Periodic Review Report
York College/City University of New York
94-20 Guy R. Brewer Boulevard
Jamaica, New York 11451
June 1, 2013
Dr. Marcia V. Keizs, president
Most recent decennial evaluation team’s visit: spring 2008

Table of Contents
1. Executive Summary.............................................................................................................. 4
1a. Description of the College .............................................................................................. 4
1b. Preparation of the Report ................................................................................................ 5
1c. Summary of Major Changes since Decennial Report ..................................................... 6
1d. Highlights of the Periodic Review Report ...................................................................... 7
2. Response to MSCHE Recommendations.............................................................................. 8
2a. Overview ......................................................................................................................... 8
2a.1) Middle States Recommendations Standard 9: Student Support Services............... 8
2a.2) Middle States Recommendations Standard 10: Faculty .......................................... 9
2a.3) Middle States Recommendations, Standard 14: Assessment of Student Learning 10
2b. Response to York Self-Study Recommendations ......................................................... 15
2b.1) Standard 1: Mission and Goals............................................................................. 15
2b.2) Standard 2: Planning, Resource Allocation and Institutional Renewal................ 15
2b.3) Standard 3: Institutional Resources ...................................................................... 15
2b.4) Standard 4: Leadership and Governance ............................................................... 16
2b.5) Standard 5: Administration................................................................................... 17
2b.6) Standard 6: Integrity ............................................................................................. 18
2b.7) Standard 7: Institutional Assessment.................................................................... 19
2b.8) Standard 8: Institutional Resources ...................................................................... 20
2b.9) Standard 9: Student Support Services .................................................................. 20
2b.10) Standard 10: Faculty........................................................................................... 21
2b.11) Standard 11: Educational Offerings ................................................................... 22
2b.12) Standard 12: General Education ......................................................................... 22
2b.13) Standard 13: Related Educational Activities ...................................................... 23
2b.14) Standard 14: Assessment of Student Learning .................................................... 23
3. Major Challenges and Opportunities ................................................................................. 24
3a. Five Challenges............................................................................................................. 25
3a.1) Implementing CUNY Pathways ............................................................................ 25
3a.2) Improving Retention and Graduation Rates .......................................................... 25
3a.3) Manage Budget and Build Reserve ....................................................................... 26
3a.4) Managing Space..................................................................................................... 27
3a.5) Implementing CUNYfirst ...................................................................................... 27
3b. Four Opportunities ........................................................................................................ 28
3b.1) Academics ............................................................................................................. 28
3b.2) Student Engagement and Support.......................................................................... 28
3b.3) Charter Revision .................................................................................................... 29
3b.4) Expanding Resource Base ..................................................................................... 29
4. Analyses of Budget and Enrollment Projections ................................................................ 29
4a. Operating Budget Overview ......................................................................................... 29
4a.1) Current Status of Operating Budget....................................................................... 30
4a.2) Budget Projections through 2015 .......................................................................... 31
4a.3) Compact Investment Funding................................................................................ 32
4a.4) Other funding sources............................................................................................ 34
4a.5) Capital Budget ....................................................................................................... 35
4a.6) Audited Financial Statements ................................................................................ 35
2

4b. Enrollment Trends and Projections............................................................................... 35
5. Assessment of Institutional Effectiveness and Student Learning ....................................... 37
5a. Overview ....................................................................................................................... 37
5b. Performance Management Process (PMP) ................................................................... 38
5c. York College Outcomes Assessment Committee ......................................................... 39
5c.1) Direct Assessment of Student Learning................................................................. 41
5c.1a) Academic Program Review (APR) .................................................................. 41
5c.1b) Assessment of General Education ................................................................... 42
5c.1c) Center of Excellence for Teaching and Learning (CETL)............................... 43
5c.2) Indirect Assessment of Student Learning .............................................................. 44
5d. External Accreditation .................................................................................................. 45
5e. Other Areas of Assessment ........................................................................................... 46
6. Evidence of Linked Institutional Planning and Budgeting Processes ................................ 48
6a. Overview ....................................................................................................................... 48
6b. Master Plan and Status of Capital Budget .................................................................... 48
6c. York College Strategic Plan through 2020 and Annual PMP....................................... 49
6d. The Operating Budget Process...................................................................................... 49
6e. All-Funds Budget .......................................................................................................... 50
6f. Future Plans ................................................................................................................... 51
Summary................................................................................................................................. 51
Appendix List.......................................................................................................................... 52
Glossary .................................................................................................................................. 55

3

1. Executive Summary
1a. Description of the College
York College is a senior college of The City University of New York (CUNY), the nation’s
largest urban public university, with eleven senior colleges, seven community colleges and
several graduate colleges and specialized institutions. Located in Jamaica, Queens, York was
founded in 1966 under the temporary name, Alpha College, and spent twenty nomadic years
throughout Queens until pressure from students, faculty, staff and the external community of
political, religious and generally engaged citizens, under the leadership of President Milton
Bassin, built the 50-acre campus York now calls home.
The college offers baccalaureate degrees in 50 academic majors including liberal arts and
sciences, accounting and business, journalism, communications technology, computer
science, social work, teacher education, aviation management and various health professions,
for example, nursing—for which the college recently opened a state-of-the-art simulation
laboratory—and a BS/MS in occupational therapy, the only one of its kind within CUNY. In
fall 2009, York reorganized its 17 academic units into three schools: Business and
Information Systems; Health and Behavioral Sciences; and Arts and Sciences. In addition,
programs have been added in aviation management, journalism, pharmaceutical sciences, and
a four-year nursing program, implemented in fall 2012.
Student enrollment has grown by 25 percent since 2007 to approximately 8,420 in fall 2012.
The full-time faculty has increased to 199 from 183 and the student-to-faculty ratio is 19:1.
The infusion of new faculty (roughly 40 percent who have replaced retiring faculty) has
benefited faculty-student interaction in- and outside the classroom, changed the delivery of
teaching and advising of students and strengthened the concept of a completely integrated
academic community.
York's students hail from 130 countries and speak approximately 87 languages. Capitalizing
on its increased faculty, York established the Office of Undergraduate Research in 2010 to
encourage research across the curriculum. Students, with their faculty mentors, make a
college-wide presentation of their research outcomes during an undergraduate research day.
This continues a tradition started in the sciences in the 1970s and contained in our current
mission: York College enriches lives and enables students to grow as passionate, engaged
learners with the confidence to realize their intellectual and human potential as individuals
and global citizens. Our current students through their undergraduate research experiences
are putting our mission into action and following the path of 1981 alumna, Dr. Deborah
Persaud, who, as a chemistry major at York College, was introduced to biological research in
the laboratory of Dr. Leslie Lewis. Dr. Persaud, a professor of infectious diseases at Johns
Hopkins University, School of Medicine, is today part of the team that may have discovered
a way to “functionally cure” HIV in infants. (appendix 001)
The college's physical environment is evolving to meet the changing requirements of
students, faculty, programs and staff. Interior and exterior spaces are being upgraded and
modernized to enhance learning, teaching and co-curricular experiences. In early 2011, the
CUNY Board of Trustees approved a master plan amendment for the college, the first since
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1996. (appendix 004) The centerpiece of the new plan is the Academic Village and
Conference Center (AVCC). The new building will replace the 39,000-square-foot
Classroom Building, a temporary building that was constructed in the early 1970s, with a
160,000-square-foot building that will house state-of-the-art classrooms, laboratories, student
lounges and recreation spaces, student-services offices, and the School of Business and
Information Systems as well as a conference center and Tuskegee Airmen Exhibit, funded by
the Port Authority, that will be open to the public.
Between 2010-2011 and 2012-2013 the college’s operating base budget grew by 6.27 percent
from $46,981M to $49,928M or by 1.56 percent each year. The college uses an all-funds
approach to budgeting and now has a stable operating budget after recent successive years of
budget reductions due to the national and state-wide economic downturn. Since 2010-2011
the college has received approximately $3.8M from the New York State Compact Funding
for Public Higher Education (Compact), a funding model to which the state of New York,
CUNY and students enrolled in the university have committed to provide stable funding for
CUNY. This source of funding has been used to fill 30 full-time positions, 21 in tenure track
faculty positions, and targeted priorities, including financial aid, CUNY fully integrated
resources and services tool (CUNYfirst), facilities and information technology.
1b. Preparation of the Report
Effective September 2010, the president established a college committee to begin the review
process. The committee was comprised of faculty and administrators. Unfortunately, while
students were invited, there was no steady participation on their part; however, the student
government leaders were given a number of opportunities to provide comments on the draft
document, which they did. The committee was co-chaired by Dr. Gila Acker, Dr. Donna
Chirico and Dr. Timothy Paglione. Two of these individuals had also served as co-chairs of
the decennial self-study in 2007.
Committee Members:
Gila Acker, chair and professor, Social Sciences
Sandra Bell Adams, assistant to the president, President’s Office
Denise Agin, associate professor, Health Physical Education/Gerontology Studies
Rahnuma Ahsan, assistant professor, Accounting and Finance
Hamid Bahri, assistant professor, Foreign Languages, ESL and Humanities
George Bercovitz, lecturer, Business and Economics
Donna Chirico, chair and professor, Behavioral Sciences
William Dinello, associate dean, President’s Office
John Drobnicki, professor, Library
Jo-Ann Fellows, associate registrar, Registrar’s Office
Thomas Gibson, associate dean, Student Development
Ivelaw L. Griffith, senior vice president, Academic Affairs
Marcia V. Keizs, president, York College
Cathy Michaels, director, Financial Aid
Judith Murphy, special projects coordinator, President’s Office
Alfred Ntoko, dean, School of Business and Economics
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Timothy Paglione, chair and associate professor, Earth and Physical Sciences
Daniel Robie, assistant professor, Chemistry
Richard Stuckhart, assistant director, Institutional Research and Assessment
Eric Tyrer, information technology senior associate, Computer Services
Shawn Williams, assistant professor, Health Professions
The committee met twice per semester in 2010-2011, 2011-2012, 2012 (fall). During the fall
of 2012, the committee members were tasked with gathering information regarding actions
taken by the college in response to each of the recommendations of the 14 standards of the
self-study. Work groups were formed and clustered by the standards and the work of
determining the college’s responses proceeded.
During the three year period, the co-chairs attended a number of Middle States conferences
in December and March of each year and made contact with the liaison, Dr. Petrisko. Other
members of the college community (president, provost, director of the Office of Institutional
Research and Assessment (OIRA) and staff in the OIRA office) also attended Middle States
conferences to ensure the best base of knowledge for completing the PRR. Throughout the
duration of the review, the co-chairs held regular consultations with the president and other
members of her office to facilitate communication and the meeting of deadlines. This
collaboration intensified through the conclusion of the report.
President Keizs also led a number of discussions with the leaders of the college (deans, VPs,
chairs, and students) to ensure the broadest possible base of consultation on certain aspects of
the report. Communication to the college at large took place through the president’s
initiatives web page and at a series of college-wide symposiums. In spring 2013 the
subcommittee reviewed a draft of pertinent sections. Thereafter the college community was
given various opportunities to provide comments: an open forum, senate meetings, a meeting
of the college assessment committee and the York College Personnel and Budget Committee
(P&B) meeting, among others. The report was also posted to the college website for
comments.
1c. Summary of Major Changes since Decennial Report
Prime among the changes York College/CUNY has experienced is the infusion of faculty,
staff, and executive positions that have been filled. Roughly 40 percent of the faculty
currently at York College/CUNY has been hired since 2008. Concomitantly, a significant
program of professional development has been sustained for both new and veteran faculty
and a York College Center for Excellence in Teaching and Learning (CETL) has been
launched with a focus on innovative pedagogies. The intellectual climate has been enhanced
by a series of activities emanating from the Office of Academic Affairs: the provost’s
Lecture Series, the Distinguished Lecturer Series, the provost’s research seminars and
localized department research seminars and scheduled campus talks.
All of these efforts have encouraged faculty in the pursuit of their scholarship, and they, in
turn, have influenced students to conduct undergraduate research. The reappointment, tenure
and promotion process has seen additional rigor with the introduction of systematic external
reviews as well as a role for the deans’ review now that the structure of the academic schools
6

is in place. Two junior faculty have received National Science Foundation (NSF) Early
Career Awards, and 129 faculty at large have received Professional Staff Congress
(PSC)/CUNY awards, of which 43 have been awarded to veteran faculty. The college has
also benefited from steady hiring in some long understaffed administrative and support areas:
Financial Aid, Registrar, Career Services, Advisement, and Counseling. Key administrative
areas have been undergirded, human resources, custodial services, and information
technology. At the executive level, academic deans have been hired and three vice president
(VP) positions have been filled: VP finance and administration (replacement), VP student
development (replacement), and VP institutional advancement (new).
The progress in hiring has been somewhat slowed in the last three fiscal years as a result of
budget pressures experienced during that time. However, with dedicated funding from New
York State and the continued promise of modest tuition increases in upcoming years, York is
positioned to replace individuals who retired through the CUNY Early Retirement Incentive
(ERI), offered by the state three years ago.
Significant changes have also taken place in the technology infrastructure at York
College/CUNY: installation of 30 smart classrooms; dedicated computer laboratories;
creation of a second foreign language laboratory; opening of a math laboratory; complete
upgrade of the campus wireless network; upgrade of PC’s in the library; redesign of the
testing center; building of the virtual hospital for the Nursing Program; release of Y-Connect
(a direct access student helpline); redesign and upgrade (to mobile device compliance) of the
college’s website, and; update of the York College Bulletin, now available electronically.
The York College Facilities Master Plan underwent its first overview in 20 years. As a result
of this process, the college is now positioned to build a new facility as state capital funds
become available – the Academic Village and Conference Center (AVCC) – a 160,000square-foot structure that will house the School of Business and other related enrollment and
student support services. In the meantime, a number of smaller capital improvements have
buoyed our spirits and created community: library renovation, cafeteria facelift, atrium
makeover, opening of the Cardinal Café, a coffee bar where students and faculty can meet,
external tree plantings, Health and Physical Education Building facade repair, Performing
Arts Center second floor balcony repair, allowing access to 500 previously unavailable seats,
and refurbishing faculty office spaces.
Finally and importantly, we are proud to have developed the York College Strategic Plan,
created over an eighteen month period, with new mission, vision, and values statements that
will lead us into 2020. Five major goals and 16 initiatives with numerous action steps have
been rolled out and are in the process of being implemented by the respective leaders of the
college, with oversight by the York College Strategic Planning Committee. (appendix 002,
003)
1d. Highlights of the Periodic Review Report
Each section of York College’s Periodic Review Report (PRR) details the actions we have
taken in response to both the Middle States recommendations emerging from the self-study
and the recommendations the college itself identified. Section two provides detailed
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responses to the Middle States recommendations that focused on three of the 14 standards standard 9 (student development), standard 10 (faculty) and standard 14 (assessment of
student learning). Specifically, the college’s response to standard 14 (assessment) details all
of the processes, committees, and other actions taken by the college including the review of
syllabi, the recalibrating of the academic program review (APR) guidelines and the important
work of the York College Outcomes Assessment Committee (OAC). The remainder of
section two delineates the actions the college has taken in the areas that we recommended in
our self-study.
Every standard that required recommendations has seen activity and outcomes. Section three
details the anticipated challenges of the immediate future including managing CUNY
Pathways to Degree Completion (Pathways), improving academic outcomes as seen in
retention and graduation rates, expanding the college's resource base, anticipating challenges
related to building the AVCC and implementing CUNYfirst. Opportunities are also
identified. Section four provides a detailed analysis of the budget and enrollment condition
at York. Section five is a thorough review of all of the activities related to
assessment including the annual CUNY Performance Management Process (PMP), the work
of the OAC (in its second revision), and the role of external accreditation. This section closes
with the question of how we will conduct assessment in the future in light of the
establishment of the three new academic schools in 2009. Section six outlines the steps we
have taken as a college over the last three years to link budget and planning processes and
where we expect to go in the future.
2. Response to Middle States Commission on Higher Education (MSCHE)
Recommendations
2a. Overview
Following York College’s 2008 self-study, the Middle States evaluation team made five
recommendations regarding Middle States standards 9, 10, and 14. In what follows, each of
these recommendations is addressed. For each standard the verbatim recommendation is
reprinted first (in italics), followed by the institution’s response.
2a.1) Middle States Recommendations Standard 9: Student Support Services
Middle States Recommendation:
The programs and individuals offering student support services are stellar. In light of this
quality, it is time to pause to consider and study the structure and umbrella of the Division of
Student Development. Currently there are some services that, while they may not duplicate,
do overlap or have potential to cause confusion for users. One such area is the advising
process in which the counselors are responsible for advising freshmen, while a variety of
academic and support service departments advise sophomores, juniors and seniors. A clear
distinction, informed by student development theory, among personal counseling, mentoring
and academic advising may help begin this process.
York College Response:
The Division of Student Development remains the umbrella entity for student support
services, under the leadership of the recently hired vice president, taking the lead on applying
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student development theory in key areas such as advisement, counseling and mentoring to
student development practice in the delivery of student support services. There are functions
shared with enrollment management and academic affairs; there are working groups that cut
across divisions meeting regularly to coordinate the delivery of student support services. The
York College First Year Experience (FYE) Committee and the York Advisement Council are
examples of these working groups that sustain efforts to evaluate and coordinate services
provided to students.
When there is a need to delve deeply and provide new perspective, task forces have been
charged. The York College Retention/Graduation Task Force Report recommends systemic
changes in the way academic advisement is provided to students to better integrate service
delivery. (appendix 009) This group has made recommendations to the college president
for implementation in spring 2014 as the college prepares for the new CUNY Pathways
requirements to go into effect. This presents an opportunity to implement an effective
advisement paradigm that differentiates among first-year students, transfer students and
students who have declared a major to appropriately address the advisement needs of each
group that will now include divergent general education requirements. Advisement materials
and protocols are being systematically collected from departments and units across the
college to make certain there is clear delivery of a unified message to students. (appendices
010, 012, 013, 014, 015, 016, 017, 018)
2a.2) Middle States Recommendations Standard 10: Faculty
Middle States Recommendations:
1. York College should continue to work toward increasing the number of full-time faculty
and to reduce the College’s dependence on part-time faculty.
2. York College should strive to improve the physical environment of the facilities to foster
collegiality and to help create a sense of intellectual community as a means of recruiting and
retaining new faculty. Special consideration should be given to the matter of the lack of office
space and of the need to share office space.
York College Response:
Although bound by the constraints of university budget allocations, efforts have been made
to recruit and retain full-time faculty members, especially in areas deemed as critical such as
nursing and other clinical health disciplines. Although as of fall 2012, there were still 199
full-time faculty members compared to 183 at the time of the self-study in fall 2007, the
student faculty ratio has increased from 18:1 to 19:1 and the percentage of instructional hours
delivered by full-time faculty has decreased from 57.7 percent to 54.3 percent. These
changes, despite the increased number of full-time faculty, reflect the trend of growing
student enrollment at York and other public colleges resulting from the combined impact of
the general economic downturn in the United States and the rising cost of private higher
education. Enrollment grew by 25 percent in the last five years from 6,727 at the time of the
self-study to 8,420 in fall 2012.
The college has paid special attention to the office and laboratory facilities of faculty
members by carrying out an inventory of current and potential office space. The majority of
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full-time faculty members (113) have a single person office, with the remaining sharing
offices between/among two or three faculty members. Since 2008 shared offices have been
refurbished and/or redesigned to provide faculty members with appropriate facilities to work
or meet with colleagues and students. The definition of office may be different as some
faculty members use underutilized laboratories as offices better suited to faculty needs,
especially in the Science, Technology, Engineering & Mathematics (STEM) disciplines. The
space audit continues in an effort to reclaim spaces for faculty and classroom use.
Significant progress toward the building of the AVCC as part of the campus has been made.
This will greatly ease the space issue on campus. In summer 2010, the architecture firm of
Ennead, formerly Polshek Partners Architects, was awarded the contract to design the
building. In January 2011, the CUNY Board of Trustees approved the Master Plan
Amendment prepared by the architecture firm of Perkins and Will. Since November 2011,
the AVCC project has progressed through the design schematic phase. Throughout the
summer and fall of 2012, representatives from the college/university met with the architect,
engineers, and consultants to respond to the schematic phase review comments and
incorporate these into the design development documents. In late summer, foundation
investigative soil borings were completed on the building site. In September 2012, the
CUNY Board of Trustees approved and amended a resolution to provide further design
services due to extensive site work requirements. In December 2012 a presentation identified
the proposed building envelope, façade, floor plan layouts, Mechanical, Electrical, Plumbing
(MEP)/Information Technology (IT)/Security/Life Safety and other infrastructural systems,
and landscaping and grounds designs. The design development documents will be cost
estimated by a professional construction cost estimating firm in spring 2013 and these
packages will be reviewed and vetted by the college/university thereafter. (appendix 019)
2a.3) Middle States Recommendations, Standard 14: Assessment of Student Learning
Middle States Recommendations:
1. A thorough and comprehensive review of all course syllabi (new and old) should be
conducted to ensure that measurable student learning outcomes (i.e., objectives) are stated
within all syllabi and that such outcomes are consistent across all sections of a given course.
The adoption of a standardized syllabi format is strongly encouraged and the transference of
all courses (new and old) to such a standardized format should occur by the end of the next
(2008-2009) academic year. Once the revision process has concluded, course content should
be closely monitored to ensure long-term adherence to approved learning outcomes.
2. A comprehensive review/revision of the Assessment Plan should be immediately
undertaken in light of the noted gaps acknowledged within the Assessment Plan, within SelfStudy, and via observation of the visiting team. Preferably, the process for review/revision of
the Assessment Plan and resulting implementation should be led by the Office of Institutional
Research and Assessment to ensure continuity with ongoing data gathering processes and the
coordination of assessment currently supported by the Title III project. The revised
Assessment Plan should, at minimum, include the following critical components:
a) Provide a long-range vision, founded on a well-developed and sound conceptual
framework, for institutionalizing institutional assessment and learning assessment
10

practices across all college units;
b) Clearly distinguish between the envisioned activities and planned initiatives for
assessing both institutional effectiveness and student learning;
c) Provide detailed and realistic timelines for ensuring (at minimum) assessment of each
core competency mandated by Standard #12;
d) Specify reporting and dissemination strategies that ensure generated data are widely
shared and utilized for institutional decision-making and curricular reform;
e) Establish goals and benchmarks for determining long-term success and achievement
with regard to improved student learning; and
f) Incorporate a process for continuous monitoring and evolution of the Assessment Plan
based upon ongoing assessment results and lessons learned.
The revised Assessment Plan (comprised of the aforementioned components) should be fully
developed and ready for implementation by the end of the next (2008-2009) academic year.
York College Response:
1. Comprehensive Review of Syllabi: Regarding the first recommendation, the transition to a
syllabus template is complete. (appendix 020) A generic syllabus template was created and
distributed to all faculty members to facilitate the adoption of a standardized syllabus format;
as new faculty members are hired, the template is provided as are previous course syllabi that
represent best practices. Departments give syllabus templates for specific courses with
particular attention to courses where multiple sections are offered to make sure that there is
communication between and among sections and instructors. Syllabi are collected from
departments by the Office of Academic Affairs (OAA) and checked at various levels to
ensure that the updated syllabus format is being used and that learning outcomes are stated
and consistent.
2a, b, c. Comprehensive Revision of assessment plan. providing long range vision, and
distinguishing between envisioned activities and planned initiatives for assessing both
institutional effectiveness and student learning; provide detailed and realistic timelines for
ensuring (at minimum) assessment of each core competency mandated by Standard #12
Immediately following the Middle States site visit in 2008, the York College OAC was
reconvened and re-conceptualized to reflect the changing Federal and CUNY-wide
requirements for accountability and for valid assessment. In our response letter to Middle
States submitted on March 26, 2009 (appendix 021), we outlined a comprehensive plan for
assessment with short-and-long term goals captured in the 2006-2009 York College
Assessment Plan (appendix 023) with a focus on implementing nine key assessments and
addressing the recognized gaps in assessing student learning by:
• implementing a general education quantitative literacy assessment;
• revamping the guidelines for academic program reviews with attention to learning
outcomes; (See section 5 for full discussion.)
• conducting an alumni survey to include self-reported learned outcomes attained, and;
• offering more professional development activities in assessment.
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All of the above were accomplished and are reported in the OAC report of July 2009.
(appendix 022)
With regard to general education, four initiatives were undertaken: National Survey of
Student Engagement (NSSE), General Education “Literacy” Survey, CUNY Proficiency
Exam (CPE), General Education Curriculum Survey and General Education Assessment.
First, a report entitled Student Engagement on the Move-York College NSSE 2005 and 2009
Comparison, prepared by Professor Michael Cripps of the English Department and Professor
Cheryl Adams of the Biology department, showed significant improvement of York students
in 22 out of 85 items. While acknowledging that there is room for improvement, the authors
conclude that the data comparing York to other CUNY colleges and peer institutions beyond
CUNY “situate York’s freshman level of engagement at or just above the CUNY average and
at or just below York’s peer institution average.” While this survey does not directly
measure student learning, it is designed to assess the extent to which students are engaged in
good educational practices, specifically those educational practices that are correlated with
strong learning outcomes. (appendix 026)
Second, the CUNY Proficiency Examination (CPE) was the official CUNY instrument for
measuring student learning in the general education curriculum. A committee was charged to
review the pass rate information and to make suggestions in January 2010. The results
showed that the pass rate improved 14.7 percent in fall 2009, suggesting that the workshops
were beneficial. However, the trend data also indicated that students did not receive enough
preparation for the CPE task two, which measures quantitative literacy. As a consequence, an
initiative was designed to improve performance on task two by integrating learning modules
across the general education curriculum. Nonetheless, the CPE was discontinued by CUNY
as of November 2010, so it was not available for use as a direct measure of student learning
beyond that point and further interventions were stopped.
Third, the General Education Curriculum Survey was administered to all faculty in 2008.
Responses from faculty suggested that some competencies were of primary focus, such as the
ability to generate, synthesize, and clearly communicate, whereas other areas received less
attention, for example, quantitative literacy. This was consistent with the lower performance
on CPE task two. Since the results were released, a quantitative literacy committee was
formed to address the issue. This committee later joined forces with the general education
quantitative literacy York College Faculty Inquiry Group (FIG) and designed learning
modules which were implemented in seven sections of three different courses. In general,
students who were exposed to the learning modules performed better on the test than those
who did not.
Fourth and finally, general education literacy assessment also took place under the auspices
of the OAC and in collaboration with faculty in the English department. Students in multiple
sections of first-year and junior-level writing courses were given the same writing
assignments and graded by the same rubric. One of the main findings was that juniors who
started at York (as first-time freshmen) scored significantly higher on the first writing
assignment than those who started with 60 or more credits. However, the gap decreased and
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no significant difference was found in the second writing assignment at the end of the
semester. The preliminary results were shared with the OAC as well as at the CUNY general
education conference.
Although the second version of the Outcomes Assessment Plan 2009-2012 provided realistic
timelines for the assessment of general education, the assessment of scientific literacy and
critical thinking was not completed as planned for two reasons. First, the York College
General Education Task Force was in the process of revising the general education
curriculum and the intention was to embed assessment in the proposal. Then, the CUNY
Board of Trustees Pathways resolution redirected faculty and staff to focus on the new
initiative. The York College Pathways proposal was developed and approved to be
implemented in fall 2013. The next assessment plan will include assessment of student
learning that is in line with the CUNY Pathways as well as Middle States standards 12 and
14. In addition, the Collegiate Learning Assessment (CLA), a nationally normed test, was
adopted and piloted CUNY-wide for the first time. It is intended to assess students’ critical
thinking, analytical reasoning, writing and problem solving skills – addressing some of the
areas envisioned in the goals for general education assessment on a college-wide basis.
(appendices 024, 025)
The academic program review process was revamped as part of the OAC work with fuller
guidelines established and a five-year cycle of schedules put in place. This process has seen
full engagement from department and faculty, and the results are contained in the January
2013 OAC report and highlighted as well in section five of this document.
With regard to the alumni survey, the college conducted an alumni survey in January 2009
with 257 respondents of a total mailing of 5,217. The sample of students completing the
survey were both full-time (63 percent) part-time (20 percent) or both (17 percent), graduated
between the years 2000-2008 and represented a variety of majors. Among the notable
findings were the following: in almost all 14 areas of the survey, 75 percent of the
respondents stated that their York College experience ranged from good to excellent in
helping them develop key competencies in areas such as communication (oral and written),
critical thinking, technology, mathematics, cultural diversity, scientific literacy, teamwork
and leadership. The area of understanding and appreciating different cultures and ideas was
rated excellent by 47 percent of the students. (appendix 022)
As for ramping up professional development activities in assessment, the OAC, in
collaboration with CETL since 2009, has been sponsoring faculty development efforts in a
number of venues. The overall goal of faculty development has been to: create a culture of
assessment; increase faculty knowledge and use of assessment techniques to improve
academic outcomes; utilize syllabi to drive quality assurance on instruction and outcomes;
increase faculty expertise with using and reporting student learning assessment in the APR
process; support faculty use of technology in their assessment efforts. In addition to regular
assessment workshops and ongoing annual day of assessment, the college also hosted a twoday workshop featuring guest speaker Dr. Linda Suskie (former VP of Middle States
Commission on Higher Education) in 2009. York faculty and staff have also attended
assessment conferences sponsored by CUNY, the American Association of Colleges and
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Universities, Middle States Commission on Higher Education, Association for Institutional
Research, Indiana University-Purdue University Indianapolis.
d. Specify reporting and dissemination strategies and ensure that data are widely shared and
utilized for institutional decision making and curricular reform. The strategic plan, Charting
a Course for the Future of York College, adopted in February 2011 provides the vision and
framework for future assessment activities as well as the next version of the OAC action
plan, that will not only build on earlier versions but will be driven by the goals and activities
outlined in the plan. For the immediate future, the OAC and the academic schools’
assessment committees, when they are fully operational, will be the responsible entities for
driving these assessment activities. Data collection of student learning and instructional
effectiveness is currently a multi-dimensional, ongoing process. The OIRA is responsible for
collecting data and reporting to programs, the schools and the college for the purpose of
making informed curricular and institutional decisions. The reporting and dissemination of
information have been facilitated by enhanced synergy among campus leadership groups and
by the effective use of technological media. The York College P&B, the senate and college’s
curriculum committee now use online systems to receive information in real time. New
meeting structures such as the spring symposium, academic council and various unit retreats
afford a mechanism to share data and verify that the assessment feedback cycle has been
completed and renewed. A new website design provides easy access to assessment
information. (appendix 029)
e. Establish goals and benchmarks for determining long term success and achievement with
regard to improved student learning. The annual PMP continues to establish goals and
targets for over 100 benchmarks established by CUNY that are reviewed annually with the
college being tracked longitudinally on these benchmarks and compared against other senior
colleges within the system. Of the fourteen key indicators, five specifically track student
outcomes: percentage of students passing freshman composition with “C” or better;
percentage of students passing gateway mathematics courses with “C” or better; average
number of credits earned by full-time first time freshmen in baccalaureate programs within
the first twelve months; one-year retention rate; six year graduation rates; total enrollment,
and mean SAT score. Although not key indicators, we have also set goals for improving
post-graduate outcomes such as performance on national tests for accounting, physician
assistant and occupational therapist. (appendices 030, 031, 032, 033)
f. Incorporate process for continuous monitoring and evolution of the Assessment Plan based
upon ongoing assessment results and lessons learned. The OAC takes the lead in continuous
monitoring and evolution of the assessment plan based upon assessment results and lessons
learned. For instance the committee established a clear system and guidelines for the APR.
(appendix 034) This has been restructured and systemized to place every academic
department on a five-year APR cycle. (appendix 105) Programs that are accredited by
outside bodies use those self-studies in lieu of APRs. The APR process is coordinated by the
assistant provost. As well, the annual PMP provides opportunity for the college to
continuously monitor progress and recommend change. (appendix 035) Over the years, the
president has identified the college’s top ten goals and targets from over 100 benchmarks
included in the PMP. These unmet targets serve as areas for deeper study and assessment
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and may subsequently benefit from programmatic, policy or resource modifications. Finally,
in response to external accreditation review recommendations the respective program or
department working with the dean and faculty implement curricular or program changes to
come in line with new or emerging accreditation requirements.
2b. Response to York Self-Study Recommendations
There were additional suggestions made by the Middle States evaluation team and
recommendations made by the college in response to its self-study analysis. We are obliged
to address the self-study recommendations put forward as the college plans for the future.
For each standard, the verbatim York College recommendation is reprinted first (in italics),
followed by the institution’s response. Self-study recommendations addressed as part of the
response to Middle States recommendations are not repeated. At the direction of Middle
States, suggestions by the Middle States evaluation team are not addressed.
2b.1) Standard 1: Mission and Goals
York Self-Study Recommendations: None.
2b.2) Standard 2: Planning, Resource Allocation and Institutional Renewal
York College Self-Study Recommendation:
1. The administration needs to allow proper time for departmental feedback to the
President’s annual Goals & Targets proposal after their initial input. A regular annual
schedule of meetings and timely deadlines for strategic planning must be established and
communication between the administration and program leaders needs to be improved.
York College Response:
The timing of the annual PMP process including feedback from essential College units has
been lengthened as much as possible within the timing constraints set by CUNY. The call
letter is published to the vice presidents with copies to cabinet, chairs/directors and the
strategic planning committee in March of each year, with a deadline for response in May
each year so that the president can meet the June deadline to CUNY.
2b.3) Standard 3: Institutional Resources
York College Self-Study Recommendations:
1. The Library 2005-2006 OTPS budget has only increased 22 percent since the 1998 Middle
States Self-Study Report. There now is additional funding through the CUNY Compact
(earmarked towards facility renovations) and from the Student Association, but sustained,
formal increases should be allocated.
2. Appropriate funding and staffing of the Registrar’s Office must be secured to allow this
office to provide adequate services to the students. The need for 4 full time CUNY office
assistants has been expressed by the Registrar.
3. The College should adopt the “all-funds” budget recommended in the 2003Periodic
Review Report.
4. A campus-wide committee comprised of faculty, students, alumni, and administrators
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should convene to develop the core concepts of the Facilities Master Plan. The committee
will assure that these concepts are clearly understood and that the Master Plan process will
be a capital plan aligned with the College’s mission, goals, and objectives, as well as with all
planning and assessment activities.
York College Response:
The Library Department has characterized its operating budgets as “healthy” and “strong” in
recent annual reports. Other Than Personal Service (OTPS) funding was increased each year
from 2006 through the 2008 self-study up until the 2010-2011 academic year, when
economic constraints became significant across the college. Despite recent decreases, the
Library faculty still judges its funding to be adequate and comparable per Full Time
Equivalent (FTE) to peer institutions. This is according to the 2006-2011 Academic Program
Review for the Library. Multiple resources at the college are now strategically leveraged to
support the Library OTPS including tax-levy funds (20 percent), significant CUNY Compact
allocations (34 percent), the Technology Fee (30 percent), the on-campus NYC public high
school (6 percent), student government (5 percent), Auxiliary Enterprises (3 percent), and
external grants (2 percent). Percentages indicate the amount of the 2011-2012 budget of
$604,947 allocated to the Library from these sources. (appendices 036, 037,038, 039, 040)
The Registrar’s Office did not receive all of the recommended positions. In 2008, it received
a full-time assistant higher education officer (aHEO) position to process tuition assistance
program (TAP), Degree Works course eligibility for students receiving financial aid. Due to
the early retirement initiative in 2011, the CUNY administrative assistant position was not
replaced, but the Registrar’s Office was approved for a part time college assistant position
effective, June 2012.
The term “all-funds” budget implementation at York refers to the development and
transparent use of multiple streams of funding in support of the college’s core mission,
excluding capital funding. All-funds budgeting has been in place since 2001, but varying
terminology was used. The major change since 2008 is the centralization of reporting and
transparency. Since 2009 the budget office has been responsible for compiling a single report
containing data from all streams that constitute the college’s operating budget. The report is
shared annually with faculty representatives (PSC-CUNY union and faculty caucus), a
version with the college P&B committee at least twice per semester, with deans and directors
at least once per semester, and with the president’s cabinet no less than quarterly.
In September 2009, a visioning session held with the master plan executive committee was
followed by a series of workshops including reaching out to all College constituencies. This
provided an opportunity to convey information about the master plan in progress, solicit
feedback and prioritize initiatives. CUNY has given full support to our master plan,
approved in February 2011, even featuring its signature project, the AVCC, on the cover of
the CUNY Capital Budget Request Book.
2b.4) Standard 4: Leadership and Governance
York College Self-study Recommendations:
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1. The York College Charter is revisited and revised as called for in the 2003 and 1998
Middle States documents.
York College Response:
In April of 2010 an ad hoc Charter Review Committee of the York College Senate was
constituted to review the 1986 charter in light of the NYS Open Meetings Law and the
college’s restructuring that established the academic schools – Arts and Sciences, Business
and Information Systems and Health and Behavioral Sciences. The committee set as its initial
goal the careful review of the college’s current (and prior charters), review of peer CUNY
institutions, and examples of governance documents representing public and private
institutions of higher education. Faculty members of the committee attended workshops
offered by the American Association of University Professors (AAUP) in the 2010 and 2012
annual meetings on Shared Governance and Making Senates Work, respectively. (appendix
041)
The charter review committee has met its charge and presented a proposal for ratification to
the college senate on May 21, 2013 with the goal of achieving approval from the CUNY
Board of Trustees by the end of the year. The proposed recommendations will serve to:
1) satisfy the Open Meetings Law; 2) integrate the academic schools creating greater
efficiency of operation; 3) address the composition of the College Senate and its standing
committees; 4) establish the rightful use of committee alternates, and; 5) create a new
committee, the Committee on Governance. The proposal failed to receive the 2/3 vote needed
for ratification.
2b.5) Standard 5: Administration
York College Self-study Recommendations:
1. A centralized and standardized record keeping of the minutes of all the Senate’s standing
committees is created.
2. The strengths and weaknesses of the governance structure are periodically assessed to
maintain utmost efficiency.
York College Response:
Record keeping for those college-wide committees requiring the availability of minutes has
improved greatly with the use of electronic systems for this purpose. Chairs of senate
standing committees send copies of meeting minutes to both the chief librarian and to the
dean of the executive office. Copies of the senate materials, as well as the electronic
recordings of Senate meetings, are sent to the chief librarian and are kept in the library’s
archive room where they are accessible by appointment as needed. Standing and ad hoc
committees now maintain Blackboard sites or Intranet-file sharing sites to maintain records
and allow for ease of access by committee members and others who require access such as
chairs and directors.
The charter review process has provided the opportunity to both evaluate the current
governance structure and incorporate ways to maintain oversight and make change in the
future. Additionally, the schools model is being evaluated to determine how this newly
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created structure serves overall college governance. Further, the proposed charter revisions
include a mechanism, a new governance committee, that will be available to assess the
functioning of the governance structure and empowered to recommend changes.
Every year, based on the PMP, the college president is evaluated by the chancellor and
provided feedback regarding the key indicators. As well, vice presidents and the provost are
evaluated annually and provided guidance regarding the PMP benchmarks of their related
areas. CUNY evaluates all college presidents every five years. This evaluation includes a
self-assessment, a comprehensive survey of faculty administration, staff, students,
community representatives, and finally a meeting with the Chancellor. Based on this model,
President Keizs also conducts a five-year evaluation of all persons in the vice president rank.
In fall 2012, the provost was evaluated utilizing a model that brought in an external reviewer
to conduct a confidential and comprehensive review. This information has been
communicated to the provost and the president. Useful recommendations have been
incorporated as next steps for improvement. This practice will also be used for all of the vice
presidents who reach the five-year benchmark.
2b.6) Standard 6: Integrity
York College Self-Study Recommendations:
1. The College should streamline the process for dissemination and implementation of
University policies. CUNY policies should be adopted in a timely fashion on the campus with
the necessary minor modifications, when appropriate.
2. The Office of Academic Affairs should develop an improved procedure for administering
the Student Reaction to Teaching Effectiveness survey.
York College Response:
Significant progress has been made in the college’s efforts to exercise integrity in presenting
information about academic and intellectual freedom objectively and accurately. This
includes the timely dissemination of policies as mandated by CUNY. The redesign of the
college website has been helpful in assuring that information such as policies on recruitment,
promotion, tenure, retention, academic integrity and academic dishonesty are available and
easy to access. Links are provided to CUNY web sources for information and to electronic
copies of pertinent documents. Two examples are the York College Policy and Procedures
on Academic Integrity, approved by the CUNY Board of Trustees in July 2011, and the
CUNY Policy 1.3 Academic Integrity Manual of General Policy. (appendices 042, 043)
Relevant personnel from the York Office of Academic Affairs and faculty members regularly
examine the minutes and notices of the CUNY Board of Trustees posted on the CUNY
website. The new syllabi format includes policies and links to information such as CUNY
Policy on Academic Integrity (including plagiarism), and student support services (including
counseling and the Specialized Testing & Academic Resources (STAR) program). The
college bulletin and faculty handbook are available both in hard copy and on the college
website. (appendices 044, 045) Both reiterate policies and procedures needed to maintain
integrity and transparency of operations. A York College Pathways website was developed
with links to the CUNY Pathways website and is now accessible on the website home page.
(appendices 046, 047)
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The e-mail list of faculty and various college listservs are used to deliver important campus
information, including public announcements and policies. Forums such as academic
council, town hall meetings regarding special topics (i.e., the strategic plan, Pathways,
charter revision) and the spring symposium are outlets to deliver, discuss and receive
feedback regarding important issues concerning the college.
The Committee on Instruction of the York College Senate began working on a new Student
Reaction to Teaching Effectiveness Survey in 2009 in an effort to overcome problems
associated with the current survey and the procedures used to administer the survey. The
new instrument was approved by the entire senate in March 2012 and awaits implementation.
The process has taken longer than anticipated because of the complexity of the technology
and options available to effectively use and monitor the process. A teaching effectiveness
survey for online courses is currently being developed. (appendix 049)
2b.7) Standard 7: Institutional Assessment
York College Self-Study Recommendations:
1. Unify all the research assessment and planning efforts under one unit, possibly to be led
by an individual at the dean’s level.
2. “Use the Assessment Plan as a guide to provide professional development on assessment
at all levels of the institution” is addressed above in the response to the Middle States
recommendations for Standard 14. (2a,b,& c).
3. “Assess all individual units and services, according to Strategic Plan objectives, on a
regular basis (annually or bi-annually) basis” is addressed above in the response to the
Middle States recommendations for Standard 14. (See also Section 5.)
York College Response:
Due to budget limitations, the college did not unify research and assessment with the
appointment of a dean. However, the college took a comprehensive and intentional approach
to assessment and planning, through establishing structures, linking activities, monitoring
progress, and closing the feedback loop essential to timely and valid evaluation.
• In 2006, York College established an outcomes assessment committee (OAC) that
has developed two comprehensive plans. Each department is represented and the cochairs of the committee include a department chair, a dean and the coordinator of
assessment, all of whom report to the Office of Academic Affairs.
• In summer 2007, the college created the position for coordinator of assessment in the
York College Office of Institutional Research and Assessment (OIRA) who serves as
a member of the strategic planning committee and as co-chair of the OAC. (The
individual resigned in July 2012 and will be replaced in 2013-2014, if the budget
allows.
• In September 2009, the college reorganized itself into the three academic schools:
School of Arts and Sciences, School of Health and Behavioral Sciences and the
School of Business and Information Systems. (appendix 050) Under the leadership
of the academic deans, the schools have developed strategic plans and are in various
stages of developing and implementing related assessment plans. The School of
Health and Behavioral Sciences has established its own assessment committee, with
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•
•

assessment plans for all 19 programs in the school and formal assessment tools. The
formation of schools is raising the question regarding how the college should
structure future outcomes assessment work. In the meantime, the college’s
outcomes assessment committee continues to work in conjunction with the schools.
In 2009, the responsibilities of the dean for the executive office were restructured to
include serving as staff to the president on the college’s strategic planning committee
and liaison from the President’s Office to the OIRA.
In 2009 the President’s Office established a strategic retention work group, (now
called the Research Group) that meets three to four times a year to review reports and
data on enrollment, retention, freshman performance, graduation rates, freshman and
transfer admissions criteria, advisement, academic performance issues and other
issues related to retention. Emerging from these sessions are work groups, which
may delve more deeply into data and topics that subsequently provide policy,
programmatic or resource recommendations for implementation at appropriate levels
of the college.

2b.8) Standard 8: Institutional Resources
York College Self-Study Recommendations: None
2b.9) Standard 9: Student Support Services
York College Self-Study Recommendations:
1. “Integrate, coordinate, and enhance services provided by the many extant offices, e.g.,
Career Services, Academic Advisement, Academic Achievement Center, SSS, the Writing
Center, the Counseling Center, etc. All academic advisement should be under the direct
guidance of the disciplines and departments or at least strictly following their most current
recommendations” is addressed above in the York College response to the recommendations
for Standard 9.
2. Establish and support an Office of Evening and Weekend Student Support.
3. Increase staffing and hours and improve training in the student services areas.
York College Response:
To meet the needs of evening and weekend student populations, student support services
offices provide extended hours. (appendix 051) For example, on designated days, Office of
the Registrar, Bursar, Financial Aid and other student service offices remain open until 6:30
p.m. Offices are also open the first Saturday of each month when classes are in session.
The college understands the importance of providing a level of excellence in service to
students. Therefore, yearly retreats (appendices 052, 053) are conducted by the divisions of
Student Development and Administrative Affairs to discuss cross training opportunities,
office functions and ways to improve delivery of college services. This year as the college
approaches implementation of Pathways, all support staff have been trained in this integrated
computer system.
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2b.10) Standard 10: Faculty
York College Self-Study Recommendations:
1. “Increase the number of fulltime faculty to improve the ratio of full time to part time
teaching hours” is addressed above in the response to Middle States recommendations for
Standard 10.
2. Support research by senior and mid-level faculty who do not have the advantages of
reassigned time of more recent hires.
3. “Improve the physical environment for faculty in order to foster collegiality and help
create a sense of intellectual community as a means of recruiting and retaining new faculty”
is addressed above in the response to the Middle States recommendations for Standard 10.
4. Enhance recognition of faculty service commitments in order to encourage faculty at all
ranks to take an active part in the life of the College.
York College Response:
In order to support research by senior and mid-level faculty the grants office has reached out
to them in person and via the Access Granted newsletter to take advantage of grant writing
opportunities. (appendix 055) There has been increased success in the awarding of
PSC/CUNY grants. Additionally, the provost has issued an invitation to mid-level and
veteran faculty to submit a brief proposal directly to the OAA to request reassigned time for
specific research endeavors. Although widely publicized, only a few faculty members have
taken advantage of this opportunity.
Through a grant from the US Department of Education, the college established two programs
geared toward overall professional development. One program, Prof 101, is for newly hired
faculty members to introduce them to the college and to CUNY so they learn the policies and
best practices regarding teaching effectiveness, research productivity and the commitment to
service. (appendices 056, 057) A second program, Prof 201, is for mid-level faculty, that is,
faculty with tenure, but who are at the assistant or associate rank to provide support as they
prepare to assume leadership roles and move toward promotion. Substantial time is devoted
to supporting the research programs of faculty members including grant opportunities; grant
writing, procedures for submitting grants, general writing and publication skills. This forum
provides a means of sharing experiences and success stories as well as creating a way to form
new collaboration with colleagues who share research interests. A third series is being
developed for the next academic year called, “The York Writing Seminars.” Each of these
two-hour seminars is designed to showcase a problem related to scholarly writing through the
experience of a York faculty member and/or associated exercises and instructional
information related to topics including how chairs manage a scholarly writing program
despite administrative burdens and finding an audience for work in progress.
Enhance recognition of faculty service commitments in order to encourage faculty at all
ranks to take an active part in the life of the College. The York has taken some steps to
recognize faculty at all ranks who take an active part in the life of the college. At
convocation, faculty are recognized for scholarship and service, and the convocation
professor, (nominated by the faculty) presents an address and carries the title for the
academic year. At the annual undergraduate research day, faculty are recognized for their
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different levels of mentoring of students (President, Provost, Dean awards). Faculty are
funded for conference attendance that support service efforts like governance, accreditation,
assessment, chair development. Finally, on the recommendation of the college P&B
committee, the provost authorized department chairs to allocate reassigned time to faculty for
administrative purposes such as conducting critical department assessment endeavors such as
the APR process.
2b.11) Standard 11: Educational Offerings
York College Self-Study Recommendation:
Revise the College’s Academic Master Plan and establish more Master’s degree programs in
niche areas related to the College’s unique programs;
York College Response:
The strategic plan (appendix 028) serves as the roadmap for actions to address the changing
academic and professional environment facing students, and post baccalaureate employment
opportunities. Since 2009 the college has introduced three new degree programs (journalism,
generic nursing and pharmaceutical sciences) and we have introduced a Reserve Officer
Training Corps (ROTC)/military science leadership curriculum. Our strategic plan calls for
the gradual introduction of a handful of masters programs in existing niches. For instance,
currently in discussion as a recommendation of accreditation body is a Master’s in the
physician assistant major.
2b.12) Standard 12: General Education
York College Self-Study Recommendation:
1. Research and create new, innovative, cross-cutting and interdisciplinary liberal arts and
professional majors with vision towards potential new markets;
York College Response:
The general education reform process encompassed a two-year timeline, with the first year of
work by the task force assigned to the development of new, model courses by FIGs, and the
second year assigned to organizing and framing new and existing courses into a revised
general education curriculum for institutional approval. One result of this evaluative process
is a general education mission statement more clearly aligned with the college mission
statement. Pathways to Degree Completion usurped the general education task force plan
while incorporating the mission statement put forward by the task force into the new
Pathways curriculum. The Pathways plan was passed by the York College Senate on
October 25, 2012. Pathways provides requirements and learning outcomes that
undergraduate students across CUNY must meet. Most importantly, it guarantees that
general education requirements fulfilled at one CUNY college will carry over seamlessly if a
student transfers to another CUNY college. This is a common practice illustrated by the fact
that in any given fall, the entering class at York consists of roughly 42 percent of students
who transfer to York from other CUNY campuses. (appendices 058, 059)
Through the three elements of the Pathways framework – the required common core, the
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flexible common core, and, the college option requirement – CUNY seeks to provide
students with well-rounded knowledge, a critical appreciation of diverse cultural and
intellectual traditions, an interest in relating the past to the complex world in which students
live today, and the ability to help society create a fresh and enlightened future. The
framework allows students to explore knowledge from various perspectives and to develop
their critical abilities to read, write, and use language and symbol systems effectively. It also
develops students' intellectual curiosity and commitment to lifelong learning.
2b.13) Standard 13: Related Educational Activities
York College Self-Study Recommendation:
1. Expand training for both faculty and students in new educational technology.
York College Response:
The York College Center for Academic Computing and Educational Technology (CACET)
offers faculty an online/hybrid course development program during the summer. Interested
faculty members complete a formal application and admission into the program is determined
via a selection committee. This intense training course has evolved since its initial inception
in 2009 to include a peer review and mentorship component. In the fall of 2011, the
Educational Technology Department (ETD) began uploading a series of webinars on
educational technologies and pedagogy for faculty members to access on demand. (appendix
060)
In addition to faculty development and training, the CACET regularly offers student
technology workshops. The topics include CUNY Portal/Blackboard, online/hybrid course
orientation, York email and network ID, ePortfolio/blog, MS Word, PowerPoint and Excel.
On average, the EDT offers approximately 80-100 student technology workshops each
semester. (appendices 061, 062, 063)
2b.14) Standard 14: Assessment of Student Learning
York College Self-Study Recommendations:
1. The OAA must energetically oversee the implementation of the college’s outcomes
assessment plan.
2. The OIRA must support departments in developing comprehensive systems of assessment
that identify outcomes, objectives, assessment tools, data collection intervals, analysis
methods, strengths and challenges, and plans for continual improvement, for each program
offered.
York College Response:
Many of the concerns regarding assessment are addressed above in the response to the
Middle States recommendations for Standard 14. There are two additional aspects specific to
the self-study recommendations. The OAA is responsible for the implementation and
oversight of the college’s outcomes assessment plan. York College has genuinely embraced a
culture of assessment, as driven by the president’s leadership of the CUNY Performance
Management Process and the provost, to whom the York College Outcomes Assessment
Committee is accountable.
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Since the OIRA has been restructured to include outcomes assessment, and with the hiring of
a coordinator in summer 2007, the college enhanced its ability to offer valuable, thoughtful
and timely support to departments as they embark on this task. (appendix 064) The
assessment plan, once approved by the York College Senate, has been implemented at all
levels and shows evidence of being used in driving decisions as in the case of the APRs,
general education, etc. The co-chairs of the committee include a department chair, a dean
and the coordinator of assessment, all of whom report to the Office of Academic Affairs,
which provides guidance and support for the work of the committee.
Every year, OIRA prepares institutional resource manuals that serve as the supporting
documents used by schools, departments, programs, faculty, and staff for strategic planning,
assessment and evaluation of academic programs and support services in preparation for the
regional and national accreditation, as well as program self-studies and grant proposal
preparation. (appendix 005)
OIRA also implemented an online data request form, which is used by the college
community to request data on an ongoing basis. (appendix 065) Data requests are submitted
from academic and administrative departments as well as committees such as the advisement,
retention, research group, enrollment management, Pathways, CUNYfirst and the task group
on retention. OIRA has supported the culture of evidence at the college by engaging in many
projects: preparing annual reports for Integrated Postsecondary Education Data System
(IPEDS), College Board, Middle States Commission, US News & World Report, Peterson
Survey, New York State Department of Education, and preparing and analyzing data for
CUNY enrollment projections related to York College facilities plan and annual enrollment
projections.
3. Major Challenges and Opportunities
Building on our accomplishments of the past five years led by the completion of a strategic
plan and master plan, we have noted gains in enrollment and first year student retention, fulltime faculty hiring, external accreditation, development of new academic programs (generic
nursing program, pharmaceutical sciences, journalism), and facilities improvement. With a
fully staffed leadership team and the promise of stable funding from the State, accompanied
by modest tuition increases, York College is poised to move to a new phase of
accomplishments that will include developing a handful of niche master’s programs and
acquiring the capital funds to build the AVCC. (See also sections 1a and c.)
In the next five years, however, we anticipate that our college will face some significant
though not insurmountable challenges as we introduce these initiatives: restructured general
education; implement CUNY Pathways; strive for significant improvement in academic
outcomes as evidenced in retention and graduation rates; manage our budget by expanding
revenue base and increasing fundraising, and; as we implement a major change in established
business processes, CUNYfirst.
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3a. Five Challenges
3a.1) Implementing CUNY Pathways
A first and immediate challenge is the implementation of the general education Pathways,
mandated by CUNY for all institutions (standards 11&12). In our last self-study, it was clear
that our general education curriculum was in need of an overhaul. As a result a major faculty
taskforce was established at the college to review the general education requirements, and
realign them with the college’s mission statement. At about the same time that the taskforce
was ready to report its findings and make recommendations for a revised general education
curriculum, the CUNY Board of Trustees approved a resolution to implement common
university general education requirements, CUNY Pathways. (appendix 059) York college
faculty, using their recent experience from the taskforce work on general education,
designed, developed and submitted a Pathways general education curriculum consistent with
the overall mission of the college and the mandates of the CUNY Board of Trustees.
Through the York College Pathways general education requirements students will be able to
acquire knowledge that will deepen their understanding of the complex world in which they
live, productively engage in the political process, and develop their skills of communication,
critical analysis and problem-solving, consistent with the college’s mission statement. Also
through the CUNY Pathways design, students will have the opportunity to take courses in a
variety of disciplines with common learning objectives and outcomes determined by the
CUNY faculty Pathways task force in an effort to promote and enhance students’ academic
background; promote understanding of the historical context of current issues; foster creative
expression; develop students’ self-knowledge and capacity for reasoning; emphasize the
importance of obtaining and analyzing information from multiple sources, and; enhance
student appreciation of the diversity of world societies and cultures. Following the approval
of the York College Pathways, all degree programs will be adjusted. The Pathways general
education requirements will be implemented in fall 2013. (appendix 066)
3a.2) Improving Retention and Graduation Rates
A second major challenge will be to improve the academic outcomes of our student cohort as
evidenced in retention, persistence and graduation rates (Standard 14). Since 2006 the
college committed to a plan to address this issue by establishing a reasonable admission
standard that more appropriately reflects the academic skills students need to be successful at
York. In 2006 we adopted a baseline admission standard as follows: a 75 high school
average and the passing of two out of three CUNY placement tests (writing, reading and
mathematics). In 2008 we further modified that standard to the following: a 78 high school
average, passing all three CUNY placement tests and a baseline Scholastic Aptitude Test
(SAT) of 820. In the last four years we have seen some gains in our first-year retention rates.
Since 2007, our one year first-year retention rate increased from 69.6 percent to 77.5 percent
in 2011.
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York College First-Year Retention 2007-2011
First-time Freshmen
Fall 2007
Fall 2008
Fall 2009
Fall 2010
Fall 2011

Total Cohort
970
1021
1021
1084
928

Retained
675
767
765
843
719

69.59
75.12
74.93
77.77
77.48

However, the expected increase in upper level retention and in four-year and six-year
graduation rates has not materialized to date. CUNY data and anecdotal feedback from
students over time, point to a theme where many of our better prepared students leave us for
a “better brand.” Information derived from the CUNY OIRA 3/28/11, for instance, shows
that 26.1 percent of students in the York College First-Year cohort of fall 2003, when tracked
over a six-year period, were now enrolled at one of the following CUNY senior colleges:
(Queens 20, Hunter 12, Baruch 11, Brooklyn 8, City 6) plus six at State University of New
York (SUNY) Stony Brook. Thirty-three percent have left for non-CUNY colleges. The
same source indicates that 522 students initially enrolled at York were registered
undergraduates at Baruch College, Brooklyn College, The City College of New York, Hunter
College, Lehman College and Queens College; and that 277 students who started at these
same colleges were enrolled at York in fall 2010. In essence, York is losing almost twice as
many students to these senior colleges than we gain from them. The matter of student
persistence at York is complex. In 2011-2012 the college commissioned a task group to study
this matter and it emerged with two main recommendations. (appendix 009)
• Expand capacity in the professional programs of nursing, physicians
assistant and occupational therapy;
• Revamp and expand the delivery of academic advisement at York by
locating this service in two primary places: the Academic Advisement
Center and via faculty and department offices, disciplines, and programs.
The challenge of implementing the best of the recommendations over a three to five-year
period will require redeployment of staff as well as a new investment of dollars to build up
the academic advisement capability of the college. We will also need to provide a cycle of
continuous professional development for all involved and to upgrade technological tools used
in advising, especially as it relates to the implementation of Pathways.
3a.3) Manage Budget and Build Reserve
The third challenge for York in upcoming years will be to manage our budget (appendix
067) and continuously build a one percent reserve each year. As an adjunct to this we must
accelerate the campaign to increase fundraising and build an endowment to support merit
scholarships for new and continuing students, expand undergraduate research and study
abroad, and support mid career faculty in their scholarship and professional development
(standards 2 & 3). The college will also develop funding for investment in new programs as
well. For the immediate future, York will continue the spending control measures
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implemented in fiscal year 2012 that included self imposed reductions of part-time nonteaching staff and OTPS, and a hiring freeze on new full-time positions for all but faculty in
niche programs, safety and security needs, and enrollment and budget enhancing areas. Our
continued goal is a balanced budget and a minimum reserve of one percent at the end of the
2012-2013 fiscal year, two conditions that have eluded us these past years. We are mindful as
we implement and sustain these measures that the college must continue to: invest in new
full-time faculty hiring; improve quality of instruction; ensure the quality of new programs,
and; assist with the branding of the institution for quality, affordability and “small college”
experience that our alumni routinely cite as the unique experience that propelled their
success.
With the leadership of the vice president for advancement, foundation board, alumni and
friends, York will accelerate the effort toward a capital campaign with a goal of $15M by
2020. As a young college, this challenge is daunting since our alumni are relatively young,
almost all came from modest means and many chose community service oriented career
paths. Building on our case for support and the success of recent mini campaigns focused on
the science alumni, and a second planned to focus on law alumni, as well as other major gift
initiatives, we will continue to establish a culture of philanthropy. As an institution that is
still relatively new to fundraising, establishing a culture of philanthropy with our alumni,
faculty, foundation board and friends in the community represents a continuing challenge.
3a.4) Managing Space
A fourth challenge will be managing space needs during the building phase of the new
AVCC, when capital funding is secured (standards 2, 3, 8, 9 & 10). The demolition of the
existing space – a 60,000 square foot space that houses classrooms and laboratories, will
require that we relocate to rental space all of the functions now based in the Classroom
Building to locations in close proximity to the campus. All of the attendant issues of noise,
overcrowding, safety, security and morale will need to be managed for faculty, staff, students
and the community, in general.
3a.5) Implementing CUNYfirst
And finally, possibly the most daunting and immediate of all our challenges, will be
implementing CUNYfirst, that will integrate records and business processes at all CUNY
campuses. York College went “live” with the comprehensive Campus Solutions module
(one of the CUNYfirst modules), in April 2013. (appendix 068) Since 2008, earlier phases
of this launch at York included the general ledger module, procurement, human resources, Eperformance management, and payroll (standards 2, 3, 4, 5, 8, 9 & 10). The imminent launch
of Campus Solutions (an Oracle student records management system), the largest module in
CUNYfirst, has posed both challenges and opportunities for York College. This system will
provide students with more real time information about their student life (classes, transcripts,
bills, etc.), and it will provide the offices that serve the students more integrated information.
Prior to the roll out, York’s Offices of Financial Aid, Registrar, Bursar and Admissions had
always worked well together, implementing different strategies and ideas to help streamline
the delivery of student services in these areas. Because of this good working relationship, the
number of integration preparations required for the launch were minimal. Some of the
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challenges are the same as with any new process, frequently requiring that staff be trained
both on and off campus, putting a strain on the resources in all of the functional offices.
Our current legacy systems, Student Information Management System (SIMS) and Electronic
Student Information Management System (ESIMS), have been in effect at least 20 years, and
the entire college community is not only familiar but well versed in how to use them. With
the new CUNY management tool, Campus Solutions imminent, a major culture shift and
steep learning curve will be ahead for the end user to gain the same level of familiarity and
facility with the system. Different screens, different labeling, vocabulary and new
functionality are used. For example, what we used to call a “block” to prevent students from
enrolling in a course, for whatever reason, is now called a “service indicator.” This system,
accessible from any browser, is more versatile and security driven. However, there are still
flaws in the system. For example, Tuition Assistance Program (TAP) certification and
transcript evaluations (key components of the enrollment process) are not included in the
functionality, thus requiring the college to create a number of contingency plans and
procedures to insure that the business processes progress in a timely fashion. Because this is
an “off the shelf program,” changes need to be approved by CUNY and implemented by the
vendor.
To assist in the transition, the college has created a student marketing team (composed of
students and staff) to train the student body on the new system. A similar schedule will be
rolled out for faculty advisors and staff. It is anticipated that the implementation of Pathways
and the launch of CUNYfirst at roughly the same time will have an effect on transfer
students. In order to facilitate the Pathways curriculum implementation (effective fall 2013)
for new, transfer and continuing students, a comprehensive training program and
informational campaign have begun in earnest for faculty, staff and students. In a deliberate
and intentional effort, faculty and other student advisors began training during the early
spring of 2013 to be ready for the summer and fall 2013 advisement and registration periods.
Informational announcements through email, web postings, including a dedicated website,
are being made regularly inviting students to explore and understand Pathways. Transfer
students will be advised and their records will be assessed and processed using applicable
Pathways requirements. Department and college brochures and publications will be updated
to reflect the new Pathways and degree requirements.
3b. Four Opportunities
3b.1) Academics
In the academic arena, we will look forward to: developing new undergraduate academic
programs; expanding undergraduate research; creating a handful of niche master’s programs,
and; and making progress towards international accreditation from the Association to
Advance Collegiate Schools of Business (AACSB) to brand our School of Business.
(standards 11&14)
3b.2) Student Engagement and Support
In the areas of student engagement and retention, we expect to build on our FYE, instituted in
fall 2010, providing first-year students a cohort of activities that help to connect them to the
institution: First-Year Student Orientation, Convocation, First-Year Student Pledge, First28

Year Student Reader Program, and York College Spirit Week. Effective fall 2012, the
college was invited to participate in a CUNY pilot of the nationally recognized John Gardner
Foundations of Excellence Program, that will build on existing work to ensure collaborative
efforts across the units to engage, retain and graduate students. The college will also
implement a change in the advisement structure based on recommendations of best practices
emerging from a college-wide committee. In anticipation of the AVCC that will provide
quality space for student activities and student government, we expect to broaden the base for
intentional interactions and experiential learning. (standards 8, 9, & 14)
3b.3) Charter Revision
Assuming a spring approval at the York College Senate, implementing our well researched
and thoughtful charter review will provide an opportunity for improved transparency of
governance and more realistic participation of students in governance as we continue to
imbed the academic school model. The establishment of a governance committee as a
standing committee of the York College Senate will make for ease of change in the future.
(standard 4) The proposal failed to receive the 2/3 vote needed for ratification at the May 21,
2013 Senate meeting. The college will ponder a way forward.
3b.4) Expanding Resource Base
Expanding our resource base in tax levy funding, grants, fundraising and securing capital
funding for our AVCC will require leveraging legislative influence and support from alumni,
our foundation and friends. (standards 2&3)
4. Analyses of Budget and Enrollment Projections
4a. Operating Budget Overview
As one of the colleges within the CUNY system, York College’s operating budget is
primarily composed of a combination of state support and tuition revenue and is allocated by
CUNY at the beginning of each fiscal year. Expenditures such as fringe benefits and energy
expenses are covered by CUNY, using state funds. In the current fiscal year, for the first
time, each college was made responsible for managing its energy budget, with an allocation
that is based upon a three-year average expenditure. The CUNY senior college budget
allocation model assigns to each campus a certain share of state funding and establishes
tuition revenue targets. Tuition is billed and collected by the college and sent to the central
administration for subsequent transmittal to the state. Any tuition that is collected above the
target is retained by the college City University Tuition Reimbursable Account (CUTRA)
and can be held in reserve for future use by the college. Every year York College submits a
financial plan to CUNY, and upon approval, the college is able to spend based on that
financial plan. Quarterly reports are submitted from the university to the college and
reconciliation takes place at the end of the fiscal year. During the course of the year, the
CUNY budget office issues a series of budget certifications, where adjustments are made to
our budget to reflect additional allocations and expenses or budget reductions. York College
does not conduct an independent budget audit of our tax levy budget; the central
administration conducts a single audit for the entire system.
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4a.1) Current Status of Operating Budget
The college has experienced challenging budget conditions over the last four years. The
forces creating these challenges include state budget reductions in three of the past four
years, an early retirement incentive program, increased enrollment, and increased facilities
maintenance costs. As a result, the college was not able to fill a number of critical full-time
positions, including faculty vacancies that arose during this period. In addition, the
temporary service employee and OTPS budgets were reduced, while adjunct expenditures
increased. Facilities maintenance was deferred and the development of new programs was
slowed. Details of the college’s state allocated budget are found in the tables below (2009,
2010, 2011, 2012, and 2013).
York College %
2009 to 2013 Comparative %
Initial Budget Allocations %
As of April 12, 2013 %
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4a.2) Budget Projections through 2015
Please note that the revenue in each of the years on the table below remains the same, as the
budget guidelines provided by the central administration specifically exclude the impact of
tuition increase (please see note 3 below) and because of the variability of state support from
one year to the next. Campuses receive their budget allocations from the university after the
state legislature adopts a budget, which it has done by April 1 in each of the past three years.
Upon receipt of its budget allocation, the college prepares a multi-year spending plan that
reflects only those resources that have been allocated for the upcoming fiscal year. The
remaining budgets in the multi-year plan are adjusted to match the increase or decrease in
resources of the upcoming year.
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FY2013 College Financial Plan %
York College %
Multi-Year Spending Plan ($000) %

4a.3) Compact Investment Funding
During the period 2010–2013, the Compact was implemented. The Compact, represents the
shared commitment of the state, CUNY and students to provide stable funding for CUNY
campuses and identifies increased support for CUNY from four sources:
efficiency/productivity gains; philanthropy; maintenance of effort (a commitment to funding
from the state at a level that is not lower than the funding provided the year before); and a
rational tuition policy. In 2011-2012 the CUNY Board of Trustees and the New York State
legislature approved a new tuition policy that includes modest annual increases over the next
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five years. These modest tuition increases and maintenance of effort provisions have begun
to help stabilize the college’s operating budget and is the basis of a multi-year plan to resume
critical investments in full-time faculty and other essential positions and services.
Since 2010-2011 the college has received approximately $3.8 million dollars in Compact
funding, except in 2011-2012 (because of the state and national economic downturn). This
funding has been used to fill thirty (30) full-time positions, 21 of which are faculty, five (5)
are in student support services two (2) in financial aid and one (1) each in public safety and
administrative affairs. The Compact funding has also been invested in targeted college
priorities including financial aid, CUNYfirst, facilities and Information Technology. (See
tables below)
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4a.4) Other funding sources
The college also generates funding from grants (managed by the CUNY Research
Foundation), philanthropic sources, the York College Auxiliary Enterprises (food service
commissions, bookstore, parking fees, etc.), New York State Income Fund Reimbursable
(IFR) recoveries from Adult and Continuing Education, technology fees, and most recently,
material and transportation fees linked to specific courses. A source of additional revenue is
rent that is generated from a long-term lease with the US Food and Drug Administration
Regional Laboratory (FDA). Since 2006-2007 the college has used FDA rental income to
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augment the tax-levy operating budget. Some of the funding was used to fill needed
positions, primarily full-time faculty and IT staff. It was also used to support our
institutional advancement efforts, primarily in the area of branding and marketing.
4a.5) Capital Budget
The university recently submitted its Five-Year Capital Plan Request to the state for the
period 2013-14 through 2017-18. The plan includes the York College request. (appendix
019) The major item in the college’s five-year plan is a request for funds to construct the
AVCC. The project is at the end of the design phase.
Over the past several years the college has received funds to carry out critical maintenance
projects. These funds are an important source of support to help address long deferred
maintenance and to complete larger projects in phases. In addition, the college receives
funds regularly from the city to support small capital projects. Approximately $3M has been
awarded in each of the past few years to support renovations and upgrades.
In summary, York College’s operating budget is balanced. Revenue growth in the college’s
tax levy budget is once again outpacing expenditures and is beginning to generate a reserve
and a surplus, which will enable the college to resume investing in strategic goals. The
college uses an all-funds approach to budgeting and derives approximately five percent of
operating support from revenue streams that include the CUNY Research Foundation, the
college’s related entities, and student technology fees.
4a.6) Audited Financial Statements
A single consolidated audit is conducted annually on behalf of all the colleges and schools
comprising the university. Annual audit statements for York College are therefore not
available. The consolidated university annual audit is maintained by the Office of the
University Comptroller. (appendix 106)
The audited financial statements of the college’s related entities, York College Auxiliary
Enterprises, the York College Association, the York College Foundation, and the York
College Child and Family Center for fiscal years 2009-2010; 2010-2011, and; 2011-2012.
(appendices 073, 074, 075, 076, 077, 078, 079, 080, 081)
4b. Enrollment Trends and Projections
York College’s master plan projects the total headcount enrollment for 2018 to be 10,000.
Over the last three years, York College experienced steady enrollment growth. In the fall of
2011, York’s headcount was 8,242, up from 7,780 in the fall of 2009. Moreover, in fall of
2012, total enrollment was 8,420. With these gains York continues to make progress towards
our 2018 goal. We expect the full-time equivalents of these students to continue to increase
at a rate that out-paces the headcount (See the following table). This is due primarily to
students taking more credits per semester and more students enrolling as full-time students.
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In the time period that marks this recent enrollment growth, the college has increased
admissions requirements, a move which seemed to attract students with better academic
backgrounds. In 2009, 48 percent of first-year students entered with an 80 or above high
school GPA, while in 2012, 58 percent had attained an 80 or above high school GPA. The
college has also instituted first-year and second-year experience programs that are focused on
increasing retention rates for these populations. York will continue to assess and adjust
admissions standards within the context of its role in CUNY and within the context of its
access mission.
York is projecting no gains in enrollment for the fall 2013 semester while the college
converts its student record system to the Oracle based PeopleSoft system and implements the
new CUNY Pathways. Based on the experiences of other CUNY campuses that are ahead of
us in the implementation of Pathways, it is not unusual for enrollment to decrease as a result
of technical issues related to implementing new systems. However, if there is any enrollment
gain at York, it will probably not be more than one to two percent for each of the next two
years. These slight gains will probably be the result of attracting a greater number of
students from New York’s five boroughs and Nassau County at a time when CUNY’s larger
senior colleges have reached capacity.
Since 2007 the college has launched several new programs, including, but not limited to,
bachelor degrees in journalism, nursing, and pharmaceutical science. Currently the college
has one BS/MS program and is working on several master’s level programs in business,
physicians assistant and the sciences. Future enrollment gains could be greater than projected
if proposed graduate and additional undergraduate programs are introduced to the college’s
offerings.
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With regard to enrollment, over the next two or three years, the current trend in New York
City high schools, where overall enrollment and the number of annual graduates is falling,
suggests the college could experience slow enrollment growth. The college will offset these
trends by making aggressive efforts to increase the yield from the pool of applicants; expand
recruitment into Nassau County, which adjoins Queens and is readily accessible by rail, and;
by increasing full-time equivalents through strategic investments in a redesigned advisement
and counseling model. The CUNY value of an excellent education, affordable tuition, and
the growing number of students who transfer to York College with associate degrees from
CUNY two-year colleges (40-45percent of each incoming cohort) will serve to further bolster
the college’s enrollment over the next several years.
5. Assessment of Institutional Effectiveness and Student Learning
Evidence of sustained and organized processes to assess institutional effectiveness and
student learning, and evidence that the results of such processes are being used to improve
programs and services and to introduce planning and resource allocation.
5a. Overview
At York College/CUNY, assessments of institutional effectiveness and student learning
outcomes have been continuous, systemic and broad based across the institution.
(appendices 022, 023, 024)
•

Since 2001 the annual PMP designed and managed by CUNY has served as an important
continuous process for establishing goals and for determining the college’s status in
achieving them.

•

Annually the York College Strategic Planning Committee, consisting of faculty, staff and
administrative representation, reviews the college’s major strategic goals and sub-goals to
determine whether the goals are being met.

•

In 2006, in preparation for our decennial self-study, York established a College-wide
OAC. Following the site visit, a renewed focus emerged with a 2006-2009 OAC
assessment plan and a second plan for 2009-2012.

•

Other assessment activities are conducted by individual services and units or programs in
the college, and external accreditation is a continuous process for certain professional
programs—occupational therapy, nursing, teacher education, physician assistant, clinical
laboratory science, and social work.

•

Designated individuals, sectors or committees are charged to lead, implement, document,
track and report progress in their respective areas, and to then disseminate the
information to the York community.

•

Until fall 2012, the college had a coordinator of assessment whose responsibilities
included: annually overseeing the collection of target data for the PMP report; co37

chairing the OAC, gathering data for both APR and accreditation program self-studies;
reviewing major survey data for meaningful use in formulating college decisions, and;
gathering additional data for the president’s research group.
5b. Performance Management Process (PMP)
The overarching assessment tool at York is the annual PMP. It is designed by CUNY and
utilizes over 100 comprehensive benchmarks to assess a college’s performance on three
overarching goals (academic quality, improved student success, and financial and
management effectiveness), with nine objectives shown below. (appendix 086)
•
•
•
•
•
•
•
•
•

Strengthen CUNY flagship and college priority programs and continuously update
curricula and program mix;
Attract and nurture a strong faculty that is recognized for excellent teaching, scholarship,
and creative activity;
Ensure that all students receive a quality general education and effective instruction;
Increase retention and graduation rates and ensure students make timely progress toward
degree completion;
Improve post-graduate outcomes;
Improve quality of campus life, and student and academic support services;
Increase or maintain access and enrollment; facilitate movement of eligible students to
and among CUNY campuses;
Increase revenues and decrease expenses; and
Improve administrative services.

The PMP links annual planning and goal setting by the university and its colleges and
measures annual progress towards key priorities. At York College, the process resides with
the President’s Office, with support from OIRA and in consultation across various sectors of
the college. The annual PMP provides the opportunity for the college to continuously
monitor progress and recommend program change and resource allocation.
For any major annual PMP goals and targets not met, a college-wide research group chaired
by the president delves more deeply into data that subsequently will provide policy,
programming or resource recommendations for implementation at appropriate levels of the
college. For instance, the research group recently formed a task force on retention and
graduation which, after review of much data and practices at the college recommended a
comprehensive restructuring of advisement that will be implemented in the 2013-2014
academic year. For all years from 2009-2012, York College Year-End Performance reports
are posted. (appendices 030, 031, 032, 033) For all years from 2008-2012, York College
goals and targets are posted. (appendices 087, 088, 089, 090, 091)
York College employs the PMP data and trends as an essential accountability and
management tool in driving a process of continual improvement. Each year the process yields
specific focus and generates a list of goals that will engage the campus. These items inform
the agendas for the York College Executive Retreat, held annually for the VPs and the
president, as well as for the directors and cabinet retreat, which includes a broader group of
managers. Individual divisions and units utilize these goals to engage their respective faculty
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and staff to determine how they may contribute to achieving better department and college
outcomes. The following examples illustrate the use of the PMP assessment data that drive
the decision process for continuous improvement.
•

The English Department has raised student performance in first-year composition by 10
percent over the most recent five-year period by taking actionable steps to standardize
syllabi and readings, creating a common examination and providing faculty development
for those teaching freshman composition.

•

Using enrollment data several departments have modified course schedules of veteran
faculty, shifting them into general education and discipline gateway courses to provide
incoming students with seasoned instructors and future mentors, thereby increasing
overall student retention and engagement.

•

To better prepare the nursing students as competent practitioners prior to their external
clinical placements, technologically advanced state-of-the art laboratories were
constructed and ready for use by the nursing students in February 2012. These
laboratories contain digitally programmed mannequins of various patient types and
medical conditions, as well as software and audio-visual integration. Such a set up allows
immediate feedback assessing student patient care abilities for any needed improvement.

•

The development of the “Virtual Advisor,” a tool used to improve and diversify academic
advisement services to first-year students, resulted from the use of student satisfaction
surveys, compiled in the annual PMP process. This led the college to develop alternate
options to the face-to-face advisement. The Virtual Advisor is an interactive web-based
tutorial that provides students with an introduction to college academic policies,
procedures, and resources in a timely and student-friendly manner. Created in the
academic year 2009-2010, this is one of many tools used by the college to advise firstyear students. In light of the new Pathways requirements to be implemented in fall 2013,
the Virtual Advisor program will be updated.

•

The one-year retention rate for first-time freshman increased from 75.1 percent for the
entering class of first-time freshman of fall 2008 to 77.8 percent for the entering class of
fall 2010.

5c. York College Outcomes Assessment Committee
A second major engine of York’s assessment progress is the College-wide OAC that is
responsible for creating and implementing appropriate assessment activities in the context of
best practices of assessment in higher education. The assessment plan’s focus is decided on
by the committee and spans a three year cycle of work that is driven by consensus of the
body and is implemented after the plan has been endorsed by the York College Senate.
During the period from 2009-2012, the OAC carried out or oversaw the following assessment
agenda as outlined in the OAC Plan 2009-2012. (appendices 024, 025) The following
elements of the plan include two major areas of assessment of student learning—direct and
indirect:
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•

Direct Assessment: CUNY proficiency exam (CPE), academic program review (APR),
and general education assessment.

•

Indirect Assessment: National Survey of Student Engagement/Faculty Survey of
Student Engagement (NSSE/FSSE), CUNY Student Experience Survey, Alumni Survey,
local assessment initiatives (Financial Aid Office, Counseling Center, Career Services,
First-Year Experience[FYE])

The findings of the OAC are contained in its report of January 2013 and conclude that,
although we have had some successes, we have also fallen short in certain areas. These
accomplishments will be built on in future drafts of the plan and the shortfalls will be
addressed. The following summary is excerpted directly from the 2009-2012 OAC Report.

York College
Successes & Shortfalls

•

•

York
College
Successes

•
•
•

•

We are beginning to use indirect assessments such as the NSSE and the
Alumni Survey to derive meaningful data about where York College has
been successful in engaging and preparing students. These data are
providing feedback for use in developing initiatives to address
deficiencies.
With the introduction of a self-study process using the Council for the
Advancement of Standards in Higher Education (CAS) standards, the
administrative and student support areas of the college are beginning to
implement various stages of the ongoing assessment process.
The CUNY Proficiency Examination (CPE) was abandoned in 2010, but
data collected during the last year of its implementation indicated
progress.
APRs are beginning to reflect a greater focus on direct and indirect
student learning outcomes and departments are increasingly using the
data to drive curricular and other changes for improvement.
Collection, analysis, and implementation of changes driven by the data
have resulted in improved passing rates on professional
certification/licensing exams and continued revision of professional
programs to better prepare students/graduates.
There has been a gradual but perceptible shift in developing the “culture
of assessment” at York, with an expanding offering of faculty
development opportunities and the development of a core team of
faculty with expertise in assessment who can consult with those
departments beginning to implement assessment of student learning into
their APR process.
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•
York
College
Shortfalls

•
•

There is still a need for more direct assessment of student learning in the
departments and programs and for improved tracking of the data.
Some departments/programs have begun collecting data but have not
yet begun to use the data to inform curricular or other changes
While there has been a very significant improvement in local initiatives
in the administrative and support units, these need further work and
support.

5c.1) Direct Assessment of Student Learning
This section will focus on two highly relevant examples of the use of direct assessment: the
APR and the assessment of general education that are vital to the college’s direct assessment
program.
5c.1a) Academic Program Review (APR)
During Academic Year 2008-2009, the college developed a new format and set of procedures
for conducting academic program reviews (APRs) required of academic departments. From
2008-2009 through 2012-2013, 10 academic departments have completed various stages of
the APR process: five have completed the process from APR initiation through
implementation of an action plan; another four departments will have completed the process
through the external reviewer’s stage, and one department has completed the process through
the self-study stage. While not a direct outcome of the student learning assessment area
within the APRs, other data within APRs have provided evidence for the external reviewer to
propose suggestions for program improvement and for the departments to make informed
decisions regarding the goals and objectives in their action plan. (appendix 034)
•

For instance, one of the curricular areas listed for the English Department as an area for
improvement is implementation of the new Pathways general education curriculum
proposal, requiring the development of a new freshman composition sequence, a new
keystone course, and a freshman seminar.

•

The Library, in conjunction with the college’s IT department, is currently studying
alternatives for improvement of the computer and study room access calendar that
oversees student reservations for use of specific Library work stations and study rooms.
Secondly, the Library conducted a review of relevance and use of the current serials in
print format and microform collections. Titles no longer relevant were cancelled,
resulting in a savings of $35,000 that was diverted for the purchase of relevant print and
electronic monographs and other newer formats. The Library, in conjunction with the
other campus support services, plans expansion of its information literacy program by
enlarging the Library’s literacy classroom and creating literacy tutorials for independent
student learning.

•

The Mathematics and Computer Science Department, in conjunction with the IT
Department, will integrate the popular Mathematica software into the curriculum for all
200-level mathematics courses.
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•

The Foreign Languages, ESL, and Humanities Department, beginning spring 2012, uses a
standardized placement test in foreign languages and in summer 2012 used the Brigham
Young University Computer Adaptive Placement Exam as a systematically efficient and
effective means to determine a student’s foreign language skills. Additionally, the
department plans to integrate e-Portfolio into more ESL courses, develop a translation
program, establish a student chapter of the National Foreign Language Honor Society,
seek national recognition from the American Council on The Teaching of Foreign
Languages (ACTFL) for the Spanish secondary teacher education program, and improve
retention of foreign language majors by offering more mid-level courses in the evening.

•

The Biology Department strengthened its hiring practices for adjunct faculty, by
increasing the number of full-time faculty teaching lecture courses with part-timers
overseeing the laboratories and meeting routinely with each adjunct to review policies
and expectations for students and faculty. The department is also planning to offer more
laboratory courses because Pathways now requires students to take a laboratory science
course. There will also be an increase in anatomy and physiology (A+P) courses to
accommodate enrollment growth of the nursing program in which students are required to
take three courses, along with the addition of three new required teaching laboratories.
The Biology Department may seek startup monies and research space for new faculty,
through the NIH’s Support of Competitive Research Program (SCORE) or Minority
Access to Research Careers (MARC) training program. Lastly a concentration of the
biology faculty are considering the development and implementation of more “scientific
active-learning” alternatives to their traditional lecture courses (i.e., new teaching
technologies for student engagement that include a mechanism for assessment).

5c.1b) Assessment of General Education
A second major example of direct systematic assessment is the work of York College’s
General Education Task Force. In 2007, the York College Senate adopted the York College
General Education Task Force’s mandate that all course syllabi should include certain
important items (i.e., student learning objectives, course requirements, grading criteria, etc.).
In 2008 the OAA incorporated these items within a course syllabus template. (appendix 020)
Since this time OAA collects all course syllabi offered every fall and spring semester. Syllabi
are reviewed by OAA for completeness against a master list of all courses taught during a
respective semester. OAA follows up with departments in cases where course syllabi are
missing and routinely asks that chairs review syllabi, especially those of new and adjunct
faculty.
Under the umbrella of OAC, beginning in 2007–2011, the General Education Task Force
using a variety of criteria, evaluated York College’s general education curriculum. This
evaluation resulted in a proposal for the establishment of a new general education
curriculum, including major student learning objectives and the eventual design of
assessment tools to evaluate each objective. The evaluation included:
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•

Comparison of York College’s general education student learning objectives to those
developed by the American Association of Colleges and Universities (AACU).

•

Study of quantitative literacy across York College’s general education curriculum,
resulting in a list of student learning outcomes for quantitative literacy and how these
outcomes will be assessed.

•

Two separate studies measuring York College’s student learning in the 300 level writing
courses and the introductory English composition course were conducted to determine
how well students performed and factors influencing their performance.

•

Correlational analysis of York College’s student performance on CUNY’s Proficiency
Exam (i.e., exit exam measuring students’ general education learning such as critical
thinking) with York College’s general education student learning objectives. (appendices
022 p. 5, 023 p.10, 025 p.6)

The work of York College’s General Education Task Force was preempted by approval of
the resolution to establish a new CUNY Pathways to degree completion initiative. Following
this, and similar to the other CUNY colleges, York College’s faculty and staff redirected
their focus to address CUNY’s Pathways initiative in relation to York, setting rigorous
academic standards and defining learning outcomes for the Pathways requirements and
courses. Members of York College’s General Education Task Force, all department chairs,
along with other appropriate campus committees collectively created, designed, approved,
and adopted the York College Pathways General Education Curriculum. (appendix 092)
This plan was approved by the CUNY Board of Trustees in February 2013 and will be
implemented beginning in fall 2013.
Along with CUNY’s Pathways initiative, CUNY also adopted and piloted, beginning spring
2012, the Collegiate Learning Assessment (CLA) (appendix 093), which replaces the
discontinued CUNY Proficiency Exam. The CLA is a nationally normed assessment of
students’ learning gains associated with general education (i.e., analytical reasoning, critical
thinking, problem solving, and written communication). We anticipate that this will be a
valuable tool for assessing student learning and for driving curriculum enhancements as York
College begins formal use of the CLA in fall 2013.
5c.1c) Center of Excellence for Teaching and Learning (CETL)
To support the college’s direct assessment efforts, and in collaboration with the OAC, York
College’s Center of Excellence for Teaching and Learning continues to be highly
instrumental in growing a culture of assessment for student learning since its formal
establishment in 2006. (appendix 094) CETL has offered as part of the APR process
comprehensive faculty development programs, ranging from the integration of technology in
the classroom to the establishment of best pedagogical practices and the development of
course and academic programs to develop student learning objectives and assessment tasks.
In addition to sponsored workshops and the annual days of assessment led by York College
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faculty and external presenters, York faculty and staff have also attended assessment
conferences sponsored by CUNY, the American Association of Colleges and Universities
and Middle States Commission on Higher Education. (appendices 095, 096)
5c.2) Indirect Assessment of Student Learning
The college has used data derived from indirect assessments of student learning toward
developing initiatives to address identified deficiencies.
• The mission of the FYE Program is to assist in promoting the successful transition,
achievement, and retention of first-year students to college life at York College.
(appendix 097) FYE is comprehensive, consisting of specially targeted academic and cocurricular programs and activities. FYE was implemented in fall 2010 and has continued
through fall 2011 to the present. In fall 2011, the college experienced an increase in
retention of first-time full-time freshman students to 77.48 percent. As illustrated in the
table below, this represents an increase of 2.55 percentage points over fall 2009
(74.93percent). We posit that FYE along with other college programs and initiatives
positively contributed to this increase in student retention.
York College First Year Retention 2007-2011

Total Cohort

Retained in
Same College
(N)

Retained in
Same College
(%)

2007

970

675

69.59

2008

1021

767

75.12

2009

1021

765

74.93

2010

1084

843

77.77

2011

928

719

77.48

Fall

•

In 2005 and again in 2009, York College students participated in the NSSE. (appendix
026) The NSSE is designed to assess the extent to which students are engaged in good
educational learning practices, specifically those practices that are correlated with strong
learning outcomes. The comparison of data from 2008 to 2009 NSSE revealed
meaningful improvement of student engagement on 25 percent of the NSSE items.
Additionally, the results also situated York College’s level of engagement just above the
CUNY average and at/or just below York’s non-CUNY peer institutional average. This
finding is an important counter weight to some other comparisons of York to the other
CUNY senior colleges.

•

As a result of the NSSE findings and other indirect assessment findings, York College
collectively has used the data and identified those areas requiring improved student
engagement and learning experiences (e.g., academic advisement, more full-time faculty
teaching general education courses, and courses with service learning components). A
strong example of this is York’s Undergraduate Research Program that has witnessed a
dramatic increase over the past four years in the number of students participating in
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undergraduate research. (appendix 099) Prior to spring 2010, all undergraduate research
activities were centered in the sciences.
•

In 2009, with the establishment of the schools, the School of Arts and Science held its
first student exposition. Students who participated in CUNY’s Alliance for Minority
Participation Undergraduate Student Research as well as other students had the
opportunity to make poster presentations to the general college community and their
faculty mentors. Building on these efforts and under the leadership of Provost Ivelaw
Lloyd Griffith, York College joined the Council on Undergraduate Research and
established the Office of Undergraduate Research with Dr. Rishi Nath as its first director.
In April 2010, dozens of students and their faculty mentors presented their research in the
sciences, literature, social work and the visual and performing arts during the college’s
inaugural Undergraduate Research Day that spanned all three academic schools and their
departments. The Fourth Annual Undergraduate Research Day, held on April 18, 2013
had 300 students participating and some 50 faculty mentors. (appendix 100)

5d. External Accreditation
A third driver of direct assessment at York College is external accreditation of its
professional programs. The college has 14 professional academic programs, all housed in the
School of Health and Behavioral Sciences that hold initial accreditation or re-accreditation
status from six national accrediting organizations. In relationship to National Council for
Accreditation of Teacher Education (NCATE) accreditation, four academic teacher education
programs hold national recognition. In the past five years, eleven of the thirteen
undergraduate professional academic programs have successfully completed the initial
accreditation (i.e., clinical laboratory sciences, and nursing generic programs) or the reaccreditation process (i.e., physician assistant and eight teacher education programs), and one
dual BS/MS degree program (i.e., occupational therapy). The social work program has just
completed the re-accreditation process as of April 2013 and awaits final approval fall 2013
from the Council on Social Work Education (CSWE). (appendix 101)
In lieu of an APR, York’s professional programs prepare self-study reports as part of their
external accreditation process. These academic programs are expected to describe the student
learning assessment plan, including major student learning objectives, major assessment
tools, and evidence of using the data to drive curricular decisions. Examples of data driving
change follows:
• Teacher Education Programs: In response to an extensive review of the student teaching
final evaluation data, the Teacher Education program faculty determined that a greater
focus on preparing student teacher candidates to meet the needs of diverse learners would
be required. As a result, the Teacher Education Curriculum Committee revised several
courses to focus on the needs of English as a Second Language (ESL) students in the
public schools. (appendix 084)
•

Occupational Therapy (OT) Program: In response to the low passing rates of its graduates
as first-time test takers on a new version of the National Board Certified Occupational
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Therapy Examination (NBCOT), the program faculty reviewed all program student data
and initiated several changes: enhancement of the curriculum, developing administration
of practice exams, assignment of faculty subject area mentors, and electronic
administration of all courses and comprehensive and practice certification examinations.
As a result of using the data for program improvement, the OT program witnessed a 40
percent increase in the pass rates of its graduates as first-time test takers on the NBCOT
examination (i.e., 2009-2010 cohort: 31percent pass rate; 2011-2012 cohort: 71 percent
pass-rate. (appendix 083)
•

Similar to the OT program, the physician assistant (PA) program saw a drop in their
graduate pass rates of first-time test takers on a revised version of the Physician Assistant
National Certifying Examination (PANCE) geared for master’s level learning, placing the
York College graduates of their BS PA program at a disadvantage. Using the student
learning assessment data, the PA program provided their students with curricular
enhancements for any gaps in content areas, extensive preparation for the certification
examination, and opportunities to take practice examinations. As a result, the pass rates
of their graduates on the PANCE certification examination increased from 65 percent in
2011 to 89 percent in 201. (appendix 085)

•

Physical Education’s (PK-12) student teacher candidates exhibited low performance in
HE 331-Program Planning and HE 363-Tests and Measurements courses. Based on the
courses’ assessment data, the program faculty integrated more computational literacy and
learning objective assignments into relevant health education courses and developed a
new assessment of content knowledge. (appendix 104)

5e. Other Areas of Assessment
Other areas of assessment are at the local or departmental level of the college, those funded
through special CUNY initiatives and those nationally normed assessments used by CUNY
across its senior campuses.
•

Three years ago, in a collaboration with Student Development, Academic Affairs and
Administrative Affairs, York College’s student support and business services adopted the
Council for Advancement of Standards (CAS) for Higher Education’s model for
designing standards and assessment guides. Each of the services are at various stages of
development and making data driven changes. For example, beginning in 2011-2012, the
Financial Aid Office worked on and met eight of the 13 CAS standards and has plans to
meet the other five standards in 2013-2014. (appendix 025 p. 6)

•

From the major results of several faculty and student satisfaction surveys over the past
three years, the CACET offers faculty on an ongoing basis fully online/hybrid course
development programs during the summer, which include peer review and mentorship
46

components. In addition CACET has offered annually some 150 technology workshops
to faculty, staff, and students (i.e., CUNY Portal, Blackboard, York email and network
ID, e-Portfolio/blog, MS Office Applications).
•

Since 2006, York College’s OIRA has administered an alumni survey. This is done
every three years. The 2012 alumni survey results of graduates from 2007 through 2010
revealed some key findings: 83 percent of graduates are employed; 55 percent have or are
currently pursing advanced (master’s, doctorate) or professional degrees (MD, JD); 78
percent would choose York College again, and 90 percent agreed that the college assisted
them in their development of general knowledge and skills; learning to write more
effectively; and effectively gaining skills and knowledge in a field/discipline. (appendix
025 p.4)

•

In a collaboration between the Offices of Academic Affairs and Student Development,
the results and recommendations of the John Gardner Institute of Excellence’s year long
survey assessment initiative for improving first-year freshman students’ success and
retention, which was introduced in the 2012-2013 academic year, will be forthcoming.

•

Since 2009, CUNY’s Coordinated Undergraduate Education (CUE) program has
provided CUNY college campuses with funds to enhance their academic support services
and their assessment tools. One example is students who failed to pass any of the three
areas of the CUNY placement examination for admission are offered enrollment in an
intensive summer or winter immersion program in mathematics, writing and/or reading.
Immersion program assessment data for 2011-2012 reveal that 74.5 percent (337 out of
452) of non-ESL students passed all three areas of the admission test with 81.8 percent of
the students becoming eligible for admission. For the ESL students, 83.9 percent (47 out
of 56) improved their scores, making them eligible for admission. In 2012-2013, the
immersion program offered an online component of its mathematic workshops to
improve the pass rates of students who needed to pass both pre-algebra and algebra tests
as seen in the initially low pass rates (66.9 percent) for 2011-2012. Similarly, York
College’s Tutoring Center’s 2011-2012 data revealed that 74 percent of the students who
received tutoring passed their general education courses with a “C” or better versus only
62 percent of those who did not receive tutoring. (appendix 102)

•

In January 2013, York College received CUE special funds to support a small pilot
project to decrease the failure and withdrawal rates of students in two of York’s gateway
courses (English 125, Introduction to Composition, fall 2011: 20 percent of 1,150
students failed and math 120, Pre-calculus, fall 2011: 26 percent fail rate of 700 students.
In fall 2013, a pilot program will begin, embedding peer tutoring into the courses’
curriculum. (appendix 103)
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•

As illustrated previously with the NSSE, the college is involved in several CUNY-wide
survey assessment initiatives. Results of the fall 2012 Student Experience Survey (SES)
are currently being analyzed with recommendations forthcoming. Recommendations will
be made in accordance with the results of the data analysis. Additionally, in April 2013,
the Noel Levitz survey for monitoring student satisfaction in a variety of areas at York
was administered. York College is awaiting the results.

In summary, the York College Strategic Plan will continue to serve as the guide for making
long-term decisions and plans in coordination with the college’s annual PMP targets and
goals. These two major processes provide feedback that informs planning, improvements,
and resource allocation. Additionally CUNY’s Academic Master Plan and other major
CUNY-wide initiatives, such as Pathways, serve to inform the planning process at York
College. The process of assessing student learning outcomes is primarily guided by the OAC,
the APR, and work done in response to external accreditation. The college will build on
these latter processes, refining them in response to emerging best practices, internal
governance structures, and external sources and agencies. For instance, the college is having
a conversation regarding the future structure of the OAC in light of the establishment of York
College’s new school structure. Already, the School of Health and Behavioral Sciences has
begun to carve out an intentional strategic plan with a connected assessment strategy directly
tied to the school and its academic programs’ student learning goals and assessments, in
response to Pathways. This may serve as a model for other schools to emulate leading to
further integration of institutional assessment, institutional effectiveness, and student learning
outcomes. (appendix 104)
6. Evidence of Linked Institutional Planning and Budgeting Processes
6a. Overview
At York College there are three main drivers of institutional planning: the York College
Master Plan, the College Strategic Plan, and the annual CUNY Performance Management
Goals and Targets. Important initiatives flow from these documents and processes. Academic
Schools and units derive their own vision and mission from them as well as from market
forces. The recommendations of external accreditors also play an important role in helping
the college to link institutional planning and budgeting processes. These plans are rooted in
the foundation of referenced documents. Further, York College derives its planning goals
from the CUNY Academic Master Plan that is prepared every five years and presented to the
state commissioner of higher education. Additionally, there are initiatives emerging from the
CUNY Board of Trustees and CUNY Central Office that have a direct and major impact on
local planning and budgeting. The Pathways Initiative is one example.
6b. Master Plan and Status of Capital Budget
The college master plan (2011) was developed in collaboration with the CUNY Central
Office starting in the academic year 2009. This was the first time in over 20 years that this
task was undertaken. Utilizing the architectural firm of Perkins and Will, in consultation with
faculty, staff, students and community stakeholders, after an 18-month period, a full master
plan was developed and approved by the CUNY Board of Trustees in February 2011.The
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plan projected that York College will grow to 10,000 students by the year 2018, which
established the need for the AVCC. The building is now in the final design phase and capital
funding is currently being sought from the State of New York.
Every year, working from the master plan, the college submits an updated five-year capital
budget request to the University for review and inclusion in the university’s overall capital
budget request to the state of New York. The current York College Five-Year Plan (FY
2013-14 through FY 2017-18) requests $369.3M of funding to support construction of the
AVCC; dewatering of the Academic Core Building; exterior building envelope repairs;
vertical transportation upgrades; instructional space upgrades; and initial funding for the
CUNY School of Pharmacy at York College. The college also requests funding directly from
the university under the “state of good repair” initiative. Projects funded under this initiative
typically involve moderately complex renovations, maintenance and repairs. Lastly, the
college receives funding for smaller capital improvements from a program called Resolution
“A” (RESO A) funded by the Queens borough president and the New York City Council.
RESO A projects are developed every year through a collaborative process involving faculty,
school deans and administration to: provide support for infrastructure improvements, and
repair; state-of- the- art laboratories in the natural and social sciences, health professions
and visual arts, and library renovations.
Status: The state of New York is the primary funding source of new construction but did not
include CUNY’s five-year capital budget request in the FY 2014 adopted budget. We are
working closely with the CUNY Central Office to secure full state funding to build the
AVCC. We will renew our funding request in the university’s FY 2015 capital budget
request.
6c. York College Strategic Plan through 2020 and Annual PMP
Since its approval by the York College Senate in 2011, our strategic plan has served as a
compass guiding forward-looking decision making, in coordination with our annual PMP
Targets and Goals that assume a shorter time horizon. The two plans taken together keep us
looking at the long term, while we are able to identify current benchmarks that move us
intentionally toward our target. This process has been significantly aided by CUNY’s focus
on granting a targeted opportunity for the Compact funding, defined and explained in item
Section 4. CUNY has embraced a set of themes toward accountability in academic outcomes,
student support, and management effectiveness. The Compact funding with some flexibility,
is significantly directed toward placing highly competent full-time faculty in the classroom,
aiding student support outcomes (counseling, financial aid, registrar, advisement, tutoring)
and assuring that students get the tangible benefits of increased tuition that they have been
asked to pay. Additionally, all decisions made in relation to the utilization of Compact funds
are done after consultation not only with the members of the college’s P&B and the
president’s cabinet, but also with faculty and student leaders as well as representatives from
the PSC/CUNY.
6d. The Operating Budget Process
Each year by June, a list of priorities is considered by the executive team (president, provost,
vice presidents) and placed in priority order, based upon York College’s Strategic Plan, our
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annual PMP and the Compact themes established by CUNY. Also taken into account are any
emerging needs that may not have been identified in any of these plans but have surfaced as
urgent for security, compliance, investment and other needs. A tentative set of
recommendations is agreed upon by this team and upon approval by the president, allocations
are usually made in July, the review and approval of the budget by the University Budget
Office (UBO), the process for hiring or spending moves forward. In the case of personnel,
because searches undergo a rigorous and extensive process, substitute appointments may be
made in order to meet the programmatic needs of the departments in question.
The following criteria help to link strategic planning and budgeting and are used to: prioritize
funding decisions; ensure health, safety, security, compliance with codes; including
Americans with Disabilities Act (ADA); provide support for revenue generation, including
enrollment management and the development of fundraising; correct deficiencies in
instructional programs, with special attention given to areas with high utilization of adjunct
faculty and to departments that service a wide variety of programs; advance institutional and
program accreditation activities; support the implementation of CUNY-wide projects,
including CUNYfirst and Pathways; support student retention and graduation; meet PMP
objectives, and; support strategic plan initiatives; upgrade technology and facilities
infrastructure; enhance the ability to increase sponsored research, and; encourage interdisciplinary scholarship and collaboration.
CUNY and York are now in a relatively stable funding environment. This stability enables
the college to predict the level of support that will be received from the state by way of
rational tuition increases and support for base aid. This has been aided by the fact that New
York State has adopted a budget on time for three consecutive years, allowing the college to
begin the process of making budget decisions in a timely manner and before the new fiscal
year begins.
The college’s budget planning follows a fiscal year that begins July 1. The process is
initiated by the vice president for administration and finance upon receipt (usually in late
spring) of a request from the UBO for the college’s financial plan for the upcoming fiscal
year. This year, although the UBO has not requested a financial plan for the upcoming
fiscal year, the process was initiated in April since the New York State Legislature adopted a
budget by the April 1 legislative due date.
The budget process is executed by the vice presidents, who are asked to evaluate their
resource needs with their deans and unit heads. Following the discussions within the
divisions, the vice presidents and the president meet to align the various budget requests with
the established institutional priorities. The executive leadership shares the resulting draft
document with the governance bodies, after which the document is authorized by the
president and sent to UBO for approval.
6e. All-Funds Budget
The college uses an all-funds budget approach to financial planning. Non-tax levy funds are
derived from a variety of sources, including the CUNY Research Foundation, related entities,
FDA rental income, and State IFR. These funds are used to support a number of college50

wide initiatives, including, but not limited to institutional effectiveness, institutional
advancement, marketing/branding, website and IT development.
Over the past three years the college has launched several initiatives to boost student
retention, undergraduate research and graduation rates. Among these efforts are a first-year
student experience program (FYE); a sophomore student experience program; reorganization
of student advisement, and; an annual undergraduate research day event. The initiatives are
supported from several sources including the central administration, the college’s operating
budget, and the York College Student Government Association, which last year established a
partnership with the college administration to fund a number of program and facilities
enhancements, pending the availability of funding.
6f. Future Plans
Through the university-wide CUNYfirst initiative, the college’s budget, human resources and
payroll administrative functions will be integrated into a single unified relational database.
The CUNYfirst human resources module was launched in phases over the past two years and
some of these functions are being fully utilized while others await implementation of the
CUNYfirst budget and payroll modules, which are scheduled to be launched in summer
2013. Until the transition to CUNYfirst is complete, the college will continue to use the
existing Microsoft Access database and Microsoft Excel tables to manage personnel and
OTPS expenses. The college is exploring the possibility of using an online product developed
by Education Solutions that links strategic planning and budgeting. A sister CUNY college
is now in the initial stages of using the online tool and has agreed to share their experience
with York College.
Summary
In summary, in the last three years, York College has taken deliberate and concrete initial
steps to systematize, integrate, and link budget and planning. Both our strategic plan and the
PMP are fundamental to such planning. Now, with the promise and the delivery of stable
and predictable support from the state, we expect to see further consolidation and integration
of these plans in the years ahead.
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Glossary
Acronym
AACSB
AAC&U
AAUP
ACTFL
ADA
aHEO
A+P
APR
AVCC
CACET
CAS
CETL
CLA
Compact
CPA
CPE
CSWE
CUE
CUNY
CUNYfirst
CUTRA
ESIMS
ERI
ESL
ETD
FDA
FIG
FSSE
FTE
FYE
HEO
IFR
IT
IPEDS
MARC
MEP
MSCHE
NBCOT
NCATE
NIH
NSF

Meaning
Association to Advance Collegiate Schools of Business
American Association of Colleges and Universities
American Association of University Professors
American Council on the Teaching of Foreign Languages
Americans with Disabilities Act
Assistant Higher Education Officer
Anatomy and Physiology
Academic Program Review
Academic Village and Conference Center
Center for Academic Computing and Educational Technology
Council for the Advancement of Standards in Higher Education
Center for Excellence in Teaching and Learning
Collegiate Learning Assessment
New York State Compact Funding for Public Higher Education
Certified Public Accountant
CUNY Proficiency Exam
Council on Social Work Education
Coordinated Undergraduate Education
The City University of New York
CUNY Fully Integrated Resources and Services Tool
City University Tuition Reimbursable Account
Electronic Student Information Management System
Early Retirement Incentive
English as a Second Language
Educational Technology Department
Food and Drug Administration
Faculty Inquiry Group
Faculty Survey of Student Engagement
Full Time Equivalent
First Year Experience
Higher Education Officer
Income Fund Reimbursable
Information Technology
Integrated Postsecondary Education Data System
Minority Access to Research Careers
Mechanical, Electrical, Plumbing
Middle States Commission on Higher Education
National Board for Certification in Occupational Therapy
National Council for Accreditation of Teacher Education
National Institute of Health
National Science Foundation
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Acronym
NSSE
OAA
OAC
OIRA
OT
OTPS
PA
PANCE
Pathways
P&B
PMP
PRR
PSC
RESO A
ROTC
SAT
SCORE
SES
SIMS
STAR
STEM
SUNY
TAP
UBO
VP

Meaning
National Survey of Student Engagement
Office of Academic Affairs
Outcomes Assessment Committee
Office of Institutional Research and Assessment
Occupational Therapy
Other Than Personal Service
Physician Assistant
Physician Assistant National Certifying Examination
Pathways to Degree Completion
Personnel and Budget
Performance Management Process
Periodic Review Report
Professional Staff Congress
Resolution “A” Funding Allocations
Reserve Officer Training Corps
Scholastic Aptitude Test
Support of Competitive Research Program
Student Experience Survey
Student Information Management System
Specialized Testing and Academic Resources
Science, Technology, Engineering & Mathematics
State University of New York
Tuition Assistance Program
University Budget Office
Vice President

Except in places where direct quotes are taken from campus documents, the Chicago
Style was adapted to edit this report.
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