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PREFACE
The Academic Program Review (APR) for the Department of English is a comprehensive
overview of the Department, the programs, majors, minors and general education courses
offered by the three programs within it. The Department offers majors in English and
Journalism. Minors are offered in English, Journalism, and Creative Writing. The English
Department also administers the York College Writing Program, which includes the Writing
Center and the Writing Across the Curriculum Program. In addition, the Department offers
General Education courses in the following categories: English Composition, Creative
Expression, World Cultures and Global Issues, U.S. and Its Diversity, and the College Option.
This Academic Program Review is the collaborative result of many of the full-time faculty
members and the staff of the English Department. Members of the Department Assessment
committee were responsible for development of individual sections and analyzing and compiling
data, which was collected and prepared by the York College Office of Institutional Research,
Kelly Josephs, Phebe Kirkham, and Heather Robinson. The Assessment Committee consisted
of the following faculty: Matthew Garley, Jonathan Hall, William Hughes, Shereen Inayatulla,
Kelly Josephs, Phebe Kirkham, Patricia Milanes, Heather Robinson, and Andrea Silva. The
Journalism faculty members - William Hughes, Glenn Lewis, Thomas Moore, and Claire Serant
- provided information on the Journalism program and assessment. Co-chairs Kelly Josephs
and Heather Robinson managed information collection and compiling and drafted the final
document. Department Chair, Linda Grasso, edited and commented on the full APR, and
Matthew Corcoran proofread it.
This document reflects the various components of all programs, including curriculum, learning
outcomes and assessment, co- and extra-curricular activities, and student support. The
document also makes note of several other resources (including syllabi, classroom
observations, budgets, individual faculty Student Evaluation Teaching Effectiveness) which are
archived in the main office of the Department of English.

I. OVERVIEW OF THE DEPARTMENT OF ENGLISH
A. Mission
1. The English Department
The Department of English offers students opportunities to enrich their lives with courses in
literature, writing, rhetoric, language, and journalism. We aim to serve the needs of all students
by developing their abilities to write for college, for professional work, and for their lives as
citizens, and by preparing them to understand and to write on academic topics in their major
disciplines.
Faculty scholarship is an integral part of the English Department mission, and we are committed
to fostering a collegial, supportive, and collaborative intellectual environment. Students are best
served by faculty who are actively contributing to the production and advancement of
knowledge, and thus can guide students in their coursework and mentor them in their own
research aspirations in directions that are relevant to the present and the future.
This overall mission takes concrete form through our majors in English and Journalism; through
our minors in English, Creative Writing, and Journalism; through our courses that support the
college’s general education requirements; and through the Writing Program, which serves the
entire campus with first-year and junior-year writing courses, with Writing Across the Curriculum,
and with the Writing Center. In what follows we define our mission more specifically in each of
these areas.

2. The English Major and English Minor
English majors have a choice of two emphases: in Literature, or in Writing, Rhetoric, and
Language. We also offer minors in English and in Creative Writing.
a. Literature
We are committed to fostering our students’ capacity for deep reading and to increasing their
understanding of the power and beauty of literary works. We enable students to analyze and
critique literature with insight and interpretive power and to communicate their ideas about
literature effectively in writing. We want our students to recognize how literature illuminates the
human condition, expands their capacity for sympathy, and inspires them to respond
significantly and powerfully to their local and global communities.

b. Writing, Rhetoric, and Language
●

Writing

We encourage and teach students to develop expressive techniques and abilities with which to
succeed in creative, professional, and civic writing. We provide them the means to serve as a
voice for themselves, their communities, and humankind.
●

Rhetoric

Through study of the uses and effects of language in various contexts and historical periods, we
are committed to helping students gain a rhetorical awareness of how writers and speakers
have structured their written and spoken discourse to reflect their goals and beliefs. Through
guided practice, we assist students in developing rhetorical capabilities that will enable them to
influence debate in the various communities that they will participate in throughout their
academic, professional, and civic lives.
●

Language

We teach students sociolinguistic theory and the history of English to help them explore where
their own language fits in the complex linguistic landscape of the United States and beyond.
c. The English Minor
The goals of the English minor are the same as those articulated for the major, but adjusted to
meet the needs of students who are majoring in another subject.
d. The Creative Writing Minor
The Creative Writing Minor provides aspiring student writers with introductory and advanced
instruction in literary techniques necessary for writing poetry, fiction, stage drama, and other
genres, and encourages the practice of sustained, deep revision. The goal of the minor is to
guide students in developing their literary abilities and artistic sensibilities through the practice of
creative writing.

3. The Journalism Major and Journalism Minor
a. The Journalism Major
The Journalism Major aims to give students the broad range of knowledge, skills, and
techniques needed to succeed as journalists in print, broadcast and online media. We aim to
prepare students to work in digital media and more sensitive local news coverage without
ignoring the heightened demand for strong, traditional journalistic writing and reporting
practices. We teach our students to navigate the complex legal, ethical, and cultural issues
involved in reporting the news. Our journalism offerings help students to sharpen the analytical
and critical thinking skills that they need to effectively evaluate news and societal issues for their

audiences. Our goal is to provide students with the journalistic skills and training to enrich their
communities, nation, and the world.
b. The Journalism Minor
The Journalism Minor is designed to encourage students who have an interest in media and
journalism, but are majoring in other areas, to pursue these fields while at York.

4. The Writing Program
The Writing Program is housed in the English Department, but its mandate is to serve the entire
campus community. We are a coordinated program with three interrelated components:
●

The Writing Program is responsible for the teaching of the college’s general education
writing courses, conceiving and implementing a unified pedagogical vision across
multiple sections, and providing professional development opportunities to both full-time
and part-time faculty. The Writing Program seeks to prepare students to read and
produce reflective and argumentative writing that is supported by engagement with
textual evidence. We introduce students to the writing conventions of different genres
and academic disciplines, and to scholarly research, helping them to develop an
awareness of themselves as members of an academic community.

●

The Writing Across the Curriculum Program promotes a culture of writing and supports
best practices in the teaching of writing at all levels and in all disciplines in the college.
We seek to ensure a coherent and effective sequence of writing instruction by
coordinating writing intensive courses in all majors, consulting with departments and
individual faculty on curricular development and writing assessment projects, and
offering faculty development opportunities to improve writing pedagogy.

●

The Writing Center provides tutoring services and workshops to support students at all
levels in improving their writing.

5. General Education and Specialized Writing Courses
In addition to the required writing courses, the English Department contributes to the college’s
general education program by offering courses that are of interest not only to our own majors
but to non-majors as well, including courses in creative writing, American and world literature
and language, business writing, digital composition, social justice journalism, and special topics
courses.

Across our two majors, 3 minors, and the writing program, the Department strives to uphold the
mission and vision of York College (see Appendix A). As a result of the last Academic Program
Review (APR) in 2009, the English Department developed a mission statement. Now, the next

step is to renew the Vision Statement for the Department as a whole (as well as its majors,
minors, and programs) to reflect the most current vision of the college and the university.

B. Governance Structure

1. Department
The English Department is organized according to the needs of a large department housing two
programs as well as according to the CUNY By-laws, the PSC-CUNY Contract, various
University-wide memoranda, and the York College Charter. The Department’s full-time faculty is
active within the English Department as well as throughout York College and the City University
of New York. The Department offers two majors: English and Journalism. In addition to the
English Department Chair, the English Department functions with faculty leadership in several
other roles:
● Deputy Chair (3 hr/semester)
● Journalism Program Director (3 hr/semester)
● Writing Course Coordinator (3 hr/semester)
● Faculty Advisor for Pandora’s Box, York’s student newspaper (4 hr/semester)
● Writing Program Director (4 hr/semester)
● Writing Center Faculty Director (3 hr/semester)
● WAC Coordinator, Writing Intensive Courses (3 hr/semester)
● WAC Coordinator, CUNY WAC Fellows (3 hr/semester)
In Summer 2011, the English Department assumed responsibility for the College-Wide Writing
Program and the Writing Across the Curriculum Program. These two campus-wide support
structures were incorporated into a newly-formed Writing Program, alongside the Writing Center
and the General Education courses that the English Department had traditionally offered. As
such, the English Department is now responsible for several campus wide, writing-focused
initiatives, which support the mission and the curricular mandates of the entire college. All
descriptions of faculty workload in the English Department must be thus viewed through a dual
lens. Not only does the Department offer courses in two of the School of Arts and Sciences’
larger majors, but it also provides instruction and faculty support for several required courses
that all York students must complete in order to graduate. Additionally, the Writing Center
serves students in all majors, and, recently, the Faculty Director of the Writing Center has been
given responsibility for all tutor training at the College, including training for tutors in the
Academic Achievement Center and all departmental tutoring locations (Chemistry, Mathematics,
etc.).
The current organization of the Writing Program and other reassigned time roles within the
English Department is shown in Figure 1 below.

Figure 1: English Department Organizational Chart

As evidenced by the organizational chart above, and the multiple writing program administration
roles that English Department faculty bear, the English Department takes a disproportionate
responsibility for serving the rest of the college alongside its role in offering two majors and
three minors. In light of this, the Department needs at least one additional senior full-time faculty
member to support this service role. In particular, the Department needs a new faculty member
with experience, training and interest in Writing Program Administration, a sub-discipline of
Rhetoric and Composition. Over the last three semesters, the Department’s longest-serving
WPA has been on full reassignment to the Office of Academic Affairs, and one other faculty
member has left a Writing Program Administration role due to health and other reasons. Without
a new WPA hire, the remaining Department members with training and interest in this area are
undertaking more administrative work, and so receiving more reassigned time and teaching less
and less.

2. Service Responsibilities
There are two committees that are departmental versions of college committees:
● The Curriculum Committee, which is open to voluntary participation by all faculty, has an
elected chair that reports to the Department Chair, and represents the Department on
the College Curriculum Committee. The Department also elects an alternate College
Curriculum Committee Representative, who serves on the Department committee and
represents the English Department in the absence of the elected chair.
● The Personnel and Budget (P & B) Committee, which consists of 4 elected members,
one of whom may be untenured, and the Department Chair. This committee makes
department-level re-appointment, tenure, promotion, sabbatical and leave

recommendations to the College P & B Committee and the College President. Faculty
members submit portfolios to the departmental P & B Committee for consideration as
appropriate.
The Department elects three full-time faculty members to serve as senators to the College-wide
Senate and the Faculty Caucus. These positions rotate annually. The Department also elects a
College Library Committee member every two years.
In addition to the administrative roles listed in I.B.1, other faculty service roles in the Department
include:
● a standing webmaster;
● ongoing student advisement
● two-three York Review co-editors;
● two graduate school advisors;
● Ad hoc representatives at college events and during registration periods (positions rotate
alphabetically);
● Open House/Graduates’ Brunch Committee;
● Assessment Committee
● Ad hoc search committees for new faculty hires;
● Ad hoc departmental committees such as the committees for revising the English major
and revising the Department Mission statement.
Unless otherwise noted, these positions are filled voluntarily or by appointment and are
generally held by the same faculty member until the position is terminated or the faculty member
wishes to pass on the responsibility.
English faculty members frequently serve in college-level roles outside the Department that
involve reassigned time. In the past five years, these have included:
● Coordinated Undergraduate Education Director and Office of Academic Affairs Fellow
● Chapter Chair of the Professional-Staff Congress (PSC), CUNY’s union;
● Coordinator of the Cultural Diversity Program, who administers York’s required general
education courses in cultural diversity;
● Faculty Caucus Leader
● Chief Reader for the CAT-W, CUNY’s writing placement/exit from remediation exam
● Director of the African American Resource Center
● Director of the York College Honors Program
● College newspaper (Pandora’s Box) advisor
Faculty also serve as members of standing college-level committees such as the Library
Committee, Curriculum Committee, Environment Committee, the Instruction Committee, the
Committee on Academic Standards, the Honors Advisory Committee, Student Research
Advisory Board/Council for Undergraduate Research, and the Alliance for Sexual and Gender
Equality. Additionally, many faculty serve on university-level committees, such as the University
Faculty Senate, the CUNY Academic Commons subcommittee, one of the CUNY Common
Core Course Review Committees, the WAC Council, and the English, Writing and Journalism
Discipline Councils.
More details on faculty service activity are provided below in section II.C.2.

C. Resources of the Department
1. Staff
The English Department is fortunate to be supported by three highly capable and highly efficient
staff members: two full-time and one part-time. One is a CUNY Administrative Assistant,
another is a CUNY Office Assistant, and the other is a part-time College Assistant. However,
this number of staff is a decrease from that which we reported in the last APR, despite the everincreasing demands on the English Department.
From the time of the last Academic Program Review in 2009 to this one in 2016, the college's
enrollment has expanded from 7581 to 8511. Increased enrollment has also meant increased
functions and responsibilities for the English Department staff. In addition to offering majors and
minors in English and Journalism, the Department houses the Writing Program, which serves
thousands of students each semester. Indeed, English is the largest academic department on
campus. Each semester the Department processes personnel actions for 40-50 adjuncts as well
as over 20 full-time faculty members.
Equally critical, the move to online processes for purchasing, budget, advisement, and Human
Resources has increased staff workload exponentially. Staff members are required to learn
multiple programs, platforms, and environments and cope with technological challenges that
impact urgent student and adjunct faculty needs. The ongoing transition period is especially
time-consuming for staff, who are tasked with using systems which are frequently not fully
tested before they are made operational.
Currently, our two full-time staff members and one part-time college assistant (20 hours) carry
out daily operations, meet routine time-sensitive demands, and assist large numbers of
students. The number of full-time office staff has decreased by one since the time of the last
Academic Program Review; the College-Wide Writing Program and WAC Program were
supported by a CUNY Office Assistant, who was reassigned to another academic department in
Spring 2012.
In addition, the Journalism Program was supported by a half-time Assistant to HEO position. In
the other half of her position, this staff member served as the Writing Center Coordinator,
supervising the Writing Center during its evening and weekend hours. Due to a reorganization
of the Writing Center, This staff member has been promoted to Writing Center manager, and the
former manager has been reassigned to the Academic Achievement Center. The English
Department has therefore lost one full time CUNY Office Assistant and one half-time Assistant
to HEO position in the time since the last Academic Program Review.
We therefore propose that the Department be granted two full time staff lines: one CUNY Office
Assistant to replace the Writing Program/WAC Assistant, and one Assistant to HEO, to replace
the Journalism Program Assistant/Writing Center Coordinator position.
The English Department office staff’s job descriptions are included in Appendix B.

2. Facilities and Equipment
Following our previous Academic Program Review, the English Department Chair and the now
Vice President for Administrative Affairs rearranged for the rearrangement and rebuilding of
department space so that every English Department full-time faculty member who requested a
private office now has one. The 35-52 adjunct faculty who work in the English Department every
semester, however, are limited to two shared offices, one of which is on a different floor (1C01)
from the main English office. In the 2B09 office, there are no computers; faculty members use
the PSC-CUNY Resource Center located in the adjacent room.
Like the rest of the college, the English Department’s facilities are outdated and in poor physical
condition. The classrooms along the A corridor regularly leak when there is heavy rain from the
south, and recently we have discovered a rodent infestation and a fly problem. The heating and
ventilation systems are noisy and prevent students from hearing their instructors (2A04, 2A05).
The smart classrooms that the English Department regularly uses – 2A04, 2A05, and 2B01 –
have persistent problems with the technology. Several faculty offices have leakes as well as
climate control issues, with the outside offices being very hot, and the inside offices being very
cold. The blinds on the windows of the south side of the building are old, filthy and broken.
In addition to these infrastructure issues, the actual instructional environments are not
conducive to the current best practices in the pedagogies relevant to the disciplines in which we
teach, particularly writing and journalism. In order to meet these best practices, the Department
needs upgrades to the facilities that we have to work with in our classrooms: to create
technology-enriched writing classrooms, and to build a news lab. Both of these upgrades are
described below.

a. Technology-enriched classrooms
In addition to having functioning computers and projectors in each of the classrooms where we
teach writing, we also would like every student in every writing classroom to have access to a
networked computer, and to be able to sit at tables that are suitable for collaborative work while
using computers. We would like to begin by refurbishing four rooms which are the sites of many
writing classes: 2C15, 2D07B, 2A05 and 2B01. This refurbishment would require the following
furniture and technology.
Furniture: 26 modular desks per classroom; 4 classrooms
Student computers: 26 Apple MacBook Air laptops; 4 classrooms
Smart board and projector x 4
Instructor Computer – 4 iMacs
Installation and continued maintenance, periodic upgrades to computers and software, cables or
carpet squares.

b. Journalism news lab
Of the 11 senior colleges in CUNY, only four offer a Bachelor’s degree in Journalism: Baruch,
Brooklyn, Lehman and York. Of the four, only York lacks a dedicated space that simulates a 21st
century newsroom. In fact, all of York’s Journalism classes are taught in the same classroom,
forcing our students to often sit in the same classroom for 4 – 6 hours a day. And while the room
has a smart board and laptop computers, the smart board software has never fully functioned,
more than half the laptops have faulty batteries and the moldy, dangling sheetrock over the
windows has been in a state of disrepair for several years now.
When the Journalism major was being developed in the mid 2000s, there were several hopeful
discussions about creating a dedicated space for the Journalism Program. A decade has
elapsed and it is time our students received the same benefits as other CUNY schools as well
as the students majoring in Communications Technology here at York College.
A simulated newsroom (sometimes called a news lab) is a standard teaching facility for a
college offering a Journalism degree. News labs prepare students to navigate and do good work
in an actual newsroom when they head out to do fieldwork, go to graduate school or get a job.
Our first priority is a dedicated space. It was previously suggested that room 2A03 could be
converted for such use with minimal disruption to programming. It is adjacent to the room where
all our classes are currently taught. Ideally, a security door could be installed that would allow
Journalism majors to enter and keep the equipment secure.
Our second priority is necessary and up-to-date equipment. We are actively pursuing avenues
to procure equipment through our advisory board and the Office of Institutional Advancement.
We have been unsuccessful to date but we will continue those efforts. Additionally, we are
currently developing a proposal to request money from the College’s Technology Fee funding
stream. We would appreciate greater support from the college toward this end.

Equipment Required

Large conference table
Small Conference table
Anchor desk
Receptionist’s desk
Workstation tables
40 chairs
20 iMac work stations
20 wired keyboards
One high volume printer/scanner
Five DSLR cameras
Five digital audio recorders
One studio video camera
One tripod and dolly
Studio lighting system
Three studio microphones

Four headphones
One audio mixer w/interface
Miscellaneous wires, software
Three storage lockers
Risers and carpeting
Partition walls/door for radio studio
Setting up the News Lab would also require budgeting for installation, set-up charges abd future
maintenance, a security door and an employee to supervise the area and the borrowing of
equipment for off-site usage (cameras and recorders).

3. Budget
As shown in Appendix C, English Department Budgets, 2009-2014, the Department’s OTPS
budget and temporary personnel services allocations have held steady at approximately $2,000,
with the notable exception of 2012-13 when our allocated budget was reduced to $1569. A
comparison with the budget report for the last APR indicates that the Department’s OTPS
budget was significantly cut in AY 2009-2010 from $4,000 to $1,999. This reduction has
severely affected the Department’s ability to offer public programming and programs for majors,
such as the Fall Open House and the Spring Graduates’ Brunch.
There has been a general reduction in budgets at York College in the past five years. This has
especially affected the ability of the English Department to provide professional development
opportunities to full- and part-time faculty. Beginning with AY 2015-16, travel funding has been
shifted to the department level. The English Department was allocated $2,914 for travel.
Because of the number of research-active faculty in our department, this amount represents a
decrease in the travel funding available; in previous years, faculty could expect $500 in
reimbursement for conference and other research-related travel. Although travel monies at this
time are provided by the faculty union, PSC-CUNY, it is imperative for English Department
faculty that other funding sources be found by the college to support their research.
The Coordinated Undergraduate Education (CUE) budget, distributed by CUNY Central, funds
Writing Center tutor services. It is important to note that this is soft money. As the demand for
tutoring services increases, the availability of funding for the Writing Center has kept pace with
the demand. Because the Writing Center is funded by CUE, it has been possible to purchase
necessary texts and resources for tutors, but many more are needed. This year's increase in the
tutoring budget to $65,000, while significant, only undoes part of the cuts in recent years (seven
years ago it was $80,000, and was cut in half in 2008-2009).
For the past five academic years, English Department expenditures have essentially equaled
allocated budgets. Additional funding could provide the English Department with resources to
update and purchase new equipment and supplies; purchase annual memberships to the
Association of Departments of English, the Modern Language Association, the Rhetoric Society
of America and the National Council of Teachers of English and College Composition and
Communication; buy educational materials such as video, and curricular support items; and/or
to expand its professional memberships beyond ADE to further connect its faculty to
professional development resources.

II. Curricular and Co-Curricular Activities
A. Majors and Minors
The Department of English offers two majors, English and Journalism, and three minors,
Creative Writing, English and Journalism. The Teacher Education Department also offers a
English/Childhood Teacher Education major (grades 1-6), and is redesigning its English
Teacher Education Middle School Extension Curriculum. Students in the Teacher Education
programs complete the English major alongside their Teacher Education requirements.
The College website, discipline brochures and the Four-Year Planners describe the
requirements of each of the two major programs and demonstrate that the 120 credits required
are achievable within the traditional 4 years. Major and minor information is provided to all
students when they come for advisement to the Department and/or the Advisement Center. All
major and minor courses in each of the disciplines have been designed to enable students to
gain a progressive knowledge of the particular field of study and to develop a high level of
proficiency in the area as well. See Appendix D for major and minor requirements and four year
planners.
We offer 23-24 English electives courses, and 7-8 Journalism courses per semester, rotating
them so that students have enough variety to complete all major requirements. The current
course rotations are included in Appendix E.

B. Curriculum Revisions and Changes
1. Curriculum revisions
a. English major revision
In 2014, the English Department implemented a new English major design, revitalizing the
former major that had been in place since the 1980s. The new major design reflects a move
towards a more global perspective on English literature and language, and highlights the
disciplinary expertise of faculty hired in the last ten years. The new major design is included in
Appendix D. The new major consolidated our English elective offerings into two emphases,
reduced from the previous three. The new emphases are A. Writing, Rhetoric and Language,
and B. Literature. It is currently too soon to evaluate the success of this change; we will do so in
the next Academic Program Review. We redesigned the major in order to address what we
believed an English major needs, but we need to determine whether our assessments of their
needs were indeed correct. Another question that we must address is what the post-college
needs of our students are, and whether we are fulfilling these needs, in part or in full. How might
we do more to address these needs? What might we do differently to address them? These are
questions for the next APR.

b. Journalism major revisions
The Journalism major has remained basically the same since the last APR. Two minor changes
have been made:
• one new course, JOUR 284 Social Justice Journalism was created. It is now an elective
in the Journalism major, and is included in the U.S. Experience in its Diversity area of
the Pathways Flexible Core.
• POL 103 Politics and Government of the United States has been added to the major as
an alternative to POL 285 Urban Government in the United States. Students were
having difficulty completing the major in a timely fashion, because of the limited number
of sections of the course that were scheduled per year (i.e. 1). This change has eased
the path to graduation.
c. English minor revision
The English minor was slightly revised effective Fall 2013, with the addition of ENG 202 to the
existing major design. ENG 202, the new Introduction to Literary Studies course, seemed a
most appropriate introduction to the discipline. In Fall 2016, a more substantially-revised minor
will come into effect; this redesign parallels closely the structure of the revised English major, in
that it requires both introductory courses, ENG 202 and ENG 262, and opens up the number of
English elective courses which are options for completing the last 9 credits of the 15 credit
minor.

2. Pathways
The other major curricular change that has occurred in the last five years is the advent of the
Pathways General Education curriculum. Pathways has had a lasting impact on the English
Department in the following ways:
• Pathways required the creation of a second composition course at the freshman level.
While department faculty had been advocating for this addition to the curriculum for
many years, conceiving the course and implementing it continues to be a challenge.
• The Pathways General Education Curriculum mandated that all CUNY English
Departments create or designate required “on-ramp” courses for the English major. In
order to fulfill this mandate, we created a new course, ENG 202, as the “Introduction to
Literary Theory” on-ramp course, and identified ENG 126 as the “Introduction to
Literature” on-ramp course. This latter requirement means that the course has twelve
learning objectives that must be fulfilled. This requirement has proven to be extremely
onerous for our faculty. We envision redesignating ENG 200 as this “Introduction to
Literature” course in the Fall 2017 semester, as the learning objectives for this course
are more suitable.
• ENG 200’s removal from the required General Education curriculum, and its inclusion in
the World Cultures and Global Issues Flexible Core “bucket” required a recalibration of
the focus of the course. As a result, we have increased our oversight of instructors
teaching the new iteration of the course in order to ensure they have revised the course
according to the new Pathways WCGI learning objectives. This shift has also resulted in
a significant decrease in the number of ENG 200 sections we offer; from 50 sections to 6
sections per year.
• Due to the inclusion of ENG 286 in the Pathways General Education, we have moved
from offering two sections per year to six sections per year. Even so, English majors who

need this course as a prerequisite for other creative writing courses in the major still
have difficulty finding a seat in the course. The situation with ENG 286 alone makes a
strong argument for hiring more full-time faculty to teach Creative Writing. At this point in
time, there is only one full-time faculty member who is explicitly on a Creative Writing
line, though three other faculty members teach these courses as part of their workload,
and several adjunct instructors regularly teach these courses.
C. Enrollment trends
1. Major courses
The number of English majors has remained quite consistent over the last 5 years, with a slight
falling off in Spring 2012-Fall 2013. In Spring 2015, the numbers of English majors were
equivalent to the numbers in Fall 2010. The English/Teacher Education enrollments have
declined due to a change in admission requirements for the Teacher Education program. The
Journalism major, on the other hand, has seen a significant decline in its number of majors over
the last five years.
Table 1: English Department Major enrollments
Major

Fall
2010

Spring
2011

Fall
2011

Spring
2012

Fall
2012

Spring
2013

Fall
2013

Spring
2014

Fall
2014

Spring
2015

English BA

107

99

104

93

96

86

94

110

106

108

English Teacher
Education

40

48

64

57

49

36

28

22

19

18

Journalism

100

88

113

105

121

118

107

83

83

78

1

Despite the revision to the York College General Education curriculum, which has been
discussed as an opportunity for more students to take minors, numbers of declared English and
Journalism minors have declined over the last five years. The Creative Writing minor, on the
other hand, saw its number of enrolled students double in Spring 2015 after several years of
static enrollment. We think that this increase in the Creative Writing minor may be due to an
increasing number of faculty members teaching the courses in the major over the last five years.
Adding another faculty member in Creative Writing would strengthen this program, which has
not added a dedicated faculty line since 1998.

1

Includes first and second majors. Second major data only available for Fall cohorts.

Table 2: English Department Minor Enrollments
Fall
2010

Spring
2011

Fall
2011

Spring
2012

Fall
2012

Spring
2013

Fall
2013

Spring
2014

Fall
2014

Spring
2015

Creative Writing

6

6

3

4

7

6

6

7

6

11

English

29

37

29

31

34

31

25

17

15

18

Journalism

22

23

24

21

17

16

15

19

14

18

Minor

2. Online and Hybrid Courses
Since the inception of the online/hybrid course development program at York College, ten of the
English Department’s full-time faculty have received certification to teach online or hybrid
courses (one has since left the college). Additionally, two long-term adjuncts who teach in the
English Department went through the program (one of whom has since secured a full-time
tenure track position at another CUNY college). The table below shows the number of online,
hybrid and face-to-face courses that the English Department has offered over the last five years.
Table 3: Online, hybrid and face-to-face course offerings
All Courses
in English
Department
Fully online

Fall
2010

Spring
2011

Fall
2011

Spring
2012

Fall
2012

Spring
2013

Fall
2013

Spring
2014

Fall
2014

Spring
2015

1

1

2

2

2

1

2

2

3

2

2

4

3

4

6

4

5

5

3

9

Face-to-face

126

101

122

104

123

103

126

110

129

96

Total

129

106

127

110

131

108

133

117

135

107

Hybrid

3. General Education courses
Before Fall 2013 and the start of the Pathways General Education curriculum, the English
Department offered ENG 125, ENG 200 and WRIT 301/302/303 as part of the General
Education curriculum. After the shift to Pathways, the English Department now offers fourteen
General Education courses. These courses include:
● Two Pathways Required Core English Composition courses, ENG 125 and ENG 126,
which all York students are required to take by the 45th credit, or the end of the third
semester, of their degree.
● WRIT 301/302/303/304, our junior level research writing course, is an option in the
College Option section of the Pathways General Education curriculum. It is also a
requirement for several majors in the Health Professions. WRIT 304 is required for all
English majors.
● Five courses offered in the Pathways General Education Flexible Core: ENG 200, ENG
286, ENG 272, ENG 240 and JOUR 284. JOUR 281 has recently been approved as a
sixth Pathways Flexible Core course, and will be included in the next iteration of York’s

●

General Education curriculum. We offer three sections of ENG 200 and three sections of
ENG 286 per semester.
Three lower-division Writing Intensive courses, which all York students can use to satisfy
their degree requirements: ENG 270, ENG 272 and ENG 286. We offer two sections of
ENG 270 and three sections of ENG 286 per semester.

The English Department is now serving (based on 2014-2015 numbers):
● 1394 students per year in ENG 125
● 1395 students per year in ENG 126
● 1334 students per year in WRIT 301/302/303/304
● 322 in Pathways General Education courses (ENG 200, ENG 286, ENG 272)
● 297 in Writing Intensive courses (ENG 270, ENG 298, ENG 373, ENG 286, ENG 272)
We anticipate that these numbers will increase as we offer additional sections of Pathways
courses. These numbers show clearly the English Department’s significant service role in the
college.

D. Writing Across the Curriculum
The Writing Across the Curriculum (WAC) Program provides faculty development and course
oversight for the Writing Intensive courses that York College offers, and which form a part of the
college’s graduation requirements. The ongoing responsibilities of the Writing Across the
Curriculum (WAC) Program include:
1) Advising students and faculty on Writing Intensive (WI) courses
2) Working with the WI Advisory Committee to approve new WI courses (once per semester)
3) Working with CUNY WAC Fellows on posting/organizing WI proposals on Blackboard
4) Working with Registrar to maintain/crosscheck lists of ad hoc WI courses
5) Administering substitution and waiver requests for students
6) Advising faculty teaching WI courses on developing syllabi
7) Designing and leading sessions at the CUNY-wide WAC Coordinator meetings and
Professional Development workshops for the Writing Fellows several times per semester

Currently, York offers 90 permanently designated Writing Intensive courses. Course oversight
consists of the review, every semester, of each course that departments wish to offer with an
“ad hoc” Writing Intensive designation. These courses are not permanently designated WI.
From Fall 2011-Spring 2016 the WAC Program reviewed an average of 8 unique new courses
per semester, and an average of 17 unique courses submitted for continuing review. Full details
are available in the table in Appendix F. Additionally, the WAC Coordinator is responsible for
oversight of students’ fulfillment of the 3-WI course graduation requirement to which all students
are subject. In order to help students meet this requirement, the WAC Program substituted 93
WI courses in 2014 and 50 in 2015, and waived 26 WI courses in 2014 and 32 in 2015. We
include these numbers to show the labor involved in administering the WAC Program as it
relates to WI courses.

The CUNY WAC Fellows are 6 advanced graduate students assigned to York College each
year to support the WAC Program. As the Writing Center section below shows, we are seeing
increasing synergies between the WAC Program and the Writing Center, and the WAC Fellows
are at the center of this connection. They are involved in many initiatives on campus: Center for
Excellence in Teaching and Learning presentations (see faculty section of the WAC website for
examples); the Discipline and Assignment-Specific Tutoring Tools (DATT) project which
develops supporting documents for disciplinary tutoring in the Writing Center; the Academic
Integrity project; and Prof 101. The York WAC Fellows originated and still curate the WAC
Resource Center on the CUNY Academic Commons, which is a place for sharing ideas,
documents, projects across campuses.

1. Writing Intensive Course Survey
In 2012-2013, the WAC program surveyed faculty and students about the Writing Intensive
classes that they were taking at the time. Nineteen professors and 269 students participated in
a 34-question survey. Some highlights of the results include:
●
●
●
●

●

93% of faculty and 85% of students reported that they believed the writing intensive
course helped improve students’ understanding of topics and concepts in their courses.
92% of faculty and 89% of students thought that the WI class helped to improve
students’ writing by helping them to state their main idea or argument clearly.
75% of faculty and 88% of students thought that the WI course improved students’
writing through their use of detailed support and evidence for their arguments.
A majority of the faculty (13 out of 19) reported that they worked with a WAC Writing
Fellow. Among those who worked with a WAC Fellow, 88% stated that they
agree/strongly agree that they found the collaboration with the fellow successful and
they would consider developing another WI course.
Students also indicated that the WI course helped them to develop good “studenting”
skills – responding to instructors’ written feedback, meeting with instructors for verbal
feedback, and using the Writing Center.

The WAC Program also facilitates an annual WAC Colloquium, where a distinguished speaker
in the field of Writing Studies visits York College to discuss various pedagogical and
administrative issues concerning WAC. Terry Myers Zawacki from George Mason University
was our inaugural WAC Colloquium speaker; this year, Shondel Nero from NYU will be the 2016
WAC Colloquium speaker.

2. Future goals
Future goals for the WAC Program include:
● More institutionalized professional development for instructors teaching WI courses,
either as a formal “certification” program or some other model. The 2014-2015 WAC
Symposium is a possible model. Other possibilities include creating a Teaching Writing
Online supplement to the York College Online/Hybrid Course Development Program.

●
●

Continued focus on minimizing the number of WI substitutions or waivers through
effective advisement practices.
Development of a Studio Program (described in section II.H below) to support students in
WI courses.

E. Fostering Student Learning and Enrichment
The English Department participates in many college-wide and departmental initiatives which
support students’ learning activities in the classroom. The following describes some of these
initiatives:
1. Undergraduate Research Day Participation
The Annual Undergraduate Research Day at York College first took place in the spring of 2010.
The mission of this event is to “promote and facilitate student engagement in research and other
creative activities” (York College website). English majors and minors actively showcase their
research and creative endeavors at this college-wide event.
From 2012 to 2015, there were a total of 20 panels focused on student research in the English
Department alone: 77 students taking English courses have presented original research and
creative projects, and 19 faculty members have mentored and moderated the student panels.
See Appendix G for details.
Two full-time faculty members in the English Department have served as co-directors for the
college-wide Panel Program since 2011. The Panel Directors’ responsibilities include:
●
●
●
●
●

Participating in the Council for Undergraduate Research (CUR) meetings;
Soliciting English Department faculty to identify potential Research Day presenters;
Guiding students through the abstract submission and event registration process;
Mentoring English majors on strategies for delivering presentations;
Coordinating panels from every discipline:
o creating a panel schedule
o grouping students by course/advisor/theme
o identifying and inviting panel moderators
o booking presentation rooms and tech equipment
o facilitating each panel on the day of the event.

English majors and minors who have participated in Undergraduate Research Day remark that
this experience provides deeply valued preparation and strategies for delivering formal
academic presentations. Students often reflect on the event as an opportunity that exposes
them to the rigors and processes of conference participation: Submitting a proposal, waiting for
acceptance, planning and rehearsing the presentation, making rhetorical considerations about
the audience, and developing/practicing public speaking and performance skills. Since the
inception of Undergraduate Research Day, several graduates from the English Department
have returned to support their peers and participate in the Q and A portion of the panel
presentations.

2. Open House and Graduates’ Brunch
The English Department holds an Open House (Fall) and a Brunch (Spring) annually to
showcase students' academic work and encourage engagement within the major. In addition,
the Graduates’ Brunch provides a venue at which we recognize outstanding graduates in
English and Journalism.
The Open House focuses on a specific theme and includes faculty and student readings,
performances of plays, and panel discussions featuring former or current students. This event
offers a forum for York College students to participate in intellectual engagement outside the
traditional classroom. All students taking an English Department course are invited. The Open
House thus provides an opportunity for incoming first-year students in general education
courses such as English 125, 126 and 200 as well as students majoring and minoring in English
and Journalism to meet each other, discuss and exchange ideas, and socialize with each other
and faculty.
The Brunch program consists of two parts: an awards ceremony and a panel presentation by
graduating students majoring in English and Journalism. The awards allow the Department to
recognize outstanding students, including both graduates and continuing students. These
awards include gift certificates and scholarships, and they honor high-achieving students in the
areas of literature, language study, and writing, as well as the Carolyn Kirkpatrick award for
General Excellence in English studies.
The Brunch also showcases the academic work students do within the department. Three to
four students present each year, demonstrating the breadth of study done by Department
majors. The faculty member working with each student introduces them and frames their work.
For instance, in Spring 2015, a student enrolled in that semester’s Senior Seminar presented
her research; another student shared a story he had written in a creative writing Independent
Study; a journalism major discussed her fieldwork experiences, and a fourth student read work
from her World Englishes class. After their presentations, the panelists engaged in a lively
question-and-answer period with faculty and peers.
Both of these events help to build a sense of intellectual community within the Department of
English while also deepening student and alumni ties. Through this public acknowledgement of
student success and sharing of academic work, these events continue the intellectual
engagement begun in the classroom while also showing that the English Department and the
College value and honor our students’ achievements. With decreasing budgets, however, it has
become more difficult to maintain the quality of these events.

F. Journalism Fieldwork Courses
The capstone experience for the Journalism major is a fieldwork placement course, where
students work in news or other organizations to gain experiential knowledge. The course is
described as follows:
JOUR 481 (Not Liberal Arts) Journalism Fieldwork I 2 hrs. 3 crs. Students work as
interns for a professional media company in either print, broadcast, online, or publishing
fields. This course is required to complete a Journalism degree. 2 hours lecture plus a
minimum of 105 hours of work experience per semester. Preq: Senior status and
completion of 27 credits in the major.
Highlights of student placements over the 2012-2016 period include:
● 5 students placed at Amsterdam News
● 4 at The Network Journal
● 6 at The Times Ledger
● 3 each at WBAI Radio, Queens Chronicle, Queens Ledger
● 2 each at Fox News, Queens Tribune, Bleulife media
● 11 with Institutional Advancement at York College.

G. Graduation Rates
As the table below shows, the English Department has graduated its majors (English, English
Teacher Education and Journalism) in an average of 5.03 years over the last several graduating
classes. First-time freshmen have graduated in 5.57 years over this time period (2013-2015).
This number shows the Department as contributing very positively towards the College goal of
having 28% of first-time freshmen graduate within 6 years (as articulated in the 2014-2015 York
College Performance Management Process Prospective Goals Report).

Table 4: Graduation Rates
Acad
emic
Year

College
Program

English BA

20122013

English
Teacher
Education BA

Journalism
BA

Total

English BA

20132014

English
Teacher
Education BA

Journalism
BA

Total

English BA

20142015

English
Teacher
Education BA

Journalism
BA

Total

Admission Type at
First Semester at York
College

Number of
Graduates

Minimum
Year to
1
Graduation

Maximum
Year to
1
Graduation

Mean Year
to
1
Graduation

First-Time Freshman

15

3.75

10.33

5.15

Transfer

15

1.25

7.42

3.12

Total

30

1.25

10.33

4.13

First-Time Freshman

5

4.42

15.33

7.20

Transfer

1

3.42

3.42

3.42

Total

6

3.42

15.33

6.57

First-Time Freshman

4

4.42

8.42

5.75

Transfer

3

2.00

4.33

3.36

Total

7

2.00

8.42

4.72

First-Time Freshman

24

3.75

15.33

5.68

Transfer

19

1.25

7.42

3.17

Total

43

1.25

15.33

4.57

First-Time Freshman

19

3.75

11.75

5.71

Transfer

9

2.33

10.33

4.74

Total

28

2.33

11.75

5.40

First-Time Freshman

4

4.74

5.42

5.06

Transfer

1

3.67

3.67

3.67

Total

5

3.67

5.42

4.78

First-Time Freshman

11

3.75

6.75

4.60

Transfer

9

2.25

4.42

3.04

Total

20

2.25

6.75

3.90

First-Time Freshman

34

3.75

11.75

5.27

Transfer

19

2.25

10.33

3.88

Total

53

2.25

11.75

4.77

First-Time Freshman

14

4.00

8.33

5.13

Transfer

11

1.33

12.67

4.66

Total

25

1.33

12.67

4.92

First-Time Freshman

7

4.42

14.00

6.97

Transfer

2

3.33

4.33

3.83

Total

9

3.33

14.00

6.27

First-Time Freshman

12

3.75

10.00

5.25

Transfer

7

2.00

5.33

3.42

Total

19

2.00

10.00

4.58

First-Time Freshman

33

3.75

14.00

5.57

Transfer

20

1.33

12.67

4.14

Total

53

1.33

14.00

5.03

H. Fostering Student Learning in Writing Courses: A Proposal for a Studio Program
In order to foster student success in composition and writing intensive courses, the English
Department is proposing the development of a Studio Program. Studio courses have been
shown to increase pass rates in first year courses. Our proposal for this program is currently in
the planning stage at the departmental level. We envision the program as follows: The studio
will be a one-credit hour (50 minute) workshop that provides small group student-centered
composing strategies, peer review/feedback, and peer and faculty mentoring on every stage of
the academic writing process from drafting to revising and editing. Students would meet in small
groups (6-8 students) for one hour per week to work on their writing courses. Special attention
will be given to discipline specific conventions and rhetorical considerations such as author
intent, adapting to audience expectations, and crafting/delivering content. Concurrent
registration in ENG 125, ENG 126, WRIT 300, or any Writing Intensive (WI) course will be
required. Emphasis will be placed on drafts in progress in order to support success in
composition, research writing, and WI courses. We envision that these sections will be taught by
existing full-time and adjunct faculty, perhaps using the writing center as a hub for these
workshop sessions; instructors would receive one workload credit hour for the semester.
Further details of the studio program proposal are included in Appendix H.

III. THE FACULTY: SCHOLARSHIP AND INSTRUCTION
A. The Faculty
The English Department is a large department, housing two majors and one program. The fulltime tenured and tenure-track faculty are split between those who generally and regularly teach
a full load (or close to it) and those whose presence in the classroom (especially in general
education courses) is limited by other duties for which they are granted reassigned time, or by
contractually allotted reassigned time for research. Members of the lecturer-line faculty, which
comprises a quarter of the department’s full-time faculty, primarily teach general education
courses, but also teach some electives at the 200-level and above.
Despite steady enrollments over the last five years, the English Department has gone from 27 to
24 full-time faculty members. The English Department faculty currently consists primarily of
tenured professors. As of Fall 2015, four of these are at the rank of Full Professor, six are
Associate Professors and two are Assistant Professors. As of Fall 2015, the Department has
five untenured (but tenure-track) Assistant Professors and six lecturers, five of whom have
attained the Certificate of Continuous Employment, the equivalent of tenure for lecturers. This
year we also have one substitute Assistant Professor. Substitute faculty appointments are for
one or two years and are usually made when full time faculty members are on sabbatical, or to
temporarily replace a faculty member who has retired while a search for a full-time replacement
is occurring. Included in our 24 full-time faculty members are four members of the Journalism
program faculty – one Professor, two Assistant Professors, and one lecturer, and one Full
Professor who is on full reassignment to the Office of Academic Affairs. Below, Table 5 presents
an overview of faculty rank composition from 2010 to 2015 and Figure 2 presents an overview
of faculty areas of specialization as of Spring 2016.

Table 5: Full-Time Faculty Composition, 2010-2015
Full

Associate

Assistant

Lecturer

Substitute
Lecturer

Total

Fall 2010
Spring 2011
Fall 2011

4
3
3

6
5
5

9
9
9

7
8
7

1
0
0

27
25
24

Spring 2012

3
3
3

5
6
6

9
8
8

7
7
7

0
0
0

24
24
24

2

6

8

7

1

24

3
4
4

4
5
5

9
8
8

6
7
7

1
0
1

23
24
24

4

6

7

6

1

24

Fall 2012
Spring 2013
Fall 2013
Spring 2014
Fall 2014
Spring 2015
Fall 2015

Figure 2: English Department Full-Time Faculty Areas of Specialization

In the past five years the Department has experienced a significant shift in the proportion of
senior to junior faculty members. In 2009 we had a slight majority of senior faculty (13 senior: 12
junior) and by Fall 2015 we had a notable majority of senior faculty (17 senior: 6 junior: 1
substitute). The growth in senior faculty has been especially significant in the full-time lecturer
line, which does not increase the scholarly production of the department. Lecturers have a

heavier teaching load than tenure-track faculty (27 hours/year vs. the tenure-track 21
hours/year) and are not required to produce scholarly or creative work, though some do. Even
so, given the higher administrative requirements for senior faculty, particularly on the
professorial line, we have felt the impact in our teaching power. Senior faculty generally are less
available to teach departmental courses, especially the general education courses which have
increased with the inauguration of CUNY Pathways.
There is currently one search underway for a new full-time faculty member as Assistant
Professor of English with a specialty in British or American literature. The new faculty member
will begin in Fall 2016.

B. Scholarship
Full-time faculty members are varied in their areas of expertise, as shown in Figure 2 (above).
Faculty publications over the past five years are shown in Appendix I. Publication levels vary
considerably among faculty. One factor that influences productivity levels at York is heavy
service and/or administrative responsibility. However, faculty hired since Fall 2006 are granted
contractually allotted reassigned time for research (24 hours) and this reassigned time has
allowed for greater productivity in faculty hired after 2006; but it is sometimes difficult to arrange
for concentrated blocks of reassigned time credit hours because of the department’s teaching
needs. Arrangements are made with the Department Chair on a case by case basis.
Since our last Academic Program Review, English Department faculty have been engaged in a
wide range of scholarly activities, including two book publications, several peer-reviewed article
publications in prominent journals, invited lectures and conference presentations at national
conventions. Although activity in this area is uneven, it is still quite vigorous and too extensive to
include within the body of our report. For a fuller picture of our faculty members’ scholarly
activity, see Appendix I.

C. Faculty Workload

1. Teaching
Full-time faculty members on the professorial line are contractually obligated to teach 21 hours
per year. Full-time faculty members on the lecturer/instructor line are contractually obligated to
teach 27 hours per year. As indicated below, several members of the English Department fulfill
this obligation with a mix of teaching and administration (reassigned time positions). Full-time
faculty in the English Department teach a mixture of general education courses and courses
required for the English major; journalism faculty on the professorial line teach only journalism
courses. The department routinely needs to hire at least two adjunct faculty members to teach
courses required to fulfill the English major: there are not enough full-time faculty members to
staff all of the major course sections that we need to offer so that students can fulfill their major
requirements in a timely manner.

Table 6: Full- vs Part-time Faculty Workload
Number of Full-Time/Part-Time Faculty in English Department
FT/PT Faculty Fall 2010

Spring
2011

Fall 2011

Spring
Spring
Fall 2012
2012
2013

Fall
2013

Spring
2014

Fall
2014

Spring
2015

Full-Time

25

25

23

22

23

22

20

20

21

21

Part-Time

43

34

45

33

44

35

51

43

51

32

Total

68

59

68

55

67

57

71

63

72

53

Number of Sections Taught by Full-Time/Part-Time Faculty in English Department
FT/PT Faculty Fall 2010

Spring
2011

Fall 2011

Spring
Spring
Fall 2012
2012
2013

Fall
2013

Spring
2014

Fall
2014

Spring
2015

Full-Time

63

65

59

60

61

51

60

56

63

62

Part-Time

66

41

70

52

71

59

77

64

75

51

Total

129

106

129

112

132

110

137

120

138

113

Mean Enrollment Number of the Sections Taught by Full-Time/Part-Time Faculty in English Department
FT/PT Faculty Fall 2010

Spring
2011

Fall 2011

Spring
Spring
Fall 2012
2012
2013

Fall
2013

Spring
2014

Fall
2014

Spring
2015

Full-Time

23

22

23

23

23

23

19

20

20

19

Part-Time

24

26

25

25

25

26

23

24

23

24

Total

23

24

24

24

24

24

21

22

22

22

All full-time faculty members, with the exception of three Journalism faculty members, teach
General Education courses. However, because of the administrative roles that several full-time
faculty members occupy in the department and the college, most General Education courses
offered by the English Department are taught by adjunct faculty members. Additionally, at least
two of the English Department electives are taught by adjunct faculty every semester. The
tables above show that from 2010-2015, adjunct faculty have taught between 3 and 17 more
sections than full-time faculty every Fall semester.
In order to increase the full-time faculty presence in the General Education classroom in
particular, we recommend and request that the English Department be permitted to convert five
adjunct instructors to full-time faculty lines. We have several long-term adjunct instructors
teaching for us at the present time with terminal degrees in their fields, publication records, and
proven excellence in teaching. Creating five adjunct conversion positions would address the
issue of low full-time vs. part-time teaching ratios in the General Education classroom. Placing
adjuncts with PhDs or Creative Writing MFAs and disciplinary expertise in these positions would
also allow us to address the department's issue with having enough full-time faculty to teach the
English elective courses.
a. Student Evaluations of Teaching Excellence
The Department of English strives to maintain a consistent record of excellence in teaching
across all the courses under its purview (general education, journalism and English major
courses). The Department adheres to the rules, policies and practices of the College concerning
classroom observations of its faculty and the use of the Student Evaluation of Teacher

Effectiveness (SETE) mechanism every semester. (See Table 7 below for an overview of
semester averages for English Department courses from 2010-2015).

Table 7: SETE averages for English Department courses, 2010-2015

F09

S10

F10

S11

F11

S12

F12

S13

F13

S14

ENG

4.4

4.43

4.44

4.43

4.38

4.32

4.32

4.31

4.31

4.33

JOUR

4.5

4.26

4.43

4.45

4.41

4.35

4.25

4.53

4.27

4.26

WRIT

N/A

4.28

N/A

1

4.41

4.40

4.56

4.46

4.43

4.38

Overall

4.3

4.4

4.4

4.4

4.4

4.4

4.4

4.3

4.3

4.3

S15

F15

1

F14
ENG

~4.5

3

1

~4.5

3

N/A

4.31

Notes:
1. The Writing Program was not part of the English Department at this time, and we do not
have these records to draw on.
2. The format of the Student Evaluations of Teaching Effectiveness changed in Fall 2014;
hence the different information provided here. There was no breakdown by discipline in the
data.
3. This number is approximate since results were only reported in charts, rather than giving
precise numerical values.
b. Teaching Observations
Classroom observations are assigned by the Chair of the Department prior to the tenth week of
the semester (as per CUNY bylaws). All full-time faculty members perform at least two teaching
observations in the Fall semester, and at least one in the Spring semester. Members of the P&B
and/or other senior faculty members observe tenure-track faculty and faculty applying for
promotion. Other full-time faculty members observe adjunct faculty. The Chair reviews
completed observations and when necessary (as with all tenure-track faculty reappointments)
makes an appointment to speak to the individual faculty member to offer support and guidance.
Both sets of data (i.e. the Classroom Observation Report and the SETE) are considered key
factors in the reappointment of faculty in the Department.

2. Service and Administration
Before 2012, York had an inconsistent and irregular structure for reassigned time across the
college. In 2012, a standardized formula was implemented. The English Department was
allotted 33 hours of reassigned time per year; this reassigned time was allocated at the chair’s
discretion. For 2010-2015, the English Department’s administrative roles have been structured

as described (I.B.1). Additionally, English Department faculty members serve in administrative
roles that are supported by reassigned time allocated directly by the Office of Academic Affairs,
as also described in section I.B.1 of this APR.
Due to the large number of courses and faculty that the Writing Program oversees, the Writing
Program Director’s job is equivalent to that of a Department Chair, and so reassigned time that
approximates the amount that a Chair receives would be appropriate. However, the Writing
Program Director receives only 8 hours of reassigned time per year. The English Department
Chair, by contrast, receives 15 hours per year. In fact, the reassigned time hours available for
Writing Program Administration Duties also were reduced from 32 per year to 24 per year over
the 2009-2015 period. The attrition of hours includes reductions as follows:
● A reduction of 2 reassigned time hours per year taken by the Writing Program
Director--from 10 hours per year to 8 hours per year.
● A reduction of 2 reassigned time hours per year taken by the Writing Center
Coordinator-- from 8 hours per year to 6 hours year.
● A reduction of 2 reassigned time hours per year taken by the Writing Across the
Curriculum and Writing Fellows Coordinators--from 16 per year to 12 per year total.
The Department has sought ways to distribute the Department’s allotted 33 hours differently, but
due to the large number of administrative roles that are necessary to run the Department and to
administer writing at the college, we have discovered no way to allocate more time to the
Writing Program without taking reassigned time away from another crucial departmental
function. We therefore request a reconsideration of the reassigned time allotted to the Writing
Program. In order to adequately support this college-wide role that English Department faculty
fulfill, the 33 hours allotted to the English Department via the college-wide is inadequate.
One obvious change is to have the Writing Course Coordinator’s hours come from the college’s
reassigned time budget rather than the English Department’s, as this work supports the
composition courses that students across the college are required to take. These 6 hours per
year could then be allocated to an English Discipline Coordinator, so mirroring structures that
exist in other departments.
Despite the decrease in available departmental reassigned hours, and exacerbating the loss of
teaching power of full-time faculty in the English Department, there has been a noticeable
increase in Department faculty receiving reassigned hours for college- and university-wide
duties. Excluding Writing Program Administration, Department Faculty serve an average of 42.5
hours per year in reassigned time positions essential to the college’s and university’s
functioning.
Department of English faculty currently serve in the following positions:

● African American Resource Center Coordinator (6/year)
● CAT-W Chief Reader (6/year)
● CUE Director/OAA Fellow (21/year; full reassignment from teaching since Spring
2015)
● Pandora’s Box Advisor (8/year)
● CUNY Commons York Ambassador (3/semester)

Other positions held in previous semesters include:

●
●
●
●
●

Cultural Diversity Coordinator (8/year)
CUNY Journalism School Administration (8/year)
Faculty Caucus Leader (6/year)
Honors Program (6/year)
PSC Chapter Chair (6/year; reduced from 8/year in Fall 2013)

Finally, two faculty members regularly teach classes at the CUNY Graduate Center.
Faculty who serve in reassigned time roles are often called upon to take on significant service
roles that are not accompanied by reassigned time. For instance, the Deputy Chair/Writing
Program Director also serves as the department’s curriculum committee representative and the
co-chair of the Assessment Committee and the Academic Program Review. She also serves on
the college-wide Middle States Reaccreditation Task Force. The Writing Center Director/Writing
Fellows Coordinator is also co-chair of the department’s Assessment Committee. There has
been a trend of requiring faculty members who are already successfully serving on department
and college-wide committees to fulfill more administrative and service roles. Therefore, service
responsibilities are distributed unevenly across the faculty, despite the fact that the Department
strives for everyone to have one major and one minor service commitment at the college. This
trend is illustrated in Tables 8 and 9 below. In both, we see the same names occurring next to a
large number of administrative and service tasks.

Table 8: Administrative Roles, Fall 2009-Spring 2016
Position

Semester(s)

Faculty Member

Chair

F09, S10

Valerie Anderson

Deputy Chair

F09-S10

Helen Andretta

CATW Chief Reader

F10-S16

Linglan Cao

Cultural Diversity Coordinator

F09-F11

Janice Cline

PSC Chapter Chair

F09-F11; F12-F14

Writing Program Director

F09-F10

WAC Coordinator

F09-F10

CATW Chief Reader

F09-F10

Writing Center Director

F10-S11; F13-S14

Special Projects

F12-S13

English 125 Coordinator

F09-S10

Chair

F10-S16

Writing Fellows Coordinator

F09-F10; F13; F15

Michael Cripps

Douglas DiToro

Linda Grasso

Jonathan Hall

WAC Coordinator

F10-S15

Writing Center Director

F15-present

Deputy Chair

S11-S13

Acting Chair

F13-S14

Writing Program Director

S12

CUE Director/OAA Fellow

F14-present

Pandora's Box

F09-F12; F13-present

William Hughes

Writing Fellows Coordinator

S11-F12; S14-S15

Shereen Inayatulla

WAC Coordinator

F15-present

English Major Coordinator

F10-F11

York College Honors Program

F12-S14

CUNY Commons Liaison

SP 16

WAC Project

S12

General Education/Writing Course Coordinator

F12-S14; F15-S16

Writing Program Director

F14

Journalism Program Director

F09-present

CUNY J-School Administration

F11-S12

General Education Coordinator

F10-S12

Patricia Milanes

African American Resource Center

F12-present

Mychel Namphy

English 200 Coordinator

F09-S10

James Papa

Writing Center Director

F09-S10

Heather Robinson

Writing Program Director

F10-F11; F12-S14; S15-S16

Writing Fellows Coordinator

F09-S10; S13

Deputy Chair

F13-S14; S15-S16

Dept. Projects

F14

Faculty Caucus Leader

F12-S15

Theresa Rooney

Writing Center Director

F11-S13; F14-S15

Debbie Rowe

Pandora's Box

S12

Claire Serant

Cynthia Haller

Kelly Josephs

Phebe Kirkham

Glenn Lewis

Table 9: Service Roles, Fall 2009-Spring 2016

Departmental Committees
Academic Program Review, Co-chairs
Assessment Committee

Department Curriculum Committee

ENG 125 Final Exam Committee

ESL and English Department Liason
Journalism Program Advisory Board

Mission Statement Committee

Open House/Graduate's Brunch

Departmental
Representative(s)
Kelly Josephs
Heather Robinson
Heather Robinson, Co-chair
Jonathan Hall, Co-chair
Matthew Garley
William Hughes
Shereen Inayatulla
Kelly Josephs
Patricia Milanes
Phebe Kirkham
Andrea Silva
Heather Robinson, Chair
Matthew Garley, Deputy
Chair
Sundeep Bisla, Chair
Kelly Josephs, Deputy Chair
James Papa
Phebe Kirkham
Douglas Ditoro
Debbie Rowe
Linglan Cao
Matthew Corcoran
Matthew Corcoran
Glenn Lewis, Chair
William Hughes
Thomas Moore
Claire Serant
James Papa, Chair
Heather Robinson
Phebe Kirkham
Jonathan Hall
Thomas Moore
Phebe Kirkham, Chair
Patricia Milanes, Chair
Linglan Cao
Matthew Corcoran
Matthew Garley
William Hughes

Open House/Graduate’s Brunch (cont.)

Personnel & Budget

Revision of the English Major Committee

Sunshine Fund Coordinator
Website Re-design

York Review Co-editor

Departmental Search Committees, 2010-2016
Contemporary Literature Search Committee (Spring 2016)

Applied Linguistics Search Committee (Spring 2014)

British Literature Search Committee (Spring 2014)

Composition/Rhetoric Search Committee (Spring 2010)

Shereen Inayatulla
Thomas Moore
Claire Serant
Heather Robinson
Linda Grasso
Glenn Lewis
James Papa
Kelly Josephs, Chair
Heather Robinson
Sundeep Bisla
Jonathan Hall
Mychel Namphy
Shereen Inayatulla
Daniel McGee
Linglan Cao
Mychel Namphy
Douglas DiToro
Debbie Rowe
Thomas Moore
Phebe Kirkham
Heather Robinson
Andrea Silva
Patricia Milanes, Chair
Douglas Ditoro
Daniel McGee
Mychel Namphy
Andrea Silva
Heather Robinson, Chair
Linglan Cao
Jonathan Hall
William Hughes
Patricia Milanes
Kelly Josephs, Chair
Shereen Inayatulla
Phebe Kirkham
Daniel McGee
Mychel Namphy
Linda Grasso, Chair
Helen Andretta (retired)
Michael Cripps (left)

Composition/Rhetoric Search (Spring 2010) (cont)
Journalism Assistant Professor (Spring 2010)

Journalism/Composition Lecturer (Spring 2010)

College Committees
AARC Steering Committee
Academic Integrity Committee

Admissions Committee
Alliance for Gender and Sexual Equality

Alumni Reconnect Committee
Budget and Contracts Committee
College Assessment Outcomes
College Charter Review Committee
College Curriculum Committee
College Personnel and Budget Subcommittees
College Senate

Committee to Assist Repeat Failures in CATW and ENG
125
Common Reader Committee

Council for Undergraduate Research

Mychel Namphy
Heather Robinson
Glenn Lewis, Chair
Valerie Anderson (retired)
Sundeep Bisla
Cynthia Haller
William Hughes
James Papa, Chair
Charles Coleman (retired)
William Hughes
Patricia Milanes
Theresa Rooney
Departmental
Representative(s)
Mychel Namphy, Chair
Kelly Josephs
Sundeep Bisla
Cynthia Haller
William Hughes
William Hughes
Shereen Inayatulla
Mychel Namphy
Heather Robinson
Glenn Lewis
Theresa Rooney, Chair
Jonathan Hall
Theresa Rooney
Heather Robinson
Matthew Garley
Linda Grasso
Sundeep Bisla
William Hughes
Daniel McGee
Patricia Milanes
Theresa Rooney
Matthew Corcoran
Cynthia Haller
Phebe Kirkham
Heather Robinson
Shereen Inayatulla

Council for Undergraduate Research (cont.)
Dean's List Committee
Election Committee
Environmental Committee
Faculty Advisor, Pandora's Box
Faculty Diversity Committee
Faculty Leadership Academy
Gen Ed Task Force
Honors Program Advisory Board
Middle States Executive Committee
Middle States Working Group Standard III
Online/Hybrid Subcommittee of the Curriculum Committee
Online Teacher Evaluation Assessment
Pathways Committee
Performing and Fine Arts Search Committee
Quantitative Reasoning Committee
Reading Across the Curriculum
Resources Committee
Strategic Planning Committee
Student Faculty Disciplinary Committee
Teacher Education Advisement Committee
Technology Fee Committee
Writing Intensive Advisory Committee
York College Association
College-wide Search Committees
Executive Legal Counsel Search Committee
Operations Search Committee
Counseling Director Search Committee
Social Sciences Faculty Search Committee
Provost Search Committee
VP of Student Development Search Committee
University Committees
CUNY Academic Commons Ambassador
CUNY Common Core Course Review Committee
CUNY Graduate School of Journalism Governance Council
CUNY Graduate School of Journalism Faculty Standards

Kelly Josephs
Mychel Namphy
Kelly Josephs
William Hughes
Mychel Namphy
Thomas Moore
Claire Serant
Sundeep Bisla
Theresa Rooney
Jonathan Hall
Kelly Josephs, Chair
William Hughes
Cynthia Haller
Heather Robinson
Heather Robinson, chair
Theresa Rooney
Linda Grasso
Heather Robinson
Sundeep Bisla
Sundeep Bisla
William Hughes
Cynthia Haller
William Hughes
Sundeep Bisla
Thomas Moore
Shereen Inayatulla
Theresa Rooney, Director
Linda Grasso
Mychel Namphy
Mychel Namphy
Mychel Namphy
Patricia Milanes
Mychel Namphy
Mychel Namphy
Departmental
Representative(s)
Kelly Josephs
Heather Robinson
Glenn Lewis
Glenn Lewis

CUNY Journalism Discipline Council
CUNY Journalism Faculty Committee
CUNY Pipeline Steering Committee
Faculty Caucus Leader
Masters in Liberal Arts Admissions Committee
University Faculty Senate
WAC Coordinator
WAC Council of Coordinators
Writing Discipline Council
Writing Fellows Professional Development Committee
Writing Program Administrators Council (Alternate)

Glenn Lewis, Chair
Thomas Moore
Mychel Namphy
Theresa Rooney
Linda Grasso
William Hughes
Glenn Lewis
Heather Robinson
Jonathan Hall
Heather Robinson
Jonathan Hall
Jonathan Hall

3. Faculty Survey
Fourteen members of the English Department faculty responded to a survey distributed to all
full-time faculty members in February 2016, which asked questions about their experiences and
perceptions as faculty members in the York College English Department. The survey and the
aggregated responses are included in Appendix J. The results paint a picture of faculty
members who, on average, spend 25 hours per week on class preparation, in-class instruction,
and grading and commenting on student work. An average member of the English Department
faculty also spends about 4.5 hours in office hours, informal student mentoring and student
advising sessions. They spend on average 6 hours on department, university or college service,
14 hours on administrative service (11 of the 14 respondents do administration of some sort),
and 8 hours on research per week. In total, based on this survey, therefore, the average English
Department faculty member devotes 60 hours per week of work to the department and the
college.
Other significant points that emerged from the survey are as follows:
● Faculty perceive that only traditional (print-based) forms of publishing (including grant
writing) are highly valued by the college for tenure and promotion. Other forms are
valued, but less so. Teaching is also perceived as being highly valued for tenure and
promotion.
● University and college service is perceived to be more highly valued for tenure and
promotion than department service.
● 7 English Department faculty members agree or strongly agree that research and
publications should be the primary criterion for tenure and/or promotion of faculty at York
and 5 disagree or strongly disagree that it should be. However, a clear majority of 7
faculty members strongly agree or agree that research is rewarded more than teaching.
● Advising student organizations and community service outside the college were
perceived as not being valued at all in tenure and promotion decisions.
● Faculty at all ranks perceived an increase in service after tenure/CCE, and again after
promotion from Associate to Full Professor.
● Faculty are very satisfied with their authority to make decisions about content and
methods in their elective courses, as well as being either very satisfied or somewhat
satisfied about what courses they teach. They are either dissatisfied or very dissatisfied

●
●
●

●
●
●
●
●
●
●

about their authority to make decisions about content and methods in their general
education courses. Most faculty are somewhat satisfied about the time available for
class preparation, and mentoring students.
While faculty are mostly somewhat satisfied, neutral or somewhat dissatisfied about their
workload in and of itself, most faculty are somewhat dissatisfied or very dissatisfied
about their workload in relation to others in the wider academic community.
English Department faculty are somewhat or very dissatisfied with the academic
leadership of the institution.
English faculty perceive that service labor is very unevenly distributed by gender:
▪ 9 faculty members responded that they strongly disagreed with the statement
“women and minorities perform the same amount of service as white and male
faculty members,”
▪ 9 respondents disagreed or strongly disagreed with the statement “faculty perform
the same amount of service regardless of gender identity.”
Faculty also believe that compensation is not evenly distributed by gender, and that
faculty members are not treated fairly, regardless of gender.
There is no such clear perception about fair or unfair treatment on the basis of racial or
ethnic minority status.
5 faculty members agreed or strongly agreed that their work had been adversely
affected by acts of violence or discrimination directed at racial, sexual or gender
minorities on campus.
13 faculty members agreed or strongly agreed that there has been a significant
decrease in support for faculty travel, scholarship and professional development at York.
10 faculty members indicate difficulties with obtaining external funding.
A majority of respondents agree or strongly agree that too many tenure-track lines have
been lost or converted to non-tenure-track teaching positions, and that full-time faculty
members have been replaced by part-time faculty members.
A majority agree that the time required for all forms of service has increased, and
disagree that their time to do research is protected.

These responses indicate that while faculty are, on the whole, satisfied with the institution’s
support for their teaching, there is a great deal of dissatisfaction with support for research in
terms of time and resources, even though a majority perceive that research is more valued than
teaching in tenure and promotion decisions. Faculty are also experiencing significantly
increased service responsibilities which seem to fall predominantly on women and minorities. A
third of respondents indicate that they have been subjected to discriminatory and/or violent
attacks based on their gender, race or sexual orientation, which is disturbingly high. Finally, the
results of the survey indicate that there is no clear perception of what is valued by the college
for tenure and promotion beyond print-based forms of scholarly publication.

IV. STUDENTS AND STUDENT SUPPORT SERVICES
A. Academic Advisement
The English Department and Journalism Program conduct extensive advisement for our majors
and minors. All faculty members see students during the advisement periods each semester; in
addition, the Deputy Chair and the English Department Office Manager, CadyAnn Parris-David,
both see students throughout the year. All Journalism faculty members develop relationships

with Journalism majors, and advise them over the course of the year. Our goal is to help
students graduate from our degree programs in as timely a manner as possible; to fulfill this
goal, the Deputy Chair works with the Registrar’s Office to request course substitutions or
waivers, where appropriate, and to determine equivalence of transfer credits. The Deputy Chair
also works with the Teacher Education Department to ensure that those students can move
through their degree requirements as smoothly as possible.

B. The Writing Center

1. Mission
The York College Writing Center endeavors to help students develop the necessary skills which
will enable them to succeed in their college-level writing classes and careers. Our Writing
Consultants are capable of working with students who are in Writing/writing-intensive classes or
preparing personal statements for graduate school. Our approach to tutoring encourages
students to take an active role in all components of the writing process. Putting this theory into
practice allows students, guided by Writing Consultants, to take ownership of their ideas and to
hone their critical thinking and analysis skills and translate them into their own reading and
writing. The Writing Center is student-oriented and our goal is to assist students to become
proficient at recognizing their strengths and to trust in their abilities, thereby helping them to
become competent, self-reliant, confident writers.

2. Administration
The York College Writing Center is part of the Writing Program, a campus-wide program serving
students in all disciplines, which is housed in the English Department. We note that roughly half
the students who are served by the Writing Center come from ENG 125, ENG 126, and WRIT
301/302/303/304, while the other half comes from courses in various disciplines, including but
not limited to writing intensive courses. Tutoring in the Writing Center is funded by CUNY’s
Coordinated Undergraduate Education (CUE) initiative.
In addition to the Writing Center Director position, a faculty role bearing reassigned time, the
Writing Center has a full-time manager and a part-time evening and weekend coordinator, a
position that is currently vacant.

3. New Initiatives: AY 2015-2016
The Writing Center has developed a new form that tutors and students work together to fill out
during a session. It is designed to encourage a negotiated plan for the session, to ensure
focused and efficient use of the limited time available, to record the topics that were discussed,
and to formulate a plan for follow-up. Currently this form is being completed on paper. In the
future, we would like to capture it in digital form, but that will require additional technology in the
Writing Center.
wconline: Prior to this year, all Writing Center records of appointments, tutoring sessions,

tutoring hours, etc. were kept on paper. This year, after considering various in-house and online
options, we settled on wconline.com as a solution that was efficient, economical, and easy to
use for students, tutors, and administrators. For the first time students can make appointments
online, as opposed to physically going to the Center (though they can use dedicated
appointment computers there if they prefer). Tutors can see at a glance when they have
sessions scheduled. Using wconline, administrators can easily track tutors, students, courses,
and other information. We now have the capability to download the information about which
students are using our services and then formulate queries based on this information that can
be processed via institutional research. This will greatly enhance our assessment capabilities for
the Writing Center, as we can ask questions about who is using our services (student grade
point averages, demographic breakdown, majors, specific courses, etc.). Once we have
collected a full year of data, we will begin the process of querying York student data to help with
assessment and operations.
York Tutoring Professional Development Series: Previously the Writing Center did not have
a formal training regime–tutors “shadowed” experienced tutors when they were first hired, which
is a useful practice that will continue. But tutors also require more focused and theoreticallybacked training. We took as a model the International Tutor Training program sponsored by the
College Reading and Learning Association (CRLA). CRLA Training requires a minimum of 10
hours of training sessions focused on specific tutoring topics. Programs that implement this type
of training program may submit documents supporting an application for certification as a Level I
training program, and, once approved, may provide CRLA certificates to tutors who successfully
complete the training program. We are currently submitting our application to the CRLA.
Working with the CUE Director, Cynthia Haller, and the Provost, we have now secured a $1 per
hour raise in pay for consultants who have completed the certification. We will also raise the
starting wage from $10.99 to $12 per hour starting in September 2016.
WAC Fellows and the Training Sessions: As for the training sessions themselves, they were
developed by the Writing Across the Curriculum (WAC) fellows, advanced CUNY graduate
students who are assigned to York. Under the supervision of the current Writing Center Director,
Jonathan Hall, the fellows are working as tutors themselves, and are also collaboratively
developing and presenting various aspects of the training sessions.
ESL tutoring: The Writing Center has participated in a new initiative, along with the CLIP
program, the summer immersion program, and the faculty who teach ESL courses, to aid
second language students who are failing the CAT-W exam multiple times, and who therefore
cannot enter mainstream classes at the college. All involved agreed that these students do not
need yet another test prep session, but rather attention to their underlying needs. Students with
basic language issues will work with faculty and with an ESL tutor. Students with primarily
writing issues, the Writing Center tutors will be involved, and they will receive specialized
training for the task. The Writing Center will also be involved in a mentoring program in which
successful ESL students volunteer to mentor students who are struggling; the WC tutors will
help to mentor the mentors.
4. Needs
Reassigned Time for Expanding College-Wide Responsibilities. Under Dr. Haller’s and Dr.
Hall’s leadership, the tutor training has been provided not only to the Writing Center tutors, but
also to those in the Academic Achievement Center, and there are plans to include departmentbased tutors as well next year. This is a good thing, as basic tutoring principles are transferable
across disciplines and all tutors require training. It is also in keeping with the mission of the

Writing Program as a campus-wide program that is housed in the English Department for
administrative purposes. However, this growing responsibility for the Writing Center Faculty
Director has expanded that role beyond strictly the Writing Center and indeed beyond writing
per se. This is another example of the ways in which English Department faculty fulfill campuswide responsibilities, and expanded roles should be reflected in expanded reassigned time and
other resources.
Computers for each tutoring table in the Writing Center. Wconline.com contains additional
capabilities that we are currently unable to use because we do not have computers on each of
the tutoring tables. This is a key technological need that will help students, tutors, and
administrators capture more information about tutoring sessions in a form that is more useful
than the current paper system. Once we are able to record topics discussed and other
information from the session using an online version of the current paper form discussed in #1
above, we will have much more specific information for assessment and training purposes. In
addition, we will be able to have students complete surveys about their Writing Center
experience online–currently we are also doing this on paper.
Expanded ESL Tutoring. Currently there is one ESL tutor at the college; this tutor works in the
Academic Achievement Center. We are planning next year to move ESL tutoring to a newlycreated dedicated ESL area in the Writing Center, with books, software, etc. useful to both
consultants and clients. We are also working, as part of the training program, to give all tutors a
basic background in second language writing issues, since multi-lingual students are an
important part of York’s student population. In the future, we would also like to secure funding
for dedicated ESL tutoring in the Writing Center.

C. Demographic Trends
Official figures provided by the Office of Institutional Research provide insights into the
demographic makeup of the student population of the English Department and its programs,
which are both diverse and changing. In addition to these figures, the English Department
Assessment Committee, with the help of department faculty, devised and conducted a student
survey in February 2016. This survey, which asked open-ended questions about how students
identify in terms of gender, race, and ethnicity, as well as what languages students speak,
provided additional granular, detailed, and meaningful results, indicating a number of important
regional and linguistic affiliations for current students in the department.
The York College figures include all 204 students whose first major is English, Journalism, or
English Teacher Education, as well as historical data beginning in Fall 2010, which allows for
limited diachronic comparison. In the department, 60 responses were collected in the student
survey, which included 41(of 108) English majors, 12 (of 18) English Teacher Education majors,
and 2 (of 78) Journalism Majors, as well as 5 students with majors outside of the department,
and one English minor. The full student survey is included in Appendix K.

1. Gender
a. College-wide

Per official statistics from the CUNY Office of Institutional Research and Assessment, which
uses a binary measure for gender data, the enrollment at York College as a whole in Fall 2014
was roughly 65% female and 35% male.
b. English Department, York College Statistics (first majors only)
Fall 2010
Men
Women
Total

All majors, number
59
187
246

All majors, percent of total
24.0%
76.0%
100.0%

Spring 2015
Men
Women
Total

All majors, number
49
155
204

All majors, percent of total
24.0%
76.0%
100.0%

Despite overall enrollment decreasing from 2010 to 2015, the proportion of male to female
students has remained almost exactly the same. English, Journalism, and English Teacher
Education statistics are combined because English and Journalism are very similar in terms of
gender pattern, and in Fall 2015, only 18 Teacher Education majors were in the department.
c. English Department, Student Survey
Of the 60 responses to the student survey, 44 (73.3%) identified as 'woman' or 'female', 15
(25.0%) identified as 'male', and 1 (1.7%) wrote 'yes'. While the survey broadly confirmed the
proportion of students who identify as male and female, future surveys and university and
college research should consider being inclusive of non-binary and other gender identities.

2. Race and Ethnicity
a. College-wide:
York College, Fall 2014
American Indian/Alaska Native
Asian/Pacific Islander
Black, Non-Hispanic
Hispanic
White, Non-Hispanic
Total

Number
70
2309
3747
1723
644
8493

Percent of total
0.8%
27.2%
44.1%
20.3%
7.6%
100%

b. English Department, York College Statistics (first majors only)

Fall 2010
American Indian/Alaska Native
Asian/Pacific Islander

Number
0
33

Percent of total
0%
13.4%

Black, Non-Hispanic
Hispanic
White, Non-Hispanic
Total

150
44
19
246

61.0%
17.9%
7.7%
100%

Spring 2015
American Indian/Alaska Native
Asian/Pacific Islander
Black, Non-Hispanic
Hispanic
White, Non-Hispanic
Total

Number
1
39
114
46
4
204

Percent of total
0.5%
19.1%
55.9%
22.5%
2.0%

Comparison between the departmental and college-wide statistics shows that the Department
largely has comparable ethnic proportions to the college as a whole. However, the diachronic
data from 2010 through 2015 show several interesting trends, led by populations in the English
and English Teacher Education majors, and quite dramatic when broken down by major.
In the English major, from Fall 2010 to Spring 2015, the proportion of students in the
Asian/Pacific Islander and Hispanic categories roughly doubled from 10.4% to 20.4%
(Asian/Pacific Islander students) and from 11.3 to 23.1% (Hispanic students). The proportion of
non-Hispanic Black students and non-Hispanic White students decreased commensurately.
Contraction of enrollment numbers in the English Teacher Education program seems to have
primarily affected the number of non-Hispanic Black students in the program, which declined
from 67.5% of the program's students to 38.9%.
Contraction of enrollment numbers in the Journalism program has affected the number of
Asian/Pacific Islander, Hispanic, and non-Hispanic White students in the program, which all
declined by a greater margin than the number of non-Hispanic Black students in the Journalism
program.
Care should be taken in interpreting results in individual majors, as the number of students in
English Teacher Education and Journalism give rise to the possibility of random effects skewing
the interpretations.
c. Student Survey
Of the 60 respondents to the student survey, 53 self-identified race, ethnicity, or both.
Of these 53,
7 (13%) identify as 'Asian' or 'South Asian', or both
27 (51%) identify as 'Black', 'African American', or both
11 (21%) identify as 'Hispanic', 'Latina/o', or both
2 (4%) identify as 'White', 'Caucasian', or both.
20 (38%) identified with a general or specific Caribbean race or ethnicity (only the most specific
designation given was recorded here)--designations included Guyanese, Dominican, Jamaican,

Haitian, Puerto Rican, and Trinidadian. Two additional students who did not answer the
race/ethnicity questions identified as speaking Creole languages.
4 (8%) identified with a specific South or Central American race or ethnicity--designations
included Honduran, Colombian, Ecuadorian, and Panamanian.
5 (9%) identified with a specific Asian or South Asian race or ethnicity--designations included
Bengali and South Korean.
Results from the student survey reveal the superdiversity of the Department's student
population, including regional and national affiliations which standard racial and ethnic
categories fail to reveal.

3. Language
The departmental student survey also requested specific information about language not
provided by the Office of Institutional Research. The survey asked students which languages
they spoke, and where. 27/60 (45%) reported speaking at least one language other than
English. 11 students (18.3%) reported using Spanish, and another 11 reported using Creole or
Patois languages (e.g. Jamaican Patois, Haitian Creole, Grenadian Creole). Some students
reported these as 'broken English', e.g. 'Guyanese broken English', a derogatory term which
suggests that there is an ongoing opportunity for the English Department to raise awareness of
the validity, logic, and value of diverse non-standard language varieties.
A variety of other established world languages, like Arabic, French, Bengali, and Korean, are
also represented among our English majors, highlighting the Department's superdiversity.

4. Demographic recommendations
While the English Department already offers some classes which leverage and speak to the
student body's unique diversity, many students indicated on the survey a desire for more
courses with topics related to specific aspects of diverse cultural experience. This could be
handled through the introduction of new courses and by encouraging the selection of culturally
diverse literatures, readings, and perspectives for existing courses.
Furthermore, several students indicated interest in new English Department courses, such as
the following:
15 students asked for courses with underrepresented or minoritized focuses:
4 expressed a general wish for more diversity in course subject matter
3 for courses in black literatures
2 for courses in gender/sexuality
2 for courses in feminist/women's literatures
3 for (more) courses in Caribbean/West Indian literatures
1 for (more) courses in World Englishes
10 students asked for more courses in creative writing/writing for publication: 10

8 for courses in pop culture
3 for courses in the literary and linguistic analysis of music
2 specifically for courses in hip hop
1 for courses in film
4 for (more) courses in grammar/syntax/basic English
2 for courses in religious literature
2 for writing for business/resumes
2 for courses in 21st century literatures
2 for (more) courses in poetry
1 for courses in English & The Law
1 for Greek mythology
Based on the interest that students express in learning more about the literatures of underrepresented or minoritized groups, we would also like to hire an Assistant Professor in
Minoritized Literatures and Queer and Gender Studies. Hiring such a faculty member would
respond to students’ interests, and expand existing research expertise in the department in
complementary ways.

V. STUDENT LEARNING AND ASSESSMENT
A. Grading
The table below presents grade distributions, by range, for General Education and Elective
courses offered by the English Department from Fall 2010-Spring 2015. As the data show, most
students in English Department courses earn B-range grades.
Table 10: Grade distribution chart
Fall 2010
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG125

205

512

277

24

34

6

107

87

0

1252

ENG200

81

292

109

3

27

7

0

43

0

562

ENG electives

95

182

93

15

21

4

0

35

2

447

JOUR electives

11

74

30

3

5

5

0

4

0

132

WRIT
301/302/303

126

277

123

7

26

8

0

79

0

646

Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG125

51

146

96

7

13

1

39

106

0

459

ENG200

140

388

167

27

67

9

0

54

0

852

ENG electives

102

174

104

17

19

4

0

30

0

450

JOUR electives

22

97

25

4

2

1

0

5

0

156

WRIT
301/302/303

119

339

113

7

20

3

0

59

0

660

Spring 2011

Fall 2011
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG125

161

460

318

21

15

4

87

70

0

1136

ENG200

100

291

134

21

35

2

0

46

0

629

ENG electives

70

133

89

8

11

3

0

7

2

323

JOUR electives

9

88

33

3

8

0

0

19

0

160

WRIT
301/302/303

144

287

131

16

19

4

0

63

2

666

Spring 2012
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG125

50

124

129

16

7

3

32

58

0

419

ENG200

176

361

238

28

54

3

0

60

0

920

ENG electives

89

134

77

5

9

4

0

18

0

336

JOUR electives

13

66

37

10

5

0

0

7

0

138

WRIT
301/302/303

137

323

132

12

34

4

0

78

0

720

Fall 2012
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG125

188

517

295

27

12

7

99

66

0

1211

ENG200

86

271

151

14

45

8

0

55

0

630

ENG electives

75

160

68

7

11

0

0

30

0

352

JOUR electives

16

90

38

7

1

0

0

8

0

160

WRIT
301/302/303

97

301

132

9

27

8

0

77

0

651

Spring 2013
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG125

45

106

103

12

2

0

14

53

0

335

ENG200

184

417

203

32

51

0

0

47

0

934

ENG electives

79

165

61

5

14

0

0

21

0

345

JOUR electives

31

75

45

4

10

0

0

10

0

175

WRIT
301/302/303

146

323

142

22

28

0

0

63

0

724

Fall 2013
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG 125/126

302

635

331

29

38

7

83

178

0

1603

ENG electives

157

102

40

12

1

0

0

20

17

349

JOUR electives

45

70

21

4

1

0

0

4

0

145

WRIT
301/302/303

136

468

111

26

1

0

0

45

0

787

Spring 2014
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG 125/126

204

465

254

34

36

0

69

150

0

1212

ENG electives

156

140

52

0

13

0

0

25

0

386

JOUR electives

24

54

35

6

9

0

0

9

0

137

WRIT
301/302/303

147

457

143

10

17

0

0

70

0

835

Fall 2014
Course

Arange

Brange

Crange

Drange

F/FIN

INC

NC

Ws

Other

Total

ENG 125/126

323

675

355

40

21

2

100

140

0

1656

ENG electives

85

146

63

1

13

1

0

28

0

337

JOUR electives

16

54

34

6

4

2

0

4

0

120

WRIT
301/302/303

208

488

95

30

2

0

0

35

0

858

Course

Arange

Brange

Crange

Drange

F
grades

INC

NC

Ws

Other

Total

ENG 125/126

211

431

259

22

20

8

80

94

0

1125

ENG electives

114

209

148

18

30

2

0

49

0

570

JOUR electives

22

69

28

0

7

0

0

13

0

139

WRIT
301/302/303

125

257

83

9

24

6

0

58

0

562

Spring 2015

B. Outcomes Assessment - A Case Study
In Spring 2015, the English Department’s Assessment Committee created a grid of learning
objectives for the English major; in Spring 2016, the Journalism Program and the Assessment
Committee drafted learning objectives for the Journalism major as a whole. These grids are part
of the Department’s Assessment Plan. The plan and the two grids are included in Appendix L.
The English Department conducted a pilot of its assessment materials for the English and
Journalism majors in Spring 2016. For both majors, we took a sample of student papers from
different levels of the major and read those papers with respect to one row on the major rubrics.
1. English
Seven readers double-read 15 papers from ENG 202: Introduction to Literary Studies, ENG
303: Critical Methods in English, and ENG 430: Seminar in Literature, and evaluated them
according to the rubric below. We chose these courses because they are all required in the
major.
Figure 3: English Major Rubric
Proficiency

Discipline- specific
Knowledge &
Discourse

1=Pre-Major

2=Foundation

Responds to text in
experiential manner,
and/or interprets
without use of critical
terms

Displays a working
knowledge of basic
terms and concepts
used in the analysis
of a variety of literary
genres.

3=Gateway
Recognizes and
defines various
critical and/or
theoretical lenses
and applies them to
specific works to
explore how their
meaning shifts from
these different
perspectives.

4=Capstone
Writes confidently, at
a ready-forgraduate-school
level, addressing
complex issues in
the language of the
chosen field of study.

Receiving a score of 1, in other words, indicates that students are not engaging with the
assigned literature using any kind of critical framework. A 2 indicates that they are doing so at a
basic level; a 3 indicates a deeper engagement with these critical terms, and a 4 would indicate
a strong facility using the key terms of the discipline.
The student papers from ENG 202 received an average score of 2.21. The ENG 311 papers
received an average score of 2.33. The ENG 430 papers received an average score of 1.81.
Findings:
● ENG 202 is an important addition to the English major as a first introduction to the critical
frameworks that are required of English majors. The score of 2.21 indicates that
students are engaging with literature in ways that we would expect of students at the
entry level to the major.
● Additionally, the results indicate to us that ENG 202 should be required of students
before ENG 311. Since ENG 202 is a new addition to the major (resulting from the
Pathways to General Education initiative) and as such has only been included in the
major since Fall 2013, many students have not taken these two courses in sequence.
We expect, as students move through the new major, performance in ENG 311 will
increase.
● The writing prompt for the ENG 430 papers did not appear to ask students to engage
with texts and terms at a "ready for graduate school" level. This point emphasizes the
need for the department to clarify the goals of a capstone course in the major and the
types of assignments expected of students at that level.
● The pilot also clarified that we need to refine the terminology in the rubric to better define
crucial elements of what we expect an English major to be able to do at each level.

2. Journalism
Four Journalism faculty double-read 9 papers from JOUR 280: Introduction to Journalism and 6
papers from JOUR 399: Special Topics in Journalism. Both courses are currently in progress.
Thus, the Journalism pilot differed in significant ways from the English version: samples were
smaller and drawn from the middle of a semester rather than the end. Additionally, ENG 399 is
a special topics course and not a required course for the major. The rubric used was also
particular to the needs of the Journalism major.

Figure 4: Journalism Major Rubric
1=Pre-major
Understanding
News Values

•
•
•
•
•

2=Beginner

3=Intermediate

4=Advanced

Make suitable contacts and recognize “newsmakers” and “stakeholders” within a beat
Understand issues within a news area
Recognize structures and patterns within a specialized reporting area
Define, recognize/identify elements of news value in stories written by others
Apply concepts in own reporting of local story.

The scores were as follows: The average score for the JOUR 280 papers was 2.13 and the
average score for the JOUR 399 papers was 1.79.
Findings:
● The scores for 280 were at the expected level: mostly 2s, a few 1.5s. The bar may be
lower--it would be odd if there were lots of 3s--but the rubric appeared to be appropriate
for the assessment process..
●

The scores for 399 were lower than one would expect or hope for a course in which
students have taken at least one prerequisite one 200-level Journalism course (280,
281, or 282). The lower score did not appear to be related to the shift from print to radio
as the medium but rather the connection between the assignment and previously
learned skills.

● The post-scoring discussion focused on the issue of knowledge / skill transfer. Assuming
that students were exposed to discussions of news value in the 200-level courses, and
that they had progressed at least somewhat in those courses, it is incumbent on faculty
teaching upper-level courses to actively foster knowledge and skill transfer. Students
generally only transfer knowledge if they are directly prompted to do so by the instructor
in the more advanced course. For example, in this case, we discussed having students
do two versions of the same story (probably for the first assignment in the semester): a
print version and a radio version, both to remind them of what they have already done
and know how to do, and to accentuate both the differences and the similarities across
media. Issues of transfer, of course, are not unique to Journalism: students tend to take
each course as a self-contained unit, starting over from scratch each time, unless the
faculty member actively calls their attention to the ways in which one course builds on
another, and how to make use of skills and knowledge they already have.

VI. Conclusion: Future Plans and Recommendations
A. Personnel
●

●
●
●
●

Hire at least three full-time faculty, in Writing Program Administration, Creative Writing
and Queer Theory/Minoritized Literatures, and five other full-time faculty members
(preferably from among our experienced adjuncts with terminal degrees in their field and
publication records) to address problematic full-time to part-time ratios in General
Education courses, described as a University Goal in the Prospective Goals Report in
the 2014-2015 York College Performance Management Process (PMP).
Replace staff members lost over the last 5 years - Assistant to HEO and CUNY Office
Assistant.
Hire more Writing Center tutors, including dedicated ESL tutors.
Seek more reassigned time for administrative work, as current allocations are not
adequate to address departmental and college-wide needs.
Consider hiring adjunct instructors in Journalism to teach specialized courses, such as
Digital Photojournalism and other Special Topics courses, and

B. Material Support and Maintenance
●
●
●

Create English Department budget to effectively support day-to-day functioning and
faculty development and research.
Clean and maintain offices with appropriate temperature control, regular duct cleaning,
etc.
Purchase, install and maintain equipment for technology-enriched classrooms,
Journalism News Lab and Writing Center tutoring stations.

C. Curriculum
● Develop new courses, including a broader range of minoritized literatures and creative
writing courses.
● Develop one-credit Studio Course curriculum proposal to provide support for ENG
125/126.
D. Student Support
● Clarify goals of capstone course in the English major.
● Assess the new English major in order to evaluate how well it is serving our students
with respect to their post-college needs: graduate school, professional work, etc.

