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Acronyms Used in This Report
Acronym

Definition

AAC

Academic Assessment Committee

AESS

Administrative, Educational, and Student Support Units

AESSAC

Administrative, Educational, and Student Support Assessment Committee

APR

Academic Program Review

CUNY

(The) City University of New York

GEAC

General Education Assessment Committee

IEC

Institutional Effectiveness Committee

ILOs

Institutional Learning Outcomes

MRC

Monitoring Report Committee

OIESP

Office of Institutional Effectiveness and Strategic Planning

OIR

Office of Institutional Research

OTPS

Other Than Personal Service

PMP

Performance Monitoring Project*

PSLOs

Program-level Student Learning Outcomes

SEP

Student Educational Plan

SLOs

Student Learning Outcomes

SOs

Support Outcomes

SPC

Strategic Planning Committee

SSOs

Student Success Outcomes

UBO

University Budget Office

VCC

Vacancy Control Committee

YCIEP

York College Institutional Effectiveness Plan

*NB. Previously called the Performance Management Process.
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Introduction
Request from the Middle States Commission on Higher Education
York College submits this Monitoring Report to the Middle States Commission on Higher Education in
response to the most recent Commission action regarding York College’s compliance with accreditation
standards.
At its session on June 21, 2018, Commission acted:
To warn the institution that its accreditation may be in jeopardy because of insufficient evidence
that the institution is currently in compliance with Standard V (Educational Effectiveness
Assessment), Requirements of Affiliation 8 and 10. To note that the institution remains accredited
while on warning. To note further that federal regulations limit the period during which an
institution may be in non-compliance to two years. To request a monitoring report due March 1,
2019 documenting that the institution has achieved and can sustain compliance with Standard V
and Requirements of Affiliation 8 and 10, including but not limited to (1) organized and systematic
assessments that evaluate the extent of student achievement of institutional and program level
goals, (2) assessment of student achievement and communication of results to stakeholders, (3)
further development and implementation of assessment of general education, and (4) use of
assessment results for the improvement of educational effectiveness (Standard V and
requirements of Affiliation 8 and 10). A small team visit will follow submission of the monitoring
report. To direct a prompt liaison guidance visit to discuss Commission’s expectations. Upon
reaffirmation of accreditation, the next evaluation visit is scheduled for 2026-2027.
In essence, the Commission wanted York College to provide evidence of a developed “culture of
assessment,” which this report presents.

Overview of York College of The City University of New York
As the York College Mission Statement asserts, York College is a public higher education institution
dedicated to enriching lives and enabling students to grow as passionate, engaged learners with the
confidence to realize their intellectual and human potential as individuals and global citizens.
One of 25 colleges within The City University of New York (CUNY) system, York College is organized into
the schools of Arts and Sciences, Business and Information Systems, and Health Sciences and Professional
Programs offering undergraduate liberal arts education, programs in business and healthcare professions,
and four programs at the Master’s level. The College’s diverse student population of more than 8,000 hails
from approximately one hundred twenty-five different countries and speaks more than eighty languages.
Almost half of the students are foreign-born and over 82% of the student population are from federally
recognized minority groups. The majority of York College students (61%) come from households that earn
less than $30,000 annually compared to 54% of students overall at CUNY senior institutions.
•

While York College has made significant efforts to improve student achievement since the last SelfStudy, retention and graduation rates remain priorities for improvement. CUNY’s Performance
Monitoring Project Data Book indicates that over the last five years, York has retained upwards of
70% of baccalaureate full-time freshmen from fall to fall, which is lower than the 75% average
retention rate of other CUNY senior colleges, although higher than several of York’s sister institutions.
While the six-year graduation rates of baccalaureate full-time freshmen at York has improved in the
last five years, from 25.6% to 29.4% respectively, these rates are lower than the average six-year
graduation rates at other CUNY senior colleges. The College actively engages in multiple CUNY-wide
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initiatives, such as the Academic Momentum Campaign, designed to improve retention and
graduation rates of CUNY students by ensuring students make timely progress towards degree
completion. Because of these focused efforts, York College has seen improvement in key student
success indicators. The percentage of freshman students completing college level math in the first
year has increased from 63% to 77% from 2013 to 2018. And, from Fall 2015 to Fall 2017 the
percentage of students attempting 30 credits in the first year increased from 29% to 33%.
•

York College’s current efforts to better systematize and organize assessment in response to the
Commission’s action have helped it develop sustainable infrastructure and processes to assess
student success outcomes of institutional and program level goals.

York College’s Process for Creating this Report as a Transition for Overseeing
Planning and Assessment Moving Forward
York College formed a Monitoring Report Committee to respond to the Commission’s action. The
Monitoring Report Committee includes the chairs of three newly-formed committees that oversee
assessment, namely, General Education Assessment Committee (GEAC), Academic Assessment
Committee (AAC), and Administrative, Educational and Student Support Services Assessment Committee
(AESSAC).
From September 2018 to the end of February 2019, meeting bi-weekly, the Monitoring Report Committee
worked alongside these assessment committees and the Office of Institutional Effectiveness and Strategic
Planning (OIESP) to refine York College’s assessment systems, structures, and processes. The Committee’s
role was to ensure systems and process alignment across all College-wide efforts to assess student
achievement, as well as to ensure the integrity of each process involved.
Moving forward, the OIESP, reporting to the AVP for Institutional Effectiveness, will continue to
coordinate and support initiatives and projects related to planning, assessing, examining, and reporting
results in support of the mission and strategic goals of York College. It will provide staff support and
technical assistance to the three assessment committees named above, together with two overarching
committees:
•

York College’s Strategic Planning Committee, in place since 2005 and chaired by the President, has
been recharged and reconstituted to oversee College-wide strategic planning development and
implementation to improve student achievement outcomes and overall educational effectiveness;
and,

•

York College’s Institutional Effectiveness Committee (IEC), in place since February 1, 2019 and
formerly called the Outcomes Assessment Committee, has been recharged and reconstituted to
coordinate the work of the College-wide assessment committees (AAC, GEAC, and AESSAC). The IEC
will be co-chaired by the Provost and the AVP for Institutional Effectiveness, and it will work side by
side with York’s Strategic Planning Committee so that findings from student learning assessment can
better inform College-wide action toward strategic plan goals and outcomes.

Monitoring Report Committee members, as well as administrators and faculty with significant planning
and assessment experience will serve on each of these two oversight committees. The President and the
Provost will be ultimately accountable to ensure that all components will be engaged in a collaborative
and cohesive relationship.
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Figure A: Committee Accountability Chart

The Office of Institutional Effectiveness and Strategic Planning provides staff support and technical
assistance to York College’s effectiveness committees.

Contextualizing this Report: Relevant Institutional Issues and Developments
York College faces various contextual circumstances that remain relevant to the ongoing development of
assessment. These include:
•

York College’s Assistant Vice President (AVP) for OIESP resigned in September 2018. During the search
for a replacement for OEISP, four well-credentialed staff members are managing institutional research
and assessment. The aim is for the AVP to be in place before the end of the spring 2019 semester.

•

York College’s 2010-2020 Strategic Plan is nearing completion. The newly charged Committee has
begun the work to create the York College 2020-2025 Strategic Plan, with the goal of having the new
plan in place by January 2020. More details on this process are provided in Chapter 1.
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Outline of this Report
This Monitoring Report provides a detailed response to the Commission’s request, showing the significant
progress made.
•

Chapter 1 describes York College’s Institutional Effectiveness Framework and Process, as well as
achievements and sustainable processes for organized and systematic assessment of institutional and
program level student achievement goals.

•

Chapter 2 details York College’s advances in the development and implementation of General
Education assessment.

•

Chapter 3 provides an overview of York College’s continuous improvement processes and examples
of how assessment results are used for the improvement of educational effectiveness.

•

Chapter 4 presents how York College communicates student achievement assessment results to all
stakeholders.

•

The conclusion summarizes how York will sustain the assessment systems, processes, and overall
culture it has built.

Also included as Appendix B is Assessment Glossary to provide a context for the approach of this Report
by defining the assessment terms used.
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Chapter 1: Assessment of Student Achievement of
Institutional and Program Level Goals
This chapter addresses the Commission concern (1): organized and systematic assessments that evaluate
the extent of student achievement of institutional and program level goals.
York College has undertaken extensive efforts to build assessment systems and processes that evaluate
the extent of student achievement of institutional and program level goals. This chapter describes how
the College engaged the campus community in the creation of a framework that clarifies the purpose of
all major assessment areas. Then it outlines how these assessment areas – from those that are more
student focused to those that are more organizationally focused – function collectively to continuously
improve institutional effectiveness. The chapter concludes by describing the deliberate actions taken to
systematize and organize College-wide assessment, both overall and within each assessment area.

York College’s Institutional Effectiveness Framework
The Self-Study process and the Commission’s action revealed gaps, including how assessment at the
College has historically occurred in siloes. In addition to systematizing and organizing assessment in
specific areas, York College developed a framework that helps demonstrate the interconnectedness of all
assessment activities toward common student-centered outcomes.
This framework (Figure B) below on page seven, developed initially by the Monitoring Report Committee,
vetted by all five assessment committees (Institutional Effectiveness Committee, Strategic Planning
Committee, AAC, AESSAC, and GEAC), and shared via various open forums in Fall and winter 2018-19,
encompasses two overlapping areas of planning and assessment:
•

organizational capacity – i.e., York College’s ability to assess the extent to which it fulfills its mission
through sound management and strong operational processes; and,

•

student learning – i.e., York College’s ability to assess the extent to which it is helping students achieve
learning outcomes.

Planning and assessment of organizational capacity focuses on addressing the effectiveness of operational
processes, such as registration, IT, facilities management, and financial aid. They also produce data that
helps the College reflect on how organizational capacity built through College-wide strategic plan action
or PMP initiatives, yield better student learning and success outcomes. To conduct organizational capacity
planning and assessment, York College uses College-wide strategic and action planning, CUNY’s
University-wide Performance Monitoring Process (PMP), AESS planning and assessment, and indirect
student assessment measures such as the CUNY Student Experience Survey (SES), the National Survey of
Student Engagement (NSSE), the Collaborative on Academic Careers in Higher Education (COACHE) survey,
and the Noel-Levitz Student Satisfaction Inventory. Links to these reports are provided throughout this
chapter.
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Figure B: York’s Institutional Effectiveness Framework

Planning and assessment areas included on the student learning side – namely General Education and
academic department/program planning and assessment – focus more on student learning assessment.
However, departments do sometimes engage in organizational capacity planning and assessment when,
for example, they explore the efficiency of classroom IT or laboratory capacity. For their part, many AESS
units engage in student learning assessment when, for example, they use a rubric to assess the quality of
student resumes. This overlap in areas of focus is designated by the gray shaded area in Figure B.

ILO and SSO Assessment
As York College’s Institutional Effectiveness Framework above shows, Institutional Learning Outcomes
(ILOs) and student success outcomes (SSOs) (e.g., retention and graduation rates) now act as guiding
forces for assessment in the organizational capacity and student learning areas, allowing the College to
more effectively conduct evidence-based decision-making to improve student achievement.
York College’s ILOs stem directly from its values, which along with its mission guide the College in all its
activities. The Monitoring Report Committee developed these ILOs in Fall 2018 with input from all
assessment committees and vetted them with the campus community through an open forum process
over the following months. All programs and units are now undergoing the process of mapping these ILOs
to their learning outcomes. This mapping process was introduced in the open forums and continues with
the guidance of each assessment committee. Student Learning Outcomes by York College General
Education Course Mapping is completed. The OIESP will lead the first ILO assessment of Civic Engagement,
using this mapping architecture to select and assess a set of courses aligned with this learning outcome in
the Fall of 2019.
York College annually assesses progress toward SSOs as part of CUNY’s Performance Management
Process. In addition, as part of York College’s 2020-2025 strategic planning process, faculty and staff are
considering ways that this next plan can set and annually assess progress toward specific targets for
11

student achievement, as well as serve as a roadmap for organizational capacity building that helps
students achieve York College’s ILOs. More details on York’s strategic planning process are provided
starting on page nine of this chapter.

York’s Institutional Effectiveness Process
York’s Institutional Effectiveness Framework shows all the major areas of assessment and their purpose.
To articulate how information flows within and between these areas to enact an effectiveness process,
the Committee developed an accompanying Institutional Effectiveness Process diagram shown in Figure
C below.
Figure C: Institutional Effectiveness Process

To read this diagram, start in the lower left with Program/Unit Action. This represents academic programs
and AESS units conducting their activities in service of student learning and support. Moving clockwise in
the diagram, these activities inform (gray arrow) an annual review, which then feeds information back to
the program or unit as action plans (black arrow). Continuing to move clockwise, these annual assessments
feed into (gray arrow) the five-year reviews for departments and units, which then feed back to the
program or unit as action plans (black arrow). Both the annual and five-year reviews also feed into (gray
arrows) the annual and five-year strategic planning and other institutional effectiveness reviews (such as
via the CUNY PMP). These also produce action plans for programs and units (black arrows). This process is
informed by the Institutional Effectiveness Framework (Figure B), represented here by the framing boxes
of the ILOs and the SSOs.
Figure C shows the direction, type, and timing of communication that moves between units and various
levels of review. More specifically, it visually depicts how all academic programs, including General
Education, and AESS units engage in annual and five-year assessments. These assessments inform
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strategic planning and institutional effectiveness assessment to provide action plans back for the
programs and units. This relationship between these assessment processes and their alignment with
annual budgeting is explained in more detail in Chapter 3.

Actions Taken to Systematize and Organize College-Wide Assessment
In order to build and sustain the Institutional Effectiveness Framework and Process, York College engaged
in deliberate and standardized actions across all major assessment areas as described below. These
actions, along with guidance by the Monitoring Report Committee, helped to strengthen an overall
assessment system, with standardized processes and structural oversight.
•

Creation of annual assessment timelines that standardize the activities undertaken by each
committee and its constituent programs and units according to the academic calendar. These
timelines are reported in the Academic Program Review Five-Year Schedule, AESS Unit 5-Year Periodic
Unit Review Cycle 2020-2025 and the General Education Five-Year Assessment Plan for General
Education.

•

Completion of baseline inventories detailing the level of assessment already underway across the
College, which provides the blueprint for a systematic inventory process that occurs every year for all
programs and units. These baseline inventories are reported in the Academic Program Review Annual
Assessment Status Progress Report and Academic Assessment Status Milestones, AESS Assessment
Status Milestones 2018-2019 and the GE Assessment Capacity Building Milestones.

•

Intensification of capacity-building efforts by conducting assessment workshops, creating
assessment websites, and designating coordinators/representatives. These capacity building efforts
are underway. (See the bullet above for links to these reports.)

•

Creation and revision of assessment tools such as rubrics and templates. These tools are included in
the York College Institutional Effectiveness Plan.

The following sections detail York College’s actions to systematize and organize academic and
administrative assessment in each assessment area. Continuous improvement and communication
aspects of this assessment process are described in Chapters 3 and 4. For a holistic overview, these are
also described in the York College Institutional Effectiveness Plan.

Assessment in Detail: Organizational Capacity
York College Strategic Plan and CUNY PMP-Related Planning and Assessment
York College has almost reached the end of its current 10-year strategic plan (2010-2020). For the past
nine years, a Strategic Planning Committee, composed of faculty, staff, and administrators guided annual
action planning and assessment related to the strategic plan. York College’s President has amended the
membership of the Committee and renewed its charge. The Committee is now leading an evidence-based
and inclusive planning process to develop a five-year (2020-2025) strategic plan that refines annual action
planning and assessment processes. The Strategic Planning Committee’s charge includes strengthening
interconnections among planning and assessment processes on campus, so that evidence-based
continuous improvement of institutional effectiveness can more regularly occur.
This includes aligning York College’s College-wide strategic plan processes with performance assessment
required by CUNY. Each year, CUNY’s Chancellor establishes the University’s performance goals for the
upcoming academic year, guided by the University’s Master Plan. Via CUNY’s Performance Management
Process, CUNY colleges then establish performance targets for their institutions for the coming year,
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reflecting plans for existing or new initiatives. At the conclusion of each academic year, each College’s
progress on University and College goals is assessed, with strengths and ongoing challenges identified.
The Chancellor meets with each college President to review institutional performance, recognize
successful performance, and identify future priorities. The University Data Books show trends in
performance indicators by College for year-end 2015-16 and earlier years. York College’s annual process
to implement its strategic plan and reach its PMP performance targets takes place according to the
timeline in Table I below.
Table I: Strategic Plan Action-Planning/PMP Annual Timeline
Month

Activities

September

Report on last year progress and present annual Action Plan publicly, e.g., at Convocation
(State of College) for current year

October/
November

Report on last year progress and present annual Action Plan to Cabinet and Directors,
College P&B, Academic Council, Faculty and Student Caucus; Implementation of annual
action plan

December

Continued implementation of annual Action Plan

January/
February

Chairs Professional Development Workshop; Directors and Cabinet setting parameters for
areas of focus in the coming year; mid-year updates/reports; Office of Institutional
Research (OIR ) analysis of progress on strategic plan

March/
April

Continued implementation of annual Action Plan; OIR analysis of progress on strategic
plan; Begin setting general parameters for the coming year’s focus areas

May

Divisions draft action plan for the coming year – developed through inclusive process
within divisions, then vetted by President, OIR and Cabinet – includes analysis for the
allocation of resources and financial implications of action items for year that are discussed
as part of budgeting process

June/July

Draft PMP end-of-year report for current year; Draft PMP goals and targets for upcoming
year; Draft end-of-year report for Action Plan;
Draft College-wide Action Plan for the upcoming year; Executive Retreat; Cabinet and
Directors Retreat

August

President’s Office prepares PMP end-of-year report for current year; PMP goals and
targets for submission to CUNY; President’s Office prepares College-wide action plan for
the College community;
Chairs Professional Development Workshop

More details on how this College-wide action planning/PMP process aligns with other assessment
processes and budgeting is provided in Chapter 3.
•

Baseline inventory of work accomplished to-date: Each year, since the creation of its 2010-2020
strategic plan, York College has produced action plans and assessment reports to track strategic plan
progress. These have taken the form of the annual Performance Management Plans and reports
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required by The City University of New York. York College has used the CUNY PMP as its way of
operationalizing its strategic plan and PMP performance targets. While some refinements to annual
action planning to implement the strategic plan may occur, the College expects future strategic plan
implementation to strongly interconnect with what CUNY requires via the PMP.
•

Intensification of capacity building efforts: York College’s Strategic Planning Committee has
embarked on a data-driven process for developing a new College-wide five-year plan. This process
will engage faculty, staff, students, and other stakeholders in setting a strategic course driven by ILOs
and SSOs that the campus community will strive to achieve for its students. The process of creating a
new strategic plan will also serve to build campus-wide capacity to undertake evidence-based
strategic plan implementation. This spring 2019 marks the first phase of strategic planning: early
campus engagement and data gathering. During this phase, the Strategic Planning Committee will
engage students, faculty, and staff using various methods (surveys, town halls, potentially QR codes)
to solicit ideas about priorities that can best improve student outcomes. Over the summer 2019, the
Steering Committee will draft goals, prioritize activities, and set targeted student-focused outcomes
the College intends to achieve by 2025. Then in Fall and winter 2019, the Steering Committee will reengage the campus community to refine the draft plan. The College has already held open forums
that include brainstorming of College-wide activities that should be considered in its plan to help
students achieve York College ILOs. A consultant with higher education strategic planning expertise is
assisting the Strategic Planning Committee to ensure that the planning process is driven by
quantitative and qualitative student success data and results in an agenda focused on student
achievement. The process of creating a new strategic plan will also serve to build campus-wide
capacity to undertake evidence-based strategic plan implementation.

•

Creation and revision of planning and assessment tools: The Committee has refined its annual
strategic action planning template, creating a data-driven York College Strategic Action Plan action
plan for 2018-2019 centered on more intentional student success outcomes. The 2018-2019 action
planning template connects student outcomes directly with College-wide activities to improve them.

National Survey-Based Assessment
Various national surveys provide data that informs CUNY university-wide and York College-wide planning
and assessment. After each administration of the Collaborative on Academic Careers in Higher Education
(COACHE), National Survey of Student Engagement (NSSE), Noel-Levitz Inventory, and Student Experience
Survey (SES) surveys, CUNY and York College carefully evaluate those areas that warrant attention. When
major issues surface, they move to the level of College-wide action planning and become part of longerterm strategic planning.
For example, the COACHE survey administered by the Harvard Graduate School of Education has now
become part of CUNY’s overall assessment strategy. COACHE was first administered in 2015 and will be
administered again in 2019. The following table details key examples of national faculty and staff surveys
administered in the last five years, as well as their next planned administration. Details on use of results
from these kinds of surveys follow where appropriate to this narrative.
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Table II: National Faculty and Student Surveys – Key Examples
Survey Name

Years Administered (and next Planned)

COACHE

2015, 2019 (underway)

NSSE

2015

Noel Levitz

2013, 2015

SES

2014

Administrative, Educational, and Student Support (AESS) Unit Assessment
Administrative, Educational, and Student Support (AESS) units play a vital role in supporting the teaching
and learning experience at York College. The Divisions and Administrative, Educational, and Student
Support Units Organizational Chart shows that York College has 63 AESS units located throughout five
divisions. They provide diverse services that directly and indirectly support student learning and/or
College operations. The College has been deliberate in its efforts to systematically integrate sustainable
assessment and periodic unit review practices throughout all units drawing on past assessments. In the
summer of 2018, York College established the Administrative, Educational, and Student Support
Assessment Committee (AESSAC), which is responsible for coordinating annual and five-year review for
the AESS units.
Led by the AESSAC, all AESS units are required to engage in annual assessment and periodic five-year unit
review (self-study), outlined in the AESS Unit Periodic Review (Self-Study) 5-Year Cycle 2020-2025.
Although the AESSAC oversees AESS assessment activities, the responsibility for engaging in ongoing
improvement and periodic unit review resides with the Vice Presidents, Directors and staff of each unit in
partnership with AESSAC and the OIESP. AESS units generate annual reports that inform their five-year
periodic unit reviews. How units use results to guide decision-making and make improvements is shared
with internal and external stakeholders. The coordination of and support for ongoing AESS assessment
assists the College in achieving strategic goals.

•

Creation of annual assessment timelines: AESS unit assessment follows an annual cycle to support
systematic and continuous improvement of support outcomes and/or student learning outcomes. The
AESS Annual Assessment Process (September through August) is dynamic. In the beginning of the
academic year, units submit the previous year’s Annual Assessment Findings Reports and their 5-Year
Annual Assessment Plans to the AESSAC, which uses information in the reports and plans to provide
feedback. Once assessment plans have been vetted and finalized, units implement their plans.
Feedback delivered helps to ensure assessment activities are valid and data from the previous year’s
Annual Assessment Findings Report is used to inform decision-making.

•

Completion of baseline inventories: York College has 63 AESS units. Table III below indicates that 76%
of those units have identified measurable outcomes and 68% of them have developed a 2018-2019
Five-Year Annual Assessment Plan and are in the process of executing their plans. For a more detailed
overview of each unit’s assessment activity, see the AESS Annual Assessment Status Progress Report
(2018-2019). Please see the Office of the Registrar 5-Year Assessment Plan for an example of a
completed five-year assessment plan.
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Table III: Summary of AESS Annual Assessment Status Progress Report (2018-2019)
63 AESS Units

2018-2019

Mission

100%

Goals

100%

Outcomes

76%

Five-Year Assessment Plan*

68%

*AESS units submit Five-Year Annual Assessment Plans

•

Intensification of capacity-building efforts: The AESS Assessment Status Milestones: Capacity
Building table shows that a culture of assessment among AESS units has developed significantly. The
AESSAC created resources and an assessment infrastructure to promote capacity building, thereby
ensuring AESS units can engage in systematic and sustained assessment. AESS web pages were
created to provide stakeholders with information about the assessment process, available resources
and assessment results. The AESSAC worked with unit heads and staff to establish, conduct and report
assessment activities based on a timeline and tasks to be completed during every cycle. The AESSAC
offered workshops to unit heads and their staff to introduce York College’s assessment process and
terminology for AESS units, and demonstrate how assessment informs decision-making and can
improve services and operational functions.

•

Creation and revision of assessment tools: The AESSAC provides AESS units with templates that serve
as guides to help them conduct and report assessment activities. The AESS Five Year Annual
Assessment Plan Template helps units draft short-term and long-term plans based on their mission,
goals and identified outcomes. The template allows unit heads and their staff to assess current
support outcomes as well as think strategically about future outcomes (e.g., using data to plan a new
initiative or improve an office process that may require additional resource allocation). The AESS
Annual Assessment Findings Report Template requires units to communicate information about
assessment activities completed for the previous year. Units describe outcomes assessed, measures
used to collect data, targets of success, how data was analyzed and how data was used to create
action plans for making needed improvements. The report provides units with the opportunity to
discuss factors that may have impeded assessment efforts, acknowledge assessment
accomplishments, and communicate future outcomes. The AESS Annual Assessment Plan and
Findings Report Evaluation Rubric was created by the AESSAC for committee use when reviewing
assessment plans and reports. The rubric is an accountability measure and shows stakeholders the
criteria the committee uses for evaluation.

Assessment in Detail: Student Learning
Academic Program Assessment
The Academic Assessment Committee (AAC) is charged to provide College-wide leadership for academic
assessment at the institutional, department and program levels. The AAC includes 18 academic
department coordinators representing the academic departments (52 registered programs), including the
Library, and the assessment staff from the OIESP. The AAC reports assessment results annually to the
Institutional Effectiveness Committee.
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•

Creation of annual assessment timelines: The annual assessment process coincides with the
beginning (Fall semester/September) and end (spring semester/May) of the academic year. Academic
programs annually assess their program student learning outcomes and submit annual assessment
reports based on their annual assessment plans. Programs also complete either annually or as needed
assessment components including Mission, Goals, Outcomes; Curriculum Maps; and Five-Year
Assessment Plans. As the Academic Program Annual Assessment Process table shows, this activity is
organized by time, tasks and responsible parties, and indicates opportunities for feedback on specific
tasks.

•

Completion of baseline inventories: Assessment of academic programs has occurred through the
comprehensive Academic Program (Department) Review Five-Year Schedule. Other efforts of
assessment activities included a former College-wide Outcomes Assessment Committee (2009-2012)
that envisioned broadening the scope of assessment making it College-wide and reflecting the three
schools (effective 2009, York College established three schools). This recommendation was formally
addressed in 2016 wherein department assessment coordinators worked with the OIESP to initiate
annual program assessment activities. Effective September 2017, the APR Handbook was revised with
two notable components: 1) the continued requirement of external review, and, 2) the requirement
of action plans for programs and the department based on assessment results. Beginning in 20162017, programs began engaging in more formative annual assessment activities. Effective Fall 2018,
the Academic Assessment Committee was formed to strengthen annual and five-year assessment.
Table IV below provides a summary of academic assessment progress. The table identifies 98% of
programs have identified outcomes and curriculum maps and 86% have five-year assessment plans.
For a more detailed overview of each program’s assessment activity, see the AAC Annual Assessment
Status Progress Report.

Table IV: Summary of Academic Program Assessment Status Progress Report
2016-20171

2017-20182
Submission

Resubmission
24%

Mission, Goals, Outcomes

96%

94%

Curriculum maps

96%

98%

Five-Year Assessment Plan

98%
98%
86%

Annual Assessment Plans
Annual Assessment Report

2018-20193

48%

18%

84%

35%

82%

1Total 48 programs, 46 submitted MGOs. BA/BS programs were considered one program. Curriculum maps were
partial as per directions/invitations.
2 Total 49 programs (Finance new program), 12 re-submitted MGOs from 2016-17. BA/BS were considered one
program.
3 Total 52 programs (BA/BS separate), 51 submitted MGOs, 50 submitted curriculum maps (Library N/A).
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The Assessment Plans and Reports indicate the status of this work across academic departments.
•

Intensification of capacity-building efforts: The assessment capacity-building efforts of academic
programs have increased and assessment activities are better organized and systematized. The
College’s former Outcomes Assessment Committee (2009-2012), which included direct and indirect
assessments of student learning outcomes, has evolved in both breadth and depth. The Academic
Assessment Status Milestones: Capacity Building table highlights assessment activities that elevate
assessment from course to program level assessment, the use of action plans, and refinement of
assessment measures and rubrics. The academic assessment website was created in Fall 2016 and is
continuously updated. Since its creation the website structure and layout have been reorganized and
simplified. Further, all academic assessment templates are 504 ADA compliant. Although assessment
professional development activities were offered sporadically in the past, since spring 2017, the
College offers regular assessment workshops. Incorporating the College’s own experiences, the
Academic Assessment Workshops focus on developing faculty’s assessment knowledge and skills
about alignment of outcomes and goals, usage of rubrics, data collection and analysis, and action
plans and implementation for improvement based on the assessment results.

•

Creation and revision of assessment tools: Assessment tools created in 2016 were revised in 2017
and 2018 to be more comprehensive and to be ADA compliant for website publication. These
academic program assessment tools include an AAC Mission Goals Outcomes Template, an AAC
Curriculum Map Templates, an AAC Annual Program Assessment Plan Template, an AAC Five-Year
Assessment Plan Template, and an AAC Annual Program Assessment Report Template. The annual
assessment report template provides an opportunity for programs to not only describe their annual
assessment activities but also to indicate what changes were implemented since the last assessment
activity. The AAC developed, normed and used an AAC Program Assessment Rubric to evaluate
assessment activities by program. The program assessment rubric serves as an accountability tool and
states AAC criteria for evaluating various assessment templates/activities.

General Education Assessment (Synopsis)
Briefly, York College has substantially shifted the way it conducts General Education Assessment (GEA).
Previously, York College’s assessment of General Education was supported by an Outcomes Assessment
Committee and supplemented by use of indirect measures of student learning (i.e., NSSE). Additionally,
some departments undertook assessment of General Education courses offered in their programs as part
of their Academic Program Review (APR). All aspects of GEA at the College are now the responsibility of
the General Education Assessment Committee (GEAC).
Although faculty remain at the helm of York College’s General Education Assessment, the GEAC faculty,
not individual faculty or departments, are responsible for General Education Assessment coordination,
data collection, analysis, reporting, and providing guidance to departments. The GEAC has annual and
five-year plans to assess student achievement across the GE curriculum. This shift beyond course-based,
department-initiated assessment provides a comprehensive assessment of General Education Student
Learning Outcomes (SLOs) using objective assessment practices. Since the GEAC formally reports annually
to the Institutional Effectiveness Committee in addition to working closely with departments, this new
structure affords opportunities to address across-the-curriculum and institutional outcomes
improvements linked to General Education.
The details of how York College approaches assessment of General Education are delineated in the next
chapter.
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Chapter 2: Development and Implementation of General
Education Assessment
This chapter addresses the Commission concern
(3) further development and implementation of assessment of general education.
York College undertook a series of intentional actions to organize and systematize the assessment of
General Education. This assessment is now institutionalized within a committee structure that includes
oversight at the College-wide level.

Coordinated General Education Assessment: Major Issues and Developments
In 2007, faculty initiated a process to replace York College’s existing distributive learning model of General
Education with one focused on student learning outcomes. As this proposal reached the College
governance in 2011, CUNY adopted a system-wide General Education framework called Pathways to
Degree Completion. At this point, York College was well-positioned to align its General Education with
Pathways. As part of this process, York aligned courses in its General Education program with the 30 credit
Common Core (Required Core and Flexible Core) and a 6-12 credit College Option, satisfying SLOs specified
for each domain. This process resulted in a map of General Education Student Learning Outcomes to
York’s General Education courses. York College made sure to select courses for the College Option that
reflect the College vision and values of recognizing and supporting diversity, prioritizing wellness, and
encouraging intellectual expression through writing.
Although York has assessed General Education since 2011, the shift to a College-wide rather than
department-based perspective came in the summer of 2018 with the establishment of the General
Education Assessment Committee (GEAC). This Committee is chaired by an academic department
chairperson and is comprised of faculty from departments within the General Education program as well
as the Provost and Sr. Vice President of Academic Affairs. The Committee, as with the other two
assessment committees, reports to the overarching Institutional Effectiveness Committee. It is charged
with coordinating assessment for the General Education program, collecting student data from General
Education courses by student learning outcome, organizing student data analysis, and writing annual
reports on the state of student learning in the General Education program.

Actions Taken to Systematize and Organize General Education Assessment
An accelerated GEAC Meeting Schedule and engagement with academic departments meant the
Committee could create and institutionalize supporting systems while simultaneously conducting
assessment. The Committee concentrated on targeted domain assessments, while providing the tools and
practices needed to execute assessment projects in upcoming semesters, which assured sustained activity
towards improvement of student learning.
•

Creation of annual assessment timelines: The GEAC activity schedule follows an annual cycle (GE
Annual Assessment Process) and a GE Five-Year Assessment Plan to assess domains of the General
Education curriculum. Every semester, the Committee selects a General Education domain and set of
student learning outcomes for assessment, engages departments offering General Education courses
to help the Committee determine student artifacts and develop rubrics to assess these SLOs, norms
the tools, assesses the data, and generates reports. During the following semester, the GEAC and
departments work together to develop an SLO improvement plan, on which departments must report
back on after implementation.
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•

Completion of baseline inventories: Early efforts to assess student achievement in York College’s
General Education program, prior to the GEAC, were primarily based in departments and ran parallel
to program assessment, except for a comprehensive Assessment of Multi-Section College Writing
Courses. In 2018, The GEAC compiled these internal assessment reports, which were mostly derived
from Academic Program Reviews. A compilation of these early efforts are available as the General
Education Assessment Reports and provided a baseline against which the committee could direct
subsequent work.

•

Intensification of capacity-building efforts: The first phase of capacity building in 2018 involved an
intense communications strategy. This included educating faculty on the role of the GEAC, the
overarching nature of General Education assessment at York College, the expectations of the
departments offering General Education courses, the importance of working together to identify
artifacts and develop rubrics, and the necessity of following the five-year plan, included in the York
College Institutional Effectiveness Plan, using results to promote improvement. The GEAC created and
disseminated a General Education Mission Statement that was aligned with York College’s General
Education curriculum and General Education Student Learning Outcomes. They also mapped General
Education Student Learning Outcomes SLOs to York College’s Institutional Learning Outcomes. The
initial communications strategy was one of a number of efforts the Committee took to institutionalize
General Education (GE Assessment Capacity Building Milestones). A formal process now exists for
engaging departments in General Education assessment, norming and developing rubrics,
implementing assessment, and reporting results. The GEAC also launched a web site to intensify
capacity for broad communication in support of General Education assessment that includes the
assessment schedules, mission, activities, tools, and results. The GEAC established lines of
communications to General Education stakeholders, primarily from the GEAC to the department chair,
but also through communication by GEAC faculty at department meetings and in presentations to
various constituencies. The accustomed structures and expectations already enacted with the
Academic Program Review process allowed for ready inclusion of assessment specialists (i.e.,
assessment coordinators, departmental assessment committee members, and other engaged faculty)
in each department to contribute to GEAC inquiries. Online areas for documentation sharing serve as
the Committee’s project management spaces and active working folders where all resources are
shared, group edited, and housed.

•

Creation and revision of assessment tools. As the Committee collected contextual documents from
the programs such as grading rubrics, student prompts (assignments), and artifacts (e.g., reading lists,
sample lab data), it refined its forms and spreadsheets for collecting and analyzing assessment results.
The General Education Assessment Handbook codifies York College’s General Education assessment
procedures and captures an inventory of these assessment tools, including the GE Assessment Report
Template and the GE SLO Improvement Plan Template.

New Assessments Develop and Inform Processes
These four steps allowed the GEAC to undertake a series of new assessments in 2018-2019. Use of results
from these assessments is described more fully in Chapter 3. Each assessment also played a role in
informing future assessments:

•

Life and Physical Sciences (Required Core): This first project laid out the process for developing a
rubric and communicating back and forth between the Committee and the Department on findings.
The rubric for the Life and Physical Sciences domain resulted from initial research into best practices
and then a series of norming sessions conducted over a number of weeks. The Committee’s initial
21

report asked for faculty feedback on what level of proficiency they wanted students to attain, and
how they may better support students’ writing skills. Together the GEAC and the department are
developing an SLO improvement plan to be implemented within the next year. The GEAC is using the
Life and Physical Sciences Assessment Report for Biology as a model of how to collect data, analyze
and interpret data, create action plans, and make improvements for General Education.

•

Information Literacy (Flexible Core): Using a pre- and post-assessment instrument that arose from
research on best practices in this subject area, faculty in the Library assessed the Information
Literacy learning from their workshops, since thousands of students from multiple disciplines
participate in these workshops every year.

•

U.S. Experience in its Diversity (Flexible Core): Similar to the previous projects, research and a series
of norming sessions led to the development of a new rubric for assessing U.S. Experience in Diversity.
The Committee is following the analysis, reporting, and feedback process established with Life and
Physical Sciences.

Thanks to the solidification of this assessment process, two Required Core domains (part of the Common
Core) – Math & Quantitative Reasoning and English Composition – are currently on deck, engaging in
initial data gathering and norming of assessment tools. All together, these structures and practices have
allowed the GEAC to hone its tools, build expertise and sustainability, and establish a partnership with
departments.
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Chapter 3: Use of Results to Improve Educational Effectiveness
This chapter addresses the Commission concern
(4) use of assessment results for the improvement of educational effectiveness.
York College has always used results to improve educational effectiveness, but with the infrastructure and
capacity now built, can do so with greater intentionality. This chapter summarizes the use of results across
York College leading up to the College’s decennial Self-Study. Then, it describes how use of results has
been strengthened with considerable focus on infrastructure and capacity building. This includes work
described in Chapter 1 to foster a culture of assessment by creating an Institutional Effectiveness
Framework, interconnected assessment processes, and regularized and standardized practices of
assessment across York College. It includes efforts at the institutional level to interconnect assessment
processes, strategic planning, and budget and resource allocation so that assessment results are reflected
in College-wide strategic decision-making and resource allocation. The chapter closes with examples
based on these extensive efforts to systematize and organize assessment.

Past Use of Assessment Results (Prior to York College’s Self-Study)
Since its inception in 2001, the CUNY PMP process has provided every CUNY College with data on common
performance indicators. As described in Chapter 1, each college sets performance targets as part of its
annual planning. Comparative analyses across Colleges based on standard student achievement
benchmarks such as retention and graduation rates have allowed York College to examine its individual
and system performance longitudinally, helping it make improvements in academic and student support
areas. As also described in Chapter 1, data from national surveys, such as the COACHE report, have served
as the basis on which to bring about policy and structural change, particularly when it comes to resource
allocation.
Assessment data has informed organizational capacity decisions and on decision-making more focused on
student learning. York College’s academic programs have long understood the value and purpose of using
assessment results to improve student learning. York College’s APR process was formally initiated in the
early 1990s. The January 2018 Decennial Self-Study showed that use of results was regularized for many
academic departments as a result of the APR process. York College’s nine externally accredited (nationally
recognized) programs have a strong track record for using assessment results to improve educational
effectiveness. The methodology for each accrediting agency is followed locally and rubrics are in place to
meet the criteria required for accreditation.
Overall, findings from the PMP process and national surveys are reported via accreditation processes, and,
APRs for individual programs have long been used to drive change. Table V presents closing the loop
examples in five categories: curriculum change, resource allocation, pedagogical change, procedural
change, and assessment change.
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Table V: Highlights of Past Use of Results (Prior to York College Self-Study)
Area Assessed

When

Key Findings

Use of Results

PMP data and
Student
Experience
Survey data

20132018

York combined PMP data with Student
Experience Surveys data which revealed that
current students were transferring from the
College (decreasing retention rates); and that
incoming students had challenges navigating
the advisement and registration processes.

Procedural change: An academic advisement taskforce studied the
issues and recommended policy and procedural changes (2013)
including: a) a shared academic advisement model was introduced; b)
academic advisement became mandatory for all students admitted
Fall 2013 and thereafter; c) Academic Advisement Center physically
expanded to house more academic advisors; d) additional academic
advisors and three liaisons were appointed; d) DegreeWorks
advisement system was transferred and housed in the Academic
Advisement Center; e) extensive and intensive faculty advisor training
was undertaken by the center; f) promotion of student retention and
graduation by encouraging students with GPA of 2.75 and above to
register for 15-18 credits; g) transfer student transcript evaluation was
streamlined to be completed within two weeks from successful
admission

COACHE

2017

Data showed that faculty were dissatisfied
with the process of obtaining travel funding.

Procedural change: The process of administering funds was
restructured to go directly to the departments rather than through the
Office of Academic Affairs.
Resource allocation: The Provost now provides additional funding
through a faculty professional development grant and travel funds are
included in the budget for professional programs whose accrediting
agencies require faculty travel.

Behavioral
Sciences
(Behavioral
Sciences 2013
APR)

2013

Comparative analyses performed as part of
APR showed psychology majors who had
taken and passed statistics performed better
(based on grade attained) than students who
had taken a research methods course before
statistics or took the courses simultaneously.

Curriculum Change: Major requirements were changed in 2017;
statistics is now a prerequisite for research methods and a lower
division introductory research methods elective course was added.
Assessment Change: In the Behavioral Sciences 2018-19 APR, the
psychology program will use data collected since the curriculum
change to assess if these changes have resulted in performance
improvement.

24

Library
(Library 2017
APR)
English

20122016

Analysis showed that expansion of Library
office hours led students to spend more time
in the Library and increased their hours at the
Reference Desk.

Resource Allocation: Data influenced additional allocation of funds,
enabling the hire of two library and support adjuncts to expand library
hours.

2016

Analysis of classroom technology showed
deficiencies impacted learning (p.8); After
choosing “discipline-specific knowledge and
discourse” as a program-level student
learning outcomes to be assessed, a rubric
was designed and student papers were
collected from courses at 200, 300 and 400
level; The results show that students at the
200 level met the program’s expectation, but
students at 300 and 400 levels did not (p.4546); Data also indicates that student
underperformance in the upper level course
was the result of unclear assignment
descriptions.

Resource Allocation: Working with IT, the department determined the
resources needed for its smart room spaces and made upgrades.

A multi-site, quasi-experimental pilot study
was conducted to evaluate the effectiveness
of and student satisfaction with virtual
simulation software in a medical surgical
course; Quantitative findings (exam scores
and post simulation scores) were not
statistically significant although 91% (n=61)
of students indicated that virtual simulation
software helped them understand adult
health concepts and that virtual simulation
software was beneficial to learning.

Curriculum Change: The findings from this study suggest that
simulation might be an appropriate alternative clinical activity or for
use in a flipped classroom.

(English 2016
APR)

Nursing
(Published
Article)

20162017

Curriculum Change: The course ENG202 was a new pre-requisite
(implemented in Fall 2015) for ENG311 – both courses were selected
for data collection; The expectation is that student performance on
this particular SLO would be improved in a few years when students
take the two in sequence.
Pedagogical Change: The writing prompt for ENG430 papers did not
appear to ask students to engage with texts; The program clarified the
goals of a capstone course in the major and the assignments expected
of students at that level. The change will be assessed in Spring 2019.
Assessment Change: The program refined the terminology in the rubric
to better define elements of what the program expects an English
major to achieve at each level; The program also decided to use high
stakes assignments as the measure to assess SLOs at capstone level in
Spring 2019.

Assessment Change: Use of simulation software in Nursing courses
warrants further investigation, specifically to ascertain whether
student knowledge acquisition is improved as participants in the pilot
study indicated.
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York College’s Institutional Effectiveness Capacity Building
Despite a history of use of results, York College’s Self-Study and MSCHE’s action revealed the need for
more systematized evidence-based decision-making to occur. As a result, the College undertook
deliberate infrastructure and capacity building actions to assure consistent and continuous College-wide
use of results would occur. As detailed in Chapter 1, actions included:
•

Creation of annual assessment timelines to regularize activities undertaken by each committee and
constituent programs and units according to the academic calendar.

•

Completion of baseline inventories detailing the level of assessment already underway across York
College, which provides the blueprint for a systematic inventory process that occurs every year for all
programs and units.

•

Intensification of capacity-building efforts, including assessment workshops, the creation of
assessment websites, and the designation of coordinators/ representatives.

•

Creation or revision of assessment tools, such as rubrics and templates.

Also detailed in Chapter 1, in order for the use of results to take place more consistently, York College
realized it needed to develop a stronger common understanding of why it undertakes assessment and
how major assessment processes interrelate. As described, an Institutional Effectiveness Framework now
clarifies the purpose and role of primary assessment efforts on campus. This framework denotes:
•

York College engages in assessment to improve organizational capacity and student learning;

•

All programs and units (General Education, Academic Programs, and AESS units) undertake
assessment. University-wide and College-wide assessment efforts contribute to a comprehensive
institutional snapshot of effectiveness;

•

ILOs and student success outcomes (SSOs) (e.g., graduation and retention rates) act as driving forces
for assessment in organizational capacity and student learning areas, which allows York College to
effectively conduct evidence-based decision-making to improve student achievement; and,

•

ILO and SSO assessment is embedded across General Education, Academic Program, and AESS
program unit assessment, as well as via College-wide action planning to operationalize the strategic
plan. The CUNY PMP and other system-wide and national surveys (SES, NSSE, COACHE) also provide
critical SSO data.

To clarify the interaction of assessment processes York College mapped how these processes articulate
annually and as part of 5-year review processes, summarized earlier in Figure C: Institutional Effectiveness
Process. In sum:
•

Academic and AESS units conduct assessment via an annual review that then feeds into annual unit
and program action planning.

•

Annual assessments feed information into five-year reviews for departments and units, which then
feedback information into action plans.

•

Both the annual and five-year reviews feed into strategic planning via annual action planning
processes (where College-wide strategic planning activities are prioritized) and York’s annual CUNY
PMP plans.

Two overarching committees (Strategic Planning and Institutional Effectiveness), and three committees
reporting to the Institutional Effectiveness Committee (AAC, GEAC, and AESSAC) work together to oversee
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these processes, with staff support from the OIESP. The Committee Accountability Chart provided in
Chapter 1 depicts this structure.

Assessment Cycles Aligned with Budgeting
Connecting educational effectiveness recommendations with resource allocation decision-making is
essential to continuous improvement York College’s foundational infrastructure and capacity building
work revealed the need for stronger connections needed between annual planning and assessment
processes at the unit/program and College-wide levels with annual budget processes, so that evidencebased recommendations could better influence the flow of resources.
York College has had processes in place to connect PMP/strategic plan-related assessment to resource
allocation (e.g., York’s budgeting template requires programs and units to align requests with York
strategic plan goals and requests). Now, the College-wide Action Plan to implement the College’s strategic
plan is driven by student data and outcomes and College-wide action planning has a stronger assessment
component aligned with annual budgeting. The AAC, AESSAC, and GEAC assessment committees now
conduct their processes and produce data according to a timeline that influences the next year’s Collegewide action plan and budget.
Table VI shows how the three processes of strategic planning, budgeting and student outcome
assessments are aligned. There are three primary points of conversation: 1) September, when the OIESP
will produce an annual assessment report, which, along with budget projections, informs strategic
planning discussions, 2) February/March, when midpoint action planning discussions will include
prioritizations and budget requests as informed by academic, AESS and General Education assessment,
and 3) July/August when end-of year reports include all budgetary and assessment data collected over
the academic year.
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Table VI: Alignment of Strategic Planning, Budgeting and Assessment Processes

September

PMP/Strategic Planning and Related
Institutional Assessment

Budgeting

Student Outcome Assessments (Academic,
AESS, General Education)

Report on last year’s progress and present
annual action plan publicly at Convocation
(State of College) for current year

Budget projections for current year and
report on trends from previous years
shared publicly (e.g., Convocation);
College President responds to
Chancellor’s budget call for coming year

Collect, review and report on state of
assessment for previous academic year for
the AAC, AESSAC and the GEAC;

Financial Plan drafted and shared with
executives and the Committee on
Resources for review and comment;

Conduct assessment

October

Submit individual reports for previous
academic year; Submit assessment plans
for current year; Begin to conduct
assessment

Financial Plan submitted to the CUNY
Budget Office for review and approval
November

Implementation of Action Plan and PMP
goals/targets

Upon final approval of the York College
budget by CUNY, departmental
allocations are finalized

Conduct assessment

December

Implementation of Action Plan and PMP
goals/targets

CUNY expenditure reports shared
periodically for fiscal management
(ongoing throughout year)

End of semester updates and reports on
assessment

January

February

Conduct assessment; Collate updates and
reports from the AAC, AESSAC and GEAC

Submit mid-point report/updates on
progress on action plan to President –
discussed by divisions

Request Divisional/departmental budget
plans for upcoming fiscal year

Conduct assessment
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March/
April

Continued implementation of annual
action plan; OIR analysis of progress on
strategic plan; Begin setting general
parameters for the coming year’s focus
areas

Divisional/departmental leadership
submits budget proposals to Deans and
Vice Presidents;

May

Divisions draft action plan for the coming
year – developed through inclusive process
within divisions, then vetted by President,
OIR and Cabinet – includes analysis for the
allocation of resources and financial
implications of action items for year that
are discussed as part of budgeting process

Review of the York College budget to
close out the past fiscal year and in
preparation for the upcoming fiscal year

End of academic year updates and reports
on assessment

June/July

Draft PMP end-of-year report for current
year

CUNY Central gives colleges initial
allocation of their annual budgets;
Additional allocations and adjustments
made throughout the year

Collate updates and reports from the AAC,
AESSAC and GEAC; Conduct AESS
assessment

Draft PMP goals and targets for upcoming
year

Conduct assessment

Divisional/departmental leadership
submits budget proposals to President
and CFO – based on action planning
projections (see first column)

Draft end-of-year report for Action Plan
Draft College-wide Action Plan for the
upcoming year
August

President’s Office prepares PMP end-ofyear report for current; PMP goals and
targets for submission to CUNY;
President’s Office prepares College-wide
action plan for the College community

Conduct AESS assessment
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Use of Results Since Self-Study (with Stronger Assessment Fundamentals in
Place)
Now, with robust assessment systems and processes in place, use of data is occurring more consistently
across all areas of the college. This section highlights recent examples.

General Education Assessment: Use of Results
As discussed in detail in Chapter 2, York College has taken significant steps to systematize and organize
General Education assessment. Assessment has been completed in three domains, and results are being
used to inform the SLO Improvement Plans. These will be developed through spring 2019 for
implementation and follow-up the subsequent academic year. Table VII provides examples of how results
were used to make assessment and pedagogical change. For additional examples of how academic
General Education used results to engage in ongoing improvement, Appendix E: General Education
Evidence of Using Assessment Results (Past and Present).
Helping units improve use of results is informing and improving the GEAC’s process too. The GEAC is using
the Life and Physical Sciences Assessment Report as a model of how to collect data, create effective
rubrics, analyze and interpret data, develop action plans, and make improvements for General Education.
As critical contextual documents from the programs are collected such as grading rubrics, student
prompts (assignments), and supporting artifacts (e.g., reading lists, sample lab data), forms for collecting
assessment results and spreadsheets for analyses have also been refined. A General Education
Assessment Committee Handbook has been drafted that codifies York College’s General Education
assessment procedures and captures an inventory of these assessment tools.

Academic Program Assessment: Use of Results
Many academic programs proposed and implemented changes for improvement based on the assessment
results in three areas: curriculum, pedagogy, and assessment practices. Table VIII provides examples of
how academic programs used results to make curriculum, pedagogical and assessment change. For
additional examples of how academic programs used results to engage in ongoing improvement, see
Appendix C: Academic Program Evidence of Using Assessment Results (Past and Present).

AESS Unit Assessment: Use of Results
AESS units use actionable data to improve outcomes and the overall student experience at York College.
Table IX provides examples of how AESS units used results to make procedural changes to enhance
services. ILOs are currently being mapped to AESS Unit activities.
For additional examples of how AESS units used results to engage in ongoing improvement, see Appendix
D: AESS Annual Assessment Findings Summary.
Tables VII, VIII and IX follow below.
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Table VII: General Education Highlights of Current Use of Results Mapped to ILOs
Gen Ed/ Pathways
Domain Assessed

When

Key Findings

Use of Results

Aligned ILO(s)

Flexible/Common
Core Domain C: Life
and Physical
Sciences – SLO 4

Fall 2018

Life and Physical Sciences Assessment
Report results show that 56% of students
demonstrate overall proficiency in data
gathering, analysis, and presentation, but
with room for improvement.

Assessment Change: Developing an
SLO improvement plan to be
implemented within the following
year that determines level of student
proficiency and focuses on expression
of reasoning and support of
arguments

Integrity (1), Intellectual
Discovery & Creativity
(3), Intentional
Interactions (4), SelfReflection &
Accountability (5), Civic
Engagement (6)

Flexible Core – All
Domains:
Information
Literacy – SLO 1 and
SLO 2

Fall 2018

Information Literacy Report results show
significant improvement in students’ grasp
of information literacy concepts from the
Library workshops based on scores between
pre-test and post-test. Control group scores
were not significantly different from the
workshop pre-test scores, but were
significantly below (59.6% average) the
post-test scores of workshop participants.

Assessment Change: Developing an
SLO improvement plan to be
implemented within the following
year that targets areas for
improvement – including how to
better assess how well students find,
utilize, and appropriately cite data
they need for their courses and
professional growth

Integrity (1), Intellectual
Discovery & Creativity
(3), Self-Reflection &
Accountability (5)

Flexible Core
Domain B: U.S.
Experience in its
Diversity – SLO 2

Fall 2018

U.S. Experience in Diversity Report shows
through an analysis of student essays in
SOC235 that a total of 64% of essays were
proficient for Explanation of Issues, while
47% were proficient for Evidence.

Pedagogical Change: Developing an
instruction improvement plan to be
implemented within the following
year that focuses on logical
presentation of evidence in relation
to the argument

Integrity (1), Diversity
(2), Intellectual Discovery
& Creativity (3),
Intentional Interactions
(4), Self-Reflection &
Accountability (5)
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Table VIII: Academic Program Highlights of Current Use of Results Mapped to ILOs
Program
Assessed

When

Key Findings

Use of Results

Aligned
ILO(s)

Biology

Spring
2017Fall
2018

In Spring 2017, the analysis of
the data indicated most
students underperformed on
evaluating the plausibility of the
model while doing relatively
better on comprehension and
application.

Curriculum Change: A new course BIO111 is designed to help students
develop basic study skill and college success strategies while
simultaneously introducing students to potential career paths;
however, before this new course is implemented, the program has
decided to first use BIO201 Lab Section to incorporate those skills and
strategies.

Intellectual
Discovery &
Creativity (3)

Report
2016-17
Report
2017-18

In Fall 2017 and Spring 2018,
the data were collected from
courses at multiple levels.
Seniors did not meet the
expectation on one of the
questions on fundamental
knowledge regarding molecular
genetics.

Chemistry

Report
2016-17
Report
2017-18

Spring
2017Fall
2018

In Spring 2017 the results
indicated that the repetition of
core concepts in the courses at
various levels is vital; however,
students underperformed on
the skill to solve real world
problems with multi-faceted
chemical issues.
In Spring 2018, the program
reassessed the same program
goal. The results show

Pedagogical Change: BIO201 Lab Section is being revised to coincide
with the material covered in the lecture portion of the course and to
include exercises designed to develop quantitative and analytical skills.
Assessment Change: The program extended assessment to students at
different points during their degree with a focus on student’s
understanding of the fundamental topic of genetics.
Pedagogical Change: In sophomore and upper level courses, one day at
the beginning of the semester is used to review fundamental
knowledge that is especially important to that course along with a
formative assessment during the second week of class.
Pedagogical Change: For entry-level courses, the program revised its
way of streaming; for the upper level courses, the program increased
lesson time for problem solving.

Intellectual
Discovery &
Creativity (3)

Pedagogical Change: The program instituted the following changes: 1)
develop a system to encourage students who underachieve to get help
from tutors for all courses; 2) assign more problems for students to
practice their skills through an online system for all courses; 3) for
upper level courses, encourage faculty to make explicit connections
between each technique and real world examples; and 4) introduce
more instruments in CHEM342 for improvement of students’ ability to
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Psychology
Report
2016-17
Report
2018-19
(Fall)

Spring
2017Fall
2018

improvement in comprehensive
problem solving skills. However
the department’s assessment
committee proposed more
changes to help student
improve.

use data in literature to make a hypothesis, test an idea and solve real
world problems.

In Spring 2017, the assessment
results suggest half of the
students lack sufficient
preparation to use APA style
and fewer than two third can
write a literature review
demonstrating satisfactory
proficiency in PSY330.

Curriculum Change: Prior to the assessment, a new course PSY230 was
designed and implemented to address these learning deficits by
helping students understand peer-reviewed articles in the field. As the
data confirms the necessity of this new addition, the effectiveness of
the change will be assessed in AY2021-2022 to determine whether
PSY230 be a required course.

In Spring 2018, the results
indicate that student
performance was below the
expected level of achievement.

Intellectual
Discovery
& Creativity
(3)

Pedagogical Change: In Fall 2018, the program informed instructors
about the assessment goals and results for one of the two courses; the
instructors were also given sample assignments to provide relevant
student learning opportunities. This change was assessed at the end of
the Fall 2018 semester to determine whether this strategy helped to
improve student learning on information literacy skills and whether
additional actions will be needed.
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Table IX: AESS Unit Highlights of Current Use of Results
Unit Assessed

When

Key Findings

Use of Results

Applications Support
and IT
Administration

2018

Applications Support and IT Administration assessed how to leverage
technology by providing information to students about the availability
of Personal Computers (PCs) in the Library. In 2017 there were over
150 PCs located in the Library. IT staff observed, and it was
communicated by Library personnel, that in order for students to
identify if a PC was available, they had to physically walk around the
Library and wait until a PC became vacant.

Procedural Change: A new PC reservation
system was implemented which allows
students to check PC availability via their
mobile phone, kiosks, other PCs, etc. The
IT Help Desk and Library Circulation staff
anecdotally indicate that students no
longer roam the Library to identify if PCs
are available. Data provided from the PC.

2018

The Office of the Registrar assessed the amount of time it takes to
manually process declaration of major/minor request forms and notify
students of the change via e-mail. Findings showed that on average it
took staff 5.1 business days to process forms and 7.7 business days to
notify students when the major declaration change occurred. The total
processing time was roughly thirteen (13) business days.

Procedural Change: Additional staff were
assigned and trained to process forms
and send notifications. It now takes 2.1
business days to process major/minor
declaration forms and 2.4 business days
to notify students. Total processing time
is now 4 - 5 business days.

2018

Student Development assessed student completion rate of the Sexual
and Interpersonal Violence Prevention and Response Course (SPARC)
among incoming first-year and transfer students. Records showed that
among the 2,040 students (1,178 first-year and 862 transfer students)
admitted in 2017, 5.8% of this population (119 students) completed
SPARC and 638 students were in the process of completing SPARC.
Factors contributing to the low percentage of completion include: 1)
technical issues with CUNY-wide implementation of the program that
may have hindered campuses from identifying and enrolling the
appropriate students; and 2) lack of proactive outreach encouraging
students to complete the training.

Procedural Change: Per CUNY guidelines,
SPARC will now run as a campus-specific
course. Student Development will
manage the implementation of SPARC at
York College allowing appropriate
student identification and course
enrollment. Students who have not
completed SPARC will be targeted during
the spring 2019 semester.

(Applications
Support and IT
Administration
Assessment Findings
Report 2018-2019
mid-year)
Office of the
Registrar
(Office of the
Registrar
Assessment Findings
Report 2018-2019
mid-year)
Student
Development
(Student
Development
Assessment Findings
Report 2018-2019
mid-year)
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Chapter 4: York College’s Communication of Student
Achievement Results to Stakeholders
This chapter addresses the Commission concern
(2) assessment of student achievement and communication of results to stakeholders.
With its Institutional Effectiveness Framework (Figure B) and Institutional Effectiveness Process (Figure C)
in place, the College has a clearer picture of how to approach communication of student achievement
assessment results. This chapter details how York College shares results to different stakeholder groups
through a variety of communication methods for different purposes.

Targeted Communication of Results to Campus Constituencies
Communication of Assessment Results with Faculty, Staff, and Administrators
York College targets communication on assessment results to different faculty, staff, and administrator
constituencies for different purposes, including:
•

to impact individual perceptions on assessment and the role it plays;

•

to bring about course/program/unit/department change;

•

to guide the work of committees overseeing assessment; and

•

to guide campus-wide governance, senior management, and policy making bodies as they make
decisions.

This translates into a number of targeted communication activities (e.g., report dissemination and results
distribution at targeted meetings) to all major constituencies as shown in Table X below. Note that
Programs/units with more than 2-3 people have committees responsible for overseeing assessment who
manage the annual process, sharing with their peers periodically each semester.
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Table X: Communication of Assessment Results to Faculty, Staff and Administrators
Stakeholder Audience

What Gets Communicated

How

When

Implication

Department,
Program, and Unit
Staff

Individual annual assessment
reports and 5-year program
reviews specific to that program/
department/unit, Student
evaluation of teaching
effectiveness results

Regular program/
department unit, school
and division meetings*

Updates on
assessment progress
in Fall semester,
copies of reports
shared in spring,
five-year reports
when completed

Opportunity to help shape
assessment process, help define
recommendations and/or discuss
how to implement recommended
program or course-level changes

Faculty/ Staff
recipients of
professional
development

Highlights of program/unit and
College-wide action plan related
assessment results

Professional
development sessions
run by the OIESP and
OAA

Periodically, 2-4
times a semester

Helps faculty and staff understand
the value of assessment of
student achievement and the
importance of a continuous
improvement approach

Assessment
Committees

Overall analysis of assessment
plans and progress, as informed
by annual and five-year plans and
reports

Regular meetings of the
assessment committees
(AAC, AESSAC, Gen Ed,
and Strategic Planning)

Throughout the
Academic Year

Opportunity for guidance and
technical assistance in the
planning and assessment process

Governance and
Policy-Making Bodies

Recommendations and
supporting evidence from
assessments that have
implications for the curriculum,
tenure/appointment, governance,
budgeting, and policy changes

Regular meetings of the
Senate, Curriculum
Committee, Faculty
Caucus, P&B, Academic
Council

Throughout the
Academic Year

Committee decisions supported
by student achievement data

Senior
Administration/
Cabinet

The emphasis is on immediate
action items such as those in the
Strategic Plan and the PMP; these
are often new items mandated by
CUNY

Regular meetings

Senior
administrators meet
with the President;
Cabinet meetings
are held quarterly

Cabinet decisions supported by
student achievement data
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The academic department assessment coordinators and department chairs are responsible for
communicating assessment processes, activities and results at the appropriate department and Collegewide meetings. Department and program assessment discussions are to be documented in meeting
minutes. Each academic year, programs complete an annual assessment report to record their assessment
activities, which are submitted to the AAC. The department assessment coordinators also report out their
department assessment activities at the AAC meetings. The AAC summarizes and communicates this
information to the IEC.
The General Education Assessment Committee (GEAC) has established the lines of communications to
General Education stakeholders, primarily from the GEAC to the department chair. The assessment results
are also shared with faculty through written and oral reports by GEAC faculty at department meetings, in
presentations to various constituencies (e.g., Faculty Caucus), and at professional development
workshops.
The AESS unit heads are responsible to communicate with appropriate stakeholders (including students,
staff, faculty, administrators and external constituents) throughout the assessment and periodic unit
review processes. This includes engaging in meaningful discussions about activities and use of results, as
well as action plan development and implementation. All communication efforts are clearly documented
(e.g., meeting minutes, reports). Units share information with different stakeholder groups using various
means (e.g., reports, College-wide announcements). AESS units annually complete assessment plans and
reports which are submitted to the AESSAC and then to the IEC.
Although formal meetings are held among members of the senior administration, it must be noted that
there is continual communication among divisional leaders with each other and with the President.
Cabinet meetings are a starting point for the dissemination of information about current assessment goals
and new initiatives. The President invites the appropriate experts as needed on campus to discuss a
particular issue when necessary. Although these colleagues are not members of the Cabinet, their input
is vital to decision-making at the highest level. When admissions or advisement data is needed, the
appropriate director will be part of the process.

Communication of Assessment Results with Students
York College communicates results to students so they have a voice and agency in their learning process,
as well as to help them understand why assessment is conducted and how they as students can inform
the process. This translates into communication activities such as those outlined in Table XI below.
Table XI: Communication of Assessment Results to Students
Stakeholder
Audience

What Gets
Communicated

How

When

Implication

Students
Taking
Courses

Formative results
from course-based
assessments

Feedback and inperson discussions
within courses

Throughout
course

Opportunity for students
to reflect on their
learning and make
changes to improve

Student
Governance
and PolicyMaking
Bodies

Updates on existing
assessment results
and information
sharing about new
initiatives

Regular meetings of
the Student Caucus
of the Senate and
Student Government
(SGA)

Throughout
the
Academic
Year

Opportunity for students
to be informed about and
voice opinions on
assessment results
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All campus communications of assessment results occur via several mediums, including:
•

York News serves as an electronic system to provide information and President updates about
assessment initiatives and results; and

•

at start of each academic year, the President gives a “state of the College” address at Convocation.
These addresses are recorded and can be viewed through York College’s YouTube channel and the
transcripts are posted on the York College website.

•

Senate meetings are open to the entire College community. Assessment updates are presented
regularly and attendees are invited to ask questions, raise concerns or make comments. This feedback
is then brought back to the relevant assessment committee as a potential action item. Every
department has representation at the Senate and the member makes a report about information
shared and actions taken or requested at their next department meeting. Informal information
sharing also occurs in and around these meetings. This may be through conversations among
members of a unit or department about an item presented or pertain to seeking additional
clarification. When an issue is especially provocative, discussion is held through various forums at the
College such as YorkTalk, a faculty discussion ListServ. Information that requires further discussion
and extensive feedback from the College community will move from the Senate to other committee
meetings and ad hoc meetings such as a Town Hall.

The Monitoring Report process has utilized all of these communication methods to keep people engaged,
informed, and included in the process of responding to accreditation concerns and building the
assessment culture on campus.

Communication of Assessment Results with External Constituencies
York College engages with a number of external stake holders. The College cultivates its relationship with
the community in the Greater Jamaica area as well as beyond through York College’s alumni.
The York College Foundation and Auxiliary Enterprises Board include both alumni and community
members. At these meetings, community members receive and discuss information about initiatives at
the College, often in great detail. Meetings of the Auxiliary Board, for example, share detailed information
including, but not limited to assessment results, financial statements and events. These forums provide
an opportunity for community members to offer their expertise and feedback. This input from external
constituencies has an impact on the allocation of resources as this is one charge of the Auxiliary
Enterprises Board.
CUNY’s Board of Trustees represents another primary external constituency. CUNY Central shares
assessment data with its Board regularly via the PMP process, as well as to report on specific CUNY-wide
initiatives, such as the Academic Momentum Campaign.
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Table XII: Communication of Assessment Results to External Constituencies
Stakeholder
Group

What Gets
Communicated

How

Non-campusbased York
College
constituencies
(CUNY/Trustees/
York College
Foundation)

Annual PMP
results shared
with CUNY Central
staff and as part
of Central’s
annual reporting
with its Board of
Trustees – CUNY
Central staff pulls
into a systemwide report for
Trustees

Regularly scheduled
meetings

Community
Members

All matters vital to
the College;
attention is paid
to information
whose
dissemination is
federallymandated

Auxiliary Enterprise,
York College
Foundation

When

Implication
CUNY Central, including
its Trustees, operating
with comparative data on
student achievement
across Colleges to inform
decision-making

These groups
meet
quarterly

Opportunity to provide
updates and receive
feedback

Public Communication of Institutional Assessment Activities
In addition to targeted communications with constituencies to affect decision-making, York College
provides results of student achievement and shares this data publicly (Requirement of Affiliation 8). York
College utilizes the National Institute of Learning Outcomes Assessment (NILOA) Transparency
FrameworkI as a model to evaluate communication of assessment. The NILOA Transparency Framework
is a tool to help institutions evaluate, organize and make information on student learning and institutional
performance accessible to internal and external audiences. The Framework identifies six key components
of student learning assessment, each of which outlines opportunities to advance public understanding.

Table XIII below maps what York College provides on its website on Institutional, Academic, General
Education and AESS unit assessment to the six components of NILOA’s Transparency Framework.
TABLE XIII: York College Website Evidence Mapped to NILOA’s Transparency Framework

National Institute for Learning Outcomes Assessment. (2011). Transparency Framework. Urbana, IL: University of
Illinois and Indiana University, National Institute for Learning Outcomes Assessment (NILOA). Retrieved from:
National Institute for Learning Outcomes (NILOA)
I
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Components

Student
Learning
Outcomes

Evidence
Institutional/Strategic
Planning

Academic

General Education

AESS

Institutional Learning
Outcomes (ILOs)

Assessment Plans and
Reports (mission,
goals and outcomes)

General Education
Student Learning
Outcomes

Assessment Plans and
Reports

Institutional
Effectiveness Plan

Assessment Plans and
Reports (programs)

General Education
Assessment Plan

Assessment Plans and
Reports (units)

Strategic Plan (status
January 2018)

Academic Program
Annual Assessment
Process

Institutional
Effectiveness Plan
(See General
Education Section)

AESS Annual Assessment
Process

Resources

Resources

PMP Institutional Goals
2018-2019

(assessment plans)

Strategic Plan (status
January 2018)

Assessment
Plans

Institutional
Effectiveness Plan
(See Academic
Section)

Assessment
Resources

Institutional
Assessment

Resources
Workshops

Institutional Effectiveness
Plan (See AESS Section)

Workshops

Institutional
Effectiveness
Committee

Current
Assessment
Activities

Strategic Action Plan
2018-2019 (Appendix E)

Evidence of
Student
Learning

PMP End of Year
Reports: 2007-2018

Use of
Student
Learning
Evidence

PMP End of Year
Report: 2007-2018

Assessment Plans and
Reports
(Annual Assessment
Report)

Assessment Plan
GE Assessment
Reports
Life & Physical
Sciences

Assessment Plans and
Reports
(Assessment Findings
Report)

Information Literacy
Assessment Plans and
Reports

Assessment Plans and
Reports

(Annual Assessment
Report)

(Assessment Findings
Report)

A sitemap of the Institutional Effectiveness Website (Figure D) provides another example of how York
College reports on both the structure of institutional effectiveness as well as the results of assessments
college-wide.
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Figure D: Sitemap for Institutional Effectiveness (Academic, General Education, AESS)
Institutional Assessment
•

Institutional Effectiveness Committee

•

Academic Assessment

•

•

o

Academic Assessment Committee (AAC)

o

AAC Meeting Schedule & Materials

o

Academic Assessment Plan

o

Academic Assessment Workshops

o

Resources

o

Academic Program Review (APR)

o

Assessment Plans and Reports

General Education Assessment
o

General Education Assessment Committee (GEAC)

o

General Education Assessment Plans

o

GEAC Reports

o

GEAC Meeting Materials

o

General Education Student Learning Outcomes

o

Resources

Administrative, Educational, and Student Support Unit Assessment
o

AESS Assessment Committee

o

AESSAC Meeting Schedule and Materials

o

Resources

o

Assessment Plans and Reports

o

Unit Review (Self-Study)

o

Workshops
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Conclusion
As the York College Mission Statement asserts, York College is a public higher education institution
dedicated to enriching lives and enabling students to grow as passionate, engaged learners with the
confidence to realize their intellectual and human potential as individuals and global citizens. The success
of our students during their studies and beyond graduation serves as our driving force.
The warning from the Middle States Commission of Higher Education regarding Standard V and the
Requirements of Affiliation 8 and 10 presented a challenge which faculty, staff, and administrators took
head on. Together, they turned the process of creating a monitoring report into an opportunity to reflect
deeply on how to enhance assessment processes and structures so that York College can better
accomplish its mission and ensure student success. This led to structural and systematic changes that have
transformed assessment processes and activities at the College. As the preceding pages show, the College
has laid a solid foundation for an institutional culture for continuous assessment as a means toward
continuous improvement.

Building Alignment, Accountability, and Buy-In of the Value of Assessment
Culture change does not happen overnight for any institution. However, York College believes it can
sustain and even grow this culture because of the intentional steps it has taken to build not just capacity
and infrastructure, but also campus-wide alignment, accountability, and buy-in that assessment helps the
College stay centered on its core work: student learning, achievement, and success.
These steps, as detailed in Chapters 1-4, included:
1. York College created three College-wide assessment committees in direct response to the guidance
received. These include the General Education Assessment Committee (GEAC), Academic Assessment
Committee (AAC), and Administrative, Educational and Student Support Assessment Committee
(AESSAC). Their membership committees encompass all college operational units: academic,
administrative and student support. These committees assume the responsibility for the stewardship
of York College’s assessment processes and procedures. While the Monitoring Committee has
overseen their work to-date, going forward, they will report to two overarching committees – the
Strategic Planning Committee and Institutional Effectiveness Committee, which both report directly
to the College President. As the Committee Accountability Chart in Chapter 1 shows, the Office of
Institutional Effectiveness and Strategic Planning supports these committees with technical assistance
and support. The Strategic Planning Committee reports to the President, the Institutional
Effectiveness Committee reports to the Provost, and both Committees receive support from the Office
of Institutional Effectiveness and Strategic Planning.
2. The Monitoring Report Committee engaged the campus in creating an Institutional Effectiveness
Framework and Institutional Effectiveness Process so everyone could better understand the purpose,
role, and interconnections across assessment processes.
3. As part of the creation of the Institutional Effectiveness Framework, the College adopted Institutional
Learning Outcomes which stem directly from the College’s values.
4. Assessment committees, with Monitoring Report Committee guidance, undertook four common
actions to systematize and organize assessment: creation of assessment timelines, completion of
baseline inventories and an annual inventory process to occur every year, intensification of
assessment capacity building, and creation and revision of assessment tools.
42

5. Resources have been and will continue to be directed toward assessment capacity and culture
building. Resources provided and planned include faculty professional development workshops, staff
training opportunities, assessment websites development and publication, and a repository for
assessment evidence accessible through the York College website. Part of the charge of the College’s
assessment committees is to consider what resources can help encourage assessment engagement.
6. Assessment cycles have become fully operational: faculty, staff, and administrators are undertaking
robust General Education, academic program, and AESS unit assessment in 2018-2019 and plans exist
to keep these cycles going.
7. Systems alignment has occurred to ensure assessment results influence the annual budget resource
allocation cycle.
Communication of assessment results now more clearly outlines who receives the results, why they
receive them, and how they receive them.

Momentum Built from Assessment Achievements Since the Self-Study
While the steps taken since the Self-Study above fortify York College’s capacity for sustainability, the
College’s recent ground level assessment achievements themselves have created momentum to sustain
organized and systematized assessment on campus.
The work across assessment committees to build from past assessment activities and shift toward an
integrated model of continuous assessment has actively engaged the College community, weaving a
culture of assessment into the fabric of institutional effectiveness at all levels and across all units.
The Academic Assessment Committee’s efforts to improve upon the existing Academic Program Review
process by providing templates, supporting efforts to map ILOs to program and student learning
outcomes, and appointing faculty coordinators for each department, has spear headed the creation of
annual and five-year assessment plans for each academic department including the Library at York
College.
General Education assessment has evolved from being part of the academic department assessment
review to now the responsibility of the General Education Assessment Committee, which has not just
created systems and structures, but completed General Education assessment in three domains, with
results being used to inform the SLO Improvement Plans.
Prior to the MSCHE action, no formal structure to assess the Administrative Educational and Student
Support units existed. Since then, the newly formed Administrative, Educational, and Student Support
Assessment Committee, has worked with all 63 units at the College to build capacity while simultaneously
jump-starting assessment. This included assuring that each unit has a mission statement, and annual and
five-year assessment plans.
The momentum created from this documented body of assessment work, along with the efforts to align
processes, hold constituencies accountable, and ensure ongoing buy-in, hold real promise to accomplish
sustained assessment. As the Committee Accountability Chart in the Introduction demonstrates, York
College has established a clear organizational structure in support of assessment where ultimate
responsibility lies with the President, Provost and AVP for Institutional Effectiveness supported by the
Office of Institutional Effectiveness and Research. Furthermore, the College has secured assistance from
consultants with expertise in institutional effectiveness to guide the development of the strategic plan
and bridge the transition period until the AVP for Institutional Effectiveness is hired.
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Going forward, York College will commit resources to sustaining these assessment activities and further
intensify its culture of assessment toward continuous improvement. The success of our students depends
on this.

44

Appendix
Appendix A: The York College Mission, Vision, Values and ILOs
1. The York College Mission, Vision, Values and ILOs
Mission
York College enriches lives and enables students to grow as passionate, engaged learners with
the confidence to realize their intellectual and human potential as individuals and global citizens.
Vision
York College's hallmark academic programs in liberal arts and sciences will be recognized as
centers of excellence within CUNY, attracting and graduating some of the best and most highlymotivated students from New York City and the greater New York area. We will be the first choice
for prospective CUNY students interested in the health professions, allied health sciences, and
business, including aviation management. York College will also establish itself as a model for
enabling first generation college students to earn an undergraduate degree and will fulfill students'
individual academic goals while preparing them for graduate education and the competitive
marketplace. Students are at the center of their own learning at York College. We offer multiple
opportunities for student engagement, inquiry and research-based scholarship, and experiential
learning. York maintains a vibrant campus where students actively participate in extra-curricular
programs and collaborate with faculty and academic peers whose backgrounds are distinctly
different from their own. The College has a dynamic student life with athletic and visual/performing
arts programs, special interest clubs and social organizations where students develop enduring
relationships and refine interpersonal skills.
The College will enable faculty and students to pursue their highest goals and foster their
development as individuals and professionals. York College will be an attractive place to work,
which will draw highly qualified candidates for its academic, executive, professional and
administrative positions. The multicultural nature of our sustainable academic and social
environments enriches the collegiate experience for all students, faculty, and staff.
York College will be a magnetizing institution within the Queens community where students and
graduates are mobilized as advocates/participants in continuous civic engagement. Our strong
alumni network supports our programs, serves as ambassadors and donates time, talent and
capital to advance our mission. Our Continuing and Professional Education function attracts
students, graduates, individuals and professionals in pursuit of continued personal and
professional development. Our business outreach activities engage the business community to
strengthen our town-grown relationships.
Values
Integrity
York College/ CUNY embraces integrity as a central value in all aspects of its engagement
including teaching, learning, research and service; Integrity will emerge from committed,
continuing and rigorous evaluation of all college policies, procedures and processes.
Diversity
York College values cultivating a climate of acceptance, mutual respect and appreciation of
unique differences across the human spectrum.
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Intellectual Discovery & Creativity
York College values providing an intellectual environment where students and faculty will take
ownership for and responsibility to excel in academic inquiry, creativity, scholarship, research,
interdisciplinary collaboration and professional growth.
Intentional Interactions
York College creates opportunities for productive and creative intentional interactions among
the various groups of the college to foster a small college atmosphere.
Self-Reflection & Accountability
Each member of the York Community, on an ongoing basis, will reassess their effectiveness,
identify challenges, create a plan to meet the challenges, and improve decision-making and
institutional effectiveness.
Civic Engagement
Each member of the York College community assumes personal responsibility and awareness of
our respective communities and strives to serve the common good.
Institutional Learning Outcomes (ILOs)
Institutional assessment is guided by York College's mission and values. These values are the
starting point for York College student ILOs:
Integrity
Demonstrate integrity as a central value in all aspects of their engagement including learning,
research and service.
Diversity
Recognize and appreciate unique differences across the human spectrum.
Intellectual Discovery & Creativity
Demonstrate excellence in academic inquiry, creativity, research, collaboration and professional
growth.
Intentional Interactions
Participate in productive and creative interactions among various groups.
Self-Reflection & Accountability
Reflect on their learning, identify challenges, create a plan to meet the challenges, and improve
decision-making.
Civic Engagement
Recognize personal responsibility to their respective communities, and strive to serve the
common good.
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2. ILO Mapping Workshop
York College ILO Workshops Presentation
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Appendix B: York College Assessment Glossary
Assessment is the ongoing process of: 1) Establishing clear, measurable outcomes of student
learning; 2) Ensuring that students have sufficient opportunities to achieve those outcomes; 3)
Systematically gathering, analyzing, and interpreting evidence to determine how well student
learning matches expectations; and 4) Using the resulting information to understand and improve
student learning. (Suskie, 2004). Academic assessment “is the systematic collection, review, and use
of information about educational programs undertaken for the purpose of improving student
learning and development.” (Palomba & Banta, 1999). Non-academic assessment is a systematic
and continuous process of collecting, analyzing and using information to improve the unit functions
and student support services as defined in the unit mission, goals and outcomes.
Alignment is the process of ensuring how explicit criteria align or build upon one another within a
particular domain. When dealing with outcomes and assessment, it must be determined whether
course outcomes match program outcomes; and, that institutional outcomes align with the college
mission and vision. In non-academic units, alignment of services must support academic outcomes
and adhere to instructional calendars.
Artifact is a student-produced work used as evidence for assessment. An artifact in student support
services might be a realistic and achievable student educational plan.
Assessment Cycle refers to the process of establishing mission, goals, outcomes, mapping, measures
and methods, results/analysis, and use of results, thus closing the loop.
Assessment Measures
Direct measurement is one that uses evidence of actual student work in which knowledge, skills,
and abilities are displayed. For example, a capstone course final paper demonstrates the knowledge
and skills acquired by the student. Indirect measurement uses the thoughts, feelings, and
perceptions on learning rather than displaying learning itself. For example, an exit survey that asks
for students to reflect on the program is assessing what the students thought about the program thus
it is an indirect measure. Indirect measures should not be used as the sole measure since it does not
directly demonstrate evidence of learning.
Authentic Assessment simulates a real-world experience by evaluating the student’s ability to apply
critical thinking and knowledge or to perform tasks that may approximate those found in the work
place or other venues outside of the classroom setting. This is in contrast to traditional assessment
sometimes relies on indirect or proxy items such as multiple-choice questions focusing on content or
facts.
Benchmark is “An actual measurement of group performance against an established standard at
defined points along the path toward the standard. Subsequent measurements of group performance
use the benchmarks to measure progress toward achievement.” (MSCHE, 2007).
[http://www.newhorizons.org/strategies/assess/terminology.htm]
Bloom’s Taxonomy classifies educational objectives. The skill domains include cognitive (mental),
affective (emotional/feelings/attitude) and psychomotor (physical ability).
Closing the Loop refers to the use of assessment results to improve student learning and
program/unit performance quality that leads to an action plan and action implementation followed
by reassessment of the changes.
Co-curricular at York College refers to all those activities that are not part necessarily part of a
student’s academic program such as internships, student development courses, the Honors Program,
student clubs, sports teams, school newspaper, and theater productions.
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Curriculum Mapping is a process that demonstrates the relationship between the program student
learning outcomes and courses/educational opportunities. Curriculum mapping shows the
alignment between the program student learning outcomes and the curriculum (i.e., showing what
program student learning outcomes are addressed in which course(s)/educational opportunities). A
curriculum map identifies the extent a Program Student Learning Outcome (PSLO) is addressed in a
course/learning opportunity (e.g., Introduce, Reinforce, Master).
Embedded Assessment evaluates the curriculum as designed, taught, and learned. It involves the
collection of data aimed at measuring learning in the courses, program and other educational
opportunities that reflect to student learning.
Expected Level of Achievement is the rate for an accepted level of performance or success as
defined by the program faculty for the given program level student learning outcome). The expected
level is often expressed as a percentage in relation to the criterion for evaluating the PSLO, i.e., rubric.
Before assessing a particular PSLO, for example, faculty may define success for that PSLO as 75% of
students sampled will earn three on a four-point analytic rubric scale where four is considered highly
satisfactory.
Evidence is artifacts or objects that demonstrate and support conclusions, including data, portfolios
showing growth, as opposed to intuition, belief, or anecdotes. Program or institutional evidence
includes quantitative or qualitative, direct or indirect data.
Formative Assessment takes place at any point during the learning period.
Goals are derived from the program or non-academic unit mission that describes how its mission is
accomplished. In academic assessment program goals are broad learning statements of student
learning. Program Goals identify in broad terms the knowledge, skills, abilities and values that a
program expects students to achieve. Program Goals serve as a framework to develop specific
learning outcomes. In non-academic assessment, unit goals define functions of the unit. Goals can be
about students or administrative/operations depending on the nature of the unit. Student goals can
relate to student learning (academic/personal development) or support of student experience. Goals
support the unit (efficiency, effectiveness, impact, etc.)
Institutional Learning Outcomes (ILOs) are the knowledge, skills, and abilities a student is
expected to leave an institution with as a result of a student’s total educational experience that reflect
the mission and vision of the college.
Program is defined as a cohesive set of courses that result in a certificate or degree (as in a registered
program).
Program-level Assessment “looks at how well all students in a program have achieved programlevel learning goals”. (Suskie, 2018, p.17).
Program Student Learning Outcomes (PSLOs) are measurable statements derived from program
goals that indicate the knowledge, skills, and abilities a student is expected to attain upon completing
the program, i.e., what the student will be able to do as a result of the educational experience. The
PSLOs are the means to measure the stated program goal.
Qualitative data are descriptive information, such as narratives or portfolios. These data are often
collected using open-ended questions, feedback surveys, or summary reports. Quantitative data are
numerical values using real numbers (scores, rates, etc.) to express quantity.
Rubric is a scoring/assessment tool that explicitly represents the performance expectations for an
assignment. Rubrics serve as a quality indicator of student learning with embedded knowledge, skills,
and abilities at different performance levels.
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Sampling is a statistical method that selects a representative subset such as a group of students from
a statistical population of students, where the results from the sample can be generalized to estimate
characteristics of the whole population.
Student Learning Outcomes (SLOs) are specific observable and measurable statements that
indicate how the knowledge, skills, and abilities that a student is expected to attain upon completion
of a learning activity.
Summative Assessment is performed at the end of a course or program.
Support Outcomes (SOs) are specific observable and measurable statements that specify how the
unit expects to perform and/or deliver the information/services. They address processes, service
operations, and activities supporting the teaching and learning environment.
Student Success Outcomes (SSOs) include retention (students continue their undergraduate
education), graduation (students persist to completion and attain their degree, program, or
educational goal), and educational attainment (students achieve satisfactory or superior levels of
academic performance as they progress through and complete their college experience).
Target for Success is a designated level of achievement for the expected outcome. The targets can
be stated in terms of qualitative/quantitative performance and are often internally developed based
on current/historical performance.
Timeline for Assessment refers to when data will be collected and analyzed.
Unit is a non-academic office/department/division that delivers either administrative, educational
or student support services.
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Appendix C: Academic Assessment Documents
1. Academic Program (Department) Review Five-Year Schedule
Year
School

Department

201718

201819

Behavioral Science

X

Biology

X

Chemistry
Earth & Physical Sciences
Arts & Sciences

201920

202021

202122

202223

X
X

X

English

X

History, Philosophy & Anthropology

X

Mathematics &

X

Computer Sciences
Performing & Fine Arts

X

World Languages, Literatures &
Humanities
Business &

Accounting & Finance

Information
Systems

Business & Economics

Health Sciences
&
Professional
Programs

X
X
X

Health & Human Performance

X*

Health Professions
Nursing

X*
X*

X*

Occupational Therapy

OAA

X*

Social Work

X*

Teacher Education

X*

Library

X
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2. AAC Annual Assessment Status Progress Report
Academic Program Annual Assessment Status Progress Report (2016-2017)
Five-Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report

Program

Mission

Goals

Outcomes

Curriculum
Map

Accounting (BS)

✓

✓

✓

P

Anthropology (BA)

✓

✓

✓

P

Art History (BA)

✓

✓

✓

P

Aviation
Management (BS)

✓

✓

✓

F

✓

Biology (BA/BS)

✓

✓

✓

P

✓

Biotechnology (BS)

✓

✓

✓

P

Black Studies (BA)

✓

✓

✓

P

Business
Administration (BS)

✓

✓

✓

F

Chemistry (BS)

✓

✓

✓

P

✓

Clinical Laboratory
Science (BS)

✓

✓

✓

F

✓

Communications
Technology (BS)

✓

✓

✓

P

Community Health
Education (BS

✓

✓

✓

P

Computer Science
(BS)

✓

✓

✓

P

Economics (BA)

✓

✓

✓

F

English (BA)

✓

✓

✓

F

Environmental
Health Science (BS)

✓

✓

✓

F

French (BA)

✓

✓

✓

P

Geology (BS)

✓

✓

✓

P

✓

✓
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Five-Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report

Program

Mission

Goals

Outcomes

Curriculum
Map

Gerontological
Studies and Services
(BS)

✓

✓

✓

F

✓

Health Education
PreK-12 (BS)

✓

✓

✓

F

✓

Health Promotion
Management (BS)

✓

✓

✓

P

Health Science (BS)

✓

✓

✓

F

History (BA)

✓

✓

✓

P

Information Systems
Management (BS)

✓

✓

✓

F

✓

✓

✓

P

Marketing (BS)

✓

✓

✓

F

Mathematics (BA/BS)

✓

✓

✓

P

✓

Movement Science
(BS)

✓

✓

✓

F

✓

Music (BA)

✓

✓

✓

F

Nursing (BS)/Nursing
Generic (BS)

✓

✓

✓

F

✓

Occupational
Therapy (BS/MS)

✓

✓

✓

F

✓

Pharmaceutical
Science (BS)

✓

✓

✓

P

✓

Pharmaceutical
Science and Business
(MS)

✓

✓

✓

P

✓

Interdisciplinary
Studies (BA)
Journalism (BA)

✓

Library
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Five-Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report

Program

Mission

Goals

Outcomes

Curriculum
Map

Philosophy (BA)

✓

✓

✓

P

Physical Education
PreK-12 (BS)

✓

✓

✓

P

Physician Assistant
(MS)

✓

✓

✓

F

Physics (BS)

✓

✓

✓

P

Political Science (BA)

✓

✓

✓

P

✓

Psychology (BA)

✓

✓

✓

P

✓

Public Health (BS)

✓

✓

✓

F

✓

Social Work (BS)

✓

✓

✓

F

Sociology (BA)

✓

✓

✓

P

✓

Spanish (BA)

✓

✓

✓

P

✓

Speech
Communication and
Theatre Arts (BA)

✓

✓

✓

F

Studio Art (BA)

✓

✓

✓

F

Teachers Education

✓

✓

✓

F

✓

✓

Note:
✓: Submission of the document
P: Partial curriculum map
F: Full curriculum map
Blank: no submission of the document
Five-Year and Annual assessment plan documents were not required for this academic year.
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Academic Annual Assessment Status Progress Report (2017-2018)

Five Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report

Program

Mission

Goals

Outcomes

Curriculum
Map

Accounting (BS)

✓

✓

✓

P

Anthropology (BA)

✓

✓

✓

P

Art History (BA)

✓

✓

✓

P

Aviation
Management (BS)

✓*

✓*

✓*

F

Biology (BA/BS)

✓*

✓*

✓*

F

✓

✓

Biotechnology (BS)

✓*

✓*

✓*

P

✓

✓

Black Studies (BA)

✓

✓

✓

P

Business
Administration (BS)

✓*

✓*

✓*

F

✓

✓

Chemistry (BS)

✓

✓

✓

P

✓

Clinical Laboratory
Science (BS)

✓

✓

✓

F

✓

Communications
Technology (BS)

✓

✓

✓

P

Community Health
Education (BS

✓

✓

✓

P

Computer Science
(BS)

✓

✓

✓

P

Economics (BA)

✓*

✓*

✓*

F

English (BA)

✓

✓

✓

F

Environmental
Health Science (BS)

✓

✓

✓

F

French (BA)

✓

✓

✓

P

Geology (BS)

✓

✓

✓

P

✓

✓

✓
✓

Finance (BS)
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Program

Mission

Goals

Outcomes

Curriculum
Map

Gerontological
Studies and Services
(BS)

✓

✓

✓

F

Health Education
PreK-12 (BS)

✓

✓

✓

F

Health Promotion
Management (BS)

✓

✓

✓

P

Health Science (BS)

✓

✓

✓

F

History (BA)

✓

✓

✓

P

Information Systems
Management (BS)

✓*

✓*

✓*

F

✓

✓

✓

P

Marketing (BS)

✓*

✓*

✓*

F

Mathematics (BA/BS)

✓

✓

✓

P

Movement Science
(BS)

✓

✓

✓

F

Music (BA)

✓*

✓*

✓*

F

Nursing (BS)/Nursing
Generic (BS)

✓

✓

✓

F

Occupational
Therapy (BS/MS)

✓

✓

✓

F

Pharmaceutical
Science (BS)

✓

✓

✓

P

Pharmaceutical
Science and Business
(MS)

✓

✓

✓

P

Five Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report

✓

✓

Interdisciplinary
Studies (BA)
Journalism (BA)

✓

Library
✓

✓

✓
✓

✓

✓
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Five Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report

Program

Mission

Goals

Outcomes

Curriculum
Map

Philosophy (BA)

✓

✓

✓

P

Physical Education
PreK-12 (BS)

✓

✓

✓

P

Physician Assistant
(MS)

✓

✓

✓

F

Physics (BS)

✓

✓

✓

P

Political Science (BA)

✓

✓

✓

P

Psychology (BA)

✓*

✓*

✓*

F

Public Health (BS)

✓

✓

✓

F

Social Work (BS)

✓

✓

✓

F

Sociology (BA)

✓

✓

✓

P

✓

Spanish (BA)

✓*

✓*

✓*

F

✓

Speech
Communication and
Theatre Arts (BA)

✓*

✓*

✓*

P

✓

Studio Art (BA)

✓*

✓*

✓*

F

✓

Teachers Education

✓

✓

✓

F

✓

Note:
✓: No changes made

✓*: Resubmission of the document
P: Partial curriculum map
F: Full curriculum map
Blank: no submission of the document
Five-Year assessment plans were not required for this academic year.
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Academic Annual Assessment Status Progress Report (2018-2019)
Five Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report
(Mid-Year)
✓

Program

Mission

Goals

Outcomes

Curriculum
Map

Accounting (BS)

✓

✓

✓

✓

✓

✓

Anthropology (BA)

✓

✓

✓

✓

✓

✓

Art History (BA)

✓

✓

✓

✓

Aviation
Management (BS)

✓

✓

✓

✓

Biology (/BA)

✓

✓

✓

Biology (BS)

✓

✓

Biotechnology (BS)

✓

Black Studies (BA)

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

Business
Administration (BS)

✓

✓

✓

✓

✓

✓

✓

Chemistry (BS)

✓

✓

✓

✓

✓

✓

✓

Clinical Laboratory
Science (BS)

✓

✓

✓

✓

✓

✓

✓

Communications
Technology (BS)

✓

✓

✓

✓

✓

✓

✓

Community Health
Education (BS)

✓

✓

✓

✓

✓

✓

✓

Computer Science
(BS)

✓

✓

✓

✓

✓

✓

✓

Economics (BA)

✓

✓

✓

✓

✓

✓

✓

English (BA)

✓

✓

✓

✓

✓

✓

✓

Environmental Health
Science (BS)

✓

✓

✓

✓

Finance (BS)

✓

✓

✓

✓

✓

✓

✓
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Five Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report
(Mid-Year)

✓

✓

✓

Program

Mission

Goals

Outcomes

Curriculum
Map

French (BA)

✓

✓

✓

✓

Geology (BS)

✓

✓

✓

✓

Gerontological
Studies and Services
(BS)

✓

✓

✓

✓

✓

Health Education
PreK-12 (BS)

✓

✓

✓

✓

✓

✓

Health Promotion
Management (BS)

✓

✓

✓

✓

Health Science (BS)

✓

✓

✓

✓

✓

✓

✓

History (BA)

✓

✓

✓

✓

✓

✓

✓

Information Systems
Management (BS)

✓

✓

✓

✓

✓

✓

✓

Journalism (BA)

✓

✓

✓

✓

✓

✓

Library

✓

✓

✓

N/A

✓

✓

✓

Marketing (BS)

✓

✓

✓

✓

✓

✓

✓

Mathematics (BA)

✓

✓

✓

✓

✓

✓

✓

Mathematics (BS)

✓

✓

✓

✓

✓

Movement Science
(BS)

✓

✓

✓

✓

✓

✓

✓

Music (BA)

✓

✓

✓

✓

✓

✓

✓

Nursing (BS)

✓

✓

✓

✓

Nursing Generic (BS)

✓

✓

✓

✓

✓

✓

✓

Interdisciplinary
Studies (BA)

✓
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Five Year
Assessment
Plan

Annual
Assessment
Plan

Annual
Assessment
Report
(Mid-Year)

Program

Mission

Goals

Outcomes

Curriculum
Map

Occupational Therapy
(BS/MS)

✓

✓

✓

✓

✓

✓

✓

Pharmaceutical
Science (BS)

✓

✓

✓

✓

✓

✓

✓

Pharmaceutical
Science and Business
(MS)

✓

✓

✓

✓

✓

✓

✓

Philosophy (BA)

✓

✓

✓

✓

Physical Education
PreK-12 (BS)

✓

✓

✓

✓

Physician Assistant
(MS)

✓

✓

✓

✓

✓

✓

✓

Physics (BS)

✓

✓

✓

✓

Political Science (BA)

✓

✓

✓

✓

✓

✓

✓

Psychology (BA)

✓

✓

✓

✓

✓

✓

✓

Public Health (BS)

✓

✓

✓

✓

✓

✓

✓

Social Work (BS)

✓

✓

✓

✓

✓

✓

✓

Sociology (BA)

✓

✓

✓

✓

✓

✓

✓

Spanish (BA)

✓

✓

✓

✓

✓

✓

✓

Speech
Communication and
Theatre Arts (BA)

✓

✓

✓

✓

✓

✓

✓

Studio Art (BA)

✓

✓

✓

✓

✓

✓

✓

Teachers Education

✓

✓

✓

✓

✓

✓

✓

✓

Note:
✓: Submission of the document using new templates
Blank: no submission of the document
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AAC Committee revised previous templates
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3. Academic Assessment Status Milestones
Academic Assessment Status Milestones: Capacity Building
Activity

Create Academic Assessment Website
Update Academic Assessment Website

Expected Date
of Completion
Fall 2016
September –
October 2016
On-going

Status

Accomplished
In-process

Create assessment guidelines to focus on Part I (Program mission, goals,
student learning outcomes and curriculum maps)

September

Present academic assessment process to the department chairs at the
College P&B meeting

September

Accomplished

Identify department assessment liaisons

September

Accomplished

Create assessment report templates Part I (program mission, goals, student
learning outcomes, partial curriculum map) and Part II (measures, data
analysis and actions)

October

Accomplished

Revise College Academic Program Review (APR) Guidelines

OctoberNovember

In-process

Update program mission and goals,

Accomplished

Review and provide feedback to Program Assessment Reports (Part I)

NovemberDecember
NovemberDecember
January

Update Academic Assessment Website

Spring 2017
On-going

In-process

Organize assessment workshop to focus on data collection and analysis

February

Accomplished

Disseminate the second set of guidelines

March

Accomplished

Provide reference materials such as sample rubrics and assessment models

February-April

Accomplished

Collect and analyze assessment data

May

In-process

Review and provide feedback on submitted Annual Assessment Reports (Part
II)

June

Accomplished

Update Academic Assessment Website

Fall 2017
On-going

In-process

Organize three Professional Development and Faculty Engagement
Assessment workshops

SeptemberOctober

Develop program-level student learning outcomes and curriculum maps

Accomplished
Accomplished

Accomplished
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Activity

Expected Date
of Completion
September

Status

Create Annual Assessment Plan template

September

Accomplished

Update Program Mission, Goals, SLOs

OctoberDecember
Spring 2018
On-going

Accomplished

Organize two Professional Development and Faculty Engagement
Assessment workshops

March-April

Accomplished

Research on technological needs/platform for assessment with IT department

April

On-going

Collaborate with College Curriculum Committee to embed assessment in
curriculum proposal (new and revised)

April

Accomplished

Collect and analyze program assessment data

May

In-process

Established Academic Assessment Committee (AAC)

Fall 2018
August

Accomplished

Establish department assessment committees

April 2019

In-process

Updates Templates for ADA Compliance and edited content

September

Accomplished

Created Five-Year Assessment Plan Template

September

Accomplished

Created meta-assessment tool: Program Assessment Rubric

October

Accomplished

AAC Norming Session
Meta-analysis of program mission, goals and outcomes

October
October

Accomplished
Accomplished

Three Professional Development workshops

Accomplished

Update Academic Assessment website

September –
October
On-going

Meta-analysis of program Curriculum Maps, Five-Year Assessment plans,
Annual Assessment plans and Annual Assessment reports (Fall 2018).

November –
December

In-process

Three Professional Development workshops

Spring 2019
February-April

In-process

Align Program Goals to ILOs
Update Academic Assessment website

February
On-going

In-process
In-process

AAC Template revisions/updates

June

In-process

Annual Assessment Report
Research on assessment management information systems

June
March-June

In-process
In-process

Update Mission, Goals and Outcomes template to emphasize alignment of
goals and outcomes, and update Assessment Report template to incorporate
actions taken to improve program

Update Academic Assessment Website

Accomplished

In-process

In-process

65

4. Academic Program Annual Assessment Process
MONTH

TASK

RESPONSIBLE PARTY

September

Conduct meta-analysis of all annual program assessment
reports using the Program Assessment Rubric (PAR).
Report meta-analysis findings, disaggregated by
department, to Institutional Effectiveness Committee (IEC)
Programs update the Mission, Goals, Outcomes and align
Institutional Student Learning Outcomes and Curriculum
Maps (as needed)
Conduct meta-analysis and provides feedback on Mission,
Goals, Outcomes and Curriculum Maps using PAR.
Create Annual Program Assessment Plan
Programs develop/update Five-year Program Assessment
Plan
Conduct meta-analysis and provide feedback on Annual
Program Assessment Plan and Five-year Program
Assessment Plan using PAR.
Implement Annual Program Assessment Plan
Continue to implement Annual Program Assessment Plan
Analyze assessment data
Verbal updates on assessment activities thus far and next
steps
Provide feedback on verbal updates on assessment
activities and next steps
Continue to implement assessment activities based on
Annual Program Assessment Plan
Continue verbal updates on assessment activities thus far
and next steps
Continue to provide feedback on verbal updates on
assessment activities and next steps
Continue to implement assessment activities based on
Annual Program Assessment Plan
Continue to implement assessment activities based on
Annual Program Assessment Plan
Analyze assessment data
Submit Annual Program Assessment Report to AAC

AAC

October

November

December
January

March

April
May
June

AAC/ Director of
Assessment/Assessment Analyst
Department and program faculty

AAC
Department and program faculty
Department and program faculty
AAC
Department and program faculty
Department and program faculty
Department and program faculty
Department assessment
coordinators
AAC
Department and program faculty
Department assessment
coordinators
AAC
Department and program faculty
Department and program faculty
Department and program faculty
Program Faculty/department
assessment coordinators
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5. AAC Mission Goals Outcomes Template

Mission, Goals and Student Learning Outcomes: Click or tap here
to enter academic year.
Please upload the form for each program in Blackboard by September 25, 2018.

School

Click or tap here to enter text.

Department

Click or tap here to enter text.

Program

Click or tap here to enter text.

Department Chair

Click or tap here to enter text.

Department Assessment
Coordinator

Click or tap here to enter text.

Program Coordinator

Click or tap here to enter text.

Other Contributors

Click or tap here to enter text.

Completed by

Click or tap here to enter text.

Date Submitted

Click here to enter a date.

I. State Program Mission

Click here to enter mission.
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II. List Program Goals (PGs) and Program Level Student Learning Outcomes (PSLOs)
Program Goal

Program Student Leaning Outcomes

Goal 1
Click or tap here to enter text.

1.1
Click or tap here to enter text.
1.2
Click or tap here to enter text.
1.3
Click or tap here to enter text.

Goal 2
Click or tap here to enter text.

2.1
Click or tap here to enter text.
2.2
Click or tap here to enter text.
2.3
Click or tap here to enter text.

Goal 3
Click or tap here to enter text.

3.1
Click or tap here to enter text.
3.2
Click or tap here to enter text.
3.3
Click or tap here to enter text.

Goal 4
Click or tap here to enter text.

4.1
Click or tap here to enter text.
4.2
Click or tap here to enter text.
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Program Goal

Program Student Leaning Outcomes
4.3
Click or tap here to enter text.

Goal 5
Click or tap here to enter text.

5.1
Click or tap here to enter text.
5.2
Click or tap here to enter text.
5.3
Click or tap here to enter text.

Goal 6
Click or tap here to enter text.

6.1
Click or tap here to enter text.
6.2
Click or tap here to enter text.

6.3
Click or tap here to enter text.
Goal 7

7.1

Click or tap here to enter text.

Click or tap here to enter text.
7.2
Click or tap here to enter text.
7.3
Click or tap here to enter text.

69

6. AAC Curriculum Map Template

Curriculum Map: 2018-2019
Please upload the curriculum map template for each program in Blackboard by October 9, 2018.
Create (revise) the curriculum map for all courses regularly offered within your program with a focus on the required courses for the major. A
fictitious example is provided below; please use attached excel template. Note: (Any required learning opportunities including courses or learning
experiences such as field work, internship, etc. can also be included under the course column).
Please remember to enter your program name and date in the excel template.
Example. Program Name: Economics

Program Goals (PG) and Student Learning Outcomes (PSLOs)

Courses
Eco 101

Eco 102

Eco 200

Eco 300

Eco 420

R

M

Eco 430

Seminar
450

PG1: Students will advance communication skills necessary to
succeed in obtaining professional employment and/or pursue
graduate studies.
PSLO 1.1: Students will be able to write proficiently using
economic concepts, ideas and special economics vocabulary.
PSLO 1.2: Students will be able to orally communicate
economic concepts, ideas and proposals, to wide business
audiences.

I

I

R

M

Scale: I-Introduced; R-Reinforced; M-Mastered
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7. AAC Annual Program Assessment Plan Template

Annual Program Assessment Plan: 2018-2019
Please upload the form for each program in Blackboard by October 9, 2018.
School
Department
Program
Department Chair
Department Assessment Coordinator
Program Coordinator
Other Contributors
Completed by
Date Submitted

Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click here to enter a date.

State Program Mission
Click here to enter mission.
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III. Insert Program Goals (PGs) & Program Level Student Learning Outcomes (PSLOs) that will be assessed this academic year
Program Goal

Program Student Leaning Outcomes

Expected Level of Achievement*

Goal.Choose goal number.
Click here to enter goal.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.
Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Outcome Choose outcome number.
Click here to enter outcome.

Click or tap here to enter text.

Goal.Choose goal number.
Click here to enter goal.

Goal.Choose goal number.
Click here to enter goal.

Click or tap here to enter text.
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*Rate for an accepted level of performance or success as defined by the program faculty

Rationale for the Plan: Based on prior year assessments; provide a rationale for choosing the PGs/PSLOs and using the curriculum map identify the
scale
Click here to enter rationale.

IV. Data Collection and Evaluation:
a. Identify direct measures
b. Determine sample size based on the following factors:
i. number of students in the program to ensure the representativeness of the data;
ii. length and complexity of the assignment;
iii. number of faculty members who will evaluate the data
c. Indicate timeline for data collection
d. Identify the assessment tool (provide rubrics as appropriate)
e. Indicate which faculty members will be involved in the overall assessment process and how many of them will evaluate, analyze and
interpret the student data.
f. How the results will be used to support student learning and program improvement.
Click here to enter data collection and evaluation information.
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8. AAC Five-Year Assessment Plan Template

PROGRAM ASSESSMENT 5-YEAR PLAN: 2018-2023
Please upload the form for each program in Blackboard by November 6, 2018.

School

Click or tap here to enter text.

Department

Click or tap here to enter text.

Program

Click or tap here to enter text.

Department Chair

Click or tap here to enter text.

Department Assessment Coordinator

Click or tap here to enter text.

Program Coordinator

Click or tap here to enter text.

Other Contributors

Click or tap here to enter text.

Completed by

Click or tap here to enter text.

Date Submitted

Click or tap to enter a date.

York College Strategic Goals 2010-2020
1. Enhance and expand opportunities for engaging, rigorous and transformative learning experiences.
2. Integrate student support services throughout all stages of student life to ensure student success at York College/CUNY.
3. Ensure a culture of development and continuous improvement through appropriate and meaningful assessment.
4. Develop and implement a financial model to support York College’s programs, students, faculty, staff, and facilities.
5. Ensure the planning and building of facilities that meet and sustain the long-range strategic needs of York College in concert with the
surrounding community.
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Mission: Click or tap here to enter text.
Year

York Strategic
Plan Goals (20102020)

Program Goal

Program Student
Learning Outcome

Source of
Evidence2
(Courses)

Assessment
Measures3

Expected Level of
Student
Achievement

Rubric

Faculty
Involved

Year of
Reassessment

Year 1:
2018-2019

Click or tap here
to enter text.

Goal 1
Click or tap here
to enter text.

1.1
Click or tap here to
enter text.

Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

4.2
Click or tap here to
enter text.

Click or
tap here
to enter
text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

2.1
Click or tap here to
enter text.

Click or
tap here
to enter
text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

1.2
Click or tap here to
enter text.
1.3
Click or tap here to
enter text.
Click or tap here
to enter text.

Year 2:
2019-2020

Click or tap here
to enter text.

Goal 4
Click or tap here
to enter text.

Goal 2
Click or tap here
to enter text.

4.1
Click or tap here to
enter text.

2

See curriculum map

3

Direct or Embedded (specify) is required; Indirect is optional.
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Year

York Strategic
Plan Goals (20102020)

Program Goal

Program Student
Learning Outcome

Source of
Evidence2
(Courses)

Assessment
Measures3

Expected Level of
Student
Achievement

Rubric

Faculty
Involved

Year of
Reassessment

2.2
Click or tap here to
enter text.

Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

2.3
Click or tap here to
enter text.
Year 3:
2020- 2021

Click or tap here
to enter text.

Goal 3
Click or tap here
to enter text.

3.1
Click or tap here to
enter text.
3.2
Click or tap here to
enter text.
3.3
Click or tap here to
enter text.

Year 4:
2021- 2022

Click or tap here
to enter text.

Goal 4
Click or tap here
to enter text.

4.1
Click or tap here to
enter text.
4.2
Click or tap here to
enter text.
4.3
Click or tap here to
enter text.
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Year

York Strategic
Plan Goals (20102020)

Program Goal

Program Student
Learning Outcome

Source of
Evidence2
(Courses)

Assessment
Measures3

Expected Level of
Student
Achievement

Rubric

Faculty
Involved

Year of
Reassessment

Year 5:
2022- 2023

Click or tap here
to enter text.

Goal 5
Click or tap here
to enter text.

5.1
Click or tap here to
enter text.

Click or
tap here
to enter
text.
Click or
tap here
to enter
text.
Click or
tap here
to enter
text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

Click or tap here
to enter text.

Click or tap here
to enter text.

Choose
an item.

Click or tap
here to
enter text.

Click or tap here to
enter text.

5.2
Click or tap here to
enter text.
5.3
Click or tap here to
enter text.
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9. AAC Annual Program Assessment Report Template

Annual Program Assessment Report: Click to enter Academic Year.
Please upload the form for each program in Blackboard by November 30, 2018.
School
Department
Program
Department Chair
Department Assessment Coordinator
Program Coordinator
Other Contributors
Completed by
Date Submitted

Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click or tap here to enter text.
Click here to enter a date.

I. State Program Mission

Click or tap here to enter text.
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II. Program Goals & Program Level Student Learning Outcomes assessed this academic year. (Insert additional rows as necessary)
Program Goal

Program-level
Student Learning
Outcome

Courses/Sections
(Name and number of
courses/sections data
collected from)

Data Size
Sample Size

Goal 1
Click or tap here
to enter text.

1.1
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

1.2
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

1.3
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

1.4
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

2.1
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

2.2
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

2.3
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

Goal 2
Click or tap here
to enter text.

4

Measures: Student Learning
Evidence4
E.g. Direct: Exams, assignments,
presentations, etc. Indirect: Survey,
focus groups, etc.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.

Expected Level of Student Achievement
Indicate the expected level of
achievement, standard/target for each
outcome
Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Direct measure is required; indirect measure is optional.
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Goal 3
Click or tap here
to enter text.

2.4
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

3.1
Click or tap here to
enter text.

Click or tap here to
enter text..

Click here
to enter
sample size.

3.2
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

3.3
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

3.4
Click or tap here to
enter text.

Click or tap here to
enter text.

Click here
to enter
sample size.

Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.
Direct: Click here to enter direct
measure.
Indirect: Click here to enter indirect
measure.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

Click here to enter expected level of
achievement.

III. Data Collection and Evaluation
Describe how and when the data was collected and evaluated for each of the student learning outcome. Describe what tools were used to evaluate student
work, e.g. rubrics. Please attach rubrics used. Include information regarding number of faculty involved in the evaluation and interpretation and evaluation
processes.
Click here to enter information about data collection and evaluation.
III. Results & Analysis
Indicate the results for each outcome (use space as necessary). Include interpretation of the results in narrative form. Describe how the actual results are
compared with the expected level of student achievement set prior to data collection
Click here to enter results and analysis for each outcome.
V. Communication
Describe how the assessment results will be communicated with appropriate internal and external stakeholders.
Click here to enter results and analysis for each outcome.
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VI. Action Plan: Based on the results reported, define what changes are recommended for each outcome.
Program Goal

Program Student Learning Outcomes

Goal 1
Click or tap here to enter text.

1.1
Click or tap here to enter text.

Goal 2
Click or tap here to enter text.

Goal 3
Click or tap here to enter text.

Changes to be
Implemented
(Indicate “yes” or “no”)
Choose Yes or No

If yes, specify the type of change(s)
recommended, needed resources and the reason
for the recommendation.
Click here to enter changes.

1.2
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

1.3
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

1.4
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

2.1
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

2.2
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

2.3
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

2.4
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

3.1
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

3.2
Click or tap here to enter text.
3.3
Click or tap here to enter text.

Choose Yes or No

Click here to enter changes.

Choose Yes or No

Click here to enter expected level of achievement.

3.4
Click or tap here to enter text.

Choose Yes or No

Click here to enter expected level of achievement.
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VII. Changes Implemented: Describe changes implemented as a result of assessment activities completed in the prior academic year/semester to “close the
loop”. Indicate the semester in which the change was implemented and when it will be reassessed.
Click here to enter actions taken.
VIII. Other Activities: Describe other program assessment activities related to student learning for this academic year. This may include drafting
assessment plan for next year, revision of goals/outcomes, curriculum mapping, etc.
Click here to enter other assessment activities.
IX. Synopsis Plan for upcoming academic year: Click here to enter academic year.
a. Identify program goals and program level student learning outcomes the program will assess in the AY 2019-2020, and provide the
program’s rationale.
b. Using the curriculum map, identify aligned courses (sections) in which the selected program goals and program level student learning
outcomes are embedded.
c. Identify the assessment measures (direct and/or indirect) to gather evidence.
Click here to enter plan.
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10. AAC Program Assessment Rubric

Program Assessment Rubric
Program Name:

Academic Year:
Mark one category per row and include evidence for each element referenced.

Source Document

Capacity Criteria

Initial

Program Mission, Goals
Outcomes

Program Mission

 Program mission fails to identify
 Program mission identifies
three or more elements (program name, program name, purpose, key
purpose, key functions, stakeholders
functions but lack clarity of
and alignment with the college mission). stakeholders and alignment to the
college mission.

 Program mission clearly identifies
program name, purpose, key
functions, stakeholders and
evidences alignment with the college
mission.

Program Goals

 Program learning goals are not
aligned to the program mission and do
not address knowledge, skills, and/or
values.

 Program learning goals are
aligned to the program mission and
are stated in broad terms of
knowledge, skills, and/or values.

Program Student
Learning Outcomes
(PSLOs)

Curriculum Map

Curriculum Map

Emerging

 Program learning goals appear
to be aligned to the program
mission and one or more learning
domains are not addressed, i.e.
knowledge,
skills, and/or values.
 Program student learning outcomes  Program student learning
lack alignment with the program goals outcomes are inconsistently
and are not observable, measurable and aligned with the program goals,
student centered.
and not each PSLO is observable,
measurable and
student centered.
 Not all program student learning
 All program student learning
outcomes are listed and/or only a subset outcomes are listed and most of
of required courses are mapped to the the major required/elective
program SLOs; progress of each
courses are mapped to the
outcome in the curriculum (I, R, M) is
program SLOs; progress of each
not
outcome in the curriculum (I, R,
identified/clear.
M) is somewhat clear.

Developed

 Each program student learning
outcomes is aligned with the
program goals, is observable,
measurable and is student centered.
 All program student learning
outcomes are listed and all of the
major required/elective courses
(regularly offered) are mapped to
the program SLOs; progress of each
outcome in the curriculum (I,
R, M) is clearly identified.
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Annual Program Assessment Annual Program
Plan
Assessment Plan

 The program has no formal annual
plan or is missing three or more critical
elements i.e. PGs, PSLOs, measures and
evaluation tool.

 The program has an annual plan  The program has a reasonable
which consists of rationale and at annual plan which consists of logical
a minimum the following
rationale and the following
elements: mission, PGs, PSLOs,
elements: mission, PGs, PSLOs,
measures and evaluation tool.
measures, sample size, timeline,
evaluation tool and next steps.

Five Year Program
Assessment Plan

Five-Year Program
Assessment Plan

 The plan does not cover five years
and is missing four or more
components: mission, PGs/PSLOs,
source of evidence, measures, expected
level of student achievement, rubric,
faculty involved, year of reassessment.

Sample size

 Does not identify the sample size and  Has identified the sample size
courses used to collect data.
and courses used to collect data
but may not be representative of
the program
student population.

The plan covers five years,
The plan covers five years and
identifies mission and PGs/PSLOs includes all components: mission,
but is missing less than three
PGs/PSLOs, source of evidence,
components: source of evidence, measures, expected level of student
measures, expected level of
achievement, rubric, faculty
student achievement, rubric,
involved, year of reassessment.
faculty
involved, year of reassessment.
Annual Program Assessment Annual Report
 Annual program assessment report is  Annual program assessment
 Annual program assessment
Report
Elements
lacking five or more elements i.e.
report includes critical elements report includes mission, targeted
mission, targeted PGs and PSLOs,
i.e. mission, PGs, PSLOs, data
PGs and PSLOs, measures, rubric,
measures, rubric, expected Level of
collection and evaluation tools but expected level of achievement,
achievement, action plan, actions
lacks action plan, actions
action plan, actions implemented
implemented and plan for next year.
implemented and plan for the next and plan for next year.
year.
Assessment Measures  Has not yet developed (or identified)  Has developed (or identified)  Has developed (or identified)
direct measures.
direct assessment measures, but direct and/or indirect assessment
may not be appropriate to
measures that effectively convey
program level assessment.
information about student
learning outcomes.
 Has identified the sample size and
courses used to collect data. The
sample size is appropriate and
representative of the
program student population
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Program Assessment
Rubric

 Has rubric that does not evidence
alignment with PGs and PSLOs and lacks
criteria and descriptors that are
mutually exclusive

 Has rubric that aligns with PGs
and PSLOs, evidences scale, and
has one or more criteria
and descriptors that are not
mutually exclusive

 Has rubric that aligns with PGs
and PSLOs, evidences scale and
includes criteria and descriptors that
are mutually exclusive

Expected level of
achievement

 Expected level of achievement is not  Expected level of achievement
defined.
identifies a percentage but lacks
specifics on performance levels
(rubric).

 Expected level of achievement
identifies a percentage and includes
specifics on performance levels
(rubric).

Action Plan

 Program does not yet have plans for
next steps and there is no
understanding on what action is
needed.

 Program has plans for next
steps including the required
action, but they are not yet clear
or feasible.

 Program has concrete plans for
next steps with goals, roles,
timelines and required actions.

Implementation of
action plan

 Program does not demonstrate
closing the loop as per assessment
action plan from last year.

 Program partially demonstrates
closing the loop as per assessment
action plan from last year but is
missing at least one of these
components,
i.e. time of implementation and
future assessment of the
change
 Program identifies an
assessment plan for next year
including PGs, PSLOs, but lacks at
least one of the following: specific
course and sections and
assessment measure.

 Program has demonstrated
closing the loop as per assessment
action plan from last year, time of
implementation and future
assessment of the change

Next year Assessment  Program does not identify an
Plan
assessment plan for next year.

Completed by

 Program identifies an assessment
plan for next year including PGs,
PSLOs, specific course and sections
and identified assessment measure.

Date
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11. Academic Program Evidence of Using Assessment Results (Past and Present)
Department/
Program
Biology
Report 2016-17

Biology
Report 2017-18

Business Administration
Report 2017-18

Assessment Result

Implemented Change

Date of Change

In Spring 2017, the analysis of the data made clear
that most students underperformed on evaluating
the plausibility of the model while doing relatively
better on comprehension and application.

A new course BIO111 is designed to help students develop
basic study skill and college success strategies while
simultaneously introducing students to potential career paths;
however, before this new course is implemented, the
program has decided to first use BIO201 Lab Section to
incorporate those skills and strategies.
BIO201 Lab Section is being revised to coincide with the
material covered in the lecture portion of the course and to
include exercises designed to develop quantitative and
analytical skills.
The program extended the assessment to students at
different points during the course of their degree with a focus
on student’s understanding of the fundamental topic of
genetics.

Fall 2017

In Fall 2017 and Spring 2018, the data was collected
from courses at multiple levels. Seniors did not
meet the expectation on one of the questions on
fundamental knowledge regarding molecular
genetics.

For entry-level courses, the program revised its way of
streaming; for the upper level courses, the program increased
lesson time for problem solving.

Fall 2018

In Spring 2018, the program designed an exam to
assess five fundamental knowledge areas. Analysis
of the findings focused on the following three
variables: transfer or non-transfer students, with or
without an associate degree, and taking statistics at
York College or elsewhere. No significant difference
was found except that the score of the students
who took the foundation courses at York is higher
than those who did not take the foundation courses
at York on statistics.

This assessment design was extended to all five programs in
the department with revision, which includes additional
questions to address the areas that the faculty collectively
thinks are necessary to evaluate, rewording the questions
based on relevancy to the different majors, and increasing the
sample size.

Fall 2018
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Chemistry
Report 2016-17

Chemistry
Report 2017-18

Health Education pK-12
Report 2016-17

In Spring 2017 the program assessed three student
learning outcomes (SLOs) across five courses from
freshman to senior courses. The results indicated
that the repetition of core concepts in the courses
at various levels is vital; however, students
underperformed on the skill to solve real world
problems with multi-faceted chemical issues.

For entry-level courses, the program revised its way of
streaming; for the upper level courses, the program increased
lesson time for problem solving.

Fall 2017

In Spring 2018, the two of the student learning
outcomes that measure the same program goal
“students solve chemical problems through critical
reasoning and the scientific methods” were
reassessed to examine the efficacy of the
implemented changes. The results show
improvement in comprehensive problem solving
skills. However the department assessment
committee proposed more changes to help student
improve.

The program instituted the following changes: 1) develop a
system to encourage students who underachieve to get help
from tutors for all courses; 2) assign more problems for
students to practice their skills through an online system for
all courses; 3) for upper level courses, encourage faculty to
make explicit connections between each technique and real
world examples; and 4) introduce more instruments in
CHEM342 for improvement of students’ ability to sue data in
literature to make a hypothesis, test an idea and solve real
world problems.

Fall 2018

Student performance was below expected level of
achievement for comprehension and application of
influencing factors, quantitative data, correlational
and significant data.

The following changes were implemented: 1) List “influencing
factors” in course objective and specify them as a content
component; and 2) develop “use of quantitative and
qualitative data” as in-class learning activities.

Fall 2017

Two main changes implemented on: 1) for SLO1 and 3, the
program puts more focus on the subject matters in lowerlevel courses; and 2) the program modified the assessment
instrument, which is to have included SLO2 in PE452 semester
project as the final exam used was not an appropriate tool for
this particular SLO.

Fall 2017

Report 2017-18

The same program goal was reassessed in Spring
2018. Student performance on three SLOs reached
the target in general.

Movement Science

80.6% of students reach proficiency on “knowledge
of and ability to discuss the major health-related
components of physical fitness” (SLO1). 66.7% reach
proficiency on “ability to discuss the health benefits
of the five major health-related components of
physical fitness” (SLO3). 40% reach proficiency on
“ability to discuss the physiological bases of the five
major health-related components of physical
fitness” (SLO2).

Report 2016-17
Report 2017-18
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Political Science

The findings reveal that the students need a
stronger foundation in structuring and making an
argument and learning how to use the readings to
support their arguments.

The program discussed the results among faculty and
introduced additional low-stakes assignment in the
foundation courses. Added were more practices on teaching
students how to deconstruct assignments so that they know
what is being asked.

Fall 2017

Psychology Report 2016-17

In Spring 2017, the assessment results suggest half
of the students lack sufficient preparation to use
APA style and fewer than two third can write a
literature review demonstrating satisfactory
proficiency in PSY330.

Fall 2017

Psychology

In Spring 2018, the results indicate that student
performance was below the expected level of
achievement.

Prior to the assessment, a new course PSY230 was designed
and implemented to address learning deficits by helping
students understand peer-reviewed articles in the field. As the
data confirms the necessity of this new addition, the
effectiveness of the change will be assessed in AY2021-2022
to determine whether PSY230 be a required course.
The program informed instructors about the assessment goals
and results for one of the two courses; instructors were given
sample assignments to provide relevant student learning
opportunities. This change was assessed in the fall 2018
semester to determine whether this strategy helped improve
student learning on information literacy skills and whether
additional actions will be needed.
An epidemiology session was added to PH201 to scaffold
learning of determinants of health from PH201 to PH210 in
the course sequence; twice as much time is designated to the
beginning content in PH320.

Added more exercises for students, e.g. a new assignment is
designed for students to apply appropriate material from two
scholarly articles to analyze social problems
The following changes are implemented: 1) increase students’
opportunities working on a life model; 2) introduce more
examples of non-objective artwork; and 3) change the class
schedule from once a week (four hours) to twice a week (two
hours each) – the change was submitted for the class
schedule of Spring 2020.

Fall 2018

Report 2016-17
Report 2018-2019 (midyear)

Report 2018-2019 (midyear)

Public Health
Report 2016-17

Sociology
Report 2017-18
Studio Art
Report 2017-18

37% and 46% of students reach the satisfactory
level respectively for identifying science of human
health and disease and describing the concepts of
population health, below the target; and 69% reach
satisfactory level for evaluating the basic concepts
of legal, ethical, economic and regulatory
dimensions of health care, close to the target.
Students relatively underperformed on constructing
logical arguments using academic scholarship.
Findings in Spring 2018 suggested that students
performed well in objective form assignment where
as some students struggled with non-objective
form/multiple shape assignments.

Fall 2018

Fall 2017

Fall 2018
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Appendix D: Academic and Educational Support Services Assessment Documents
1. AESS Unit 5-Year Periodic Unit Review Cycle 2020-2025
Administrative, Educational, and Student Support Unit Review (Self-Study)
5-Year Cycle (2020-2025)
UNIT

Year
2020-2021

Academic Advisement Center

X

Collaborative Learning Center

X

Admissions

X

Bursar

X

Athletics

X

Career Services

X

Office of Veterans Affairs

X

Student Health Services Center

X

Enrollment Management

X

Financial Aid Office

X

Testing Center

X

Alumni Affairs

X

Annual Fund

X

Government and Community Relations

X

Office of the Registrar

X

2021-2022

College Now

X

University Skills Immersion Program

X

York Early College Academy (YECA)

X

Continuing and Professional Education Center

X

New York Small Business Development Center (NYSBDC)

X

Donors Relations

X

2022-2023

2023-2024

2024-2025
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Office of Diversity and Compliance

X

Legal Affairs and Labor Relations

X

Center for Students with Disabilities

X

York College Male Initiative Program

X

TRIO Programs (Student Support Services and York Enrichment Services)

X

Women's Center

X

Office of Administration and Finance

X

Office of Economic & Workforce Development

X

Institutional Advancement

X

York College Learning Center

X

Facilities Planning Office

X

Purchasing

X

Institutional Effectiveness and Strategic Planning

X

Counseling Center

X

Student Activities

X

Office of Research and Sponsored Programs

X

Office of Student Academic Services

X

Scholarship Center

X

Buildings and Grounds

X

Business Office

X

Custodial Services

X

Office of Marketing and Communications

X

York College Child and Family Center

X

CUNY Explorers

X

CUNY Language Immersion Program (CLIP)

X

Percy E. Sutton SEEK Program

X

Environmental Health and Safety

X

Office of Human Resources

X

Public Safety

X
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Performing Arts Center

X

Special Events Office

X

Institutional Research

X

President's Office

X

Office of Student Development

X

Academic Affairs

X

Center for Teaching, Learning and Educational Technologies (CTLET)

X

Applications Support and IT Administration

X

Office of Financial Planning and Budget

X

Infrastructure-IT

X

Service Delivery-IT

X

Web Systems

X

Office of Information Technology

X
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2. AESS Assessment Status Milestones 2018-2019
AESS Assessment Status Milestones: Capacity Building 2018-2019
Activity
Created AESS webpages

Expected Date of Completion
June–July 2018

Status
Completed

Update and maintain AESS
Webpages

Ongoing

In progress

Established 5 Year AESS Periodic
Unit Review Cycle

July–August 2018

Completed

Developed 5-Year Annual
Assessment template

August 2018

Completed

Host four AESS assessment
Workshops

August–November 2018

Completed

Assessment Consultation Meetings

Ongoing

In progress

Established AESS annual
assessment process

September 2018

Completed

Developed AESS Annual Assessment Plan and Findings
Report Evaluation Rubric
Created AESS email address

September 2018

Completed

September 2018

Completed

Developed Annual Assessment
Findings Report template

October 2018

Completed

Developing AESS Handbook

January 2019

In progress

Developing Annual Assessment
Findings Report Rubric

January 2019

In progress

Establishing AESSAC
Subcommittees

April 2019

In progress
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3. Divisions and Administrative, Educational, and Student Support Units Organizational Chart
Divisions and Administrative, Educational, and Student Support Units Organizational Chart
Academic Affairs

Administrative Affairs

Office of the President

Student Development

Administrative Affairs

Institutional
Advancement
Alumni Affairs

Academic Advisement Center

Diversity and Compliance

Athletics

Collaborative Learning Center

Budget Office

Annual Fund

Career Services

Center for Teaching, Learning and
Educational Technologies (CTLET)

Applications Support and IT
Administration

Donors Relations

Government and
Community Relations
Institutional Effectiveness and
Strategic Planning

Academic Affairs

Admissions

Institutional
Advancement

Institutional Research

Counseling Center

College Now

Buildings and Grounds

Legal Affairs and Labor Relations

Male Initiative Program

CUNY Explorers

Bursar

Marketing and Communications

Office of Veterans Affairs

CUNY Language Immersion Program

Business Office

President's Office

Percy E. Sutton SEEK Program*

Office of Research and Sponsored
Programs

Continuing and Professional
Education
Center
Custodial Services

Office of Student Academic Services
Office of the Registrar
Percy E. Sutton SEEK Program*

Economic and Workforce
Development
Enrollment Management

Scholarship Center

Environmental Health and Safety

University Skills Immersion Program

Facilities Planning Office

York Early College Academy
(YECA)

Financial Aid Office

Center for Students with
Disabilities

Student Activities

Student Development

Infrastructure-IT
New York Small Business
Development

93

Center (NYSBDC)
Office of Human
Resources
Office of Information Technology
Performing Arts Center
Public Safety
Purchasing
Service Delivery-IT
Special Events Office
Testing Center
Web Systems
York College Learning
Center

*The Percy E. Sutton SEEK Program is classified in both the divisions of Academic Affairs and Student Development, but only counted once in the AESS Units
total.
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4. AESS Annual Assessment Process (September through August)
AESS Annual Assessment Process (September through August)
Month
September
October

November
December

Task

Responsible Party

•
•
•
•

Submit draft 5-Year Annual Assessment Plan to the AESSAC.
Submit Annual Assessment Findings Report for the previous year’s assessment activities to the AESSAC.
Submit draft 5-Year Annual Assessment Plan to the AESSAC. (continue)
Submit Annual Assessment Findings Report for the previous year’s assessment activities to the AESSAC.
(continue)
*Provide feedback using rubric and/or face-to-face consultation session(s).
• Submit final draft of next year’s 5-Year Annual Assessment Plan to the AESSAC. (continue)
*Provide feedback using rubric and/or face-to-face consultation session(s). (continue)
•

Finalize 5-Year Annual Assessment Plan

January

*Provide feedback using rubric and/or face-to-face consultation session(s). (continue)
• Finalize 5-Year Annual Assessment Plan (continue)

February
March

• Execute 5-Year Annual Assessment Plan
*Provide feedback using rubric and/or face-to-face consultation session(s). (continue)
• Execute 5-Year Annual Assessment Plan (continue)
• Finalize 5-Year Annual Assessment Plan (continue)

April

*Provide feedback using rubric and/or face-to-face consultation session(s). (continue)
• Execute 5-Year Annual Assessment Plan (continue)
• Execute 5-Year Annual Assessment Plan (continue)
*Provide feedback using rubric and/or face-to-face consultation session(s). (continue)

May
June
July
August

•
•
•
•

Execute 5-Year Annual Assessment Plan (continue)
Execute 5-Year Annual Assessment Plan (continue)
Execute 5-Year Annual Assessment Plan (continue)
Execute 5-Year Annual Assessment Plan (continue)

Divisions and Units
Divisions and Units

AESSAC
Divisions and Units
AESSAC
Division and units
AESSAC
AESSAC
Division and units
AESSAC
Divisions and Units
AESSAC
Divisions and Units
Division and units
AESSAC
AESSAC
Divisions and Units
Divisions and Units
AESSAC
Divisions and Units
Divisions and Units
Divisions and Units
Divisions and Units
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5. AESS Annual Assessment Status Progress Report 2018-2019
Program/Unit

Mission

Goals

Outcomes

✓

Curriculum Map
(Academic Only)

Five-Year Assessment Annual Assessment
Annual
Plan
Plan (Academic Only) Assessment
Report
✓

Academic Advisement Center

✓

✓

Academic Affairs

✓

✓

Center for Teaching, Learning and
Educational Technologies (CTLET)
Collaborative Learning Center

✓

✓

✓

✓

✓

✓

✓

College Now

✓

✓

✓

✓

CUNY Explorers

✓

✓

✓

✓

CUNY Language Immersion Program
Office of Research and Sponsored
Programs

✓
✓

✓
✓

✓

✓

Office of Student Academic Services

✓

✓

✓

✓

Office of the Registrar

✓

✓

✓

✓

Percy E. Sutton SEEK Program*

✓

✓

✓

✓

Scholarship Center

✓

✓

✓

✓

University Skills Immersion Program
York Early College Academy (YECA)

✓
✓

✓
✓

✓
✓

✓
✓

Administrative Affairs

✓

✓

Admissions

✓

✓

✓

✓

Applications Support-IT

✓

✓

✓

✓
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Budget Office

✓

✓

✓

✓

Buildings and Grounds

✓

✓

Bursar

✓

✓

✓

✓

Business Office

✓

✓

✓

✓

Continuing and Professional Education
Center

✓

✓

✓

✓

Custodial Services

✓

✓

Economic and Workforce Development

✓

✓

✓

✓

Enrollment Management

✓

✓

✓

Environmental Health and Safety

✓

✓

Facilities Planning Office

✓

✓

Financial Aid Office

✓

✓

✓

✓

Information Technology

✓

✓

✓

✓

Infrastructure-IT

✓

✓

✓

✓

New York Small Business Development
Center (NYSBDC)

✓

✓

✓

✓

Office of Human Resources

✓

✓

✓

Performing Arts Center

✓

✓

✓

Public Safety

✓

✓

✓

Purchasing

✓

✓

✓

✓

Service Delivery-IT

✓

✓

✓

✓

Special Events Office

✓

✓

Testing Center

✓

✓

✓

✓

Web Systems

✓

✓

✓

✓

York College Learning Center

✓

✓

✓

✓

Alumni Affairs

✓

✓

✓

✓

Institutional Advancement

✓

✓

✓

✓

Donors Relations

✓

✓

✓

✓

✓
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Annual Fund

✓

✓

✓

✓

Diversity and Compliance

✓

✓

✓

✓

Government and Community Relations

✓

✓

Institutional Effectiveness and Strategic
Planning

✓

✓

Institutional Research

✓

✓

Legal Affairs and Labor Relations

✓

✓

✓

✓

Marketing and Communications

✓

✓

✓

✓

President's Office

✓

✓

Athletics

✓

✓

✓

✓

Career Services

✓

✓

✓

Center for Students with Disabilities

✓

✓

Counseling Center

✓

✓

✓

✓

Male Initiative Program

✓

✓

✓

✓

Office of Veterans Affairs

✓

✓

✓

✓

Student Activities

✓

✓

Student Development

✓

✓

✓

✓

Student Health Services Center

✓

✓

✓

✓

TRIO Programs

✓

✓

✓

✓

Women's Center

✓

✓

✓

✓

York College Child and Family Center

✓

✓

The AESS Annual Assessment Status Progress Report 2018-2019 table last updated on 1/31/2019.
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6. AESS 5-Year Assessment Plan Template
Administrative, Educational, and Student Support Units Five Year Assessment Plan
Division:

Click here to enter text.

Unit: Click here to enter text.
Date: Click here to enter a date.
Completed by:
Unit Mission:
Year

Unit Goals

What is the
expected
measurable
outcome to
meet the
stated goal?

How will
the
outcome
be
measured?

What
divisional
goal(s) does
the unit goal
align with?

What
institutional
strategic
goal(s) does
the unit goal
align with?

What is the
target for
success?

Who will
collect the
data?

Approximate
Date Data
Collection
Begins

Approximate
Date Data
Collection
Ends

Year 1:
2018-2019
Year 2:
Year 3:
Year 4:

Year 5:
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7. AESS Annual Assessment Findings Report-Template
Administrative, Educational and Student Support Units
Annual Assessment Findings Report
Directions: Use content from your 5-Year Assessment Plan, and data collected and analyzed to
complete the Annual Assessment Findings Report. Submit report electronically to
aess@york.cuny.edu.
Assessment Year: Choose an item.
Division: Choose an item.
Unit: Choose an item.
Date: Click here to enter a date.
Completed by: Click here to enter text.
Unit Mission: Click here to enter text.
1. Using information from your approved 5-Year Assessment Plan, record each goal, the
corresponding outcome(s), and the target(s) of success. Enter the person(s) responsible for
evaluating and interpreting data. This may or may not be the person who was responsible for
collecting the data.
Goal(s)

Outcome(s)

Target of Success

Person(s) responsible for
evaluating and
interpreting data

2. Data Analysis and Interpretation of Results. For each outcome listed above, describe the
conclusions, significance and implications of the data collected. Describe the results in
comparison to the target of success identified prior to data collection. What is your interpretation
of the results?
3. Action. Based on the results, what actions are you going to take to improve the support
outcomes (SOs) and/or student learning outcomes (SLOs) listed above. If no changes are being
recommended, provide an explanation with supporting evidence. (Add additional rows for
outcomes, as needed by copying and pasting the appropriate outcome textbox. You may delete
any unneeded textboxes.)
Outcome 1.1 Click here to enter text.
Recommended changes: Click here to enter text.
Outcome 2.1: Click here to enter text.
Recommended changes: Click here to enter text.
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Outcome 3.1: Click here to enter text.
Recommended changes: Click here to enter text.
Outcome 4.1: Click here to enter text.
Recommended changes: Click here to enter text.
Outcome 5.1 Click here to enter text.
4. Communicating Results: Describe how you communicated assessment results,
recommendations, and changes to appropriate stakeholders (e.g., staff, supervisor, students).
5. Action Taken: Describe how you used the results from last year to inform your action this year.
Narrative should include action(s) taken or changes implemented as identified by assessment
activities completed (i.e., closing the loop). Indicate when the changes were implemented and
when they will be reassessed to see if they helped to improve support outcomes (SOs) and/or
student learning outcomes (SLOs).
6. Achievement Summary: York College is excited to hear about what is going well! Share your
unit’s proudest accomplishments for this assessment period.
7. Assessment Plan Year Click here to enter text.: Briefly outline the assessment plan for next
year. Explain any revisions you will need to make based on results (e.g., revision in outcomes,
target for success, measuring instrument). Attach an updated 5-Year Assessment Plan for your
unit. (Remember to revise the years.)
8. Annual/Special Reporting (optional): Highlight accomplishments directly related to how
assessment activities in your area contributed to the mission of the division and the College--not
assessed elsewhere, but related to operational effectiveness.
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8. AESS Annual Assessment Plan and Findings Report Evaluation Rubric
Administrative, Educational and Student Support
Annual Assessment Plan & Findings Reports Evaluation Rubric i
Unit Name

Click here to enter text.

AESSAC Review
Date

Click here to enter text.

Institutional Effectiveness
Responses to AESSAC Review, if
applicable.

Name(s)

Click here to enter text.
Mission Statement/Purpose

YES

NO

Comments

Includes a relationship in support of the York
College mission
Includes a broad statement describing aspirations
of the unit
Describes key services provided by the unit
Describes who the unit serves or target audience
Is consistent with unit web page
Acronyms or uncommon terms are fully articulated
Goals
Each goal is directly linked to the unit mission
Goals are broad statements written clearly and
concisely
Includes key services or processes to improve
Acronyms or uncommon terms are fully articulated
Goals are connected to appropriate division and
institutional goal
Outcomes
Describes desired outcome and what the unit will
accomplish
Outcome is measurable and realistic
Acronyms or uncommon terms are fully articulated
Is there at least one outcome for every goal?
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Measures
Describes procedure used to collect data and has
an appropriate balance of direct and indirect
measures
Assessment method is appropriate for desired
outcome
If multiple-item surveys are used, it is clear which
specific items are used as measures of which
outcomes
Instrument(s) are identified and attached.
Instrument(s) were approved by Institutional
Effectiveness/Institutional Research
Identifies who will collect the data (position
title/department)
Is there at least one measure for every outcome?
Target
Includes criteria for success-- target number (i.e.
unit number, percentage etc.), a baseline or
standard for comparison
Findings
Indicates whether outcome has been met or not
Includes findings for every measurable outcome
Include number of assessments used to report
findings
Breakdown of findings provided; data tables
attached if appropriate
Is there an action plan for every target “Not Met” or
“Partially Met”?
Action Plans (Use of Results)
Describes all results in detail
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Valid conclusions were drawn from the available
data and instrumentation
Areas of improvement are stated
All concerns that need to be addressed are
identified
New action/strategy identifying areas to
improvement are stated (If outcome is the same,
the same action plan will be used going forward.
Implementation notes will be used to update each
year until outcome is no longer used.)
Identifies resources needed for new action/strategy
Indicate when and how results are discussed with
staff
Achievement Summary/Analysis Questions

Improvements Achieved-- completed and followed
through from previous year
Analysis Questions Complete
Annual/Special Reporting (optional)
Highlights of accomplishments related to how
assessment activities contributed to the mission of
the division and the College--not assessed
elsewhere, but related to operational effectiveness
No personal identifiers in data and reporting (i.e.
EMPL numbers).
Adapted from Southeastern Louisiana University.
https://www.southeastern.edu/admin/ir/inst_eff/files/evaluation_rubric.pdf
1
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9. Office of the Registrar Five Year Assessment Plan
Administrative, Educational, and Student Support Units Five Year Assessment Plan
Division:

Academic Affairs

Unit: Office of the Registrar
Date: 9/8/2018
Completed by:

Sharon Davidson

Unit Mission:
The Office of the Registrar is dedicated to supporting the College’s vision to attract and graduate the
best and most highly motivated students. We help to ensure student academic progress by maintaining the accuracy and
integrity of student records while preserving their privacy.
Year

Unit Goals

Year 1:
20182019

Goal 1.
Provide
excellent
customer
service to
students,
faculty and
staff.

What is the
expected
measurable
outcome to
meet the
stated goal?
1.1
Staff will
process
declaration of
major/minor
request forms
in less time.

How will
the
outcome
be
measured?

What divisional
goal(s) does the unit
goal align with?

1.1
Processing
time.

Goal 1.
Support student
progress towards
graduation, post
baccalaureate
education, and
employment goals
through advisement,
coordinated support
services, and
effective
communication
systems.

What
institutional
strategic
goal(s) does
the unit goal
align with?
Goal 2.
Integrate
student
support
services
throughout
all stages of
student life
to ensure
student
success at
York College/
CUNY.

What is the
target for
success?

Who will
collect
the data?

1.1
80% of all
declaration of
major/minor
form requests
will be
processed
within three
(3) business
days of
receipt.

1.1
CUNY
Office
Assistant

Approximate
Date Data
Collection
Begins

Approximate
Date Data
Collection
Ends

April 2, 2018

October 15,
2018

November
15, 2018

February 28,
2019

105

Year

Year 2:
20192020

Unit Goals

Goal 2.
Enhance
service
delivery
through
the use of
technology.

What is the
expected
measurable
outcome to
meet the
stated goal?
1.2
Students will
receive timely
notification
that their
declaration of
major/minor
request was
completed.

How will
the
outcome
be
measured?

2.1.
Staff will
correctly
process
transcripts
received from
the
Admissions
Office in a
timely
manner.

2.1
Processing
time.

2.2
Timely
submission of
posted
transcripts

2.2
Timely
provision
of Posted
Evaluated

What divisional
goal(s) does the unit
goal align with?

What
institutional
strategic
goal(s) does
the unit goal
align with?

1.2
Processing
time.

Goal 1.
Support student
progress towards
graduation, post
baccalaureate
education, and
employment goals
through advisement,
coordinated support
services, and
effective
communication
systems.

Goal 2.
Integrate
student
support
services
throughout
all stages of
student life
to ensure
student
success at
York College/
CUNY.

What is the
target for
success?

1.2
80% of
students will
receive email
notification
that their
declaration of
major/minor
request was
completed
within 5
business days
of receipt.
2.1
90% of
transcripts
will be
correctly
evaluated and
inputted into
CUNYfirst
within 8
business days
of receipt.

2.2
Posted
evaluated
transcripts
will be

Who will
collect
the data?

Approximate
Date Data
Collection
Begins

Approximate
Date Data
Collection
Ends

CUNY
Office
Assistant

April 2, 2018

October 15,
2018

2.1
Assistant
Registrar

2.2
Assistant
Registrar

November
15, 2018

February 28,
2019

April 22,
2019
November
2019

August 2019
January 2020

April 22,
2019

August 2019
January 2020
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Year

Year 3:
20202021

Year 4:
20212022

Unit Goals

Goal 3.
Provide
timely
guidance
and
support on
academic
issues to
students,
faculty, and
staff.

Goal 4.
Adhere to
established
York

What is the
expected
measurable
outcome to
meet the
stated goal?
evaluations to
the Academic
Advisement
Center.
3.1.
Faculty will
submit their
end of term
grades by
established
City University
of New York
(CUNY)
deadline.

How will
the
outcome
be
measured?

3.2.
Completion of
student
academic
records after
final grade
submission.

3.2
Report

4.1.
Staff will
process
student

4.1
Process
time.

What divisional
goal(s) does the unit
goal align with?

What
institutional
strategic
goal(s) does
the unit goal
align with?

Transcripts
report.
3.1
Report

What is the
target for
success?

Who will
collect
the data?

provided on a
weekly basis.
Goal 1.
Support student
progress towards
graduation, post
baccalaureate
education, and
employment goals
through advisement,
coordinated support
services, and
effective
communication
systems.

Goal 1.
Support student
progress towards
graduation, post

Goal 2.
Integrate
student
support
services
throughout
all stages of
student life
to ensure
student
success at
York College/
CUNY

Goal 2.
Integrate
student
support

Approximate
Date Data
Collection
Begins

Approximate
Date Data
Collection
Ends

November
2019

3.1
85% of the
faculty will
submit their
end of term
grades by the
established
City
University of
New York
(CUNY)
deadline.

3.1
Associate
Registrar

3.2
95% of
student
academic
records will
be updated
within 10
business days
of final grades
submission.
4.1
100% of
students
complete

3.2
Associate
Registrar

December
21, 2020
May 2021

4.1
Business
Reporting

December
23, 2020
December
30, 2020
June 2021

December
23, 2020

January 10,
2021
Ongoing

May 2021

June 2021

September
2021

December
2021
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Year

Unit Goals

College and
CUNY
policies,
and State
and Federal
regulations
as it relates
to
maintaining
and
securing
educational
records.

Year 5:
20222023

Goal 4.
Adhere to
established

What is the
expected
measurable
outcome to
meet the
stated goal?
enrollment
term
withdrawals
prior to the
established
CUNY deadline
for submission
to the
National
Student
Clearinghouse.

How will
the
outcome
be
measured?

4.2
Staff will
process
Enrollment
Error
Resolution
Report
received from
National
Student
Clearinghouse
in a timely
manner.

4.2
Process
time.

4.1
Staff will
register all

4.1
Report.

What divisional
goal(s) does the unit
goal align with?

baccalaureate
education, and
employment goals
through advisement,
coordinated support
services, and
effective
communication
systems.

Goal 1.
Support student
progress towards

What
institutional
strategic
goal(s) does
the unit goal
align with?
services
throughout
all stages of
student life
to ensure
student
success at
York College/
CUNY

Goal 2.
Integrate
student

What is the
target for
success?

Who will
collect
the data?

Approximate
Date Data
Collection
Begins

Approximate
Date Data
Collection
Ends

term
withdrawals
will be
processed
within five
business days
prior to the
established
CUNY
deadline.

and Data
Analyst

February
2022

June 2022

September
2021

December
2021

February
2022

June 2022

August 2022

September
2022

4.2
100% of
Enrollment
Error
Resolution
Report will be
completed
and
submitted to
the National
Student
Clearinghouse
within six
business days
of receipt.
4.1
Staff will
register 100%

4.1
Assistant
Registrar
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Year

Unit Goals

York
College and
CUNY
policies,
and State
and Federal
regulations
as it relates
to
maintaining
and
securing
educational
records.

What is the
expected
measurable
outcome to
meet the
stated goal?
eligible
international
students in
the Student
and Exchange
Visitor
Information
System
(SEVIS).

How will
the
outcome
be
measured?

4.2
Staff will
process all
incoming
permit
requests.

4.2
Process
time.

What divisional
goal(s) does the unit
goal align with?

graduation, post
baccalaureate
education, and
employment goals
through advisement,
coordinated support
services, and
effective
communication
systems.

What
institutional
strategic
goal(s) does
the unit goal
align with?
support
services
throughout
all stages of
student life
to ensure
student
success at
York College/
CUNY.

What is the
target for
success?

Who will
collect
the data?

of eligible
international
students in
the Student
and Exchange
Visitor
Information
System
(SEVIS) 10
business days
after the start
of the term.
4.2
90% of all
incoming
permits will
be processed
within 4
business
days.

4.2
Assistant
Registrar
and
Assistant
to
Registrar

Approximate
Date Data
Collection
Begins

Approximate
Date Data
Collection
Ends

January 2023

February
2023

April 2022

September
2022

April 2023
August 2023
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10. AESS Annual Assessment Findings Summary
AESS Unit

Outcome(s) Assessed

University Skills
Immersion
Program

Students who attend the
required City University of
New York (CUNY)
Elementary Algebra Final
Exam (CEAFE) workshop will
gain the knowledge and
skills to become eligible to
be admitted to York College
and enroll in required
classes.

Women’s Center

Method of Assessment and Target of
Success
Passing score on the CEAFE exam.
75% of students will pass the CEAFE
exam.

Students who attend the
writing workshop and take
the required exams will gain
the knowledge and skills to
become eligible to enroll in
the required English class.

Passing score in the CUNY writing
workshop and taking the CUNY writing
exam.

Retention of trained peerled domestic/ intimate
partner advocates.

Trained advocates report.

70% of students will pass the required
CUNY writing exam.

Maintain 40 trained peer-led domestic/
intimate partner advocates during each
semester.

Analysis, Actions, and
Use of Results
139 students attended the summer 2018 CEAFE workshop
were tested at the end. 124 students (89%) passed the
required CUNY CEAFE workshop and exam with a score of 70
or higher. This result exceeded the target by 14%.
The 2019- 2020 second-year assessment target for success
for CEAFE was set at 78% of students passing the workshop
and test. Based on the summer 2018 outcomes, the target
will be increased to 90%. For the students who did not
achieve the passing score of 70 but scored 50-69, a second
workshop will be offered to provide additional academic
support.
44 students attended the summer 2018 writing workshop
and were tested at the end. 36 students (82%) passed the
required CUNY writing and exam workshop with a score of 56
or higher. This result exceeded the target by 12%.
The 2019- 2020 second-year assessment target for success
for writing was set at 72% students passing writing
workshops and exams. Based on the summer 2018
outcomes, the target will be increased to 85%. Students who
do meet with requirement will receive targeted advisement
about other educational opportunities throughout CUNY.
At the end of 2017-2018, the Women’s Center had 38 trained
peer-led domestic/ intimate partner advocates. As a result of
assessment efforts, 10 new advocates were added. The
Women’s Center did not experience as much attrition of
trained peer-led domestic/ intimate partner advocates as
expected. Marketing and recruiting efforts yielded far more
interest than anticipated. This achievement is significant as
having more advocates on campus allows the Women’s
Center to have a greater reach throughout the York College
community.
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Based on current numbers, the Women’s Center may
increase the number to sixty trained peer-led domestic/
intimate partner advocates for 2019-2020.
Web Systems

Counseling
Center

Web content will conform to
Web Content Accessibility
Guidelines Conformance
Level "A" (Accessibility users
find it impossible to use
some pages) on the York
College Website

The Accessibility Auditing reporting
tool provides data.

Accessibility Issues not
conforming to Web Content
Accessibility Guidelines
Conformance Level "AA"
(Accessibility users find it
difficult to use some pages)
on the York College Website
will be reduced.

The Accessibility Auditing reporting
tool provides data.

Students who receive
services will report
improvement in their
psychological status at the
termination of services.

Method of assessment is the
Counseling Center Assessment of
Psychological Symptoms (CCAPS).

Less than 2% pages with accessibility
problems Priority A issues.

Less than 2% pages with accessibility
problems Priority AA issues.

50% of students who receive
counseling for psychological and
emotional needs will score lower than
the clinical range.

The Accessibility Auditing reporting tool review process
indicated the percentage of accessibility problems for Priority
A issues were at 0.4%.
To address this issue, the unit hired temporary part-time staff
to fix accessibility issues and upload documents to York
College’s webpage. The unit is also integrating aXe core
accessibility checker into the College’s web publishing quality
check workflow and using Lnda.com to educate employees
on their responsibility to create accessible documents.
The Accessibility Auditing reporting tool review process
indicated the percentage of accessibility problems for Priority
AA issues were under 1%.
To remain under 2%, Web Systems will implement aXe core
accessibility checker into publishing quality check workflow
of the College CMS. Use part-time staff to fix PDF and Word
documents. Use Lynda.com to educate employees on their
responsibility to create Accessible Documents.
The CCAPS results show that 42% of students who received
psychological counseling have made substantial
improvement, scoring lower than the clinical range. The
CCAPS result (42%) was slightly less than the target success of
50%; however, this gap (8%) is likely to be related to the
limited number of sessions the students received at this point
of the semester. Overall, the result supported that students
made a significant improvement in their emotional state
after receiving psychological services.
The mid-year result indicates that the Counseling Center is
making a significant impact on the students’ emotional state
by providing psychological services. To further support
students’ engagement in treatment, the Counseling Center
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Admissions

Students who are being
counseled for their
psychological and emotional
needs will gain coping skills
that aid their persistence in
school.

Counseling Center Satisfaction Survey.

Student satisfaction with in
office wait time

Satisfaction Survey

Increased attendance at
College fairs and high school
visits in Nassau County.

Recruitment calendar report.

80% of students who receive
counseling services for psychological
and emotional needs and complete the
survey will report counseling helped
them stay in school.

Attend five additional College fairs and
high school visits in Nassau County.

will reach out to students via phone-call to reschedule when
they miss an appointment and send appointment reminders.
The Fall 2018 Counseling Center Satisfaction Survey was
conducted during a two-week period from Oct. 1st to Oct
12th. Of the 48 students surveyed, all students (100%)
“Strongly Agree” or “Agree” to the statement, “As a result of
coming for counseling, I am more able to continue my
education this semester and feel better about my chance of
success in College” (77% and 23% respectively), endorsing
that the psychological services has made a positive impact on
their ability to persist.
In 2017-2018 Admissions staff observed considerable long
lines during the direct admissions period. Therefore, a
satisfaction survey was administered to determine if students
felt they were being served in a timely manner. The survey
was administered January 2, 2018 to October 19, 2018. 321
patrons completed the survey. 314 (97%) respondents
reported they were served in a timely fashion. This report
indicates students are satisfied regarding their wait time. This
may suggest wait time is not an issue, and perhaps
Admissions needs to focus on improving other aspects of
customer service.
During 2017-2018 Admissions attended 16 College fairs and
visits. The 2018-2019 goal was to add an additional 5 events.
As an action, staff began to make appointments with schools,
and noticed the capacity to add additional events in Nassau
County.
The Recruitment Calendar report showed Admissions
increased attendance at College fairs and high school visits in
Nassau County by 11 events for a total of 27 events. The data
indicates the office has sufficient manpower to cover these
additional events, which was a question. Admissions should
be able to effectively make in-roads in Nassau County and
see an increase in applications.
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Appendix E: General Education Assessment Documents
1. GE Five-Year Assessment Plan
Five-Year Assessment Plan for York College General Education
Fall 2018-Spring 2023
Introduction
The goal of York College’s General Education curriculum is to enable students to acquire knowledge that
will deepen their understanding of the complex world in which they live; productively engage in the
political process; and develop their skills of communication, critical analysis and problem-solving. Through
the Pathways model, students have the opportunity to select courses from a broad array of disciplines in
the liberal arts and sciences. General Education courses are designed to enhance students’ academic
background, promote understanding of the historical context of current issues, foster creative expression,
develop students’ self-knowledge and capacity for reasoning, emphasize the importance of obtaining and
analyzing information from multiple sources, and enhance student appreciation of the diversity of world
societies and cultures. The following mission statement aims to achieve these goals and aligns directly
with the expectations and learning outcomes established by Pathways.
Mission Statement
An individual who has received a sound general education is characterized by intellectual curiosity and an
awareness of the social significance of education in a diverse world. General education thus fosters
personal growth, as well as providing a strong academic base that will lead to the successful completion
of a baccalaureate degree. General Education Requirements at York College have been designed to
introduce students to the content and methodology of diverse academic disciplines and to appreciate
their interrelationship.
This serves not only to expand students’ knowledge but to help them formulate goals regarding future
careers and graduate study, and provide a foundation for a well-lived life. General Education
Requirements provide a foundation for a life of learning and professional success by enabling students to:
•

Develop skills of critical analysis and problem-solving.

•

Construct an effective argument based on evidence and reasoning.

•

Generate, synthesize and clearly express ideas through writing and speaking.

•

Develop research skills, using both traditional and electronic media.

•

Acquire quantitative literacy and essential mathematical skills.

•

Develop skills of visual literacy in order to analyze and interpret information presented in diverse
forms.

•

Gain knowledge of diverse world societies, cultures and languages.

•

Understand the economic, political and social structure of contemporary society and the
background of ideas and events that contributed to its formation.

•

Appreciate diverse forms of creative expression in literature and the fine and performing arts.

•

Develop opportunities for self-expression through writing, speaking and artistic activity.
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•

Understand the workings of the human mind and body and learn activities that promote health
and well-being.

•

Gain scientific knowledge of the physical environment and the ecological impact of human
behavior.

In 2007, York began a process involving more than 80 faculty, administrators and staff across the
disciplines to develop a general education framework to replace the college’s existing distributive learning
model of general education. The year 2008 was designated the “Year of Gen Ed at York College;” this
initiative ignited support throughout the college. The proposed new general education curriculum
included over a dozen new courses, required fewer credits, encouraged students to cross disciplinary
boundaries, included a capstone course requirement, and identified critical student learning
competencies for each course. The mission above resulted from these efforts.
As our new general education proposal began review by college governance, in Spring 2011, CUNY
introduced Pathways. The faculty quickly embraced this university-wide Gen Ed framework, undertaking
a mapping to align our model with Pathways aiming to meet the challenge of maintaining the integrity of
York’s Gen Ed mission while simultaneously ensuring that its institutional learning outcomes as specified
in the new Strategic Plan were being met. Indeed, support for the Gen Ed had been our primary goal in
the Strategic Plan initially, including an objective to repurpose in part the Center for Excellence in Teaching
and Learning to that end. Again, committees were established including a College-wide Pathways
Committee that included all department chairs, the chair of the College Curriculum Committee, and other
key advisory faculty. This processed engaged the college community to create a model for York. The Gen
Ed plan that resulted from this effort moved through college governance (Curriculum Committee, Faculty
Caucus, College Senate) and was put into effect in Fall 2013. Numerous York faculty served on the
university level committees reviewing hundreds of Pathways course proposals from all campuses.
Along with the Pathways Required Core and Flexible Core, our implementation of the College Option
followed directly from our College Values, reflecting our recognition and embrace of diversity, our
dedication to wellness, and the centrality of student intellectual expression through writing. Our long
history of a General Education stressing writing, language, and health made the College Option all but
obvious when we adopted Pathways.
Assessment and Communication
All aspects of General Education Assessment at the college, coordination, data collection, tool
development, analysis, scheduling, reporting, and guidance to departments, are the responsibility of the
General Education Assessment Committee (GEAC). This faculty body, reporting to the provost, began
meeting formally in Summer 2018, and its first assessment activities, based on Spring and Fall 2018 data,
were performed in Fall 2018. The GEAC formally reports annually to the Office of Institutional
Effectiveness and to the Strategic Planning Committee, in addition to working closely with the
departments offering the courses under assessment to foster SLO improvement plans each semester. A
webpage dedicated to GEA reports publicly on the GEAC activities and results, as well as on the
implementation of departmental-level SLO improvement plans.
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General Education Assessment Status Milestones: Capacity Building
Activity

Expected date of
completion

Status 11/29/18

Develop and implement GEA website

2018 Fall

Done, some links missing

Draft York GE mission illustrating our distinct local
implementation of Pathways, and disseminate to the college
at large for input

2018 Fall

Done, receiving feedback

Summarize the activities, results, and plans for the
Monitoring Report

2018 Dec

Drafting

Develop a five-year GEA Plan

2018 Fall

Done

Organize a retreat for all of the assessment participants from
Year 1 to share their experiences and update Year 2 of the
GEA Plan, as well as Years 3-5 and the mission, as needed.

2019 May

Assess our GEA from the last three years

2021 Fall

Develop student learning outcomes for College Option

2022 Spring

Draft a new Five-year GEA Plan for Fall 2023-Spring 2028, and
distribute for College-wide input

2022 Fall

Complete and publish Five-Year Plan on GEA 2023-2028

2023 May
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General Education Annual Assessment Process
Month

Task

Responsible party

Sep

Choose domain to assess this term
Choose SLOs

GEAC

Sep

Work with dept(s). from previous term’s assessment to help set SLO
improvement goals
Work with dept(s). with previous SLO improvement plans for followup implementation

GEAC and department(s)
offering the course(s)

Oct

Decide on measure(s) and gather evidence

GEAC and department(s)
offering the course(s)

Oct

Coordinate with the Office of Institutional Effectiveness to support
workshops towards improvement of Gen Ed SLOs

GEAC and Off. of Inst.
Effectiveness

Nov

Develop rubric(s) and hold norming session

GEAC

Dec

Perform assessment and compile results to report out

GEAC

Feb

Choose domain to assess this term
Choose SLOs

GEAC

Feb

Work with dept(s). from previous term’s assessment to help set SLO
improvement goals
Work with dept(s). with previous SLO improvement plans for followup implementation

GEAC and department(s)
offering the course(s)

Mar

Decide on measure(s) and gather evidence

GEAC and department(s)
offering the course(s)

Apr

Develop rubric(s) and hold norming session

GEAC

May

Perform assessment and compile results to report out

GEAC

May

Draft annual GEA reports for Strategic Planning, Inst. Effectiveness,
and Depts.

GEAC chair
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Schedule of Assessing GE SLOs
Year Term

Domain: SLO(s)

2018 Fall

Life & Physical Sciences: Gather, analyze, and interpret data and present it in an effective
written laboratory fieldwork report

2019 Spring

English Composition: Support a thesis with well-reasoned arguments, and communicate
persuasively across a variety of contexts, purposes, audiences, and media

2019 Fall

Mathematical and Quantitative Reasoning:
● Interpret and draw appropriate inferences from quantitative representations, such
as formulas, graphs, or tables.
● Use algebraic, numerical, graphical, or statistical methods to draw accurate
conclusions and solve mathematical problems

2020 Spring

Assess Flexible Core SLOs over the following years:
● Gather, interpret, and assess information from a variety of sources and points of
view
● Evaluate evidence and arguments critically or analytically
● Produce well-reasoned written arguments using evidence to support conclusions
Flexible Core domain: World Cultures and Global Issues

2020 Fall

Flexible Core domain: U.S. Experience in its Diversity

2021 Spring

Flexible Core domain: Creative Expression

2021 Fall

Flexible Core domain: Individual and Society

2022 Spring

Flexible Core domain: Scientific World

2022 Fall

College Option: Health and Writing

2023 Spring

College Option: World Languages
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2. GE Assessment Capacity Building Milestones
General Education Assessment Status Milestones: Capacity Building
Activity

Expected date of
completion

Develop and implement GEA website

2018 Fall

Done, some links
missing

Draft York GE mission illustrating our distinct local
implementation of Pathways, and disseminate to the
college at large for input

2018 Fall

Done, receiving
feedback

Summarize the activities, results, and plans for the
Monitoring Report

2018 Dec

Drafting

Develop a five-year GEA Plan

2018 Fall

Done

Organize a retreat for all of the assessment participants
from Year 1 to share their experiences and update Year
2 of the GEA Plan, as well as Years 3-5 and the mission,
as needed.

2019 May

Assess our GEA from the last three years

2021 Fall

Develop student learning outcomes for College Option

2022 Spring

Draft a new Five-year GEA Plan for Fall 2023-Spring
2028, and distribute for College-wide input

2022 Fall

Complete and publish Five-Year Plan on GEA 2023-2028

2023 May

Status 10/31/18

118

3. GE Annual Assessment Process
General Education Annual Assessment Process
Month

Task

Responsible party

Sep

Choose domain to assess this term
Choose SLOs

GEAC

Sep

Work with dept(s). from previous term’s assessment to help
set SLO improvement goals

GEAC and department(s)
offering the course(s)

Work with dept(s). with previous SLO improvement plans for
follow-up implementation
Oct

Decide on measure(s) and gather evidence

GEAC and department(s)
offering the course(s)

Oct

Coordinate with the Office of Institutional Effectiveness to
support workshops towards improvement of Gen Ed SLOs

GEAC and Off. of Inst.
Effectiveness

Nov

Develop rubric(s) and hold norming session

GEAC

Dec

Perform assessment and compile results to report out

GEAC

Feb

Choose domain to assess this term
Choose SLOs

GEAC

Feb

Work with dept(s). from previous term’s assessment to help
set SLO improvement goals

GEAC and department(s)
offering the course(s)

Work with dept(s). with previous SLO improvement plans for
follow-up implementation
Mar

Decide on measure(s) and gather evidence

GEAC and department(s)
offering the course(s)

Apr

Develop rubric(s) and hold norming session

GEAC

May

Perform assessment and compile results to report out

GEAC

May

Draft annual GEA reports for Strategic Planning, Inst.
Effectiveness, and Depts.

GEAC chair
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4. GE Assessment Report Template
General Education Assessment Committee
Assessment Report
[DATE]
Pathways domain:
[Required/Flexible] Core - [DOMAIN]
Student Learning Outcome(s):
[SLO]
[SLO]
The Committee
The General Education Assessment Committee (GEAC) is responsible for all aspects of General
Education assessment at the college. The GEAC is comprised of faculty members from
departments with long associations with this vital part of the curriculum. Although faculty remain
at the helm of York’s General Education assessment, the GEAC faculty, not individual faculty or
departments, are responsible for General Education assessment coordination, data collection,
analysis, reporting, and providing guidance to departments, and the GEAC has annual and fiveyear plans to assess student achievement across the general curriculum. This shift beyond
course-based, department-initiated assessment ensures a comprehensive assessment of Gen Ed
Student Learning Outcomes (SLOs) using objective assessment practices. Since the GEAC also
formally reports annually to the Office of Institutional Effectiveness and Strategic Planning
(OIESP) and to the Strategic Planning Committee (SPC), in addition to working closely with
departments, this new structure also affords opportunities to address across-the-curriculum and
institutional outcomes improvements linked to General Education.
[DOMAIN] study
The GEAC would like to thank the faculty of the [DEPT(S)] for participating in this assessment of
the [DOMAIN] domain. We look forward to working with the discipline faculty through the
[FOLLOWING SEMESTER] to develop together a plan to ensure student achievement of the SLO(s)
above.
[Artifacts assessed and contextual support materials provided]
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The committee held a norming session on [DATE] … [Rubric information]
Rubric
SLO

Highly proficient

Proficient

Partly proficient

Minimally
proficient

[Norming results]
Each member of the GEAC reviewed [X] of the [Y] [ARTIFACTS].
The data are attached in the Appendix.
Results
[...]
[FIGURES etc.]
Recommendations
[...]
The GEAC looks forward to working with the discipline to develop a plan to respond to these
findings. Some questions to consider may be: [...]?
A response is requested from the discipline before the end of the [UPCOMING SEMESTER]
semester on how this assessment will be utilized towards improvement of student achievement.
An SLO Improvement Plan template is provided. A follow-up report describing the
implementation and the effects on student achievement of the SLO(s) is requested by the end of
the [UPCOMING SEMESTER + 1 Year] semester.
Tim Paglione (Chair), Earth & Physical Sciences
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Jacob Apkarian, Behavioral Sciences
Donald Auriemma, Occupational Therapy
Laura Beaton, Biology
Edoardo Carta-Gerardino, Mathematics & Computer Science
Margarita Drago, World Languages, Literatures, and Humanities
Jonathan Hall, English
Tom Marion, Performing & Fine Arts
Panayiotis Meleties, Academic Affairs
Xiaodan Zhang, Institutional Effectiveness, Behavioral Sciences
Appendix
[DATA]
SLO Improvement Plan template
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5. GE SLO Improvement Plan Template
General Education Assessment Committee
Student Learning Outcome Improvement Plan
[DISCIPLINE/DEPT]
[DATE]
Pathways domain:
[Required/Flexible] Core - [DOMAIN]
Student Learning Outcome(s):
[SLO]
[SLO]
Summary of GEAC findings and recommendations

SLO Improvement Plan

Implementation schedule

Follow-up assessment plan

Person(s) responsible from discipline/dept.

123

6. General Education Evidence of Using Assessment Results (Past and Present)
Site and Activity

Period

Results (11/29/18)

Math evaluated final grades and placement scores for intro courses
(MATH 104, 111, 115, 120) to re-work the placement scheme

Spring 2018

New placement
thresholds effective
Fall 2018*

Modified MATH 120 syllabus in response to improved algebra
performance after utilizing the new MATH 104 and summer
workshops – trig and algebra review no longer use class time

Fall 2018

To take effect Spring
2019*

Three course-level student learning outcomes were assessed in MATH
120 with a sample size of 58. The program decided to improve the
text results by emphasizing the practices of concept and encouraging
more students to go to tutoring.

Spring 2017

Ongoing

Biology reexamined the report and presentation rubrics in BIO 201 to
better reflect the course SLOs.

Fall 2016 Fall 2017

Modified rubric ready
for use in Fall 2018 Report

BIO 201 final exam questions were redesigned to assess SLOs, but
initial results may have been confounded by question length, so a
second set of questions were created as a test.

Fall 2017

Under evaluation

BIO 202 data collection for longitudinal tracking in intro Bio sequence.

2017present

Ongoing

CHEM I (107, 108) evaluated for student problem solving and applying
principles of discipline (targeted, but related to several L&PS SLOs).

Fall 2017
Fall 2018

ENG 125: examined research paper grades which led to changing a
research paper, to one using sources from textbook. Added an
Annotated Bibliography assignment to dedicate space in the
curriculum to “demonstrate research skills.”

Fall 2017

Reviewed & revised
(program) goals and
rubrics. Considering
math required
changes. Campaign to
promote tutoring and
immersion program.
Ongoing
Implemented

ENG 126: Targeted a specific Composition SLO because of faculty
complaints that students weren’t achieving the first part, Write
clearly and coherently in varied, academic formats.” A companion
student guide was developed.

Fall 2017

Implemented

The SLOs for ENG 126 were made to explicitly match Pathways and be
disaggregated from English Major “Entry Ramp” SLOs, based on
analysis of grading patterns and instructor reports. We found that
students could not successfully fulfill the English Composition SLOs
while simultaneously fulfilling the English Major Introduction to
Literature requirement, so we removed the latter SLOs.

Fall 2017

Implemented

English reviewed the ENG 200 syllabi to ensure the course content
satisfies the WCGI SLOs from the Flexible Core. The goal was explicit
alignment before formal assessment.

2018

Ongoing
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Site and Activity

Period

Results (11/29/18)

Behavioral Sciences evaluated POL 103 by giving a pre- and post-test
on the US citizenship.

2014-2018

Under evaluation*

Behavioral Sciences evaluated SOC 235 throughout the years. They
chose to assess the following SLOs: describe relevant theories,
concepts and arguments; analyze social problems by applying
relevant theories, concepts and arguments; and construct logical
arguments using academic scholarship. Students performed relatively
weak on constructing logical arguments using academic scholarship.

2014-18

In Spring 2018 a new
assignment was
designed to help
students be more
prepared in analyzing
social problems with
appropriate concepts
from scholarly articles
– reports: 2017, 2018,
2019

The advanced writing courses (WRIT 300) were evaluated for their
effectiveness especially for transfers and for students of widely
varying educational and language backgrounds.

2010

Main argument to
include Writing in the
Pathways College
Option. Published in
the Journal of Writing
Assessment in 2014

Cultural Diversity 101 indirectly measured student success and
satisfaction towards the course goals of cross-cultural literacy and to
augment a student’s appreciation of their own cultural identity, as
well as writing and research skills.

Fall 2011
Report

Created CLDV 100 for
Pathways with
curricular updates*

Life & Physical Sciences SLO assessment

Fall 2018

Delivered GEAC Report,
developing SLO
Improvement Plan

Information Literacy

Fall 2018

Delivered GEAC Report,
developing SLO
Improvement Plan

Flexible Core (U.S. Experience in its Diversity), SOC 235

Pilot in Fall
2018

Delivered GEAC Report,
developing SLO
Improvement Plan –
link to come when
report delivered
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Appendix F: York College Strategic Action Planning
1. Strategic Planning Invitation to Committee
December 12, 2018
Dear Colleagues,
I am writing to invite you to serve on the college-wide Strategic Planning Committee, which will guide the
development of York College’s next strategic plan (2020-2025).
As you are aware, in response to the MSCHE’s warning emerging from the Decennial self-study of 2018,
the York College Monitoring Report Committee (MRC) and other assessment committees have been
working since the summer to systemize and sustain the culture of continuous assessment at York College.
You may also be aware that the York College Strategic Plan of 2010-2020 is coming to a close. Thus, in
January 2019, the college will begin a year-long process of engaging the college community in the
development of a next stage five-year Strategic Plan.
As a first step, in the spring 2019 semester, we will embark on a data gathering and community
engagement process to lay the groundwork for the development of a strategic plan based on campuswide input and analysis of data. With the help of a strategic planning consultant, we will engage faculty,
staff, administrators, and students to explore answers to questions, such as:
•
•
•
•
•

What issues are our students facing? What issues does quantitative data on student outcomes
illuminate? How can we address these issues so student outcomes improve?
What can we do to best support excellence among faculty, staff, and administrators – in terms
of professional development and beyond?
What’s our programmatic vision for academic offerings for the next five years? How can we
achieve that while maintaining strong existing accredited programs?
How can we fortify our operational processes and structures to remain strong – financially, in
terms of space, and in other operational areas such as assessment?
How do we best engage the campus community in an ongoing way to implement plans and
assess progress toward achieving desired outcomes?

Toward the end of the spring 2019 semester and through next Fall 2019, the Strategic Planning
Committee, with consultant support, will help turn this input and data into a five-year plan which includes
college-wide goals, activity-based priorities, and outcomes to improve institutional effectiveness and
student achievement. The Committee will also play a critical role in the plan’s implementation, helping to
guide annual processes through which the campus identifies specific activities and indicators of success
to strive for each year.
I hope you will join the Strategic Planning Committee, which will serve as a guiding force for strategic
planning and implementation at York College.
The kick-off session is scheduled for January 31, 2019 from 12:30 pm - 2:30 pm in the President’s
Conference Room. It will be facilitated by Ms. Anna Pond, a consultant with a specialty in strategic
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planning, institutional and program development research and assessment, who has served as our
facilitator through the Monitoring Report Committee process.
Please respond to this invitation by December 20 (Sandra Bell Adams sadams@york.cuny.edu)
as I will need to seek alternate representatives should you be unable to accept this invitation. An agenda
for that day will follow and a schedule of meetings will be developed for spring 2019.
I look forward to your service.
Sincerely,
Marcia V. Keizs
President
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2. York College Strategic Action Plan, 2018-2019

York College Strategic Action Plan 2018-2019
York 2018-19
Targets

Activities

Lead

Connection
to York SP
Goals

(1 )Increase the
number of Fall
full-time firsttime freshmen
retained in the
spring (1 year)
by 2%

1). Communications campaign to
encourage students to complete
first year of college
2). Offer a Freshmen Seminar
course for incoming first-time
freshmen to communicate
consistent messages and
information in first year
experience
3). Academic advisors will utilize
proactive advising techniques (e.g.,
customize intervention and
targeting it specifically toward
student needs.
4). Something that will happen
from a student support services
perspective
5). Cardinal events
(I.e. Mixers).
6). Faculty advisement training
across campus
7). Introduce pre-major advising
programs, especially those
considering entry to the
professional programs (which
include Contingency Planning)

Cruise
Advisors
Faculty

Goal 2.
Integrate
student
support
services
throughout
all stages of
student life
to ensure
student
success at
York
College/
CUNY

Connection
to CUNY
PMP
Outcomes
PMP Goal 4.
CUNY’s new
culture of
completion
will be
reflected be
pervasive
“college
momentum
” campaigns

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019
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York 2018-19
Targets

Activities

Lead

Connection
to York SP
Goals

Connection
to CUNY
PMP
Outcomes

(2) Increase the
number of Fall
full-time firsttime freshmen in
baccalaureate
programs who
earn 30 credits
in the first year
by 2%

1. More winter and weekend
courses. Flex scheduling.
2. Students will be advised to take
and register for 15 credits/term,
30 credits/year.
3.Academic advisors will utilize
proactive advising techniques (e.g.,
customize intervention and
targeting it specifically toward
student needs

Cruise
Advisors
Faculty

Goal 2.
Integrate
student
support
services
throughout
all stages of
student life
to ensure
student
success at
York
College/
CUNY.

PMP Goal 4.
CUNY’s new
culture of
completion
will be
reflected be
pervasive
“college
momentum
” campaigns

(3) Increase the
percentage of
undergraduate
students
participating in
internships

1.Create more credit earning
courses for Internships across
disciplines
2. Review curricula in those
programs that require internships
to determine effectiveness.
3. Seek a greater number of local
partnerships for placement
4. Continue recruitment efforts for
JOUR program

Chesney
Deans
Chairs

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019
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York 2018-19
Targets

Activities

Lead

Connection
to York SP
Goals

(4) Increase
graduate
enrollment by
2%

1. Review existing masters in need
of greater support for
implementation (i.e. with regard
to resources such as Clinical Trials
and Pharmaceutical Science).
2.Begin MSW program
3. Complete paperwork requested
by NY State for Nursing Master’s
program
4.Sponsor/participate in graduate
events (on and off campus)

Deans
Chairs

Goal 1. C
Initiative 1.3
Identify and
create new
majors and
graduate/
professional
programs

(5) Increase
Math Gateway
course
completion by
3% for entering
freshmen in the
first year

1. In summer 2018, offer
workshops to students who placed
into MATH 104 so that they may
instead be prepared to take MATH
120 thus moving through their
math requirements more quickly
2. All intro level math courses
(100-evel) were offered in the
winter and summer sessions to
again allow students to move
more quickly through the math
requirements
3. Students enrolled in MATH 104
in Fall were called using robocalls
to inform them of the availability
of MATH 120 in the Winter. The
same was done with students in
MATH 120 who then would move
to MATH 121 in the winter. The
robocalls were also used in the

Robinson
Chirico
N. Fariha
McDonald

Connection
to CUNY
PMP
Outcomes

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019
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spring to announce summer
course offerings for these courses
4. Booster courses (called corequisite courses) were created
and offered to those students in
intro-level math courses to
supplement the instruction
received in those courses. This was
piloted in spring 2018 and
expanded in Fall 2018. In this
semester this was done on a
voluntary basis. Data is being
collected about how students who
take the boosters do in the course
as compared to those who do not.
When the data is available (after
finals) it will be analyzed to
determine if modifications (making
the booster a requirement, as an
example)
5. An online version of MATH 120
was offered in summer 2018 in the
hopes that students who need the
course but are unable to attend a
course in person could complete it
and progress in their math
courses. This will be done again in
summer 2019
6. One section of MATH 120 was
offered in Fall 2018 using open
educational resources. A study of
how students perform in this
course as compared to sections
taught by the same instructor
using traditional paid texts is being
undertaken
7. Peer tutoring was used in
several sections of MATH 120 and
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MATH 121over the past 3
semesters. More work is needed
to determine the effectiveness of
this intervention
8. Collaborate with the Math
Learning Center’s faculty director
to implement discipline specific
professional development training
for MLC tutors to better prepare
them to assist students enrolled in
first year Math courses.
9. Develop tutor facilitated
workshops focused on topics
covered in Math Gateway courses,
working jointly with the MLC’s
faculty director.
10. In addition to the Math
Learning Center option, create
online tools for students requiring
assistance; These can be accessed
at all hours and will benefit
students who cannot get to the
Center.
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York 2018-19
Targets

Activities

Lead

(6) Increase
English Gateway
course
completion by
3% for entering
freshmen in the
first year

1. Identify, understand and
emphasize SLOs, from course
syllabi, in ongoing Writing tutor
professional development
workshops to provide Writing
tutors a firm knowledge of
expected course outcomes.
2. Increase Mini Grammar
Workshop offerings from biweekly to weekly and offer Writing
Skills workshops beginning at the
start of the semester. These
efforts will provide additional
opportunities for entering
freshmen to do targeted work on
skills necessary for success in their
English courses.
3. In addition to the English
Learning Center option, create
online tools for students requiring
assistance; These can be accessed
at all hours and will benefit
students who cannot get to the
Center.
4. Provide more paid professional
development opportunities for
faculty teaching ENG 125 and ENG
126, e.g. Composition
Training Program, August 2018

Robinson
Chirico
N. Fariha
McDonald

Connection
to York SP
Goals

Connection
to CUNY
PMP
Outcomes

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019
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York 2018-19
Targets

Activities

Lead

Connection
to York SP
Goals

(7) Strengthen
institutional
capacity for
assessment
(systematized
and organize
assessment
structure)

1)Identify York ILOs and embed
them across the curriculum
2)Commence early stage strategic
planning by identifying strategies
York can take as an institution to
help students accomplish York ILOs
3)Hone assessment processes,
systems, cycles, and instruments
for Gen Ed, AESS, and AAC
including methods for
communication and use of results
4)Undertake targeted assessment
activities in Gen Ed, AESS, and AAC
Template, Portal, Announcement,
Financial Reports

Provost
Deans
Chairs
X. Zhang
N. Naeem
C. Cruise

Goal 3.0 (AD)
Ensure a
culture of
developmen
t and
continuous
improvemen
t through
appropriate
and
meaningful
assessment
Goal 1.
Develop and
demonstrat
e efficient
and
effective
stewardship
of financial
and facility
resources
consistent
with
institutional
protocols

(8) Create a
system for
stakeholders to
submit proposal.

Ismael
Perez
Revenue
Generating
Committee

Connection
to CUNY
PMP
Outcomes

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019

Goal 4.
Develop and
implement a
financial
model to
support
York
College's
programs,
students,
faculty,
staff, and
facilities
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York 2018-19
Targets

Activities

Lead

(9) Increase the
number of high
school students
entering with 6
or more college
credits

1. The SEEK Program will
strengthen their partnership with
YECA program to bridge the
transition gap between their
program and the SEEK Program.

Cruise
Belle
Advisors
NOW

Connection
to York SP
Goals

Connection
to CUNY
PMP
Outcomes

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019

2.(an idea): The math/cs dept. reworked the AP Exam credit
awarding system so that students
who score a 3 on the AP Calculus
AB are not only waived of MATH
120 but receive credit for MATH
120 as per a CUNY Central memo
indicating colleges should offer
credit for a score of 3; this should
increase the number of HS
students entering with college
credit)
3. York Early College Academy
students participate in various
college level courses to fulfill CUNY
Pathways requirements.
Graduating seniors are also visited
by key constituents from academic
and non-academic units of the
College throughout the academic
year. This work is further
supported by the weekly Senior
Seminar that utilizes fourth year
fieldwork students from the York
College Department of Social Work
to facilitate discussions on the
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application process, financial aid,
and personal statements to aid
them in the transition from high
school into college.
4. Offer departmental Open
Houses (In April 2018, a group of
sophomores and juniors from York
Early College Academy were
invited to the Accounting and
Finance Department Open House,
hosted by Prof. Robert Clovey.
York Early College Academy
students had a separate
information session with Prof.
Clovey and other faculty from the
Accounting and Finance
Department, the Dean of the
School of Business and Information
Systems, the Director of the SEEK
Program at York College and a
representative from the York
College Admissions Office, another
Accounting and Finance
Department Open House for York
Early College Academy is being
planned for the spring 2019
semester).
5. November 1, 2018: York College
Office of Admission participated in
the York Early College Academy
College Fair
6. November 16, 2018: York Early
College Academy freshmen
participated in tours conducted by
the Office of Admissions and
participated in a research
workshop by the Library
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7.December 6, 2018: York Early
College Academy seniors and their
parents participated in a Financial
Aid workshop facilitated by the
Director of Student Financial
Services
8. Offer in Fall’18 spring’19 80
sections of credit classes to high
school juniors and seniors with
approximately 2,000 enrollments
resulting in over 6,000 credits
earn.
9. Two meeting during the year
with the College Now school
liaisons from five large feeder
Queens partner schools which
focus on York College
York 2018-19
Targets

Activities

Lead

(10) Increase
number of
students
participating in
undergraduate
research

1. Create an incentive program for
faculty who take on students who
are pursuing undergraduate
research
2. Have School level coordinators
3. Honors seminar series; Research
Presentations in Science Expo etc.;
Service opportunities (Judge in
Science fairs, leaders in open
houses, etc.)

L Chesney
R. Dhar
J. Lee
Deans
Chairs

Connection
to York SP
Goals

Connection
to CUNY
PMP
Outcomes

Progress
UpdateJan 2019

Budget
Implications

ILOs

Progress
UpdateJune 2019
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