by copying and pasting the appropriate
outcome textbox. You may delete any unneeded textboxes.)
Outcome 1.1 An increase in the number of students referred to the Percy E. Sutton Search for Education, Elevation, and
Knowledge (SEEK) Program.
Recommended changes: Although the Learning Center exceeded its goal, the Center employs a continuous improvement
model. Key staff members are currently developing a more systematic process of documenting student referrals and outcomes
Center-wide. The team met twice during July 2019 to develop/review graphic organizers of the process and identify areas that
need to be strengthened.
The Learning Center has surpassed its goal. Twenty participants were identified as SEEK referrals, 200% of our goal (as of
07/27/19). The case management team met students who received the High School Equivalency credential at pivotal times
during the academic year to determine their next steps. For those interested in pursuing college, the case managers assisted
them in completing the CUNY application and FAFSA. The case management team and the York Admissions Office worked
closely to follow up on qualified referrals who chose York College.
Outcome 1.2 An increase in the number of students referred to CUNY transitional programs leading to college entry [CUNY
Language Immersion Program (CLIP), CUNY Start, CUNY Math Start, and CUNY Accelerated Study in Associate Programs (ASAP)].
Recommended changes: See above under 1.1.
Additionally, the Learning Center needs to develop stronger relationships with the CUNY Start and CUNY Math Programs.
During FY 2020, the case management team will reach out to these programs requesting informational sessions be provided to
the appropriate students during the fall and spring semesters.
The Learning Center has surpassed its goal. Forty-six participants were identified as referrals to CUNY transitional programs,
306% of our goal (as of 07/27/19). Forty-two were referred to CLIP and four to ASAP.
3. Communicating Results: Describe how you communicated assessment results, recommendations, and changes to
appropriate stakeholders (e.g., staff, supervisor, students).
Student outcomes are recorded in the Center’s database. Case managers meet individually with each student referral to assist
with college and financial aid applications. The case managers also reach out to participants for follow-up outcomes and to
provide additional support or referral sources if needed. All case management meetings with participants are documented in
the Center’s database.
The Learning Center sends to York’s Admissions Office the names of students the case management team referred to CUNY to
confirm enrollment information for the following categories: accepted to York, accepted to York/SEEK, accepted to York/CLIP,
accepted to other CUNY (name of school and support program - such as CLIP, ASAP) and the semester accepted. For FY 2019,
the Learning Center referred 115 participants to CUNY. Results are always shared with the entire Learning Center staff through
email communication and/or meetings.
Meetings are scheduled on a monthly basis throughout the year with the instructional and case management staff. The
Center’s Director has monthly meetings with the VP of Administrative Affairs and submits mid-assessment and yearly reports.
The Learning Center is 100% grant funded and is required to submit interim and final reports regarding the Center’s
performance to NYSED.
4. Action Taken: Describe how you used the results from last year to inform your action this year. Narrative should include
action(s) taken or changes implemented as identified by assessment activities completed (i.e., use of results). Indicate when
the changes were implemented and when they will be reassessed to see if they helped to improve support outcomes (SOs)
and/or student learning outcomes (SLOs).
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For FY 2019, the case managers began reaching out during the summer and fall months to students who received the HSE
diploma in FY 2018 but never followed up with an academic advisement session. These former students were scheduled for
individual appointments for assistance with immediate next steps (e.g., gain entry into college or transitional programs, identify
resources for employment, review options for training programs). The counselors also reached out to students who planned to
apply to CLIP but never completed the process. Both of these actions closed the loop for students who were unable to follow
through during the academic year. The case managers offered support or additional services (appointments, college and
financial aid applications completion, referral resources) to move these former students along a college or career pathway.
Reassessment is scheduled during the months of October and November for 2019 HSE recipients and referrals to transitional
programs.
5. Achievement Summary: York College is excited to hear about what is going well! Share your unit’s proudest
accomplishments for this assessment period.
Seventy-four Learning Center students were recipients of the NYS HSE credential as of 07/23/19. (The results from the June HSE
exams are still in progress from Albany and therefore incomplete.)
York College Learning Center provided services to 3,250 walk-in community residents which showcase the impact the Learning
Center has on the local and neighboring communities.
6. Assessment Plan Year: Briefly outline the assessment plan for next year. Explain any revisions you will need to make based
on results (e.g., revision in outcomes, target for success, measuring instrument). Attach an updated 5-Year Assessment Plan for
your unit. (Remember to revise the years.)
Goal 2: Provide foundational education and training services to constituents in the Greater Jamaica area.
Outcome 2.1 English for Speakers of Other Languages (ESOL) participants will attend contextualized classes leading to Home
Health Aide (HHA) certification
Outcome 2.2: Increase in the number of students who receive HHA certification.
Outcome 2.3: Residents of JCAP Inc. will receive Adult Basic Education (ABE)/High School Equivalency (HSE) instructional
services. Classes will be offered on-site at the residential rehabilitation facility.
7. Annual/Special Reporting (optional): Highlight accomplishments directly related to how assessment activities in your area
contributed to the mission of the division and the College--not assessed elsewhere, but related to operational effectiveness.
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Appendix 7. Institutional Effectiveness Committee Meeting Minutes (Excerpt)
Institutional Effectiveness Committee (IEC)
Meeting Minutes
Thursday September 26, 2019
2:00 p.m. – 4:00 p.m. AC-3H10
Attendees: D. Auriemma, L. Beaton, M. Becker, D. Chirico, L. Hoeffner, Y. K. Lee, E. Mars, P. Meleties, T. Paglione, V. Taylor-Haslip, R. Tsang, X.
Zhang
Absent: L. Barley, N. Naeem, I. Perez
I.
II.

Welcome and Greetings

AVP Hoeffner welcomed the IEC members
Review of Next Steps from the August 29th meeting

GEAC and AESSA reports were sent to all IEC members for review prior to the norming session today

Monitoring report outline was sent to all IEC members for feedback and suggestions

III.

Brief Updates by Assessment Committee Chairs

Academic Assessment Committee: X. Zhang updated the IEC committee:
1) Out of 52 programs, 34 reports were received and 18 reports are pending
a.
AAC Annual Reports will be completed in October 2019
2) The next AAC meeting is on 10/15/2019
3) Mapping upper level (e.g. capstone) courses to ILO: Diversity

AESSAC: E. Mars updated the IEC committee:
1) Five-Year Plans: 5 units (Academic Affairs, Buildings and Grounds, Custodial Services, and Government and Community
Relations)
2) Annual Assessment Reports: 25 units are pending and 8 units need to be resubmitted
3) Workshop (on 9/5/2019) results were positive.

GEAC: T. Paglione updated the IEC committee:
1) Conducted a workshop on General Education Assessment: World Cultures and Global Issues
a.
Collecting artifacts in Fall 2019 and will analyze results in Spring 2020
2) Quantitative Reasoning will be assessed in Fall 2019

IV.

Update on YAMS

R. Tsang showed IEC committee on how to submit assessment plan using YAMS
o
Login to college website and click on Y.A.M.S. on the dashboard

L. Hoeffner emphasized that YAMS is only pilot - it is YAMS 1.0 and YAMS will undergo changes in the near future:
o
YAM 2.0 – Mid-point checkpoint
o
YAM 3.0 – Year-end report
o
YAM 4.0 – Actual system reports generated

V.

Update on Assessment of Institutional Learning Outcomes (ILOs) L. Hoeffner, L. Barley, X. Zhang

Two ILOs will be assessed per year and we will assess all 6 ILOs in 3 years
1) Schedule needs to be included in the monitoring report

ILO: Civic Engagement
1) Direct measure: although 5 programs (Political Science, Information System Management, Physician Assistant,
Gerontological Studies and Sociology) mapped their program goals to Civic Engagement, only two programs (Political
Science and ISM) will provide student artifacts to assess Civic Engagement (Political Science will find the student
assignments in Turnitin from last semester and ISM will use students’ midterm designs in this semester).
2) Indirect measure: modified NSSE Topical Module Civic Engagement will be administered in October. The survey will be
sent to all undergraduate degree-seeking students enrolled in Fall 2019.

VI.

Discussion: Connecting College’s Annual PMP & Action Plan with Unit Assessment Plan in YAMS

PMP goals will be submitted to CUNY on 10/15/2019
o
Strategic Plan will align with PMP goals; Strategic Plan may be 3-years as opposed to five

VII. Norming & Review of Assessment Committee Reports (L. Hoeffner & X. Zhang)

Norming was done for the GEAC Annual Report only
o
Below are the scores based on 11 IEC members
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Aspect

Score on GEAC using IEC Rubric

Plan

2

Outcome

2

Alignment

2

Culture

3

Data Focus

2

Sustainability

2

Monitoring

2

Communication

2

Use of Results

2

Suggestions/Feedback:
o
IEC committee members felt it was difficult to use the IEC rubric to score annual reports because:

The structure of the reports was not reflected in the element of the IEC rubric

IEC members felt that they need to read the individual reports and not the report of all
reports to get a better understanding of assessment at the College.

Discussed the need to revise the rubric.
o
Norming on AESS Annual Report will take place at another time, perhaps with a revised rubric.

Revisions of Committee Charges




GEAC revised its charge to include membership, structure, and communication of results
AAES will review and revised its charge to reflect a similar format
AAC can decide if its charge will be revised

Institutional Effectiveness Committee (IEC)
Meeting Minutes
Thursday October 24, 2019
2:00 p.m. – 4:00 p.m. AC-3H10
I.

Welcome and Greetings
Dr. Hoeffner and Provost Meleties welcomed all members.

Mr. Perez attended and requested information on the role of IEC. Ms. Naeem explained that the monitoring report committee
transitioned to become IEC last Spring 2019. The committee oversees the three assessment committees and overall institutional
effectiveness while reporting up to the Provost and President. IEC also has a dotted line with the strategic planning committee.
Provost and Dr. Hoeffner chair IEC. Since last year, the committee adapted a rubric for institutional effectiveness, created
templates for assessment committees and is now in the process of reviewing the committee reports and providing feedback.

Dr. Hoeffner explained that assessment needs to tie with resource allocation and thus Mr. Perez’s role in IEC is crucial.

II.

Update MSCHE Town Hall
Ms. Naeem provided an update on the MSCHE Town Hall at Albany that took place on September 26, 2019. Three CUNY members
attended the Town Hall and the Workshop: Karen Kapp from CUNY Central and Cheryl Littman from Queens College. The notes taken by
the three members from the town hall and the Power Point slides were sent to all IEC members prior to today’s meeting. IEC members are
advised to review both documents.

The Annual Institution Update (AIU) is important and tells the story of the institution. MSCHE recommends that presidents, provosts,
and other executive administrators become familiar with the AIU, as this is our own institution’s data. MSCHE recommends that the
AIU and relevant data be widely shared across the institution. The data are fed from IPEDS and MSCHE sees these data as a starting
point, so it is important to provide narrative and assessment information to give context and share our story.

Changes in federal regulations are expected to be published in early November that may include additional times for institutions to
get back into compliance (for those out of compliance). Right now, it is two years, with the possibility of two one-year extensions.
However, this will mean that teach-out plans might be requested earlier in the process for those institutions out of compliance/in
danger of probation.

The Assessment workshop focused on the use of assessment results and the importance of tying assessment with resource
allocation and planning. The ILOs are not the same as the General Education Outcomes.

III.

Review of Next Steps from the August 29th meeting

IEC members did not have additional feedback on the three topics discussed: resources, meta-assessment and storage/collection. As
each assessment committee is using a different method of collection and storage, all must be documented in the monitoring report.

IV.

Assessment Committee Survey Results
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The results were distributed to all members and briefly reviewed. The response rate is approximately 81% (29 out of 36). About 25 out of
29 respondents identified themselves as members of one or more committee. Majority of the respondents agreed on monthly meetings
vs. bi-weekly committee meetings and disagreed that ILOs are measurable. Less than half of the respondents stated that the 62 units
should be consolidated by division, however, 57% strongly agree/agree to consolidate by department.
V.


Brief Updates by Assessment Committee Chairs
Dr. Barley provided an update on the Academic Assessment Committee (AAC). 79% of programs have submitted their annual assessment
reports. There were six groups who were conducting meta-review (reviewing assessment reports of other programs) out of which five
groups completed the meta-review. The annual plan submission for 2019-2020 is somewhere around 66%. November 1st is the deadline
for departments to submit the ILO mapping template. The committee is working on the draft report to IEC which will be further reviewed
and finalized at the next week’s AAC meeting.



Ms. Mars provided an update on the Administrative, Educational, and Student Support Assessment Committee (AESSAC). Ms. Mars
indicated that some units have still not submitted an annual assessment report, which includes Office of Student Academic Services,
Buildings and Grounds, Continuing and Professional Education Center, Economic and Workforce, Facilities Planning Office, Performing Arts
Center, Purchasing Department, Diversity and Compliance, Government and Community Relation and the York College Child and Family
Center. The President’s office will be excluded from the unit list. The success of the President’s Office is the success of all units and the
College strategic plan.



Dr. Paglione provided an update on the General Education Assessment Committee (GEAC). GEAC had a workshop in September to prepare
for flex core world culture and global issues assessment that will take place in Spring 2020. 21 faculty members participated. This
semester GEAC is focusing on quantitative reasoning and working with the math department to structure the assessment. Math has an
assessment committee with six members. Dr. Paglione met with Dr. Hoeffner to review the general education assessment plan and is now
thinking to move to competency-based assessment, consistent with Dr. Zhang’s original recommendation.

VI.

YAMS
Ms. Naeem stated there are four academic programs who volunteered to participate in the pilot.
Anyone who participated in the pilot will get a survey. The YAMS workflow for academic programs and AESS units were described.



Academic Programs: Academic Program Coordinator creates the plan in YAMS and submits to the Department Assessment Coordinator
who then reviews and submits to the Academic Assessment Committee.
o
Discussion: The department Chair is not involved in the entire workflow and can only see the plan after it is internally
published. Dr. Paglione stated that as a Chair, he would like to see and review before the document goes to the committee.
Professor Auriemma and Dr. Taylor-Haslip stated that as Chairs, they are responsible and accountable for their department
thus they would like to be involved in the process. Dr. Zhang stated that if a document requires approval from so many
individuals, the workflow can become very slow.
o
Provost Meleties stated that for now the workflow would stay the same to ensure that it launches on the expected date of
November 1. More discussion is needed and the workflow can be adjusted after November 1if necessary. Dr. Barley stated that
this needs to be discussed at the P&B for all Chairs input. Provost will follow-up on this.
o

AESS Units: Directors/Designated users can enter the plan in YAMS and submit to the Department Head (if any) who then submit to
the division VP. The VP will then review and submit the plan to the AESS Assessment Committee.

VII. IEC Worksheet
IEC members were divided into two groups. One group reviewed the AESSAC report while the other reviewed the GEAC report. The
members reviewed the report of the committee that they were not part of and completed the worksheet. The responses are below:
Questions
Summarize what the
committee did

AESSAC
Monitored and oversaw the completion of mission, goals, plans
and reports of 62 units. Provided structure for assessment
processes and integrated findings and use of results.

Intensification of
capacity-building
efforts

Created online resources, plans, templates, and processes.
Identified responsible people in each unit to engage in assessment.

Use and revision of
assessment tools
Use of results

Roughly half of the units used the tools for studies and reported

Recommendations

Consolidate units

Numerous units reported use of results. The committee judged the
activities at the “emerging” level.

GEAC
An overall five-year plan was developed. The
committee’s initial charge was recently revised. Four
areas were assessed and key findings were identified.
Assessments were aligned to ILOs and utilized direct
and indirect measures.
Activities included “norming” the rubric, created a
handbook and offered workshops to engage faculty.
Results are being shared with departments to close the
loop and all areas that makeup Gen Ed have been
scheduled for upcoming assessment. The committee
will explore the following questions: Should there be
standardization of rubrics? Are inconsistencies good?
Rubrics were developed and revised/normed. Should
the assessment scale be increased?
Results were reported back to the areas/departments.
The next phase, where departments document how
findings were used, are due in spring 2020.
A timeline is needed to go full circle. Patterns will need
to be identified once more assessments are performed.
“Retooling” needs to occur (e.g., 5-year to 3-year cycle).
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Appendix 8. Aligning Strategic Planning, Budgeting, and Assessment Processes: 2020 and Onward
Month

Responsible
Party

September

President &
Chancellor

October

Office of the
Budget, VCC,
President

November

Planning

Budgeting

Assessment

College submits PMP/Annual Operational
Goals and Targets to Chancellor for the
current academic year; President
communicates the PMP/Annual Operational
Goals to the College community
College implements PMP/Annual Operational
Goals for the current academic year

Office of Budget drafts Financial Plan and shares
with Executives, the Senate Committee on
Resources, P&B, Student Government, and Faculty
Caucus, for review and comment

Academic programs, general education, and AESS
units conduct assessment for the current academic
year

Financial Plan submitted to CUNY Budget Office for
review and approval; Faculty lines are authorized
for subsequent fiscal year

Academic programs, general education, and AESS
units conduct assessment for the current academic
year

Office of the
Budget, CUNY
Central, Programs
and Units

Continue implementation of PMP/Annual
Operational Goals for the current academic
year

Upon final approval of the York College financial
plan by CUNY, departmental allocations are
finalized and communicated by the Office of Budget
to Chairs and Directors

Academic programs, general education, and AESS
units conduct assessment for the current academic
year

December

Programs and
Units

January

Office of the
Budget, Chairs and
Directors

Continue implementation of PMP/Annual
Operational Goals for the current academic
year
Continue implementation of PMP/Annual
Operational Goals for the current academic
year

February

Deans, VPs, Chairs
and Directors

Vice Presidents provide mid-point
report/updates on progress of PMP/Annual
Operational Goals

Chairs and Directors prepare budget plans

Academic programs and AESS units complete midyear check-in; general education conducts
assessments

March

Chairs and
Directors, Deans,
Vice Presidents

Continue implementation of PMP/Annual
Operational Goals for the current academic
year

Chairs and Directors submit budget plans to Deans
and Vice Presidents for review and approval

Academic programs, general education, and AESS
units conduct assessment for the current academic
year

April-May

Chairs and
Directors

Continue implementation of PMP/Annual
Operational Goals for the current academic
year

Chairs and Directors submit budget plans to the
Office of Budget;
Office of Budget summarizes budget plans
submissions;

Academic programs, general education and AESS
units submit year-end annual assessment reports
for the current academic year; Assessment
Committees (AAC, GEAC, AESSAC) summarize yearend annual assessment reports and review plans
and submit to IEC; IEC reviews committee reports,
prepares and submits an annual report with
potential institutional priorities to the President
and Cabinet; priorities are formalized and shared
with assessment committees for implementation by
programs/units

Office of the Budget requests budget plans for the
upcoming fiscal year from Chairs and Directors

Academic programs, general education, and AESS
units conduct assessment for the current academic
year
AESS units conduct assessment for the current
academic year
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Appendix 9. Academic Program Review Schedule (2016-2023)
Program Review/Accreditation-Cycle by Schools (2016-2023)
Starting date

2016-2017

2017-2018

2018-2019

2019-2020

2020-2021

2021-2022

2022-2023

School of Arts and Sciences

Mathematics
& Computer
Science

Earth & Physical
Sciences

Biology

Performing & Fine
Arts

English

World Languages,
Literatures &
Humanities

Mathematics &
Computer Science

Behavioral
Sciences

Chemistry with MS in
Pharmaceutical
Science

History, Philosophy &
Anthropology

Teacher Ed*

Health & Human
Performance*

Foreign Languages

School of Health Sciences and
Professional Programs
*mark denotes accredited
program or includes accredited
programs

Health Professions*

Nursing*

Occupational
Therapy* (BS/MS)

School of Business and
Information Systems
OAA

Social Work*

Accounting &
Finance
Library

Earth & Physical
Sciences

Health
Professions*

Nursing*

Occupational
Therapy* (BS/MS)

Business &
Economics

Accounting &
Finance
Library

Note: * indicates that department has one or more accredited programs.
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Appendix 10. General Education Annual Assessment Process
Month

Task

Responsible Party

September

Choose domain to assess this term
Choose SLOs – Information Literacy, Life & Physical Sciences
Decide on measure(s) and gather evidence

GEAC

October
November
December
February

March

Develop rubric(s) and hold norming session
Perform assessment and compile results to report out
Choose domain to assess this term
Choose SLOs – English Composition
Work with departments from previous term’s assessment to help set SLO
improvement goals;
Work with departments with previous SLO improvement plans for follow-up
implementation
Decide on measure(s) and gather evidence

April
May
May

Develop rubric(s) and hold norming session
Perform assessment and compile results to report out
Draft annual GEA reports Inst. Effectiveness Committee and Depts.

February

GEAC and department(s) offering the
course(s) - Library, Biology
GEAC
GEAC
GEAC
GEAC and department(s) offering the
course(s) - English

GEAC and department(s) offering the
course(s) – English
GEAC
GEAC
GEAC Chair

Appendix 11. General Education Assessment Demonstrating Sustainability
Activity
Templates for reports and other tools
developed and disseminated
Committee charge updated
Quantitative Reasoning assessment (artifacts
chosen, rubrics designed, scheme agreed on,
assessment undertaken and analyzed, GEAC
report)
Depts., faculty, and courses identified for
World Cultures and Global Issues assessment in
spring 2020
WC&GI artifact samples identified
Outcomes Improvement Plans received from
Fall 2018 assessment teams
Outcomes Improvement Plans received from
Fall 2018 assessment teams

Date of Completion
May 2019
Summer 2019
Dec 2019

Sep 2019

Status
Done, posted on web
Done, ratified by GEAC in Oct 2019
Tools completed Oct 2019
Math & CS assessment committee performed assessment
Nov 2019
GEAC analysis of results Nov 2019, report pending
Done in Sep 2019 OIESP workshop on Gen Ed. and first Oct
GEAC meeting

Nov 2019
May 2019

Partially complete
Done for Info Lit, Sociology pilot. L&PS done Oct 2019

Dec 2019

English and GEAC met to review OIP format and expectations
Nov 2019
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Appendix 12. General Education Assessment Committee Report to IEC, 2018-19
Timothy Paglione
Jacob Apkarian; Donald Auriemma; Laura Beaton; Edoardo Carta-Gerardino; Margarita Drago; Jonathan Hall; Thomas Marion; Panayiotis
Meleties; Greet Van Belle; Xiaodan Zhang
8/27/2019
I.

What patterns do you see across the programs and units with regard to outcomes in the following areas?
A. Please submit your Annual Assessment Status Progress Report table.
Table 1. Annual Assessment Status Progress Report

B.

Program/Unit

Mission

Goals

Outcomes

Curriculum Map

Five-Year
Assessment
Plan

Gen Ed

X

X

X

X

X

Annual
Assessment
Plan

Annual
Assessment
Report

X

X

Please describe any patterns you see above in mission, goals, outcomes, curriculum maps, annual and five-year plans and report.
An overall five-year plan was developed, the Committee charge (related to mission and goals) written and recently revised, and an
annual assessment cycle was established. It should be noted that the Gen Ed at York follows the CUNY Pathways framework, which
established the outcomes, and the curriculum mapping is a requirement of the process for courses to be included in Pathways unless
they are a STEM variant. The plans and reports are the responsibility of the GEAC. The GEAC is generally finding the Pathways Student
Learning Outcomes (SLO) to be quite sweeping, and often overlapping or redundant, such that we usually break them down into
smaller, more readily assessable components and ignore elements judged to be less accessible or central. We will be updating
(compressing) the original five-year plan to match the expectations for mature assessment by Middles States.

C.

Please describe any patterns you see above in findings, use of results and alignment.

The departments and faculty engaged in these exercises were eager to participate and extremely helpful with assessment design,
implementation, and testing. They were also invested and anxious to learn the results. Most of these assessments were done very recently so
use of results is only just being implemented in the coming year. However, the committee gained considerable experience.
D.

Please describe the use of direct and indirect measures across programs and units, giving illustrative examples.
GEAC generally relied on direct measures for all its assessment projects. Information Literacy: multiple choice test taken before and after
Library workshop, plus a control group. The Library also uses a brief student survey as an indirect measure after the workshops. L&PS:
lab reports (Bio 140). US Experience in its Diversity pilot: essays (Soc 235). English Comp.: essays (ENG 125 and 126).

II.

What patterns do you see across the programs and units with regard to processes?
A.

Please describe any challenges or successes you have encountered with this process.
In our first year of the process, we began effectively a semester behind, but quickly established a routine of planning, data collection,
rubric design, and norming a semester ahead of an assessment. As our minutes clearly illustrate, we debated vigorously about our role
and the methods of assessment we would use. We learned the necessity of working closely with departments, having great success
with English, and continued challenges with Math. The Math assessment has been a particular challenge since the Pathways SLOs are
quite broad and applied, while the course assessments themselves (e.g., exams) are often difficult for the committee on its own to
evaluate. For example, a typical exam response is simple right or wrong, but our judgement of the achievement of the learning
outcomes is broader and has required careful selection of student artifacts and an extremely thoughtfully constructed rubric. The clear
success has been promoting the culture of assessment across numerous disciplines and the broad engagement of faculty.

B.

Please submit the tools (report templates, meta-assessment tools) you are using to facilitate and reflect upon assessment in your area.
All GEAC tools, templates, reports, minutes, and an operational handbook are available on the York College GEAC website,
https://www.york.cuny.edu/president/institutional-effectiveness/institutional-assessment-1/general-education-assessment/committee

C.

Please describe the involvement of program faculty and unit staff across the programs and units in the process of assessment.
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As described above and in the reports, the relevant departments for each assessment, including ones upcoming in the 2019-2020
academic year, were engaged extensively at all stages of the assessment. GEAC members joined department meetings in Math & CS, and
English, which had significant faculty participation. The GEAC chair also met with representatives from History & Philosophy. Faculty or
coordinators for various courses shared their assignments, exams, grading rubrics, syllabi, etc., and in most cases worked closely with
their dept. representative on GEAC. English did a parallel assessment of the composition courses, which was a helpful point of comparison
to the committee’s work, and yielded insight into the differences between “expert” and “generalist” evaluations. An OIESP workshop on
Gen Ed assessment (rubric development) had some 30 faculty in attendance from varied academic departments plus the Library and
Advisement.
D.

Please describe your committee’s role in ensuring assessment is happening across the programs/units.
The charge to the General Education Assessment committee gives it overall oversight, and the GEAC sets the agenda by turning its
attention to student learning outcomes in targeted General Education domains on a rotating schedule. The committee does not assess
individual faculty’s teaching, nor does it focus on course-level assessment; that is a departmental or program responsibility. Rather, we
are interested in how the General Education aspects of courses are being approached, and how students are responding to them. GEAC
performs the domain assessment and reports to the department(s). The departments are responsible for implementing an SLO
performance improvement plan, developed in partnership with GEAC. GEAC is responsible for follow-up of that implementation. The
GEAC continually compiles and analyze the essential ongoing assessment activities being completed by departments or crossdepartmental faculty groups, in consultation with GEAC, during intervening semesters; conduct additional assessments itself during the
semester or focus on a particular domain, in partnership with departments and/or cross-departmental faculty groups; report on the
results of these activities. The academic departments are a vital partner in the assessment process - they are the content providers. The
Committee provides the assessment; GEAC creates the rubrics and performs the analysis using the artifacts from the faculty and
departments. Ongoing department responsibilities include: In between targeted GEAC domain assessments: As part of their ongoing
assessment efforts, departments have a responsibility to target selected SLOs in General Education courses every year. GEAC can consult
with departments on these activities as they are designed and implemented, and will compile them when the particular domain is focused
upon according to the schedule. Targeted GEAC domain assessment (on rotating schedule): All General Education assessment projects
require the mutual cooperation of the GEAC and departments offering the courses. Student artifacts must necessarily come from the
departments and faculty. At least a semester before an assessment project begins, GEAC will begin discussions with all departments with
courses in the particular target domain for the next semester. Key questions of these discussions will be: SLOs: Which GE student learning
outcome(s) will be targeted in the assessment activities in this cycle? Context: How are these SLOs approached pedagogically in particular
courses? Assessments: Which specific student artifacts from the course would provide the best window on the selected student learning
outcome(s)?Logistics: How will these artifacts be collected, processed, and evaluated? Individual faculty teaching General Education
courses may be contacted by their department or by the GEAC committee directly to supply artifacts for assessment as well as contextual
materials (e.g., the prompts, assignment descriptions, reading lists, lab write-ups, instructor’s grading rubric, etc.). Student work (essays,
problem sets, exams, reports, etc.) are provided in whole, unfiltered, and unsorted to the committee. GEAC anonymizes, sorts or
otherwise samples the data from the whole. Faculty will be relied upon in the planning process as well, at least one semester ahead of
time, often many more semesters ahead. Since the same student learning outcomes are specified for courses in multiple departments,
assessment at the domain level may require mechanisms for dialogue between faculty in the same domain but different disciplines. How
do they understand the SLOs and how do they approach them in their respective courses? The committee will explore future structures –
such as domain-level subcommittees chaired by GEAC members but including faculty instructors within the domain – to conduct facultylevel discussions and shared assessments on an ongoing basis, not waiting until the domain comes up for discussion on the GEAC. Similar
aims may be achieved through workshops run by GEAC members and offered through the OIESP and the Center for Teaching, Learning,
and Educational Technologies.

E.

Please narrate the committee’s capacity building activities to sustain a culture of ongoing assessment.
GEAC took care to keep minutes that accurately capture our discussions as we crafted our role and procedures and reached consensus
on how our work should proceed. We developed a handbook so that these lessons are retained as membership rotates. We began
running and planning semester assessment workshops with OIESP both to engage the faculty at large directly in the work of the
committee and to ensure that the critical stakeholders (departments, faculty) have the domain expertise to contribute significantly.

F.

Please describe your committee’s communication with programs and units, and how that communication is disseminated within
programs and units.
Communication is primarily through emails and personal meetings as well as the GEAC webpage. GEAC members have presented at
college-wide events such as Convocation, and they have joined department meetings.

III.

Describe recommendations going forward to improve the outcomes and processes discussed above.
The assessment workshop schedule from OIESP should have at least one event each semester focused on preparing for the upcoming
Gen Ed domain assessment. Another should be dedicated to the assessment itself the following semester (i.e., two/term set aside for
Gen Ed assessment action).
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Appendix 13. General Education Outcomes Improvement Plan Example: English
Student Learning Outcome Improvement Plan [English]
General Education Assessment Committee
Student Learning Outcome Achievement Improvement Plan Department of English
November 2019
Pathways domain:
Required Core – English Composition
Student Learning Outcome(s):

●
●

Support a thesis with well-reasoned arguments, and communicate persuasively
Write clearly and coherently

Summary of GEAC findings and recommendations

●

GEAC looked at 35 papers from ENG 125 and 168 papers from ENG 126 ,drawn from multiple sections of the courses. These
papers represented the second major assignment (Formal Paper 2 out of 3) in both courses.

●

Slightly more than 50% of ENG 126 essays were rated as proficient or above on the “Support a thesis” SLO; ENG 125 essays
were rated lower: 34% were proficient or above, while 46% were partly proficient and 20% were minimally proficient. The
committee found that students struggled to “identify points of analysis supported by sources that were thoroughly connected
to the thesis”and suggested that pedagogy might need to focus more on this area.

●

GEAC found that close to 2/3 of the ENG 126 essays evaluated were proficient or highly proficient on the “Write clearly and
coherently” SLO. Fewer than 9% were minimally proficient. (Only ENG 126 essays were assessed for this SLO).

●

GEAC raised questions about:

o
o

Whether instruction might want to further emphasize supporting claims connected to the thesis

o

How to better support students whose work scored at the “minimally proficient” and “partially proficient”
levels

o

In conjunction with this assessment, GEAC also raised questions about how to create a college-wide reengagement with writing, including:

How wide a variation in essay prompts is acceptable and what kind of guidance instructors should be given
about constructing these prompts

▪

How the Writing Program and Writing Across the Curriculum might better communicate what faculty
might expect their students to be able to do as writers

▪
▪

How to encourage transfer of writing skills from the composition sequence to other courses
How to bring standards of practice from the writing process stressed in ENG 125/ENG 126
into other classes.

Outcomes Improvement Plan
The English Department is particularly grateful that GEAC examined papers drawn from multiple sections, which provided a clearer view of
writing across the courses rather than honing in on any one particular section and thus one instructor. Because of the breadth of the
samples, the department feels more confident about making department- wide plans and recommendations. Looking at multiple sections
also enabled us to see the broad diversity in the ways that instructors conceived of the paper assignment, which was evident in the prompts.
In particular, the prompts showed a wide range in the degree of structure they provided and in how they defined a thesis.
Also noteworthy to the Department was the difference between the levels of proficiency demonstrated between the ENG 125 and ENG 126
papers. The increased percentage of papers deemed proficient or above in the second course when compared to the first suggests that the
two-semester sequence improves proficiency on SLOs over time even as the type of primary source material students are asked to grapple
with shifts from the first course (non-fiction texts) to the second (literary texts). It also suggests that some degree of transfer is occurring
from the first course to the second course, so understanding more about how and why that occurs might be useful to supporting transfer of
skills from these courses to other courses across the college. However, as students enrolled in ENG 126 are by definition those who managed
to pass ENG 125, further study is needed to assess why students withdraw from or fail ENG 125 and what we can do to improve pass rates.
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Formulating and supporting a thesis are some of the most complex and difficult things we teach in Composition courses, and the levels of
proficiency on the second paper, which is written at a point about 2/3 through the semester, seemed roughly where the department
expects them to be for both courses. The nature of Composition courses is recursive: embedded into the very design of the two-course
sequence is the reality that it can take at least two semesters to build these skills to proficiency and so we might expect to see many
students in ENG 125 at the “partially proficient” level in particular.
Just as writing does not develop in isolation in these two courses alone, the skills of argumentation are not developed within a single course.
In preparing this response, we reviewed the OIP for Biology, which had as one of its main findings that “that students with partial or minimal
proficiency are having difficulty understanding what is a hypothesis and how to interpret their data”. While Composition and Biology are
quite different disciplines, the findings appear to overlap in two key ways: work scoring at the lower two levels of proficiency shows struggles
with the interpretation of evidence, whether it be lab data or written texts, as well as challenges in connecting that evidence to a central
idea.
The Plan
In the course of assessing proficiency on the thesis SLO, we found that there are multiple conceptions of what a thesis is and how a prompt
might conceptualize, specify and describe the assignment for students. These challenges--multiple definitions of basic terms like thesis and
overall approaches to assignment design--are endemic to multiple-section courses, particularly those taught heavily by contingent faculty.
For that reason, the department believes the first step to improving proficiency rates on the SLO is to develop common definitions and
guidelines for instructors about these assignments. In addition, while the issue of how to foster student learning about how to support a
main idea using written sources is a perennial concern within the Department, it is clearly one we need to look for better ways to tackle
pedagogically.
With these observations in mind, the Writing Program Director in conjunction with the Department of English will:

●

Develop common guidelines for major assignment prompts through collaborative work with both full-time and part-time
instructors of ENG 125 and ENG 126.

●

Formulate a working definition of what we consider “thesis” to mean inthese courses, including models both for faculty
and students
Having common guidelines in place for the main papers as well as a working, common definition of a thesis are crucial steps in
allowing us to more accurately examine how we might better support students at the “minimally” and “partially” proficient levels.

●

Prepare and distribute additional materials that help instructors to better scaffold both developing and supporting a thesis with
sources.

●

Assess the final paper in the course, Paper #3, on both SLOs to better gauge where we might expect our proficiency levels
to be.

●

Support the continuation of "booster workshops" developed by the University Summer Immersion Program (USIP) with
input from the Department and the Writing Program. Designed to provide instructional support in ENG 125, these were
piloted in Fall 2019 and targeted students who had come through the immersion program. The workshops will continue in
Spring 2020, targeting students who failed or withdrew from ENG 125 with the aim of both helping students improve their
skills in the course and with learning more about what may help students succeed.

●

We carefully considered the recommendations on the last page of the report with respect to expectations for student writing
after ENG 125/126, specifically with regard to questions about transfer of skills, WI courses, and a desire for a college-wide reengagement in Writing Across the Curriculum. However, it was not entirely clear how we might structure those
recommendations into an assessment process, especially as we do not have data about how students are writing in other
courses and in WI courses in particular. We suggest that future iterations of assessment of Writing at York might include specific
assessment activities for WAC and for WI courses that build on work WAC is already doing through its Colloquia and Town Hall
meetings. One possibility might be the development of common SLOs for WI courses and assessment activities derived from
them, which the Writing Program would be happy to help design.

Implementation schedule
Spring 2020:

●
●

Collaborative development of guidelines for major assignment prompts;
Collaborative formulation of thesis definition.
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●
●

Preparation of additional materials on supporting a thesis. Fall 2020

●

Collection of Final Paper (Paper #3) in preparation for follow-up assessment (see below).

Dissemination and discussion of the above guidelines and materials in Faculty Development workshops for ENG 125 and
ENG 126 faculty.

Follow-up assessment plan
Spring 2021: Both SLOs will be assessed on the Final Paper (Paper #3) in ENG 125 and ENG 126. This assessment should provide us with a
clearer sense of ending proficiency levels in the two courses.

Person(s) responsible from discipline(s)/department(s)
Phebe Kirkham, Writing Program Director; Sundeep Bisla, GEAC Representative and Co-Chair, Department of English Assessment
Committee; Jonathan Hall, Chair of Department of English.
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Appendix 14. General Education Assessment: Use of Results 2018-2019
This table highlights the changes that departments implemented for each of the Pathways domains assessed.
What
Information
Literacy

Semester
Fall 18

Key Findings
Test scores were low, but pre- to posttest improvement was significant (scores
rose from 56% to 67%).

Flexible Core
pilot

Fall 18

Life & Physical
Sciences

Fall 18

Reviewed a Flexible Core overarching
goal for evaluating evidence and critical
argument in US Experience in its
Diversity domain. 64% proficiency for
explanation of issues, and 47%
proficiency for evidence.
Most reports (56%) showed proficiency
for gathering and analyzing data, with
room for improvement in connecting
arguments and conclusions to those
data.

English
Composition

Spring 19

The majority of students (52%) were
proficient at supporting a thesis, and the
writing scores were generally high (64%
proficient or better). Thesis
development improved from ENG 125 to
126 (increase in mean score from 2.17
to 2.54 out of 4). The diversity of
prompts is wide. The reinforcements to
good writing employed in ENG 125/126
should be continued in WI and other
courses for written assignments.

Math and
Quantitative
Reasoning

Fall 2019

Minimally proficient scores dominated
the student achievement in the 3
competencies of Interpretation,
Representation, and Calculation. GEAC’s
meta-assessment recommends norming,
and review of artifact selection to
improve validity. Other
recommendations included more
coordinated tutoring across campus.

Use of Results
(Changes Implemented)
A more relevant test and other assessments
are being developed for implementation in
Fall 2019. The Library established an annual
assessment cycle.
Plan to add more low-stakes writing work to
enhance students’ ability to logically link
arguments and supporting evidence.
Implement in Fall 19 to reassess informally
in Spring 20.
Revising instructional materials for Spring
2020. Coordinator
developing a lab report template, more
detailed instructions for data tables and
leading questions to help hypothesis
statements.
Develop common guidelines for major
assignment prompts through collaborative
work with both full-time and part-time
instructors of ENG 125 and ENG 126.
Formulate a working definition of what we
consider “thesis” to mean in these courses,
including models both for faculty and
students. Having common guidelines in place
for the main papers as well as a working,
common definition of a thesis are crucial
steps in allowing us to more accurately
examine how we might better support
students at the “minimally” and “partially”
proficient levels. Prepare and distribute
additional materials that help instructors to
better scaffold both developing and
supporting a thesis with sources. Assess the
final paper in the course, Paper #3, on both
SLOs to better gauge where we might expect
our proficiency levels to be.
Outcomes Improvement Plan expected May
2020.

Aligned ILOs
Integrity,
Intellectual Discovery
& Creativity
Intellectual Discovery
& Creativity

Integrity,
Intellectual Discovery
& Creativity, Selfreflection &
Accountability,
Intentional
Interactions
Discovery & Creativity,
Self-reflection &
Accountability,
Intentional
Interactions

Intellectual Discovery
& Creativity
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Appendix 15. Academic Assessment Committee Report to IEC, 2018-19 (Excerpt)
Linda R Barley (Chair)
Rosemarie Carroll (Accounting & Finance), Kristin Davies (Behavioral Sciences), Gerald McNeil (Biology), James Popp (Earth and Physical
Sciences), Yong Kyu Lee, (Business and Economics), Catherine Foster (Chemistry), Debbie Rowe (English), Robert Brugna (Health Professions),
George White (History), Galila Werber-Zion (Health and Human), Di Su (Library), Radoslaw Wojciechowski (Mathematics and Computer
Science), Heather Gibson (Nursing), Diana Daus (Occupational Therapy), Maki Hajikano (Performing and Fine Arts), Kim Glickman (Social Work)
Lindamichelle Baron (Teachers Education); Juana Ramos (World Languages, Literatures and Humanities), Nazia Naeem (OIESP), and Xiaodan
Zhang (OIESP)

I.

What patterns do you see across the programs and units with regard to outcomes in the following areas?
2018-2019

A.

Mission, Goals, Outcomes, 98 percent
Curriculum Maps, 98 percent
5-Year Assessment Plans, 85 percent
Annual Assessment Plan, 87 percent
Assessment Report, 77 percent

Please describe any patterns you see above in mission, goals, outcomes, curriculum maps, annual and five-year plans and report.
Almost all programs completed and submitted mission, goals, outcomes, and curriculum maps, annual and five-year plans. The AAC used
the Program Assessment Rubric (PAR) as a tool to evaluate program reports. Majority of program reports were rated at developed level
(see the graph below). However, the scores on “changes implemented” do not (appear to) match the narrative that indicates “action
plans” rather than “changes implemented” as few programs reported “close the loop” activities.

Program Assessment Rubric Aggregate Results Count
40
30

32

29

28
20

20
10

2 0

0

1 0

5

1

25

22

18
9

1 1

27

6
0

3 4

8
1

6

7

0
Annual
Report
Elements

Assessment Sample size Program
Expected Action Plan
Changes
Next year
Measures
Assessment
level of
Implemented Assessment
Rubric
achievement
Plan

Developed (3)
B.

Emerging (2)

Does not
have a rubric
(2)

N/A

Initial (1)

Please describe any patterns you see above in findings, use of results and alignment.
The AAC meta-analysis – 34 program annual assessment reports were reviewed by AAC members. Not all members rated on all criteria of
the Program Assessment Rubric (PAR). Although 79% of the 28 programs are rated “Developed” on “changes implemented”, in the annual
reports, many of the programs identified an action plan and did not have changes implemented. Some programs indicate that the
assessment in AY 2018-19 was the first time for the program, thus the implementation of the changes is to happen in AY 2019-2020. Some
of the programs reassessed the changes they implemented from previous assessment; thus, no new changes were proposed. There are
also cases that no changes are needed as student performance met the expectations. These situations probably tell us what and how we
need to adjust for our next year’s assessment in order to make the assessment more meaningful and student learning improved. Based on
what we have done so far, several recommendations will be conveyed to the programs for their future assessment:





The sample sizes were in general small last year. We may consider evaluating what sample size is more appropriate and
representative of the program student population.
For most programs, student performances met the expected level of achievement, though the levels vary across programs. The AAC
recommends revisiting/raising expected level of achievement for future assessment cycles.
Some programs have developed standard assessment tools, i.e. a departmental or program level rubric. The AAC may consider
promoting this practice across all programs.
Professional Programs are meeting their benchmarks and continuously engage in assessment activities. Their experience of
conducting assessment as a routine practice is a useful model for all academic programs.
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C.

Please describe the use of direct and indirect measures across programs and units, giving illustrative examples.
All programs used direct measures for assessment. These direct measures included mid-term exam, quiz, practical exam, research paper,
final exam, logbook assignment, and literature review, pre/post-test, essays, certification exams, fieldwork reports, and standardized
tests. Some programs also used indirect measure (e.g. a survey) as a supplementary tool to direct measures.

IV.
A.

What patterns do you see across the programs and units with regard to processes?
Please describe any challenges or successes you have encountered with this process.
Overall, the process has been successful with some challenges. The AAC had its first meeting in the middle of September; this late start
date delayed the committee’s review of program annual assessment report, which led to a delay in the creation of the AAC report to IEC.
The committee found that one month is insufficient to review the reports and provide feedback to departments and programs (see
above). Nonetheless, the AAC found the process of reviewing assessment reports informative when the members as department
assessment coordinators had the opportunity to learn about different assessment methods, tools and practices from their colleagues.
Another issue that emerged is that the review of assessment plans after review of assessment reports by the AAC seems cumbersome.
The AAC reflected on this process and recommend changes going forward. For example, if the following year’s assessment plan is included
in the previous year’s annual report, one review may be sufficient for both parts (report and plan) in one document. See the revised
Annual Assessment Process above.

B.

Please submit the tools (report templates, meta-assessment tools) you are using to facilitate and reflect upon assessment in your area.
The AAC used Microsoft word templates for annual assessment plans and annual assessment reports for 2018-2019, which were
uploaded by each department assessment coordinator on Blackboard. The program assessment rubric (PAR) was used to review and
evaluate all the assessment reports submitted by individual programs. All of the templates are available on the AAC resource webpage.

C.

Please describe the involvement of program faculty and unit staff across the programs and units in the process of assessment.
Many of the programs have formed department assessment committees to ensure that assessment does not become a responsibility of
one faculty member but rather a collaborative effort. As of Spring 2019 the following departments reported at the AAC meetings on
February 26, 2019, March 12, 2019 and April 16, 2019 that they have formed department assessment committees: Behavioral Sciences,
Performing and Fine Arts, Chemistry, English, Nursing, Social Work, Math and Computer Science, Library, Teachers Education, and Biology.

D.

Please describe your committee’s role in ensuring assessment is happening across the programs/units.
The AAC regularly reviews and tracks compliance. The fact that AAC members who are also the representatives of the departments
coordinate the activities for their departments ensures that assessment is taking place regularly across campus.

E.

Please narrate the committee’s capacity building activities to sustain a culture of ongoing assessment.
The committee has continued to build capacity throughout AY 2018-19 by various means including having rich assessment discussions at
the AAC meetings, professional development workshops, use of templates, and the website.

F.

Please describe your committee’s communication with programs and units, and how data is disseminated within programs and units.
The committee members who also serve as department assessment coordinators share the information from the committee with their
respective departments and individual programs, while also bringing the concerns from the departments and programs to the committee.
AAC also shares the information via its webpage, through workshops and emails as appropriate.

V.

Describe recommendations going forward to improve the outcomes and processes discussed above.
As mentioned in the Part I (section D), the recommendations for improving the outcomes and processes are the following:






Programs revisit the assessment designs to gather meaningful and valid data.
Based on the data collection and action plans, programs pay more attention to demonstrating continuous improvement,
implementing the changes for the improvement of student learning.
Both the committee and departments seek timely feedbacks to simplify the assessment process and ensure compliance.
The college builds a better electronic management system to replace the Blackboard for data storage.
The AAC revises the templates for annual assessment data collections.

65

Appendix 16. Academic Program Annual Assessment Process
Month

September

October

November

Task
Departments update Mission, Goals, Outcomes, and Curriculum Maps,
Annual Plan (as needed).
Conduct meta-analysis and provide feedback on Annual Program
Assessment Plan using PAR.
Verbal updates from departments at AAC meeting on status of assessment
activities
Provide feedback on updates received at AAC meeting on assessment
activities and next steps
Conduct meta-analysis and provide feedback on any revised Mission,
Goals, Outcomes and Curriculum Maps using PAR.
Program develop/update Five-year Program Assessment Plan.
Continue implementing the Annual Assessment Plan
Conduct meta-analysis and provide feedback on Five-year Program
Assessment Plan using PAR.
Verbal updates from departments at AAC meeting on status of assessment
activities
Provide feedback on updates received at AAC meeting on assessment
activities and next steps
Continue implementing the Annual Assessment Plan

December
January

February

March

April

May

Continue implementation of Annual Program Assessment Plan

Responsible Party
Department and program faculty
AAC
Department assessment coordinators
AAC
AAC
Department and program faculty
Department and program faculty
ACC
Department assessment coordinators
ACC
Department and program faculty
Department and program faculty

Continue implementation of Annual Program Assessment Plan (Analyze
assessment data)

Department and program faculty

Mid-year check-in submitted in YAMS

Program coordinators and department
assessment coordinators

Receive updates from departments at AAC meeting on status of
assessment activities and next steps
Receive updates from departments at AAC meeting on status of
assessment activities and next steps
Continue to provide feedback on updates received at AAC meeting on
assessment activities and next steps
Complete data analysis, interpretation, action plan for proposed changes,
and next year’s assessment plan
Submit both Annual Program Assessment Report for current academic
year and Annual Assessment Plan for next academic year to AAC in YAMS
Provide feedback on annual program assessment reports using the
Program Assessment Rubric (PAR).
Prepare the report of meta-analysis findings, disaggregated by
departments, to Institutional Effectiveness Committee (IEC).

Department assessment coordinators
Department assessment coordinators
AAC
Department and program faculty
Department and program faculty
AAC
AAC
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Appendix 17. Academic Assessment Demonstrating Sustainability
Activity

Date of Completion

Status

Three Professional Development Workshops

February-April 2019

Accomplished

AAC template revisions

September-December 2019

Accomplished

Annual Assessment Report (2018-19)

September 2019

Accomplished

Research an assessment management system

Spring 2019

Accomplished

Built the York Assessment Management System (YAMS) Phase I

October 2019

Accomplished

Launch YAMS

November 2019

Accomplished

Create Program Annual Assessment Plan (2019-20)

October 15, 2019

Accomplished

One Professional Development Workshop

October 24, 2019

Accomplished

Update AAC Webpage [Research Briefs; Survey Results; YAMS]

Ongoing

Ongoing

Meta-Analysis

September-October 2019

Accomplished

Feedback to programs

November 2019

Accomplished

AAC Report to IEC

November 2019

Accomplished

ILO alignment to upper division/capstone courses by program

October-November 2019

Accomplished
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Appendix 18. Academic Program Annual Assessment Status Progress Report
Program
Accounting (BS)
Anthropology (BA)
Art History (BA)
Aviation Management BS
Biology (BA)
Biology BS
Biotechnology (BS)
Black Studies (BA)
Business Administration BS
Chemistry (BS)
Clinic Laboratory Science (BS)
Communications Technology (BS)
Community Health Education (BS)
Computer Science (BS)
Economics (BA)
English (BA)
Environmental Health Science (BS)
Finance (BS)
French (BA)
Geology (BS)
Gerontological Studies & Services (BS)
Health Education PreK-12 (BS)
Health Promotion Management (BS)
Health Science (BS)
History (BA)
Information Systems Management (BS)
Interdisciplinary Studies (BA)
Journalism (BA)
Library
Marketing (BS)
Math (BA)
Math (BS)
Movement Science (BS)
Music (BA)
Nursing (BS)
Nursing Generic (BS)
Occupational Therapy (MS)
Pharmaceutical Science and Business (MS)
Pharmaceutical Science (BS)
Philosophy (BA)
Physical Education PreK-12 (BS)
Physician Assistant (MS)
Physics (BS)
Political Science (BA)
Psychology (BA)
Public Health (BS)
Social Work (BS)
Sociology (BA)
Spanish (BA)
Speech Communications & Theatre Arts (BA)
Studio Art (BA)
Teachers Education

Annual Assessment Report
2018-2019
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

Annual Assessment Plan
2019-2020
X
X
X
X
X
X
X
X
X
X

X

X
X
X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X

X
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Appendix 19. Academic Program Assessment: Use of Results 2018-2019
Program
Aviation

When
(semester)
Spring
2019

Key Findings
Curriculum mapping indicates the required courses did not
correspond with the program goals.

Use of Results
(Changes Implemented)
The major curricular changes are the following: BUS237 (Emergency
Planning) and BUS281 (Air Traffic Control) are moved from required
to elective status; BUS414 (Airport Planning and Management) and
BUS 425 (Airline Management) are moved from elective to required
status. AVIA 100, 200, 300, & 400 as well as BUS210 are being
added to the list of approved electives for the major
1) General biology courses facilitate and expand the use of
Pearson’s MyLab and Mastering Exercises; 2) the lab section for
BIO201 is revised to coincide with the material covered in the
lecture portion of the courses course by including exercises
designed to develop quantitative and analytical skills. There is a
revised BIO201 lab schedule that specifies the exercises for various
study skills.
The program proposes to collect additional data to determine
CS341 along with CS397 (already a prerequisite) should be another
new prerequisite for CS451 and 457 to enable students with greater
maturity before taking advanced level courses
Further emphasis of the physiological aspects of the health-related
fitness components is needed in the PE 452 and in other lower level
courses

Aligned ILOs

Biology (BS)

Spring
2019

The program reassessed the same SLOs [hyperlink to the report] that
were assessed in the previous semester. The initial hypothesis that
poor performance was a result of poor reading comprehension was
not borne out by this further assessment. However, as students are
unprepared for university level course work, teaching them
fundamental study skills in the field of science seems necessary.

Intellectual
Discovery and
Creativity

Computer
Science

Fall 2019

The findings indicate only 37% of the students scored 3 and above on
“Process Management” and 45.5% on “Memory Management.”

Movement
Science

Fall 2019

On the ability to explain the physiological basis of the five major
health-related components of physical fitness, only 63% of students
met the expected level of achievement.

Pharmaceutical
Science (BS)

Spring
2019

The program assessed the program goal “Students will acquire
fundamental knowledge of pharmacokinetics principles and basic
understanding of the mechanisms of action of the major classes of
therapeutic drugs”. Although the assessment data show that all
students met the target for this particular program goal, there
appeared a decline in their learning process for the final exam. One
attribution for the outcome can fall into the style of the questions for
the assessment.

Students are given more opportunities to review what they have
learned before the final exam in order for program to help them
strongly reinforce knowledge on anatomy and physiology in
PHS401.

Intellectual
Discovery &
Creativity

Political Sciences

Fall 2019

The program assessed students’ ability to use political theory and
different methodological approaches to make arguments about
political puzzles. The findings show that students who read regularly
performed better than those who did not.

Intellectual
Discovery &
Creativity

Physics

Spring
2020

The assessment shows that students enrolled in PHYS115 and 117 are
under prepared in math as they face a major challenge reading the
simplest college physics textbook.

To support students with their reading practices especially at the
lower level, the program is introducing more lower stakes reading
and writing exercises to practice 1) regular reading; 2) the skill of
developing theses about readings at all levels; as well as 3) using
frequent short quizzes to strengthen students’ recall of the
readings.
Two major changes are proposed: 1) Select an even more
specifically life science oriented physics text and learning structure
based on other successful programs; and 2) Reduce the subject
matter to mechanics of solid bodies, reduce rotational motion by
50%, eliminate the mechanics of deformable bodies and limit the
topic of fluids to simple static equilibrium

Intellectual
Discovery &
Creativity
Intellectual
Discovery &
Creativity

Intellectual
Discovery &
Creativity
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Program
Sociology

When
(semester)
Fall 2019

Key Findings
On the ability to use the information presented in academic
scholarship to construct a series of arguments concerning important
perspectives in sociology, 71% of the student performance reach a
2.3 average, lower than the expected level (80%)

Use of Results
(Changes Implemented)
The program is working with the instructors on their awareness of
program student learning outcomes and thus aligning the PSLOs
with their assignment instructions focusing on strengthening
students’ critical analytical skills

Aligned ILOs
Intellectual
Discovery &
Creativity
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Appendix 20. Research Brief: Results of the Civic Engagement Survey
Research Brief
December 2019
Office of Institutional Effectiveness

2019-2020 No. 7

Results of the Civic Engagement Survey
York College has six institutional learning outcomes (ILOs): integrity; diversity; intellectual discovery and creativity; intentional interactions; selfreflection and accountability; and civic engagement. In spring 2019, York College’s Institutional Effectiveness Committee (IEC) designated civic
engagement for assessment in fall 2019. At York, civic engagement is defined as the ability to “Recognize personal responsibility to their
respective communities, and strive to serve the common good.” The Office of Institutional Effectiveness and Strategic Planning, in consultation
with the IEC, identified the National Survey of Student Engagement’s (NSSE) civic engagement topical module as the tool for assessment.
Institutions participating in NSSE within a three-year period have the opportunity to purchase a topical module10 for College-wide
administration. The College purchased the rights to administer the civic engagement module and the diversity module (for assessment in spring
2020) to all undergraduate students; scheduled for administration on a three-year assessment cycle, trends will be monitored. Respondents
were asked a series of questions in order to gauge their level of civic engagement, as well as the role that York College played in promoting
students’ engagement in civic issues. The response rate was nine percent.
Student Self-Evaluation
Respondents were asked to rate their ability to do a number of civics-related activities, on a scale from “excellent” to “poor”.
●

Respondents gave themselves the highest rating regarding leading a group in which people from different backgrounds feel
welcome and included, with 83 percent rating themselves “excellent” or “good” at such an activity. Eighty percent indicated the
same for contributing to the well-being of their community.

●

Respondents gave themselves comparatively lower marks in the fields of resolving conflicts that involve bias, discrimination and
prejudice and participating in a constructive conversation with someone who disagrees with you; respectively, 73 percent and 72
percent rated themselves “excellent” or “good” in those activities.

Abilities
Percent indicating "excellent" or "good"
100%
90%
80%
70%
60%
50%

76%

83%
73%

80%

72%

Help people resolve their
Resolve conflicts that involve Lead a group in which people Participate in a constructive
disagreements with each other
bias, discrimination, and
from different backgrounds feel dialogue with someone who
prejudice
welcomed and included
disagrees with you

Contribute to the well-being of
your community

Institutional Emphasis
Respondents were asked to indicate to what degree their institution emphasized a number of activities related to civic engagement, from “very
much” to “very little.”
●

Respondents generally gave the institution high marks when it came to emphasizing civic engagement, although not as highly as
students rated themselves (see abilities above).

10

Topical modules contain a short series of questions related to a particular area of interest (e.g., civic engagement; academic advising;
diversity; technology, etc.).
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●

Respondents gave the institution its highest marks when it came to encouraging free speech and expression, with 76 percent of
respondents saying it was emphasized “very much” or “quite a bit”. Respondents also gave the institution high marks on
emphasizing being an informed and active citizen and discussing important social, economic, or political issues with others.

●

Respondents gave the institution its lowest marks when it came to emphasizing being involved in an organization or group focused
on important social, economic, or political issues, with only 60 percent of respondents saying that it was emphasized “very much” or
“quite a bit”. Respondents also gave the institution lower marks when it came to emphasis on voting in campus, local, state, or
national elections, and organizing activities focused on important social, economic, and political issues.

Institutional Emphasis
Percent indicating "very much" or "quite a bit"
100%
90%
80%
70%
60%
50%

69%

63%

Discussing important
social, economic, or
political issues with others

Organizing activities
focused on important
social, economic, or
political issues

76%

70%

64%

60%
Being an informed and
active citizen

Being involved in an
organization or group
focused on important
social, economic, or
political issues

Voting in campus, local, Encouraging free speech
state, or national elections
and expression

Engagement In and Out of the Classroom
Respondents were asked to rate how much they felt encouraged addressing important social, economic or political issues in and out of the
classroom, from “very much” to “very little.”
●

Students felt encouraged to address important issues both in and out of the classroom, though not to the same degree.

●

There was almost no difference between the level of encouragement in in-course assignments and in-course discussion. Seventyone percent said that they were encouraged “very much” or “quite a bit” in in-course assignments, while 70 percent said the same
regarding in-course discussions.

●

There was somewhat less encouragement outside the classroom, with 62 percent of respondents feeling encouraged “very much” or
“quite a bit” to address issues outside of class.

Encouraged to Address Important Social, Economic, or Political Issues
Percent indicating "very much" or "quite a bit"
100%
90%
80%

71%

70%

70%

62%

60%
50%
In course assignments

In course discussions

Outside of class

Civic Engagement Levels
Respondents were asked to rate how often they took part in activities related to civic engagement, from “very often” to “never.”
●

Despite how highly respondents rated their own abilities for civic engagement, as well as the level of encouragement from the
institution, self-reported levels of civic engagement were quite low, particularly surrounding organizing and raising awareness of
issues.
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●

Respondents generally ranked themselves as slightly more engaged with state, national, or global issues than local issues.

●

Respondents were most active when it came to informing themselves on national issues, as well as discussing local issues.

During the current school year, whether course related or not
Percent indicating "very much" or "often"
Informed yourself about state, national, or global issues

63%

Informed yourself about campus or local issues

56%

Discussed state, national, or global issues with others

52%

Discussed campus or local issues with others

47%

Raised awareness about state, national, or global issues

41%

Raised awareness about campus or local issues

32%

Asked others to address state, national, or global issues

29%

Asked others to address campus or local issues

28%

Organized others to work on state, national, or global issues

23%

Organized others to work on campus or local issues

22%
0%

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Awareness of Institutional Learning Outcomes
A question was added to the survey, asking students if they knew that civic engagement was one of York College’s six ILOs. Out of 607
respondents to this question, 38 percent answered “yes,'' while 62 percent answered “no.” This suggests the need for more communication
and increased awareness of the College’s ILOs.
Conclusions
The results of this survey found that, while students consider themselves able to take part in civic engagement and are given ample institutional
encouragement, they do not take the initiative to do so. There is more of an interest in state and national issues than on local and campusrelated issues. Based on students’ responses to the questions about their abilities, they are capable of informing themselves and discussing the
issues, but significantly fewer take concrete action.
Possible Next Steps and Future Assessment Initiatives


Identify ways to increase student awareness of institutional learning outcomes.



Administer this survey again in fall 2022 as part of the three-year cycle of ILO assessment and monitor changes.
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Appendix 21. Institutional Effectiveness Committee Meeting Agenda- Results of the Civic Engagement
Institutional Effectiveness Committee (IEC)
Meeting Agenda
December 12, 2019
12:00 p.m. – 2:00 p.m. AC-3H10
I.

Welcome and Greetings
Provost Meleties

II.

Feedback from MSCHE Annual Conference
Provost Meleties

III.

Update on Next Steps

AVP Perez to review the budget alignment table from last year’s report to see if any changes are needed for the monitoring report.
Also, review the narrative from the current report on tying assessment and budget and update as appropriate by December 6th at
12pm

Dr. Hoeffner and Ms. Naeem will edit the current version and submit a draft to CUNY on Friday, December 6, 2019.

Dr. Barley to send a reminder to academic departments to complete ILO Assessment Mapping with a deadline and provide an
update at December 12th IEC meeting

All IEC members: Feedback needed on Civic Engagement Research Brief particularly next steps section at December 12 meeting

All IEC (not members on AAC) to review AAC report and complete worksheet (see attached), and submit by December 12.

On behalf of the IEC, Dr. Hoeffner will send an email to all academic program chairs informing them of the December 20 deadline
for submission of 2018-2019 year-end reports and 2019-20 plans.

Provost will bring the YAMS workflow to P&B for discussions.

IV.

Brief Updates: Assessment Committee Chairs

AAC

AESSAC

GEAC

V.

IEC Charge Revision
Provost Meleties, AVP L. Hoeffner

VI.

Assessment of ILOs

Identify rubrics and process for spring 2020

VII. Discuss Assessment Committee Survey Results and Identify Next Steps
VIII. IEC Report for Strategic Planning Committee and the President
IX.

Next Steps:

Read and review the draft submitted to CUNY Central

IEC to meet on January 9, 2020 from 2-4pm
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Appendix 22. York College Key Performance Indicator (KPI) Example
Measurement

20182019
Baseline

Year 1:
20192020

Year 2:
20202021

Year 3:
20212022

Trend
Direction
(Overall trend
from baseline
towards goal)

20222023
Target

Next
Steps

Source

GOAL 1: UNDERGRADUATES WHO THRIVE AND GRADUATE

1

IPEDS and
CUNY PMP
Data Book

Enrollment and first-year
student success
Freshmen yield rate

16%

Percentage of fall full-time firsttime freshmen who earn 30
credits or more in the first year

27.9%
(2017
cohort)

Percentage of fall full-time firsttime freshmen who earn 20
credits or more in the first year

68.3%
(2017
cohort)

Percentage of fall full-time firsttime freshmen who pass Gateway
English in the first year

81% (Fall
2017)

Percentage of fall full-time firsttime freshmen who pass Gateway
Math in the first year

47.9%
(Fall 2017)

Percentage of freshmen who feel
welcome on campus

89.4%

Freshmen
Engagement
Survey

Percentage of freshmen who feel
like part of the York community

81.1%

Freshmen
Engagement
Survey
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Appendix 23. Budget Submission Template (Excerpt from 2019 Template)
Budget Submission Template
Fiscal Year:

2019

(July 1, 2018 - June 30, 2019)

Dept Name:

Dept #:

School Name:

(Choose one: Arts and Sciences, Business, Health Sciences)

Your Name:
Program Plan Description: Please provide a statement of the department's purpose and expected direction for the upcoming year. Significant
news/outcomes/ survey results from the prior year can be included.
Strategic Goals Narrative
Fiscal Year:

2019

Dept Name:

-

School Name:

-

Your Name:

-

Dept #:

0

Strategic Goals - Narrative
Please provide the department's key strategic or academic goals over the next year. Include new program directions and initiatives. Forseeable
challenges, obstacles and constraints can also be included. . Please indicate how the department's strategic goals are supportive of the College's
overall strategic plan goals (See below).
Narrative

SWOT Analysis (Strengths, Weaknesses, Opportunities, Threats)

Strategic Planning Goals:
1-Enhance and expand opportunities for engaging, rigorous and transformative learning experiences.
2- Integrate student support services throughout all stages of student life to ensure success at York College/CUNY.
3- Ensure a culture of continuous improvement through appropriate and meaningful assessment.
4- Develop and Implement a financial model to support York College's program, students, faculty, staff and facilities
5- Ensure the planning and building of facilities that meet and sustain the long-range strategic needs of York College in concert with the
surrounding community.

Note: The 2020 template will reflect goals from OneYork
Personnel
Fiscal Year:
Dept Name:
Dept #:

2019
0
0

Budget - Personnel: Please provide the FY19 new personnel budget implications and the strategic goals that will be supported. Please include an
estimated salary, the strategic goals the position will help fulfill and the rank/priority (e.g., 1, 2, 3) of the position. Please complete the yellow box
with the overall Strategic Goals for personnel requested.
Personnel Costs:
Rank /
Title
Salary (estimated)
Strategic Goals
Priority
New Full Time (FTE)
(Instructional, CLTs, Admin, Staff)
subtotal New FT salaries

$

-

New Adjuncts (newly appointed only)
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subtotal New Adjuncts salaries

$

-

New Temporary Services (increase to present staff)
(CAs, Non-Teaching Adjuncts)
subtotal New Temp Svcs

$

-

Total Personnel Costs (new)

$

-

Total Full Time FTEs

-

Budget OTPS
Fiscal Year:
Dept Name:
Dept #:

2019
0
0

Budget - OTPS: Please provide the estimated FY19 budget requests for all OTPS items in support of the department's strategic goals. Please
provide a description of the item, an estimate of the cost, the strategic goals the item will help fulfill and the priority (e.g., 1,2,3).
Please complete yellow box with the overall Strategic Goal for items requested.
New Other than Personnel Services (OTPS):
Rank/
Description
Amount
Strategic Goals
Priority
80120 - Supplies
Total 80120 - Supplies
80121 - Travel

$

-

Total 80121 - Travel
80122 - Contracts

$

-

Total 80122 - Contracts
80123 - Equipment

$

-

Total 80123 - Equipment
Total OTPS Costs (new)

$
$

-

Total Personnel Costs (new)
Total New Budget Request

$
$

-

Space Requirement
Fiscal Year:

2019

Dept Name:

0

Dept #:

0

Estimated Space Needs:
Please provide an estimate of any new space needs for the upcoming FY19 (e.g., labs, classrooms, office, cubicles).
Description of Need
Strategic Goal Fulfilled

Efficiencies
Fiscal Year:

2019

Dept Name:

0

Dept #:

0
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Appendix 24. York College Strategic Action Plan Template, 2018-19

York College 2018-19 Strategic Action Plan
York 2018-19 Targets

Activities

Lead

Connection to
York SP Goals

(1) Increase the number of fall fulltime first-time
freshmen
retained in the
spring (1 year) by 2%

1).Communications
campaign to encourage
students to complete first
year of college
2). Offer a Freshmen
Seminar course for incoming
first-time freshmen to
communicate consistent
messages and information in
first year experience

Cruise
Advisors
Faculty

Goal 2. Integrate
student support
services
throughout all
stages of student
life to ensure
student success at
York
College/CUNY

(2)Increase the number of Fall fulltime first-time freshmen in
baccalaureate programs who earn
30 credits in the first year by 2%

1. More winter and weekend
courses. Flex scheduling.
2. Students will be advised to
take and register for 15
credits/term, 30
credits/year.
3.Academic advisors will
utilize proactive advising
techniques (e.g., customize
intervention and targeting it
specifically toward student
needs

Cruise
Advisors
Faculty

Goal 2. Integrate
student support
services
throughout all
stages of student
life to ensure
student success at
York
College/CUNY.

Connection to
CUNY PMP
Outcomes
PMP Goal 4.
CUNY’s new
culture of
completion will
be reflected be
pervasive “college
momentum”
campaigns

PMP Goal 4.
CUNY’s new
culture of
completion will
be reflected be
pervasive “college
momentum”
campaigns

Progress UpdateJan 2019

Budget
Implications

ILOs

Progress
Update- June
2019

1a) As a part of the College’s
Academic Momentum Plan,
advertisement using various
media platforms (e.g.,
plasma screens, posters,
posts to the YCardinal app,
webpages, video) specifically
encourage students to
complete first year of college
by earning a specific number
of credits per semester, and
each year
2) During Fall 2018 and
Spring 2019 AAC staff
Freshmen Workshops and
one-on-one direct admit
advising sessions, AAC staff
advised all incoming
freshmen to take 15
credits/term, 30 credits/year
to be on track to graduate in
4 years. Preliminary Fall
2018 CUNY IRDB data
showed there was an
increase in the number of
first-time freshmen taking 15
or more credits. In Fall 2017,
50.2% of first-time freshmen
took 15 or more credits. In
*Fall 2018, the preliminary
CUNY IRDB showed 64.50%
first-time freshmen took 15
or more credits.
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Appendix 25. Research Brief: CUNY’s Performance Management Process: An Assessment of York’s Progress

Office of Institutional Effectiveness

Research Brief
July 2019
2018-2019 No. 5

CUNY’s Performance Management Process: An Assessment of York’s Progress
The CUNY’s Performance Management Process (PMP) links planning and goal setting, measures annual progress toward key goals, and
recognizes excellent performance. The University’s Master Plan guides the University performance goals set by the CUNY Chancellor for each
upcoming academic year. At the beginning of each academic year, the CUNY Chancellor works with each college president to identify each
college’s institutional goals for the coming year and at the conclusion of the academic year, they meet to discuss progress made toward those
goals. The PMP thus is an annual process to drive institutional performance integrating University and College institutional goals.
York’s Executive Leadership uses the institutional goals to create the College’s Annual Action Plan for the coming year. To assess each college’s
progress toward the goals, CUNY’s Office of Institutional and Policy Research produces an annual University Performance Management Process
Data Book that includes key performance indicators for each University goal. These key performance indicators, or metrics, are provided for
each college and means are calculated for senior colleges. The metrics, while just one component of the PMP, provide opportunities for
benchmarking within the University and contribute to institutional level assessment.
The purpose of this bulletin is to summarize York’s progress toward the institutional goals identified for 2018-2019, it is also intended to inform
discussions during the strategic planning process currently taking place at York, and to contribute to the culture of data transparency at York for
data-driven decision making.
CUNY Pillars
There are five university-wide pillars as described in the PMP data book 2018-19. Each pillar has several University-wide goals but not all of
those goals are institutional goals at each college.

A. Access and Completion: To keep pace with the rapid changes of a knowledge-based economy, CUNY will ensure that more New Yorkers
are able to attend college and earn degrees.

B. College Readiness: One of the best predictors of college success is entering prepared for college-level studies. CUNY will work with its
partners to help ensure that a larger number of entering students are prepared, starting with early education and assisting them up to
and through high school.

C.

Career Readiness: CUNY will be an engine of economic development, connecting with workplace partners to ensure that students are
prepared for successful careers and leadership in the knowledge-based economy.

D. Knowledge Creation and Innovative Research: CUNY will invest in and support its faculty’s knowledge creation, research, creative
activities and innovation as engaged scholars, teachers, and members of the community.

E.

Funding Model: CUNY will effectively leverage the public’s investment by redesigning business processes, using existing space more
efficiently and pursuing collaborative efforts to expand our physical reach, and re-engineering development operations, while ensuring
the university’s financial operations are sound, transparent and accountable.

The targets/key performance indicators discussed herein apply to York’s 2018-2019 PMP goals.
A.

ACCESS AND COMPLETION

Related York College Strategic Goal: Enhance and expand opportunities for engaging, rigorous, and transformative learning experiences


The College achieved the three targets set for this pillar.
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Target
Prepare groundwork to transition to
a doctoral program in Occupational
Therapy as recommended by the OT
accrediting agency
Remove MSCHE Accreditation
Warning

Status
Achieved: The department completed and approved the proposal. Submission to the College and CUNY
governance is set for fall 2019. York college will have to submit substantial change forms to MSCHE and
NYSED Office of the Professions.
Achieved: A new assessment reporting structure to ensure systems and processes align across all Collegewide efforts to assess student achievement has been created. As of June 27, 2019, MSCHE reaffirmed
accreditation but requested another report to demonstrate sustainability, due on March 1, 2020.
Achieved: Initiated the 4 to Soar campaign that highlights students who completed their degree programs
in four years; 4-year degree maps which form the basis for student advisement were created for all
programs and have been expanded to the Student Education Planner (DegreeWorks update). The CUNYFirst
message prompted students with a GPA of 2.75 and higher to register for 12-18 credits indicating that they
pay the same tuition. The Advisement Center implemented extensive faculty advisor training. York updated
the course equivalency (Phase I) to facilitate transfer credit awards, in compliance with the request from
CUNY.

Continue to streamline
undergraduate curriculum to ensure
students can graduate in a timely
manner, staying within he required
120 credits

B.

COLLEGE READINESS

Related York College Strategic Goal: Integrate academic and student support services throughout all stages of student life to ensure student
success at York College.


There were six targets under this pillar: four achieved, one partially achieved, and one not achieved (that initiative will launch in
2019).

Target
Continue to implement CUNY Academic
Momentum Project at York

Status
Achieved

Identify and remove barriers to students taking 15
credits per semester and 30 credit hours per year
by examining conflicting procedures; complete by
fall 2018

Achieved: In addition to improved advisor training; implementation of DegreeWorks
updates and the Student Education Planner; and mandatory academic advisement, corequisite Math and English workshops were introduced. The workshops promote
success in Math and English gateway courses, thereby removing academic restrictions
for transitioning to general education and major courses.
Achieved: Freshmen workshops are mandatory for all incoming first-time freshmen
that, among various other information, also promote the importance of registering for
15 credits per term and 30 credits per year. The Academic Advising Center offered 61
workshops for students entering in the fall; 85% of first-time freshmen who were
scheduled to attend a workshop, did so. Five workshops were offered in spring 2019; 87
of the 92 registered students attended (95%).

Ensure that academic advisors, including faculty,
are recommending the 15/30 credits

Academic Momentum Project
CUNY’s Momentum Project aims to raise on-time graduation rates. York College continued to implement initiatives in support of this project.
Credits Enrolled and Earned
There was an increase in first-time freshmen enrollment in 15 or more credits.

Semester

% of fall full-time first-time freshmen who earn
30 credits or more in the first year

% of fall full-time first-time freshmen who earn 30
credits in the fall and spring semesters

Fall 2013

27.0%

N/A

Fall 2014

27.6%

23.7%

Fall 2015

25.7%

22.1%

Fall 2016

26.2%

24.3%

Fall 2017

27.9%

25.0%

Senior College Average Fall 2017

54.5%

50.3%
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In fall 2017, 38.3% of first-time freshmen enrolled in 15 or more credits, while in fall 2018, that proportion increased to 56.5%.11



As per the PMP data book, the proportion of full-time first-time freshmen who earned 30 credits or more (either in first year or
fall/spring semesters), there was a very slight increase between 2016 and 2017. However, this is still below the senior college
average.

Pass Rates for Gateway English and Math Courses
As noted in the PMP Data book 2018-19, the Gateway English courses that are included in the CUNY Pathways English composition area
declined slightly for English and were lower than the senior college average. The decline in the completion rate for Math that are included in
the CUNY Pathways Mathematical and Quantitative Reasoning general education area is an anomaly for fall 2017.12

% of York full-time first-time freshmen who pass Gateway Math and English in
the first year
91%

100%

87%

86%

88%

84%

81%

80%

67%

67%

67%

71%

61%

60%

48%

40%
20%
0%
English
Fall 2013

Fall 2014

Math
Fall 2015

Fall 2016

Fall 2017

Senior College Average Fall 2017

Retention
York’s one-year retention rates have declined since the fall 2013 cohort and rates are below the senior college average. However, York’s one
semester retention rate aligns with that of the senior college average. The OIESP has identified student outcomes as a core component of its
developing research agenda and additional research is forthcoming.

One-year retention rate of full-time
first-time freshmen
100%
80%

First semester retention rate of fulltime first-time freshmen
100%

77% 77% 74%76% 73%75%

75%
74%
71%
64%

80%

60%

60%

40%

40%

20%

20%

0%

93%
90%
91% 91% 91% 89% 90% 89%
88%89%

0%
Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017
York College

Senior College Average

Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017
York College

Senior College Average

Graduation

11

Source: York College Office of Institutional Effectiveness and Strategic Planning
In 2017, when the mathematics exam changed, York imposed pass rates on the lowest level courses, and as a result, students
were not eligible to take courses that should have been available to them. This error was corrected.

12
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The graduation rates for York College have remained below the senior college average at both four-year and six-year markers. York’s six-year
graduation rate increased by approximately three percentage points from fall 2009 to fall 2010 whereas the senior college average increased by
one percentage point.

Four-year graduation rate of fulltime first-time freshmen

Six-year graduation rate of full-time
first-time freshmen

100%

100%

80%

80%

60%

60%

40%
20%

22%

23%
7%

7%

25%
6%

26%
9%

27%
8%

0%

40%

48%

48%
29%

27%

49%
30%

51%
29%

52%
30%

20%

0%
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
York

Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012

Senior College Average

York

Senior College Average

Other Targets Relating to Second Year Project and Transfer students
Target

Status

By end of spring 2019, complete the development of a Second Year
Project to help students transition from their sophomore year into
their junior year of study

Partially Achieved: The development of the Second Year Initiative is still inprogress. The initiative committee will be restructured.

Develop a transfer student transition program as students enter York
from community colleges, with special attention to students in the
STEM areas:

Achieved: Faculty advisors and Academic Advisement Center personnel and
counselors have been trained on the special needs of transfer students.
Initiatives for transfers entering into STEM include STEM connect, a
partnership with LaGuardia CC to provide peer mentoring to facilitate
transition of transfer students from LaGuardia to York.

Capture 85% of transfer students in the new student orientation
program

Launching in 2019: In fall 2019, incoming transfer students will be placed in
NESS 200, an online zero credit seminar course designed to better support
successful transition to the York College community.

C. CAREER READINESS
Related York College Goal 2: Integrate academic and student support services throughout all stages of student life to ensure student success at
York College/CUNY.


The College achieved all three targets under the career readiness pillar.

Target

Status

Increase opportunities for students to build global competencies
through study abroad, languages and other programs, (80
students)

Achieved: 79 students

Increase opportunities for community service, tied to academic
programs, through partnerships with state and city agencies and
communities, (100 students)

Achieved: VITA program (n=87), all SEEK students are required to
participate in service-learning activities (n=255)
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Target

Status

Career Services will continue to work with academic departments
to prepare students for entry into the workforce and to obtain
internships. (65 sessions, 600 students)

Achieved: 76 sessions and 1,933 students

D. KNOWLEDGE CREATION
Related York College Strategic Goal: Develop and implement a financial model to support York College’s programs, students, faculty, staff, and
facilities.


York achieved four of the five targets under this pillar.

Target

Status

Create incentives for faculty to engage in scholarly activity
commensurate with sister CUNY senior institutions

Achieved: Launched York Professor 201 to support mid-rank faculty
(tenured Associate and Assistant Professors) to increase scholarly and
grant productivity; seven faculty members were accepted. The
externally funded program provides each faculty with three hours of
release time to start their commitment.

Enhance mentoring programs in grant identification, writing and
submission by identifying faculty with successful grants to act as
advisors in fall 2018

Achieved: Five faculty (assistant professors) applied and were
accepted to the CUNY Faculty Fellowship Publication program.
Faculty who submitted grant proposals in AY 2018-2019 were
supported to attend (and present) at a national conference of their
choice. The Research Foundation offered workshops pertaining to
funding for international research and the National Science
Foundation. York engaged Hanover Research to assist faculty with
grant proposals.

Enhance policies and procedures to reward faculty who
successfully attain grant funding and contribute to scholarly work
within their field of study through juried publications, public
demonstrations of creative work, patents, and other major
scholarly influences:

Achieved: Eight faculty were awarded grants (total of twelve
awarded). Academic Affairs subsidizes faculty with grants, equipment,
and other needs. Office of Research & Sponsored Programs holds an
annual luncheon for all faculty who receive awards during the prior
academic year.

Hire three new faculty to support General Education courses in
2018-2019

Achieved: four faculty members hired

Send 10 faculty members to workshops on grant writing including
workshops administered by the granting agency

Not Achieved: five faculty members attended

E. FUNDING MODEL
Related York College Strategic Goal: Maximizing private sector support for York College, guided by the priorities of the College and The Case for
York College: A Half Century of Excellence. A Full Measure of Determination


Of the two targets under this pillar, one is awaiting final tally and one was partially achieved.

Target: Increase giving by June 2019: Awaiting Final Tally
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Source of Giving
Board of Trustees
Faculty/Staff
Alumni
Students
From the ten prospects identified with a giving capacity of $100,000, secure
commitments of $100,000 or more by June 2019

Target
100%
15%
5%
3%
3

Actual
88.5%
8.6%
0.3%
0.5%
0

Total
$199,561.70
$26,850.80
$38,766.00
$385.33
0

Target: Facilities upgrade to comply with ADA by spring 2019: Partially Achieved
Action
Complete installation of ADA compliant exterior doors
Complete remaining ADA compliant restrooms

Target
6
2

Actual
Will be included in the entrance renovation project next
year
2

Considerations and Next Steps


Accreditation: York’s accreditation was reaffirmed with a monitoring report due on March 1, 2020. Continue to support assessment
efforts institution-wide through ongoing professional development workshops for faculty and staff.



Academic Momentum: The initiatives to ensure 15 credits/semester and 30 credits/year have taken various forms ranging from
advisor training, mandatory advising, freshmen workshops, etc. The results of such initiatives will likely appear in the next year’s
PMP Data Book. Continue to reinforce this message to all students.



Retention and Graduation: One-year retention rates and four-year and six-year graduation rates remain low, are below the senior
college average, and have declined over time. Consider research initiatives to obtain more data, analyze and use existing data to
review recruitment strategies and initiatives.
o

OIESP will conduct a one-year retention analysis by York College’s five admissions categories that should provide additional
insights.

o


Monitor the persistence of the first-time full-time freshmen cohort throughout the first year in a strategic, targeted manner.

Funding model:
o

Identify strategies to increase giving.

o

Ensure successful planning and completion of ADA compliant exterior doors.
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Appendix 26. Administrative, Educational, and Student Support Units Annual Process
Month
September
October

November-January
February

March

April

May

June-July
August

Task
Provide Feedback on Annual Assessment Plan as needed
Begin implementing Annual Assessment Plan
Continue implementing annual assessment plans
Provide feedback and consultations as needed/requested

Responsible Party
AESSAC
Divisions and Units
Divisions and Units
AESSAC

Continue implementing Annual Assessment Plans
Provide assistance/consultations as requested/needed
Continue Implementing the Annual Assessment Plan

Divisions and Units
AESSAC
Division and Units

Complete mid-year check-in

Division and Units

Review mid-year check-in and provide feedback as needed
Continue implementing Annual Assessment Plans
Review mid-year check-in and provide feedback as needed
Provide assistance/consultations as requested/needed
Begin drafting Annual Assessment Report for current year and Annual
Assessment Plan for next year
Provide assistance/consultations as requested/needed
Units Submit Annual Assessment Reports for current year and Annual
Assessment Plans for Next Year
AESSAC reviews annual reports and plans using rubric and prepares
its report to institutional effectiveness committee
AESSAC submits report to institutional effectiveness committee
Provide Feedback on Annual Assessment Report and Annual
Assessment Plan

AESSAC
Division and Units
AESSAC
AESSAC
Divisions and Units

Units prepare to implement the Annual Assessment Plan
Provide assistance/consultations as requested/needed

Divisions and Units
AESSAC

AESSAC
Divisions and Units
AESSAC
AESSAC
AESSAC
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Appendix 27. Administrative, Educational, and Student Support Demonstrating Sustainability
Activity

Date of Completion

Status

Created AESS webpages

June–July 2018

Completed

Update and maintain AESS webpages

Ongoing

In progress

Established 5 Year AESS Periodic Unit Review Cycle

July–August 2018

Completed

Developed 5-Year Annual Assessment plan template

August 2018

Completed

Host four AESS assessment workshops

August–November 2018

Completed

Assessment Consultation Meetings

Ongoing throughout AY 2018-19

Completed

Established AESS annual assessment process

September 2018

Completed

Created AESS email address to allow submission of documents

September 2018

Completed

Developed Annual Assessment Findings Report template

October 2018

Completed

Host two AESS assessment workshops

February-June 2019

Completed

Revised five-year assessment template to incorporate ILOs

February 2019

Completed

Revised Annual Assessment Findings Report template

March 2019

Completed

Developed AESS Handbook

June 2019

Completed

Developed Annual Assessment Findings Report Rubric

July 2019

Completed

Created an account on Qualtrics to facilitate the review of annual
reports using rubric and analysis of the data

December 2019

Ongoing

Host two AESS assessment workshops

September-October 2019

Completed

Adapted York Assessment Management System (YAMS)

November 2019

Completed
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Appendix 28. Administrative, Educational, and Student Support Assessment Committee Report to IEC
Nazia Naeem; Erzulie V. Mars; Sheridan Bisram; Sharon Davidson, Nawrin Fariha; Suzette Foster-Jemmott; Claudio Lindow; Earl Simons; La Toro
Yates
9/5/2019

I.

What patterns do you see across the programs and units with regard to outcomes in the following areas?
a.

Please describe any patterns you see above in mission, goals, outcomes, annual and five-year plans, and report.

As of September 4, 2019, 92% of units (57 out of 62) are in compliance with the completion of mission, goals, outcomes, and five-year annual
assessment plans for the 2018-2019 academic year. Five-year plans for Academic Affairs, Buildings and Grounds, Custodial Services,
Government and Community Relations, and the President's Office are in development. The five-year plans served as the 2018-2019 annual
plan.
Among the patterns noted in the plans submitted, was that the missions appear to describe the function of the unit, its stakeholders, and
what it hopes to accomplish. In terms of goals, many units indicated customer service as a priority. Others, however, need to revise their
outcomes to show alignment with the College's strategic priorities and major unit activities. Overall, the five-year assessment plans are
student-centered. In addition, many of the plans stated surveys and focus groups as a measure of their outcomes for future assessment years.
b.

Please describe any patterns you see above in findings, use of results and alignment.

Overall, based on the 32 annual reports received thus far (52% of units); the AESSAC members reviewed approximately 26 reports
using the AESSAC report review rubric. The review involved using the free version of Qualtrics and was set up by the OIESP. The review
sessions occurred twice in August, and once in September. At the first review session, norming took place using the rubric. The AVP of
OIESP and the Director of Assessment also served as reviewers. The current rubric focuses only on the inclusion of all the elements and
not the quality of the reports as this is the first year all units are engaging in an annual assessment. Most units performed at the
proficient level for the mission, goals, outcomes, Student ILOs, measures, and target criteria. While, many units were at the emerging
level for analysis, findings, and use of results. A majority of the reports reviewed were at both the emerging and proficient levels for
action plan. Almost all of the reports reviewed, were rated proficient for communication. All of the units received the feedback via
email. Included in the email was the rubric with comments. Seven units were asked to resubmit the report due to incomplete data or
use of the old template. Almost all units were directed to schedule an appointment with the AVP of OIESP for an assessment
consultation.

The patterns noted by AESSAC included: 1) Findings stated did not always translate to the expected outcome and the target set prior to
assessment. 2) The narrative in the use of results section seems to be very limited or vague. 3) The units that did state alignment of
their outcomes with ILOs did not explain how the findings translate to ILO achievement.
c.

Please describe the use of direct and indirect measures across programs and units, giving illustrative examples.
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Out of the 26 reports reviewed thus far, almost all units used both direct and indirect measures. The direct measures included wait
time, count of labs, course/workshop pass rates, counts of visits, test scores, accuracy rates, number of participants, systems/tools
established, number of applications deployed, enrollment rate, graduation and retention rate, service usage, credits earned, and
number of accessibility issues. Approximately ten units identified the use of surveys (indirect measure; faculty/students/stakeholders
served).
II.

What patterns do you see across the programs and units with regard to processes?
a.

Please describe any challenges or successes you have encountered with this process.

Based on the process described in table 3 above, challenges encountered included: 1) the need for additional assessment training for
AESSAC members to avoid the conflicting directives issued to unit directors throughout the assessment cycle. For example, units were
advised to change the number of outcomes to assess each year and to adapt/align to ILOs as directed by the monitoring report
committee. AESSAC asked units to change the wording of outcomes based on the change in the Committee’s understanding of behavior
vs. outcome and understanding of direct/indirect measures. 2) The lack of a rubric created inconsistency in the review of the plans. 3)
Getting units to invest in assessment activities. 4) Finally, the committee meetings were held bi-weekly and during evening hours
multiple times a week in order to meet the process deadlines. The committee members also held additional review sessions and
consultations. The demanding meeting schedule took time away from the primary job responsibilities of the committee members.
The successes encountered in this process were 1) AESSAC was able to provide timely consultation to units when requested; 2) AESSAC
had strong committee participation in working with units across the institution; 3) Units were educated about assessment and the
process. 4) AESSAC members learned about the various areas and services provided at the College.
b.

Please submit the tools (report templates, meta-assessment tools) you are using to facilitate and reflect upon assessment in
your area.

AESSAC went through a few versions of five-year assessment plans and the annual report. A rubric to review the annual assessment
report was created in July 2019. All three documents (templates/rubric) are available on the AESS resource webpage under the heading
AESS Templates & Rubrics.
c.

Please describe the involvement of program faculty and unit staff across the programs and units in the process of assessment.

Many of the unit directors were involved along with their staff members. However, some units were reluctant to participate/engage in
assessment.
d.

Please describe your committee’s role in ensuring assessment is happening across the programs/units.

AESSAC met with units and had the College leadership communicate the importance of conducting assessment as well. AESSAC offered
workshops, provided day and evening consultations, and provided feedback via email. Overall, AESSAC played a critical role in ensuring
that assessment is happening across AESS units.
e. Please narrate the committee’s capacity building activities to sustain a culture of ongoing assessment.
The AESSAC committee has built capacity for AESS unit assessment since last summer 2018. The first presentation to educate the
campus community about AESS unit assessment, the plans for 2018-2019, and the status of the College in regards to Middle States
accreditation occurred at the 2018 Directors and Cabinet retreat. Following the presentation, AESSAC began meeting with units to
further develop assessment plans and provide consultations. In addition, assessment workshops were offered throughout the year,
rubrics created, and templates revised. Starting AY 2019-2020, the AVP of OIESP will meet with all unit directors to further develop their
assessment plans and focus on assessing key activities that incorporate a large amount of resources and time. Having the AVP working
closely with the AESSAC and the units will further enhance and sustain the assessment culture.
f.

Please describe your committee’s communication with programs and units, and how that communication is disseminated
within programs and units.

The committee’s communication with units occurred via various platforms, including emails, face-to-face consultations, and assessment
workshops. The committee encouraged the involvement of unit staff members along with the directors. In addition to unit directors,
AESSAC communicated with VPs regarding assessment plans, reports, workshops, etc.
III.

Describe recommendations going forward to improve the outcomes and processes discussed above.
The recommendations going forward include:




Simplify the assessment process to foster investment in assessment among AESS units.
Simplify the templates used to allow units to add information with ease and provide clear instructions
Draft rubric for reviewing annual plans and consider if revisions are needed to the annual report rubric
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Ensure the communication between units and committee members focuses on motivating units to engage in assessment and
supports the units with their assessment activities
Create AESSAC membership protocol and revise the committee charge as suggested by AVP of Institutional Effectiveness
Attempt to reduce frequent meetings and move toward monthly meetings instead of bi-weekly once the committee has reviewed
the reports for 2018-19 and provided feedback on the upcoming annual plans for 2019-2020.
Eliminate evening consultations.
Collaborate with OIESP to offer assessment workshops for AESS units.
Encourage units to engage in assessment activities that they spend a lot of resource/time on and emphasize the importance of use
of results.
Reduce the 62 units down by departments or combine units that offer similar services to reduce redundancy e.g. building and
grounds, custodial services, special events, etc. to one unit (Facilities).
To ensure compliance and sustainability, AESSAC needs to work closely with OIESP and the administration to ensure that all units
annually conduct assessment, report on the assessment activities and use results to plan and make future decisions. As of
September 4, 2019, only 32 or 52% of units submitted the annual assessment report out of the 62, which is slightly more than half of
the units. AESSAC will discuss and identify how to ensure compliance and make assessment part of the routine practice.
Implement York’s Assessment Management System (YAMS). OIESP and IT are working together on the development. The goal is to
complete phase I by November 1st which will allow units to submit plans and reports via web forms. AESSAC will serve as a pilot in
mid-late September 2019. The later phases of YAMS will facilitate alignment across units, division and the institution as well as assist
with year-end reporting of assessment activities across the College.
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Appendix 29. Administrative, Educational, and Student Support Annual Assessment Status Progress Report
Unit
Academic Advisement Center
Academic Affairs
Center for Teaching, Learning and Educational Technologies (CTLET)
Collaborative Learning Center
College Now
CUNY Explorers
CUNY Language Immersion Program (CLIP)
Office of Research and Sponsored Programs
Office of Student Academic Services
Office of the Registrar
Percy E. Sutton SEEK Program
Scholarship Center
University Skills Immersion Program
York Early College Academy (YECA)
Administrative Affairs
Admissions
Applications Support and IT Administration
Budget Office
Buildings and Grounds
Office of the Bursar
Business Office
Continuing and Professional Education Center
Custodial Services
Economic and Workforce Development
Enrollment Management
Environmental Health and Safety
Facilities Planning Office
Financial Aid Office
Information Technology
Network Access
New York Small Business Development Center
Office of Human Resources
Performing Arts Center
Public Safety
Purchasing Department
Service Delivery
Special Events Office
Testing Center
Web Systems
York College Learning Center
Alumni Affairs
Annual Fund
Donor Relations
Institutional Advancement
Diversity and Compliance
Government and Community Relations
Institutional Effectiveness and Strategic Planning
Legal Affairs and Labor Relations
Marketing and Communications
Athletics
Career Services
Center for Students with Disabilities
Counseling Center
Male Initiative Program
Office of Veterans Affairs
Student Activities
Student Development
Student Health Services Center
TRIO Programs
Women's Center
York College Child and Family Center

Annual assessment report
2018-2019

Annual assessment plan
2019-2020

x
x
x
x
x
x
x
x

x
x
x
x
x
x
x
x
x

x
x
x
x
x

x
x
x

x
x
x
x
x
x

x
x
x
x
x
x
offline

x

x

x
x

x
x
x
x
x
x
x
x
x

x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x

x
x
x
x
x
x
on hold
on hold
on hold
on hold
x

x
x
x
x
x
x
x
x
x
x
x
x
x
x
x

x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
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Appendix 30. Administrative, Educational, and Student Support Unit: Use of Results 2018-2019
What
TRIO
Programs

When
(semester)
Spring 2019

(TRIO SSS)
(TRIO YES)

Percy E.
Sutton SEEK
Program

Fall 2018Spring 2019

CUNY
Language
Immersion
Program
(CLIP)

Fall 2018 and
Spring 2019

Academic
Advisement
Center

Fall 2018Spring 2019

York College
Learning
Center

Spring/
Summer
2019

Key Findings
50% of TRIO SSS program participants
assigned within the same cohort year (14)
graduated within six years; exceeding the
targeted rate of success indicated at 30%.
81% (54 out of 67 active students) of TRIO
YES program maintained good academic
standing with a GPA of 2.0 and above;
exceeding the targeted rate of 75%.
Fall 2018, 64.5% (120 out of 186) students
earned a C or higher in Freshman
Composition (ENG 125) whereas in Spring
2019 only 53.3% earned a passing grade (C
or higher). 47.1% of the Fall 2018 freshman
cohort earned a pass rate in gateway math
course (Math 111 and Math 120).
72% of CLIP students improved their
posttest scores on Cambridge Michigan
Language Assessments (CAMLA) and 68% for
the CLIP Essay. These results were slightly
below the target of success (75%).
College Knowledge workshops were
attended by all CLIP students who
completed their 3-year cycle or who
indicated they were ready to join their
college of allocation.
The center measured staff members’
communication of accurate information for
students that receive academic advising
using a survey and reviewing advising notes.
A review of survey data from October 1,
2018 – May 15, 2019 showed 94% of
respondents
(1,275 students) reported staff
communicated accurate information in
the areas of: course scheduling, referrals to
campus resources, how to register for
classes and results exceeded the target of
success by 24%. 75 advising notes in
DegreeWorks were reviewed for information
accuracy based on the student’s reason for
visiting the AAC (15 notes per advisor for
different students). Each note showed the
advisor provided correct course
recommendations, referral information, or
guidance on next steps. DegreeWorks
showed 64 students had correct Student
Educational Plans (SEP) in the system. SEPs
were not available for 11 students. The
results appear to indicate advisors are
providing accurate information to students.
The target was exceeded by 26%.
As of July 2019, twenty participants of the
High School Equivalency Program were
identified as Counseling Center
Percy E. Sutton SEEK Program
referrals, 200% of the goal of 10 participants.

Use of Results
(Changes Implemented)
The TRIO SSS program will continue to
use support services to assist students
in graduating within four to six years.
The TRIO YES program will continue to
provide academic support for program
participants to maintain good
academic standing at York College.

Aligned ILOs

Failure to meet the target of success
resulted in the purchase of Brainfuse
tutoring software to increase the
availability of academic support
services beyond office hours of
operation. Supplemental instructors
will provide math tutoring.
Provide faculty training on using the
CLIP rubric to align CLIP Essay scores
with those of the CUNY Assessment
Test in Writing (CATW).

Intellectual
Discovery &
Creativity

NA

NA

Develop follow-up surveys of CLIP
graduates to see how well prepared
they were for college life. Results of
the survey will inform the content and
form of future workshops.
At this time, findings appear to indicate
academic advisors are providing
accurate information to students. Since
survey results and advising notes
seemed to show some degree of
inconsistencies in the use of the
Student Educational Plans (SEP) in
DegreeWorks among academic
advisors, training will be provided and
a SEP quality assurance check
conducted to help better ensure
advisors are using the technological
platform correctly.

Although the Learning Center
exceeded its goal, the Center employs
a continuous improvement model. Key
staff members are currently developing
a more systematic process of
documenting student referrals and
outcomes Center-wide.
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Appendix 31. The Office of Institutional Effectiveness and Strategic Planning Institutional Survey Schedule
Survey Name

Administration Time

Last Administered

Next Administration

Frequency

Target Population

Survey of the Assessment Culture (New)

Spring

2020

2022

Every 2-3 years

Full-time faculty and
staff

Campus Climate Survey (CUNY)

Spring

2018

2020

Every 2 years

Randomly selected
enrolled students

Collaborative on Academic Careers in Higher
Education (CUNY)

Spring

2019

2023

Every 4 years

Full-time faculty

Employee Engagement and Satisfaction Survey (New)

Fall

2019

2023

Every 4 years

Full-time staff

First Semester Freshmen Engagement Survey (New)

Fall

2019

2020

Every fall

First-time freshmen

Freshmen Engagement Mid-Year Check-in (New)

Spring

2020

2021

Every spring

First-time freshmen

Library User Satisfaction Survey

Spring (April)

2020

2023

Every spring

All students and
employees

National Survey of Student Engagement (NSSE)

Spring

2019

2023

Every 4 years

All first-year students
and seniors

NSSE - Civic Engagement Module (New)

Fall

2019

2022

Every 3 years

Degree-seeking
undergraduate students

NSSE - Diversity Module

Spring

2020

2023

Every 3 years

All degree-seeking
undergraduate students

NSSE - Academic Advising

Spring

2020

2023

Every 3 years

Freshmen and seniors (in
conjunction with NSSE
main survey)

Student Experience Survey (CUNY)

Spring

2018

2020

Every 2 years

Randomly selected
undergraduates

Graduating Student/Alumni Survey (New)

TBA

TBA

TBA

TBA

TBA
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Appendix 32. Example of Program Assessment Rubric: Biology BS
Program Assessment Rubric
Program Name: _Biology BS
Source Document
Annual Program
Assessment Report

Capacity Criteria
Annual Report Elements

Academic Year: __2018-2019
Mark one category per row and include evidence for each element referenced.
Initial
Emerging

Developed

☐ Annual program assessment report
is lacking five or more elements i.e.,
mission, targeted PGs and PSLOs,
measures, rubric, expected Level of
achievement, action plan, actions
implemented and plan for next year.
☐ Has not yet developed (or
identified) direct measures.

☐ Annual program assessment report includes
critical elements i.e. mission, PGs, PSLOs, data
collection and evaluation tools but lacks action
plan, actions implemented and plan for the
next year.

☒ Annual program assessment report
includes mission, targeted PGs and PSLOs,
measures, rubric, expected level of
achievement, action plan, actions
implemented and plan for next year.

☐ Has developed (or identified) direct
assessment measures, but may not be
appropriate to program level assessment.

Sample size

☐ Does not identify the sample size
and courses used to collect data.

Program Assessment
Rubric

☐ Has rubric that does not evidence
alignment with PGs and PSLOs and
lacks criteria and descriptors that are
mutually exclusive

☒ Has identified the sample size and courses
used to collect data but may not be
representative of the program student
population.
☐ Has rubric that aligns with PGs and PSLOs,
evidences scale, and has one or more criteria
and descriptors that are not mutually exclusive

☒ Has developed (or identified) direct
and/or indirect assessment measures that
effectively convey information about
student learning outcomes.
☐ Has identified the sample size and
courses used to collect data. The sample
size is appropriate and representative of
the program student population
☒ Has rubric that aligns with PGs and
PSLOs, evidences scale and includes criteria
and descriptors that are mutually exclusive

☐ Expected level of achievement identifies a
percentage but lacks specifics on performance
levels (rubric).
☐ Program has plans for next steps including
the required action, but they are not yet clear
or feasible.

☒ Expected level of achievement identifies
a percentage and includes specifics on
performance levels (rubric).
☒ Program has concrete plans for next
steps with goals, roles, timelines and
required actions.

☐ Program partially demonstrates closing the
loop as per assessment action plan from last
year but is missing at least one of these
components, i.e. time of implementation and
future assessment of the change

☒ Program has demonstrated closing the
loop as per assessment action plan from
last year, time of implementation and
future assessment of the change

☒ Program identifies an assessment plan for
next year including PGs, PSLOs, but lacks at
least one of the following: specific course and
sections and assessment measure.

☐ Program identifies an assessment plan
for next year including PGs, PSLOs, specific
course and sections and identified
assessment measure.

Assessment Measures

☐Does not have a rubric
☐ Check if N/A
Expected level of
achievement
Action Plan

Implementation of action
plan

Next year Assessment Plan

☐ Expected level of achievement is
not defined.
☐ Program does not yet have plans
for next steps and there is no
understanding on what action is
needed.
☐ Program does not demonstrate
closing the loop as per assessment
action plan from last year.

☐ Program does not identify an
assessment plan for next year.
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Source Documents: ______Biology BS Annual Assess Report AY 2018-19
Comments/Recommendations: This Annual Report includes all the required sections; includes direct assessment measures via the questions developed on the topic of genetics; seemingly has
included an appropriate and representative sample size of 175 but no indication of size of student population; and includes a rubric for the assessment of lab reports, aligned with PGs and PSLOs.
The action plan is concrete, including incorporation of online work as well as proposing a new skills-based course, while in the meantime incorporating the college skills piece into an existing course
(BIO 201). The changes implemented are briefly discussed (implementation of online work, case studies, and quizzes), including a plan to reassess these changes with regards to the relevant PSLOs in
subsequent years. The program includes PGs and PSLOs in the assessment plan for next year, and course levels (200, 300, 400) are mentioned, but specific courses and sections are only indicated in
the initial chart. Finally, the expected level of achievement is not clearly defined as the graphs have typographical errors on the scales.
Completed by: Working Group Leader and Members: ___Robert Brugna; Catherine Foster; James Popp_______________ Date_10/3/19___
Academic Assessment Committee Chair: _____________________________________________________________________Date__________
Feedback to Department Coordinator and Chair:_______________________________________________________________ Date__________
Please contact AAC Chair for further discussion/questions.
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Appendix 33. Administrative, Educational, and Student Support Rubric

AESS Unit Annual Assessment Report Rubric
Unit Name:

Academic Year:
Mark one category per row and include evidence for each element referenced.

Capacity Criteria
Mission, Goals, Outcome(s),
Student ILOs (if applicable);
Measures and Target of
Success

Novice (1)

Emerging (2)

Proficient (3)

☐ Three or more elements are missing:

☐ One to two elements are missing: mission,

☐ All elements are included: mission,

mission, goal(s), outcomes, student ILOs (if
applicable), measures, target of success

goal(s), outcomes, student ILOs (if applicable),
measures, target of success

goal(s), outcomes, student ILOs (if
applicable), measures, target of success

Analysis, Findings and Use of
Results

☐ Fails to identify findings and

☐ Identifies findings but does not compare

implications of the data

Action Plan

☐ Fails to provide recommended changes

to target of success or describe implications of
the data
☐ Identifies recommended changes and next
steps but does not explain how the
recommended changes will be
implemented/sustained; OR, if no changes
are recommended, provides an explanation
without supporting evidence

and next steps; OR, if no changes are
recommended fails to provide an explanation
with supporting evidence

Communication

Action Taken

☐ Identifies findings, compares findings to
target of success and describes implications of
the data
☐ Identifies recommended change, next steps
and explains how the recommended changes
will be implemented/sustained; OR, if no
changes are recommended, provides an
explanation with supporting evidence

☐ Fails to describe how assessment results

☐ Describes how assessment results will be

☐ Describes how assessment results will be

will be communicated

communicated but does not identify the
stakeholders

communicated and identifies the stakeholders

☐ Fails to describe how assessment results

☐ Describes how assessment results from

☐ Describes how assessment results from last

from last year were used to inform action this
year and fails to identify when changes were
implemented

last year were used to inform action this year
however, fails to identify when the
changes were implemented or when they
will be reassessed

year were used to inform action this year,
identifies when the change were
implemented, and identifies when they will be
reassessed

Comments/Recommendations: Click or tap here to enter text.
Completed by: Click or tap here to enter text. Date: Click or tap to enter a date. For questions/comments, please contact AESSAC at aess@york.cuny.edu
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Appendix 34. Administrative, Educational, and Student Support Rubric: York College Learning Center
AESS Unit:
York College Learning Center

Q1. Capacity Criteria
Novice (1)

Emerging (2)

Proficient (3)

Mission, Goals, Outcome(s),
Student ILOs (if applicable);
Measures and Target of Success
Analysis, Findings and Use of
Results
Action Plan
Communication

Q2. Comments/Recommendations:
Thank you for your submission. Please be sure to identify the use of your results. The information provided in the Action Plan
section is excellent!
Q3. Reviewed by:
EVM

Q4. Consider for Assessment Spotlight?
Yes
No
Q5. Publish Report?
Yes
No; further review needed by OIESP
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Appendix 35. Evaluating York's Assessment Culture Survey
Q1 Please identify your primary role at York College?

o
o

Faculty (8)
Staff (9)

Q2 Please indicate your level of agreement with each of the following statements:
Engagement
Strongly Agree (1) Agree (2)
I am interested in my program/unit’s
assessment efforts (1)
I am engaged in my program/unit’s
assessment efforts (2)
The majority of faculty/staff members
in my program/unit are involved in
assessment activities (3)
Assessment is a priority in my
program/unit (4)

Disagree (3)

Strongly
Disagree (4)

Don't Know/Not
Applicable (5)

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

Q3 Please indicate your level of agreement with each of the following statements:
Framework/Process

Faculty/staff members understand
the annual assessment process (1)
The current assessment process is
sustainable (2)
The assessment process contributes
to improvements at the College (4)
Assessment at York is well organized
(5)
Assessment at York is a collaborative
process (6)

Strongly Agree (1)

Agree (2)

Disagree (3)

Strongly
Disagree (4)

Don't Know/Not
Applicable (5)

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

Agree (2)

Disagree (3)

Strongly
Disagree (4)

Don't Know/Not
Applicable (5)

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

Q4 Please indicate your level of agreement with each of the following statements:
Framework/Process: Institutional Learning Outcomes
Strongly Agree (1)
I know all six Institutional Learning
Outcomes (ILOs) (1)
The ILOs are adequately addressed in
academic programs/general
education (2)
The ILOs are adequately addressed in
Administrative, Educational, and
Student Support (AESS) units (as
applicable) (3)

97

Q5 Please indicate your level of agreement with each of the following statements:
Using Assessment Findings

A recommended change will more likely
be implemented if it is supported by
assessment data (1)
Assessment findings are used for
improvement in my program/unit (2)
Assessment findings are used for
planning/budgeting/resource allocation
at the College (3)

Strongly Agree (1)

Agree (2)

Disagree (3)

Strongly
Disagree (4)

Don't Know/Not
Applicable (5)

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

Q6 Assessment in Practice: Please describe how assessment has helped you improve your work, student learning and/or student success?
Q7 Please indicate your level of agreement with each of the following statements:
Communication

Assessment activities are regularly
discussed in my unit/department/division
meetings (1)
Assessment findings are shared with
appropriate stakeholders in my
unit/department (2)
College-wide assessment activities are
transparent (3)

Strongly Agree (1)

Agree (2)

Disagree (3)

Strongly
Disagree (4)

Don't
Know/Not
Applicable (5)

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

Q8 Please indicate your level of agreement with each of the following statements:
Accountability
Strongly Agree (1)

Agree (2)

Disagree (3)

Strongly
Disagree (4)

Don't Know/Not
Applicable (5)

It is clear who is accountable for
assessment (1)

o

o

o

o

o

The current accountability structure
(three assessment committees that
oversee program/unit assessments and
report to the institutional effectiveness
committee) should remain (2)
Senior administrators at York (President,
Provost, Vice Presidents, Deans) have
articulated their expectations for
assessment (3)
Senior administrators at York support
assessment efforts College-wide (5)

o

o

o

o

o

o

o

o

o

o

o

o

o

o

o

Assessment is essential for York’s future
(4)

o

o

o

o

o
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L1 Professional Development: The Office of Institutional Effectiveness and Strategic Planning and the assessment committees offer assessment
workshops each year. A minimum of two workshops are offered each semester for both academic and non-academic (AESS) assessment. The
next few questions ask about your experience with the assessment workshops.
Q9 Have you attended assessment workshop at York College in the last two years?

o
o

Yes (4)
No (5)

Skip To: Q10 If Have you attended assessment workshop at York College in the last two years? = No
Skip To: Q9a If Have you attended assessment workshop at York College in the last two years? = Yes
Q9a How many assessment workshop(s) did you attend at York College?
________________________________________________________________
Q9b Please indicate your level of agreement with each of the following statements:
Strongly Agree (1)
Agree (2)

Disagree (3)

Strongly
Disagree (4)

Don't Know/Not
Applicable (5)

Assessment workshops offered at the
College are helpful for my program/unit
assessment efforts (6)
Assessment workshops held twice a
semester are adequate (7)

o

o

o

o

o

o

o

o

o

o

The assessment workshops duration of
90-minutes is just right (8)

o

o

o

o

o

Q10 Please rank the following topics for assessment workshops that you would like to attend in order of importance (1 being the most
important and 8 the least) by dragging upward or downward:
______ Accreditation: Middle States Commission on Higher Education (12)
______ Closing the Loop (9)
______ Curriculum Mapping (7)
______ Designing Rubrics (5)
______ Examples of Assessment from Units (Non-Academic/AESS) (16)
______ Examples of Program Assessments from Other Programs (10)
______ Identifying Measures and Targets (6)
______ Non-Academic Administrative, Educational, and Student Support Unit Assessment from Beginning to End (15)
______ Program Assessment from Beginning to End (4)
______ Survey Design (25)
______ Writing Outcomes for Non-Academic Units (14)
______ Writing Program Student Learning Outcomes (8)
Q11 If none of the previously listed topics are of interest to you, please specify other assessment topics?
________________________________________________________________
Q12 What assistance do you need with your program/unit assessment efforts?

o
o
o
o

One-on-One Consultation (5)
Technology Support (York Assessment Management System) (6)
Professional Development Workshops (8)

Other (9)
Skip To: Q12a If What assistance do you need with your program/unit assessment efforts? = Other
Skip To: Q13 If What assistance do you need with your program/unit assessment efforts? != Other
Q12a Please indicate what other assistance do you need with your program/unit assessment efforts?
________________________________________________________________
Q13 Additional comments or suggestions about the assessment process at York:
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Appendix 36. Behavioral Sciences Department Meeting Agenda
Behavioral Sciences Department Meeting Agenda:
02/06/2020
Agenda

I.

Dr. Lori Hoeffner, Office of Institutional Effectiveness and Strategic Planning (OIESP)

II.

Chair’s Update

III.

Committee Updates

IV.

New/Other announcements
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Appendix 37. Example of Trend Data for Academic Departments: Chemistry Department (Excerpt)
[Demographic and Academic Data to be Provided Annually to Every Department]
Major1

Fall 2014

Fall 2015

Fall 2016

Fall 2017

Fall 2018

Chemistry BA

4

2

0

1

7

Chemistry BS

26

35

32

23

35

Pharmaceutical Science (QCC) BS

0

2

2

0

2

Pharmaceutical Science and Business MS

0

0

8

18

26

Pharmaceutical Science BS

181

158

144

124

107

Department of Chemistry

211

197

186

166

177

Fall 2014

Fall 2015

Fall 2016

Fall 2017

Fall 2018

Full-Time

3

2

0

1

5

Part-Time

1

0

0

0

2

Total

4

2

0

1

7

Full-Time

19

28

22

15

25

Part-Time

7

7

10

8

10

Total

26

35

32

23

35

Fall 2014

Fall 2015

Fall 2016

Fall 2017

Fall 2018

Freshman

3

0

0

1

1

Sophomore

1

1

0

0

3

Junior

0

1

0

0

2

Senior

0

0

0

0

1

Total

4

2

0

1

7

Freshman

2

10

3

3

5

Sophomore

7

8

5

2

6

Junior

8

7

11

11

14

Senior

9

10

13

7

10

Total

26

35

32

23

35

Senior

46

56

56

42

44

Graduate Level 1

0

0

8

18

26

211

197

186

166

177

Fall 2014

Fall 2015

Fall 2016

Fall 2017

Fall 2018

Asian or Pacific Islander

3

2

0

1

2

Black, Non-Hispanic

0

0

0

0

1

Hispanic, Other

0

0

0

0

2

White, Non-Hispanic

1

0

0

0

2

Total
American Indian or Native
Alaskan
Asian or Pacific Islander

4

2

0

1

7

0

0

0

0

1

5

10

12

7

11

Black, Non-Hispanic

16

15

10

9

11

Major1 by Full-Time/Part-Time Status
Chemistry BA

Chemistry BS

Major1 by Class Standing

Chemistry BA

Chemistry BS

Total
Major1 by Race/Ethnicity

Chemistry BA

Chemistry BS
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Appendix 38. Annual Reports Produced by the Office of Institutional Effectiveness and Strategic Planning
Admissions
Standard
Reports
Accepted, Not
Enrolled

Frequency
Fall

Data Provided
Using the National Student Clearinghouse,
track students (freshmen, transfers, new
graduates) who were accepted to but did not
enroll at York to determine subsequent
enrollment.

Distribution
Senior Administration,
Deans, Chairs and
Directors

Enrollment
Standard
Reports

Frequency

Data Provided

Distribution

Report
Available

20th day of
semester
(Fall and
Spring)
Fall and
Spring

Student demographics by class level (total
enrollment, FTE, gender, full-time/part-time
status, class standing, county, etc.)

Senior Administration,
Deans, Chairs and
Directors

October,
March

Grade Distribution by Course

Deans, Chairs and
faculty members

Fall and
Spring

Academic department courses offering by inmajor and out-major students

Fall and
Spring

Headcount, FTE and student contact hours by
program

Senior Administration,
Deans, Chairs and
Directors
Senior Administration,
Deans, Chairs and
Directors

February/July
(CUNY First
Data)
TBA

Frequency

Data Provided

Distribution

Report
Available

Fall

Faculty information by rank, gender,
race/ethnicity and tenure status

Senior Administration

Percentage of
Fall
Course
Sections
Taught by
FT/PT Status
of Faculty
Graduation and Retention
Standard
Frequency
Reports

Trend data for courses taught by FullTime/Part-Time Faculty

Senior Administration,
Deans and Chairs

Late
April/Early
May
Late
April/Early
May

Data Provided

Distribution

Report
Available

Trends in
Degrees
Awarded
Graduation
Rates (4-years
and 6-year)

Academic
Year

Trend data for degrees awarded by program

Senior Administration,
Deans and Chairs

Late Dec/Early
February

Fall

Graduation rates by programs, including
student status (still enrolling at York or at
CUNY, graduated at York or at CUNY)

Senior Administration,
Deans and Chairs

Retention
Rates (1-year)

Fall

Analysis of the next fall (one-year) status of the
full-time first-time freshmen cohort, including
information on demographics, academic
preparation, GPA, transfer to a different
institution, and financial aid

Senior Administration,
Deans and Chairs

March
(preliminary is
available early
winter)
March
(preliminary is
available early
winter)

York College
Snapshot
(Preliminary)
Grade
Distribution
In Major/Out
Major by
Programs
Enrollment
Reports
Faculty
Standard
Reports
Profile of York
Faculty

Report
Available
TBA

TBA
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Other
Standard
Reports
Academic
Major
Summary Data

Report
Available
Late Feb/Early
March

Frequency
Fall

Data Provided
Student demographics (enrollment, retention
and graduation rates, degree awarded, and
etc.) by program

Distribution
Deans, Chairs and
faculty members

Common Data
Set

Fall

Major survey
publishers (College
Board, U.S. News and
etc.)

Late Feb/Early
March

Fact Book

Fall

General college information; enrollment and
persistence; first-time, first-year freshman
admissions; transfer admissions; academic
offerings and policies; student life; annual
expenses; financial aid; instructional faculty
and class size; degrees conferred by disciplinary
areas
Admissions; new student enrollment;
enrollment; degrees awarded; graduation and
retention; courses; faculty; finance and
administration; library

Senior Administration,
Deans, Chairs and
Directors

Late Feb/Early
March
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Appendix 39. Research Brief: Understanding York College’s Undergraduate Student Profile: Five Year Trends
Research Brief
July 2019
Office of Institutional Effectiveness

2018-2019 No. 4

Understanding York College’s Undergraduate Student Profile: Five Year Trends
The purpose of this research bulletin is to better understand CUNY York College’s undergraduate student population. This analysis is intended
to contribute to York’s strategic planning process currently in progress.
Total undergraduate headcount enrollment has remained relatively stable over the past five years, ranging from a low of 8,258 (in 2016) to a
high of 8,495 (in 2018), thus averaging 8,400 over the past five years. In 2018, York’s undergraduate student population represented 98% of its
total enrollment.
Demographic Characteristics


Consistently, most undergraduates are from the five boroughs13 (90%) with the majority coming from Queens.



Although not depicted in the graph, there has been a 6.4% increase in undergraduates from Queens over the past five years.
However, there were declines in students from the Bronx (-11% in the past five years) and Brooklyn (-5%). Although enrollment
from Manhattan declined almost 11% since 2014, there was an almost 4% increase between 2017 and 2018.

County of Residence
100%

3%
7%

1%
8%

2%
7%

2%
7%

2%
7%

63%

66%

66%

66%

67%

3%
18%
5%

3%
18%
5%

2%
18%
5%

3%
17%
5%

3%
17%
5%

2014

2015

2016

2017

2018

80%
60%
40%
20%
0%

Bronx


13

Brooklyn

Manhattan

Queens

Other NYS

Missing

Consistently, women constitute roughly two-thirds of York’s undergraduates.

Richmond County is 0.01% and does not appear in the graph.
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Gender Distribution
65%

65%

65%

80%
60%
40%
20%
0%

35%

35%

2014

35%

2015

2016
Men



64%

63%
37%

36%

2017

2018

Women

Black-non Hispanic students are the largest racial/ethnic group, followed by Asian/Pacific Islanders. Approximately 22% of
undergraduates are Hispanic, and in 2018, roughly 6% of undergraduate students were White, non-Hispanic.



While proportionally, racial/ethnic distributions remained similar over time, there have been shifts in terms of numbers. While not
depicted in the graph, enrollment of Hispanic students increased by 11%, Asian/Pacific Islanders increased by 6% over the past five
years. White, non-Hispanic students have been declining (down 26% from fall 2014 to fall 2018).
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Over the past five years, the mean age of undergraduates has hovered around 23.



In 2018, 40% of undergraduate students were under 20 years of age. The under 20 age group was the fastest growing age
demographic with an increase of 11% between 2014 and 2018.



While 20 – 22 year olds represent the second largest age category, their enrollments declined by 6% from 2014 to 2018, and
enrollment among 23 – 24 year olds declined by 9% during that same time period. This is likely a reflection of attrition.
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Admission Type at Point of Entry
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Continuing students constitute the largest proportion of undergraduates.



The proportion of non-degree students has remained consistent, ranging from 14% and 16%.



Although not depicted in the graph, continuing student enrollment declined by 7% between 2014 and 2018; however, it increased by 2%
between 2017 and 2018. There was a notable increase between 2016 and 2017 (19%) among non-degree students but because of a similar
17% increase among new freshmen during that same time period, the increase is not noticeable proportionally.
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Freshmen represent the largest class at York. In terms of pure numbers, freshmen enrollment increased by 5% from fall 2014 to fall 2018,
while sophomore enrollment decreased by 9% from fall 2014 to fall 2018. Again, this is likely a reflection of attrition.



Over the past five years, enrollment among juniors increased by 4% (likely transfers), while declining by 3% for seniors.
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Class Standing
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For each of the past five fall semesters, the largest proportion of undergraduate students are undeclared/non-degree. Again, the proportions
remain consistent over time.
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Considerations
Proportionally, York’s undergraduate student profile has remained relatively stable over the past five years. Over 90% of undergraduates are from the
five boroughs with the majority of students from Queens. Black, non-Hispanic students are the largest racial/ethnic demographic followed by
Asian/Pacific Islanders, and Hispanics; the latter is the fastest growing racial/ethnic group over the past five years. The majority of undergraduates are
women. The average age of undergraduates hovers around 23 and the fastest growing age group is under 20. Of all undergraduates, slightly more than
half were admitted to York as first-time freshmen. The mix of full-time students to part-time has remained consistent at roughly 60% to 40%
respectively. Continuing students represent the majority of undergraduates in any given fall semester, as would be expected; proportionally, the
distribution of students (i.e., new, continuing, readmits) has remained consistent over time. While proportionally, class standings have remained
consistent, in terms of pure numbers, freshmen have increased by 5% over the past five years, while sophomores have decreased by 9% during that
same time period; again, this is likely a reflection of attrition. Juniors increased by 4%, likely due to transfers, while seniors declined by 3%.
Despite the demographic shifts mentioned throughout, there is consistency in the undergraduate student population. This stability should facilitate the
development of key strategic initiatives that support students throughout their academic career at York; these initiatives will be critical to increasing
student outcomes, ensuring that students remain at York through graduation.
Next Steps and Future Assessment Initiatives


In keeping with the theme of this research bulletin, conduct a similar analysis for each school and undeclared majors.

Continue to monitor the undergraduate enrollment population to identify shifts in demographics or academic characteristics.
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Appendix 40. Executive Update: An Analysis of One-Year Retention by College Admission Average

Executive Update
September 2019
2019-2020 No. 1

Office of Institutional Effectiveness
An Analysis of One-Year Retention by College Admission Average

This first Update contains an analysis of York’s admissions criteria vis-à-vis first-year retention. This analysis contributes to the University’s pillar
of College Readiness: One of the best predictors of college success is entering prepared for college-level studies. CUNY will work with its partners
to help ensure that a larger number of entering students are prepared, starting with early education and assisting them up to and through high
school. This analysis also expands upon the one-year retention statistics articulated in Research Brief 2018-2019 No. 2 that detailed rates by
gender, ethnicity, residency, school of major, Pell status, academic preparation (college admission average (CAA) and SAT), and cumulative York
GPA. Moreover, it seeks to identify the admission rule with the highest rate of one-year retention.
While the initial intention of this study was to analyze retention rates by York College admission rules, that proved difficult as admission
standards are not mutually exclusive as each rule includes multiple factors such as college admission average (CAA), SAT, and prior credits
(detailed in the table below):
College Admission Average
(CAA)

SAT Total

Units (i.e., prior credits)

Rule A

78 or greater

860 or greater

12 or greater

Rule B

80 or greater

750 or greater

14 or greater

Rule C

70 or greater

1000 or greater

12 or greater

Rule D (Out of high school for one year or more)
Rule E (Freshmen appeals)
Rule F (SEEK)

80 or greater

SAT not required

14 or greater

72 – 77.9 or greater

820 or greater

12 or greater

Below 78

Any

Any

The higher education literature pertaining to student success revealed high school GPA to be one of the most important predictors of student
success.14 As such, this study analyzes one-year retention by CAA (mimicking the CAA distribution bands used for the college criteria noted
above) for full-time first-time degree-seeking students in the fall 2016 and fall 2017 cohorts. At York, the overall one-year retention rate for the
fall 2016 cohort was 70.7% and 64% for the fall 2017 cohort. These outcomes are below the national one-year retention rate (81%) and the
national rate for public, 4-year degree-granting institutions (81%).15
The table that follows compares the one-year retention rates for each CAA band for the past two fall cohorts.

14

Chingos, Matthew. What Matters Most for College Completion? Academic Preparation Is a Key Predictor of Success. American
Enterprise Institute and Third Way Institute, 2018.
Adelman, C. The Toolbox Revisited: Paths to Degree Completion From High School Through College. Washington, D.C.: U.S.
Department of Education, 2006.
15 National Center for Education Statistics
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For both cohorts, students with CAAs of 80-100 retained at higher retention rates than did peers with lower averages. Students with
CAAs less than 72 had the lowest retention rates.16



There were notable declines in the retention rates of students in the 2017 cohort with CAAs from 78-79.9 (59.5%) and 72-77.9
(55.7%) compared to the 2016 cohort (73.8% and 64.4%) respectively.
One-Year Retention

College Admission
Average

Fall 2016
Cohort

Not Retained

One-Year Retention

Retained

Fall 2017
Cohort

Not Retained

Retained

Total

936

274

29.3%

662

70.7%

1087

391

36.0%

696

64.0%

80-100

583

147

25.2%

436

74.8%

544

152

27.9%

392

72.1%

78-79.99

80

21

26.3%

59

73.8%

131

53

40.5%

78

59.5%

72-77.99

188

67

35.6%

121

64.4%

271

120

44.3%

151

55.7%

Less than 72

49

25

51.0%

24

49.0%

95

46

48.4%

49

51.6%

No CAA

36

14

38.9%

22

61.1%

46

20

43.5%

26

56.5%

Looked at another way, the table below compares retention rates for those with CAAs of 80 and above, those below 80, and those with no CAA.


For the 2016 cohort, there is a 10 percentage point difference in the retention rates of those below 80 and those above 80, while
there’s an even greater difference between the two groups for the 2017 cohort (16 percentage points).
One-Year Retention

College Admission
Average

Fall 2016
Cohort

Not Retained

One-Year Retention

Retained

Fall 2017
Cohort

Not Retained

Retained

Total

936

274

29.3%

662

70.7%

1087

391

36.0%

696

64.0%

80-100

583

147

25.2%

436

74.8%

544

152

27.9%

392

72.1%

Less than 80

317

113

35.6%

204

64.4%

497

219

44.1%

278

55.9%

No CAA

36

14

38.9%

22

61.1%

46

20

43.5%

26

56.5%

Next Steps and Future Assessment Initiatives


Higher education research identifies potential predictors of student success including but not limited to high school GPA, SAT, rigor
of high school curriculum, placement exam performance, and student engagement. Consider predictive analytical modelling when
resources allow.

16

As of the fall 2019 cohort, CUNY will no longer calculate the CAA. Instead, admissions will use raw high school GPA. The high
school GPA will have the same ranges as the CAA but trends will be lost.
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Appendix 41. Assessment Workshop Presentation Example-Survey Review Process (Excerpt)
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2.

4.

6.

8.
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Appendix 42. Academic Assessment Workshop Presentation Example (Excerpt)

1.

3.

2.

4.

6.

5.

7.

8.
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9.

10.

11.

12.

13.

15.

14.

16.
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Appendix 43. Administrative, Educational, and Student Support Assessment Workshop (Excerpt)
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13.

12.
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17.

18.

19.

20.
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22.
21.

24.
23.

25.
26.

27.

29.

28.

30.
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Appendix 44. Assessment Workshop Evaluation Report (Example)
Moving from Compliance to a Culture of Assessment
October 24, 2019
Summary
1.

Expected outcomes of the workshop

Understand the current status of academic program assessment at York College

Know that the College needs to respond to M SCHE Monitoring Report, due
March 1, 2020

Recognize the need to assess Institutional Learning Outcomes (ILOs)

Understand the necessity of transitioning from compliance to a culture of assessment

State best assessment practices and pitfalls to avoid

Create and submit annual assessment plans in YAMS

Obtain answers to assessment questions and share concerns

2.

Measure/Evidence gathered to evaluate the workshop outcomes

A survey was distributed to the attendees after the workshop using Qualtrics software.

The survey included nine questions about the workshop.

3.

Number of Attendees and Response Rate

Attendees N=30

Survey Respondents N=19; (63% of the attendees)

4.

Results/Analysis

Measures of frequency were used to analyze the data for the fixed-alternative questions and the responses to the last open-ended
questions were analyzed for common themes, see details in the appendix.




The first seven questions focused on the clarity of outcomes, organization, understanding of the topic, engagement,
recommendation of workshop to a colleague, duration and application of the information. The majority of the respondents
selected either strongly agree/agree as their level of agreement among the seven questions.
o
All strongly agreed/agreed that the outcomes of the workshops were clearly addressed; that the content was
presented in an organized manner; increased understanding of the topic; kept them engaged; the duration was just
the right length; and that they would recommend this workshop to a colleague.
o
95% strongly agreed/agreed that the workshop provided information that they can apply to their work.
Respondents were asked to describe their understanding of assessment at York based on today’s workshop.
o
89.5% of respondents stated confident, whereas 10.5% stated confused

Open-ended questions:
o

One open-ended question asked respondents to indicate a specific topic of interest for future workshop. Six out of
nineteen respondents answered this question; responses included engaging adjuncts in the assessment process;
providing more examples and models; offering one-on-one sessions; establishing a benchmark and evaluation;
collaboration on assessment of ILOs and Rubrics 2.0; closing the loop.

5.

Use of Results
Overall, the survey results are satisfactory. The majority of the attendees of this workshop strongly agreed/agreed with workshop
outcomes, understanding of the topic, and application of information learned. As per the last question regarding specific topic of
interest for future workshop, the suggestions will be taken into consideration when planning for spring 2020 workshops. There are
no significant changes needed at this time aside.

6.

Communication
The results of this survey will be shared with the Academic Assessment Committee, AVP of OIESP, and the College community in the
form of this report, which will be placed on the academic assessment workshop webpage.

7.

Appendix
a.
FREQUENCY TABLE
b. SURVEY

APPENDIX: A. FREQUENCY TABLE
Q1-7 Please indicate your level of agreement with each of the following statements:
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Question
1. The outcomes of the workshop
were clearly addressed
2. The content of the workshop was
presented in an organized manner
3. The workshop increased my
understanding of the topic
4. The workshop kept me engaged
5. I will recommend this workshop to
a colleague
6. The duration of the workshop was
just the right length
7. The workshop provided
information that I can apply to my
work

Strongly
Agree

Agree

Strongly
Disagree

Disagree

Total

52.63%

10

47.37%

9

0.00%

0

0.00%

0

19

73.68%

14

26.32%

5

0.00%

0

0.00%

0

19

44.44%

8

55.56%

10

0.00%

0

0.00%

0

18

47.37%

9

52.63%

10

0.00%

0

0.00%

0

19

47.37%

9

52.63%

10

0.00%

0

0.00%

0

19

57.89%

11

42.11%

8

0.00%

0

0.00%

0

19

36.84%

7

57.89%

11

5.26%

1

0.00%

0

19

Q8 - 8. Based on the workshop you attended, what is your current understanding of assessment at York?
#

Answer

%

Count

1

Confident

89.47%

17

2

Confused

10.53%

2

3

Lost

0.00%

0

Total

100%

19

Q9 - 9. Please list a specific topic of interest for a future workshop.
None
How to engage adjuncts in the assessment process, as they teach the majority of our classes.
More examples and models will be good. Maybe also a collaborative sessions for unit heads to work together on their plan.
I’m a new faculty so I need some 1:1 sessions before I feel caught up or before I am asked to enter program assessments.
Benchmark setting and evaluation.
Collaboration on assessment of ILOs
Rubrics 2.0 Closing the loop
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Appendix 45. York College Presentation at Middle States Annual Conference 2019 (Excerpt)

2.

1.

3.

4.

5.

6.

8.
7.
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9.

10.

11.

12.

13.

14.

15.

16.

17.

18.
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Appendix 46. Course Change Template
FROM

TO

Department

Department

Course

Course

[Prefix, #, title]

[Prefix, #, title]

Prerequisite(s)

1.

Prerequisite(s)

1.

Corequisite(s)

1.

Corequisite(s)

1.

Hours

Hours

[total (lecture, lab)]

[total (lecture, lab)]

Credits

Credits

Catalogue
Description

Catalogue
Description

Liberal Arts

[ ] Yes [ ] No

Liberal Arts

Course Attribute

Course Attribute

[WI, H-WEB, WEB]

[WI, H-WEB, WEB]

General Education
Component

__ Not Applicable
__ Required
__ English Composition
__ Mathematics
__ Science
__ Flexible
__ World Cultures
__ US Experience in its
Diversity
__ Creative Expression
__ Individual and Society

General Education
Component

__ Scientific World
__ College Option
Effective

[ ] Yes [ ] No

__ Not Applicable
__ Required
__ English Composition
__ Mathematics
__ Science
__ Flexible
__ World Cultures
__ US Experience in its
Diversity
__ Creative Expression
__ Individual and Society
__ Scientific World
__ College Option

Effective

Rationale:
Assessment:
Is this an administrative change?
If not an administrative change, is this change the result of departmental assessment activities?
If so, please describe.
Describe future assessment plans related to this change. Program Code:
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Appendix 47. Departments Assessment Committees List AY 2019-2020
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Appendix 48. Department Assessment Meeting Minutes Examples (Excerpt)
York College Performing & Fine Arts Department
Faculty Meeting Minutes
Thursday, November 7th, 2019 @ 12:30 p.m.
PRESENT: Mark Adams, Nina Buxenbaum, Nicholas Fraser, Carly Gieseler, Evangelista Goris, Charles Hobbs, George Lam, Angela Robinson,
Carlos Sandoval De Leon, Tom Marion, Michael Smith, Margaret Vendryes, Callen Zimmerman, and Tom Zlabinger
I.

CALL TO ORDER at 12:33 p.m. (Motion: Dr. Lam / Second: Prof. Buxenbaum)

II.

APPROVAL of 5/15/19 & 9/19/19 Faculty Meeting Minutes
(Motion: Prof. Buxenbaum / Second: Prof. Sandoval De Leon)

III. NEW BUSINESS
1.

YAMS: York Assessment Management System
Dr. Vendryes reminded the faculty and staff to embrace and put to work the culture of assessment requested by Middle States in order to
strengthen the product created in our students. She urged faculty to choose the assignments that generate artifacts from courses being
assessed that may be a challenge for students and/or faculty, not just the successful assignments to show that we are actively engaged in
a culture of assessment. She introduced YAMS (York Assessment Management System) where one can see what other departments are
doing. The system is transparent and open to the public. She asked faculty to review the ILOs (Institutional Learning Outcomes) when
assessing their programs. Also, CUNYsmart is to soon be implemented to track student enrollment and progress better, plus enhance
advisement. Dr. Lam also shared a new platform called Schedule Builder is forthcoming to allow students to search for classes on other
campuses.
Department of Teacher Education Meeting Minutes
Minutes
October 2, 2019

Faculty Present: Bai, Baron, Cooper, Gerena, Keiler, Misir, Barnabus
Meeting called to order at 9:30

Minutes approved with corrections

New Business Visitor: Brief discussion of Academic Advising and meeting dates and times: Tamika Hudson and Amy Wolf

Chairs Report

Assessment Committee






Meeting today following department meeting
Members for Math and Physical Education…Gerena will reach out to Department Chairs PE and Math faculty
Academic Assessment Committee: Review last years submissions…and this years Annual Report
Assessment Handbook
Also must follow- up with Case Studies

Department of Teacher Education MeetingNovember 6, 2019
9:30-11:30am
Present: Baron, Keiler, Misir, Crosby, Gerena, Cooper, Bai
Meeting Called to Order at 9:30am
October minutes were approved with corrections


Change of academic literacy assessment from academic literacy sample

Assessment- Baron





Case study faculty (Cooper- PE , Keiler-MS extension, bilingual-Gerena)
Assessment handbook needs to be updated, after a discussion, ETWS 1 is the only one that needs to updated.
The assessment report not only covers childhood but now all areas.
Misir requested data report but was not available due SPSS license expiration.
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Appendix 49. Prof 101 Presentation on Program Assessment (Excerpt)

1.

3.

2.

4.

5.

6.

7.

8.
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Appendix 50. New Employee Orientation Agenda
YORK COLLEGE/CUNY
NEW EMPLOYEE ORIENTATION (NEO)
AGENDA
Welcome & Participant Introductions

Stephanie Cooper, HR Manager of Employee Relations

Greetings

Dr. Berenecea J. Eanes
Interim President, York College

“Beginning at the Beginning”
The York Story—Who’s Who/What’s What; What Happens Here, Why & Where
I-T

Greg Vega

Physical Fitness Center/Athletics

Carl Christian

Assessment

Dr. Lori Hoeffner

Public Safety

Lt. Tamara Bailey

Compliance

Alicia Franqui

Human Resources

H-R Staff Members

General FAQ

Sabrina Johnson

Payroll

Alisha Davis

(WHAT is payroll: including centralized operation; how sick & vacay time accrue, etc.)
CUNY “Perks”, Optional Benefits

“What’s in the Neighborhood?”

Brigette Major

Listing of places to eat, banks, stores, etc.,
Transportation options

“How Do I _____?”

Miscellaneous questions from participants

Campus Tour
Led by a Cardinal Student Ambassador,
those interested may take a brief walking tour of the campus.

Thank you for attending the York College NEO.
Please feel free contact the Office of Human Resources
if you have questions or concerns about these or other related issues.
WELCOME TO YORK COLLEGE!
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Appendix 51. Academic Assessment Plans and Reports Webpage (Excerpt)

Assessment Plans and Reports
School of Arts and Sciences
Departments

Programs

Mission,
Goals,
Outcomes

Curriculum
Maps

Five Year
Assessment
Plan

Annual
Assessment
Plan

Mid-year
Assessment
Check

Annual
Assessment
Report

Behavioral
Sciences

Political Science
(BA)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2016-2017

Psychology (BA)

2018-2019
2016-2017

2018-2019
2017-2018

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2016-2017

Sociology (BA)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2017-2018
2016-2017

Biology (BA)

2018-2019
2017-2018
2016-2017

2018-2019
2017-2018

2018-2019

2019-2020
2018-2019
2017-2018

2019-2020
2018-2019

2017-2018
2016-2017

Biology (BS)

2018-2019
2017-2018

2018-2019
2017-2018

2018-2019

2019-2020
2018-2019
2017-2018

2019-2020
2018-2019

2018-2019
2017-2018

Biotechnology
(BS)

2018-2019
2017-2018
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019
2017-2018

2019-2020
2018-2019

2017-2018

Chemistry (BS)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2017-2018
2016-2017

Pharmaceutical
Science (BS)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2017-2018
2016-2017

Biology

Chemistry

Business and Information Systems
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Departments

Programs

Mission,
Goals,
Outcomes

Business and
Economics

Aviation
Management
(BS)

2018-2019
2017-2018
2016-2017

2018-2019
2017-2018

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2017-2018
2016-2017

Business
Administration
(BS)

2018-2019
2017-2018
2016-2017

2018-2019
2017-2018

2018-2019

2019-2020
2018-2019
2017-2018

2019-2020
2018-2019

2018-2019
2017-2018

Economics (BA)

2018-2019
2017-2018
2016-2017

2018-2019
2017-2018

2018-2019

2019-2020
2018-2019
2017-2018

2019-2020
2018-2019

2018-2019

Curriculum
Maps

Five Year
Assessment
Plan

Annual
Assessment
Plan

Mid-year
Assessment
Check

Annual
Assessment
Report

Curriculum
Maps

Five Year
Assessment
Plan

Annual
Assessment
Plan

Mid-year
Assessment
Check

Annual
Assessment
Report

Health Sciences and Professional Programs
Mission,
Goals,
Outcomes

Departments

Programs

Health
Professions

Clinical
Laboratory
Science (BS)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2017-2018
2016-2017

Health
Science (BS)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019

Physician
Assistant
(MS)

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2016-2017

2018-2019
2016-2017

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019
2016-2017

Health and Human Community
Performance
Health
Education
(BS)
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Appendix 52. Administrative, Educational, and Student Support Unit Assessment Webpage (Excerpt)
Administrative, Educational, and Student Support Unit Assessment

Division

Unit

Five-Year
Assessment
Plan

Academic
Affairs

Academic Advisement Center

2018-2019

2019-2020

Academic Affairs

2018-2019

2019-2020

2018-2019

Center for Teaching, Learning
and Educational Technologies
(CTLET)

2018-2019

2019-2020

2018-2019

Collaborative Learning Center

2018-2019

2019-2020

2019-2020

2018-2019

College Now

2018-2019

2019-2020

2018-2019

2018-2019

CUNY Explorers

2018-2019

2019-2020

2018-2019

2018-2019

CUNY Language Immersion
Program (CLIP)

2018-2019

2019-2020

2019-2020

2018-2019

Office of Research and
Sponsored Programs

2018-2019

2019-2020

Admissions

2018-2019

2019-2020

2018-2019

2018-2019

Applications Support and IT
Administration

2018-2019

2019-2020

2018-2019

2018-2019

Office of the Bursar

2018-2019

2019-2020

2019-2020

2018-2019

Administrative
Affairs

Annual
Assessment
Plans

Mid-year
Assessment
Check

Annual
Assessment
Report

2019-2020

2018-2019

2018-2019

2018-2019

Network Access

2018-2019

2019-2020

2018-2019

2018-2019

Testing Center

2018-2019

2019-2020

2018-2019

2018-2019
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Division

Office of the
President

Student
Development

Unit

Five-Year
Assessment
Plan

Annual
Assessment
Plans

Mid-year
Assessment
Check

Annual
Assessment
Report

Web Systems

2018-2019

2019-2020

2018-2019

2018-2019

York College Learning Center

2018-2019

2019-2020

2018-2019

2018-2019

Institutional Effectiveness and
Strategic Planning

2018-2019

2019-2020

2019-2020

2018-2019

Legal Affairs and Labor Relations

2018-2019

2019-2020

2018-2019

Marketing and Communications

2018-2019

2019-2020

2018-2019

Athletics

2018-2019

2019-2020

2019-2020

2018-2019

2018-2019

Career Services

2018-2019

2019-2020

2019-2020

2018-2019

Center for Students with
Disabilities

2018-2019

2019-2020

Counseling Center

2018-2019

2019-2020

Male Initiative Program

2018-2019

2019-2020

Office of Veterans Affairs

2018-2019

2019-2020

2018-2019

Student Activities

2018-2019

2019-2020

2018-2019

Student Development

2018-2019

2019-2020

2018-2019

2018-2019

2019-2020
2018-2019

2019-2020
2018-2019

2018-2019

2018-2019
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